5th Grade Social Studies: Unit 1 Early Peoples in the Americas (Beginnings to 1492)


Comprehensive Curriculum

Concept Correlations

Unit I:  Early Peoples in the Americas (Beginnings to 1492)

Time Frame:  3 Weeks 
	Big Picture: (Taken from Unit Description and Student Understanding) This unit focuses on the history of early peoples in the Americas and their geographic locations.

· There are differences in origins, characteristics, and differences among American Indian cultures and ancient empires. 

· Interpreting a map includes locating physical features of the earth and using a map key and symbols, distance scale, compass rose, cardinal or intermediate directions, and latitude and longitude.



	Guiding Questions
	Activities

The essential activities are denoted by asterick.
	GLEs
	DOCUMENTATION
Documented GLEs

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Describe the characteristics, functions, and applications of various types of maps. (G-1A-M1) (Synthesis)

1

Compare the use of different types of maps, including two different types of maps of the same area (G-1A-M1) (Synthesis)

2

Interpret a map, using a map key/legend and symbols, distance scale, compass rose, cardinal or intermediate directions, and latitude and longitude (G-1A-M2) (Application,Synthesis)

3

Locate major landforms and geographic features, places, and bodies of water or waterways on a map of the United States (G-1A-M2) (Synthesis)

4

Translate a mental map into sketch from to illustrate relative location, size, and distances between places.(G-1A-M3) Analysis

5

Describe economic activities within and among American Indian cultures prior to contact with Europeans (E-1A-M9) (Application)

18

Describe the Spanish  conquests in the Americas including impact on the Aztecs, Incas, and other indigenous peoples. (H-1B-M2) Analysis
32
Describe the origins, characteristics, and expansion of ancient American empires (e.g., Inca, Maya) and complex societies in the Americas (e.g., Aztec) (H-1C-M13) (Synthesis)

41

Reflections:


	Concept 1:  Early People in America (1492) 

1. Can students describe the economic activities of American Indian cultures prior to contact with Europeans? 

2. Can students describe the origins, characteristics, and expansion of ancient American empires and complex societies in the Americas?

3. Can students interpret a map, using a map key or 
legend and symbols, distance scale, compass rose, cardinal or intermediate directions, and latitude and longitude?


	*Activity 1: A Country of My Own
GQ3
	1,2,3,4,5
	

	
	*Activity 2:  Achievements of Ancient Empires. 

GQ2   
	41
	

	
	*Activity 3:  Location of the Ancient Empires 

GQ1 
	3, 41
	

	
	*Activity 4:  Anthropology and Classical Cultures 

GQ2 

	32, 41
	

	
	*Activity 5:  Barter and Money Exchanges 
GQ1  

	18


	

	
	


Unit 1:  Early People in America (1492) 

GLEs

*Bolded GLEs are assessed in this unit.

	1
	Describe the characteristics, functions, and applications of various types of maps. (G-1A-M1) (Synthesis)

	2
	Compare the use of different types of maps, including two different types of maps of the same area (G-1A-M1) (Synthesis)

	3
	Interpret a map, using a map key/legend and symbols, distance scale, compass rose, cardinal or intermediate directions, and latitude and longitude (G-1A-M2) (Application)

	4
	Locate major landforms and geographic features, places, and bodies of water or waterways on a map of the United States (G-1A-M2) (Synthesis)

	5
	Translate a mental map into sketch from to illustrate relative location, size, and distances between places.(G-1A-M3) Analysis

	18
	Describe economic activities within and among American Indian cultures prior to contact with Europeans (E-1A-M9) (Application)

	32
	Describe the Spanish conquests in the Americas including the impact of the Aztecs, Incas, and other indigenous peoples (H-1B-M2) (Analysis)

	41
	Describe the origins, characteristics, and expansion of ancient American empires (e.g., Inca, Maya) and complex societies in the Americas (e.g., Aztec) (H-1C-M13) (Synthesis)


	Guiding Questions:

· Can students describe the economic activities of American Indian cultures prior to contact with Europeans? 

· Can students describe the origins, characteristics, and expansion of ancient American empires and complex societies in the Americas?

· Can students interpret a map, using a map key or legend and symbols, distance scale, compass rose, cardinal and intermediate directions, and latitude and longitude? 


	Vocabulary:

· Aztec

· Inca

· Maya

· money

· barter

· bazaar 

· medium of exchange

· astronomy

· distance scale

· cardinal directions

· intermediate directions

· latitude

· longitude

· compass rose

· key/legend

	Key Concepts:
· Interpretation of a map.

· Ways cultures change through cultural diffusion, invention, and innovation.

· Impact of the Spanish conquest in the Americas on the Aztecs, Incas, and other indigenous peoples.

· Origins, characteristics, and major achievements of ancient American empires and complex societies in the Americas.


	Resources:

· Use Black Line Masters
· Scott Foresman Textbook


Reading Strategies/Activities

Note taking, graphic organizers, outlining, summarizing, read aloud.
Instructional Activities  

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 1:  A Country of My Own (GLEs:  1, 2, 3, 4)   
Materials List:  drawing paper; markers, crayons, or colored pencils; ruler; map of the United States

Students examine a map of the United States to locate major landforms, bodies of water or waterways, major cities, places of interest (Grand Canyon, Painted Desert, Continental Divide, Everglades, etc.) and other geographic features. Lead a class discussion on using the compass rose, map keys, map scales, and lines of latitude and longitude.

After examining the United States map and the class discussion, have students create a map of an imaginary country by drawing an outline of a make-believe country. Students should then proceed with the following instructions:

· Draw a mountain range on the western border and add various bodies of water (including a river) to the map.

· Draw a compass rose with both cardinal and intermediate directions.

· Make a map scale using inches and decide how many miles an inch will represent. 

· Add a capital city close to the river; then put another city northwest of the capital.

· Place another city 75 miles south of the capital.

· Make a map key for your country by using symbols for the map features.

After the students have completed their maps, they should draw another map with the same outline of their imaginary country, but not with the same information. This time they should make their map a different kind of map - a product map, climate map, physical map, etc. They should include a map key to explain their new map. Have a class discussion about all of the different kinds of maps and compare the maps of their imaginary country to the different U.S. maps.

Assessment

Students can create two kinds of maps of an imaginary country. The first map should be checked for completion of the instructions, for accuracy of the information, and for clarity and creativity. The second map should clearly be a different type of map of the same country with a map key and a clear explanation of it. Checklist included in *Teacher-Made Supplemental Resources.
*Activity 2:  Location of the Ancient Empires
(GLE:  3, 41) 

Materials: Outline maps, markers, crayons, etc.

Students will locate the ancient empires on a historical map. Have a class discussion about the location of the empires. Use the following questions, as well as others, to help with the class discussion:

· What bodies of water are around the empire?

· Are there any rivers?  What are their names?

· What information is given in the map key or legend?

· How far is one city from another?

· What direction is this city from that city?

· What are the latitude and longitude lines of the locations of the empires?

Discuss what countries are currently located where the ancient empires once were located.  Use a current political map for this discussion.

If there are no maps available through textbook resources, maps can be found as follows:        

· http://www.lib.utexas.edu/maps/mexico.html  (political map) 

· http://www.lib.utexas.edu/maps/americas/south_america_ref04.jpg (political map)

· http://www.lib.utexas.edu/maps/historical/index.html  (historical map) Click on Mexico and then Mayan lands and also Aztec, Olmec, and Mesoamerican maps.

· http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  Select Educators’ Tools and then find Louisiana Content Standards.  Select Social Studies, grade 5.  Scroll down to GLE 41. It provides information on Aztecs, Incas, and Maya, as well as historical maps.)
Provide students with outline maps of North and South America, one outline map per ancient American empire. Then have the students (as individuals, pairs, or small groups) create a symbol and a color to represent each ancient culture. They should use the symbols to pinpoint on the map where each ancient American empire began, its origins, and use either crayon or markers to represent the expansion of that culture. Students should be able to explain, either orally or in writing, why they chose the symbol and color that they did and how each civilization expanded.  

Assessment

Students should be provided outline maps of North and South America, one outline map per ancient empire. Students create a symbol and a color to represent each empire. The symbols should be used to pinpoint each empire and crayons should be used to represent the expansion of the cultures. Students should explain why they chose the symbols and color and how each civilization expanded.  When assessing this activity the teacher should consider the following questions:

1. Do the students have a symbol and a color to represent each ancient empire? 

2. Do the symbols represent the location where each ancient empire began?

3. Do the students use colors to accurately represent the expansion of each empire?

4. Can the students explain how each civilization expanded?
*Activity 3:  Anthropology and Classical Cultures 

(GLE:  32, 41)

Materials: Colored Paper, Glue, Markers, etc…; visuals (pictures of major buildings, clothing, religious attire)
Tell students that they are going to act as anthropologists in the study of three classical American cultures—the Aztecs, Maya, and Incas.  

Create an experience where students can comprehend the work of anthropologists. Ask the class to make a list of items that they might find in the weekly garbage. Ask the class to explain how items in the garbage can help us describe how these modern people live. Relate this experience to the work of anthropologists as they dig gravesites and garbage dumps in the study of ancient peoples.  

Guide discussion to create a list of questions (such as the following) we need to answer in a study of classical cultures in the Americas:

· What foods did the people eat? Did they raise crops? Hunt animals?  

· How did they build homes? What materials did they use? Were they nomads living in temporary homes?

· Did they have a religion? What were some of their beliefs?

· What types of art, architecture, and crafts did they produce?  

· How was the community organized? Who made the rules? How were leaders chosen?

· How did the environment influence building materials and foods?

· Describe the climate and physical features in which they lived.

· Indicate what you found to be their greatest accomplishment.

Before students begin research on the ancient empires, it is important to assess students’ word knowledge. This awareness is valuable. It highlights their understanding of what they know, as well as what they still need to learn in order to fully comprehend what they are reading. One way to accomplish this is by using vocabulary self-awareness (view literacy strategy descriptions). With this strategy, words are introduced before the students begin their research. The students complete a self-assessment of their knowledge of the words. The teacher identifies target vocabulary and provides a list of terms in a chart for students. Students may add to the list as they read. Students will rate their understanding of each word with either a “+” (understand well), a “(” (limited understanding or unsure), or a “(” (don’t know). Over the course of the research, students will add new information to the chart. The goal is to bring all students to a comfortable level with the content vocabulary. Additional instruction and alternative strategies may be necessary for students who struggle to understand key vocabulary from the chart. The following is an example of a vocabulary self-awareness chart. (See the Vocabulary Self-Awareness BLM and sample below). The teacher can use these words and add other words that are considered important in the research. Students should refer to it as they progress through the content to update their understandings of the new words. The teacher can check the chart to assess students and provide additional instruction for those students who continue to have difficulty learning key vocabulary.

	Word
	+
	(
	(
	Example
	Definition

	Empire
	
	
	
	
	

	Migrate
	
	
	
	
	

	Artifact
	
	
	
	
	


As experienced anthropologists now, divide the class into groups of three to analyze the cultures of the Maya, Aztec, and Incas by creating a “time traveler brochure” for each culture.  

*Activity 4:  Achievements of Ancient Empires
(GLE:  41) 

Materials List: pictures of ruins of ancient civilizations, construction paper, crayons or markers
Introduce ancient empires to the students by presenting pictures of the ruins of ancient civilizations and by asking them to tell what would be interesting to learn about these civilizations. Students research the Incas, Maya, and Aztecs utilizing their textbook, encyclopedias, and the Internet. They should look for answers to their questions. A class discussion should follow so the students can share their findings.  

Using construction paper or legal paper, students create a design that tells something about an achievement of one of the empires. In writing, students briefly describe the achievement on the design. On the other side of the design, they describe something from present day that shows advancement in this achievement. For example, the students might create a design for the place-value number system of the Maya, the calendar system of the Aztec, or the road system of the Inca. Empires should be assigned to the students to give a variety of achievements from the different empires.

In addition to their textbook, students can go to http://www.google.com on the Internet and search for Aztecs, Incas, and Maya. Other reliable Web sites for resource are as follows:

· http://home.freeuk.net/elloughton13/mexico.htm (aztec website)
· http://tqjunior.thinkquest.org/5058/inca.htm (incas website)
· http://www.nettlesworth.durham.sch.uk/time/alife.html (Aztec daily life)

· http://www.kstrom.net/isk/maya/maya.html (Comprehensive links-site connects to resources on Maya.)

· http://www.lpb.org/cyberchannel  (video clip library) 

· http://www.digonsite.com/grownups (Offers special resources for teaching about Maya; additional websites.  Also click on Links, then on “Search of the Maya World” for information on archeologists exploring a site inhabited by Maya.)
· http://www.MrDonn.org (Contains a variety of links to free online lesson plans, activities, and PowerPoint® formats)

· http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  Once logged on Select Educators’ Tools and then find Louisiana Content Standards. Select Social Studies, grade 5. Scroll down to GLE 41. This section provides information on Aztecs, Incas, and Maya.)
· If there are no outline maps available through other resources, maps can be found as follows: http://www.nationalgeographic.com/xpeditions/atlas/index.html (outline maps).

Assessment

Students create a design that tells something about an achievement of one of the ancient empires. Students color the design and briefly describe the achievement.  On the other side of the design they describe something from present day that shows advancement in this achievement. Project should be checked for accurate information on both sides, creativity of the design, and student effort.

*Activity 5:  Barter and Money Exchanges 
(GLE:  18) 

Materials List:  items to trade in simulation, play money, map of North America showing trade routes at time of exploration, current road map of Mexico  

Introduce a simulation of a barter economy where students trade products without using money. (Students might bring items to trade in the simulation.) Allow time for bartering and debriefing of problems encountered. Simulate a market economy using play money and compare the outcome with bartering. Ask questions, such as the following:

· Which system provided a price for each item?  

· Was it easier to trade using money?

Have students explain how money is the medium of exchange that is used in buying and selling goods in a market. Barter is the exchange of goods without the use of money. Classical cultures in the Americas used products as money in trading with other peoples within their empires. Ask students to identify products of value that could have been used as money in the various locations (e.g., pipes, beads, gold objects).

Provide a map of North America showing Native American trade routes at the time of exploration. Ask students to describe physical features that are associated with those trade routes (e.g., river valleys, mountain trails, animal trails). Using a road map of Mexico today, ask pairs of students to compare modern transportation routes with Aztec and Mayan trade routes. Ask students to explain how trade routes took advantage of physical features (e.g., plains, rivers) and draw their own maps of the Native American trade routes.

If there are no maps available through textbook resources, maps can be found as follows:

· http://www.fofweb.com/Onfiles/Ancient/AncientDetail.asp?iPin=AK78  (trade routes)

· http://mexicochannel.net/maps/mexico_maps_carret.gif  (road map)

· http://www.lib.utexas.edu/maps/atlas_mexico/highways_1972.jpg  (road map)

· http://www.lib.utexas.edu/maps/mexico.html (political map and road map)

*Activity 6: Time Travel Brochure

Instruct students to imagine that they are able to travel in time to these ancient cultures. (One student in each group will focus one on Maya, one on Aztec, one on Inca, and share and compare information as they create their brochures for, ideally, an eventual whole-class display or presentation.) Guiding questions for their reading and writing are the following:

· What foods did they eat? Did they raise crops? Did they hunt animals? Did they follow animal herds?

· How did they build homes? What materials did they use in building homes?  Were they settled in communities, or were they nomads living in temporary homes?

· What types of art and crafts did they produce?  

· Did they have a religion? What were some of their beliefs?

· How was the tribe organized? Who made the rules? How were leaders chosen?

· What type of recreation did they enjoy? What were the roles of women and children?

· Name what you believe to be their greatest accomplishment.

· How did they communicate? Did they have a written language?

· Describe the climate and physical features where they lived.

· How did the environment influence their choice of building materials and food?

In addition to using their textbooks, students can go to http://www.google.com on the Internet and search for additional information on Aztecs, Incas, and Maya for their travel brochures. Other reliable Web sites for resource are as follows:

· http://home.freeuk.net/elloughton13/mexico.htm (Teacher resource for Aztecs; lesson plans; quizzes)

· http://www.internet-at-work.com/hos_mcgrane (This student site provides a comprehensive overview of the Incas.)

· http://tqjunior.thinkquest.org/5058/inca.htm (This student site provides a comprehensive overview of the Incas.  Easy reading)

· http://www.nettlesworth.durham.sch.uk/time/alife.html (Aztec daily life)

· http://www.kstrom.net/isk/maya/maya.html (Comprehensive links-site connects to resources on Mayans.)

· http://www.lpb.org/cyberchannel (video clip library)

· http://www.digonsite.com/grownups (Offers special resources for teaching about Maya; additional websites.  Also click on Links, then on Search of the Maya World for information on archeologists exploring a site inhabited by Maya.)

· http://www.MrDonn.org (Contains a variety of links to free online lesson plans, activities, and PowerPoint® formats)

· http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  Select Educators’ Tools and then find Louisiana Content Standards. Select Social Studies, grade 5. Scroll down to GLE 41.)
Each brochure should include:

· a map illustrating the physical area controlled by that cultural group

· a timeline showing the origin and ending dates of the culture

· visuals (pictures of major buildings, clothing, religious attire)

· descriptions of cities and temples

· illustrations of writing and scientific accomplishments (e.g., Aztec calendar)

· impact of Spanish conquests 

Ask the teams to take questions and to engage in a discussion that allows them to create a chart to compare and contrast the classical cultures of the Aztecs, Maya, and Incas on a series of standards, including these:

· physical environments (climate and physical features)

· accomplishments (architecture)

· language (stelae, pictographs)

· leisure activities (lacrosse, ball courts)

· scientific knowledge (calendar, medicine)

(Students can add to this chart in a guided class discussion).

Assessment

Students create a “time traveler brochure” for each culture. Each brochure should include the following:

1. A map illustrating the physical area controlled by that cultural group

2. A timeline showing the origin and ending dates of the culture

3. Visuals (pictures of major buildings, clothing, religious attire)

4. Descriptions of cities and temples

5. Illustrations of writing and scientific accomplishments.

A rubric should be devised by the teacher and students to grade the brochure.

Unit 1 Assessment Options

General Assessment Guidelines

· Students should be monitored throughout the work on all activities via teacher observations, log/data collection entries, report writing, group discussion, and journal entries.
· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.
· Use a variety of performance assessments to determine student comprehension.
· Select assessments consistent with the type of products that result from the student activities.
General Assessments

· Students create a crossword puzzle using information about Aztecs, Incas, and Maya. The teacher decides on a total number of items for the puzzle. Students also provide an answer key for their crossword puzzles. Variation:  The teacher provides a crossword puzzle for the students to complete. Students’ work should be checked for accuracy. 

· Students write “Who am I?” riddles about each empire. Each riddle should contain clear and accurate information unique to that empire and should reveal evidence of student understanding. 

· Using a Venn diagram, students will compare and contrast the Maya, Aztecs, and Incas. (See the Venn Diagram BLM on Maya, Aztecs, and Incas.)             
· Students will choose one of the empires and pretend they have gone back in time to visit. Students will describe the people they meet and what else they might see. Students will explain why they wanted to visit this empire. Lastly, students will inform these early people about how different the world and their area are today.

· Students will write a series of diary entries on one of the following:  Mayan farmer or woman, Aztec warrior or noble, Incan ruler or priest.
· With a partner, students create a mural of one of the ancient empires using either poster board or a large sheet of construction paper. Murals should include drawings of buildings, clothing, foods, customs, greatest accomplishment, etc. The following is an example of a rubric that could be used to assess the mural:

	  4
	Excellent
	Mural presents at least 5 different drawings that clearly and accurately describe the empire.

	  3
	Good
	Mural presents at least 4 different drawings that clearly and accurately describe the empire.

	  2
	Fair
	Mural presents at least 3 different drawings that clearly and accurately describe the empire.

	  1
	Poor
	Mural presents 1 or 2 different drawings that clearly and accurately describe the empire.

	  0     
	Unsatisfactory
	Mural is incomplete. No understanding of the empire.


Sample Assessment Items

Multiple Choice Sample Items:

1. Jessica and her family are going on vacation. They want to purchase a map to find out where Colorado has mountains because they want to go hiking.  Which type of map would best assist them on their trip?

A. physical map

B. political map

C. historical map

D. population map

Use the map below to answer questions 2 & 3.
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2. Using the distance scale given, what is the approximate distance between Miami and New Orleans?

A. 1000 miles

B. 700 kilometers

C. 500 miles

D. 1000 kilometers

3. What are the latitude and longitude of New Orleans?

A. 90ºN 30ºW

B. 30ºN 90ºW

C. 30ºE 90ºS

D. 90ºS 30ºE

Constructed Response Sample Item:

Use the passage below to answer the questions that follow.

	“At its height, Tikal’s population was about 100,000.  The total Mayan population was probably around 3 million.  The Mayans kept track of time by plotting the positions of the sun, moon, and stars.  Their interest in time evolved from their efforts to understand their gods and the nature of the universe.  They believed the positions of the sun, moon, and stars influenced events on Earth, including farming.  Their careful observations enabled them to predict the timing of certain events, and this led to their development of the calendar.  Their interest in time led to the development of mathematical concepts more advanced than those of the Greeks and Romans.  They even developed the concept of zero.”

                          ~ Harcourt Brace Social Studies United States Volume 1 Teacher’s Edition, p. 91


Part A:

Why was time an important factor for the Mayan civilization?

Part B:

What is the most likely reason Mayans developed a calendar?

Part C:

Based on our modern calendar, how can one predict the timing of certain events? (For example: seasons, eclipses, holidays)

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	








PAGE  
1
5th Grade Social Studies: Unit 1-Early Peoples in the Americas (Beginnings to 1492)

