

6th Grade Social Studies: Unit 1-Geography and Hunters, Gatherers, Farmers (Beginnings)



	Big Picture: (Taken from Unit Description and Student Understanding) ) This unit focuses on hunter and gatherer societies and how agricultural societies developed from them.

· The earliest human communities hunted and gathered, made tools, and used fire to meet their basic needs. 

· Climatic changes, food scarcity, and the discovery of seed technology led early communities to the discovery of farming as a way to produce food.

· Geographic physical features and human modification of the environment influenced early farming communities.

· In order to farm, people had to domesticate animals and plants.

	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Use latitude and longitude to determine direction or locate or compare points on a map or representation of a globe (Evaluation)
1

Identify land and climatic conditions conducive to human settlement in regions of the world and describe the role of these conditions (Analysis)
2

Explain the role of expanding specialization in the development of world civilizations (Application)

12

Use multiple primary and secondary sources to describe world civilizations (Synthesis)

19

Describe features of the earliest communities (e.g., shelter, food, clothing) (Evaluation)
22

Describe hunter-gatherer societies, including the development of tools and the use of fire (Evaluation)
23

Explain how geographical features influenced development of early civilizations (e.g., domestication, cultivation, specialization) (Synthesis)
24

Explain why agricultural societies developed from hunter (Synthesis)
25

Discuss the climate changes and human modification of the physical environment that gave rise to the domestication of plants and animals and new sources of clothing (Synthesis)
26

Reflections



	Concept 1:   Geographical Influences in Early Civilizations

  1.  Can students locate places on a map or globe using latitude, longitude, cardinal directions, and intermediate directions?

8. 
Can students describe climatic changes and geographical features that influenced the development of early civilizations?
	*Activity 1:  Location on a Globe
	1,2


	

	
	*Activity 2: Glaciers and Physical Features


	25, 26


	

	
	*Activity 3: Settled Agriculture - Location
	2, 24, 25
	

	Concept 2: Hunter-Gatherer Societies and Agricultural 

Societies

2. Can students explain the difference between a primary and secondary source and use both to describe world civilizations?

3. Can students interpret artifacts?

4.
Can students describe the wandering, nomadic life of hunter-gatherers?

5.  Can students describe the food, shelter, clothing, and tools of hunter-gatherers? 

6.
Can students explain the roles specialization and inventions played in the development of early human communities?

7.   Can students explain why and how humans made the transition from hunting and gathering to farming (cultivation)?

8. 
Can students describe climatic changes and geographical features that influenced the development of early civilizations?

9.   Can students explain why and how the domestication of plants and animals for farming took place?


	*Activity 4: Tools to Analyze Culture


	19, 22, 23


	

	
	Activity 5: Settled Agriculture


	12, 24, 25


	

	
	*Activity 6: Human Societies Change the Environment


	26
	


Unit 1 Concept 1:  Geographical Influences in Early Civilizations

GLEs

*Bolded GLEs are assessed in this unit.

	1
	Use latitude and longitude to determine direction or locate or compare points on a map or representation of a globe (Evaluation)

	2
	Identify land and climatic conditions conducive to human settlement in regions of the world and describe the role of these conditions (Analysis)

	24
	Explain how geographical features influenced development of early civilizations (e.g., domestication, cultivation, specialization) (Synthesis)

	25
	Explain why agricultural societies developed from hunter (Synthesis) 

	26
	Discuss the climate changes and human modification of the physical environment that gave rise to the domestication of plants and animals and new sources of clothing (Synthesis)


	Key Concepts:
· Lines of Latitude (parallels) and lines of Longitude (meridians) to locate or compare points on a map or representation of a globe.
· Cardinal directions and intermediates – NE, NW, SE, SW

· The equator and prime meridian

· Land and Climatic conditions conducive to human settlement – e.g., fresh water, fertile soil, mild climate, location near body of water

· Role of slash – and – burn farming

	            Vocabulary:

· Parallels 

· Meridians

· latitude and longitude

· maps and globes

· Ice Age

· glaciers

· environment

· landforms

· climate



	 Assessment Ideas:

· Constructed Response Questions

· Multiple choice questions

· Oral Presentation

· Teacher check list for Q & A


	Resources:

· graphic organizers

· teacher power point/lecture

· class and/or group discussions

· maps and globes

· variety of atlases and encyclopedias

· textbook

· Internet website

· Teacher-Made Supplemental Resources


Reading Strategies/Activities

Refer to the Teacher-Made Supplemental Resources for reading strategies.

Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 1: Location on a Globe (LCC 1 Unit 1)

(GLEs: 1, 2) 
Materials List:  map of the world, world globe, hurricane tracking map

After reviewing with students what they learned last year and what they know already about geography and maps, use a globe to demonstrate latitude and longitude and to give their characteristics. Have students show where these lines are on a map and on a globe. Make sure the students know all the alternate words for longitude (meridians, the Prime Meridian, the International Date Line) and latitude (parallels like the equator). Students should be able to point out the various lines on the map.

Ask students to give the names of places they would like to visit on each continent and ask them to identify the location of each, using latitude and longitude. Direct students to use latitude, longitude, and cardinal and intermediate directions from the compass rose to describe the direction and degrees required going from Point A to Point B. Repeat this activity until students are comfortable using latitude, longitude, and the compass rose to determine direction and degrees of distance. 

Using textbook maps, direct students to a topographical map of a continent with country boundaries and major cities. Have students locate several cities and/or physical features on the map in terms of:

· location by hemisphere (north, south, east or west)

· location by longitude/latitude

· distance by degrees from the equator 

· distance by degrees from the Prime Meridian

Introduce students to the major climatic zones (tropical, temperate, polar) and to the specific lines of latitude (Tropic of Cancer, Tropic of Capricorn, Arctic Circle, Antarctic Circle) that define those zones.  Have them identify the zone where they live.  Make sure students can distinguish between the words climate and weather.  Tell them that they will be using this information when analyzing human civilizations.

During hurricane season, use latitude and longitude to keep track of hurricanes as a class.  For a complete lesson on latitude and longitude and for more background resources, go to the Smithsonian Institute’s teacher website:  http://www.sil.si.edu/exhibitions/chasing-venus/teachers/lessonplan8.htm. 
*Activity 2:  Glaciers and Physical Features (LCC 4 Unit 1) 

(GLE: 25, 26)
Materials List: article on Ice Ages, illustration of glacial movement, Grading Rubric for Climatic Changes Paragraph BLM
Explain to your students that humans changed to a farming lifestyle for various reasons.  One reason was the end of the last Ice Age around 10,000 BC.  This resulted in a decrease in the population of large mammals as well as warmed up regions that could then support cultivation of crops.

Obtain a one- to two-page reading about Ice Ages from a textbook, encyclopedia, or website.  Tell students that they are going to read an article about Ice Ages.  Before reading the article, utilize SQPL-Student Questions for Purposeful Learning (view literacy strategy descriptions) to prime students’ minds about climatic changes and their effects on human societies.

Write the following provocative assertion on the board: “The earth will never have another Ice Age.”  Give the students a moment to think about this statement.  Then have the class generate a list of questions on the board that they could ask relative to this statement.  After students contribute their questions, ask some others to be sure students focus on important information in the text.  Read the article aloud as a class.  As students read the article, have a student check off which questions that they generated are actually answered in the article.  After the reading, go over the answers to those questions.  Then have students hypothesize about the answers to the other questions that were not answered in the article.  Other sources should be made available to help answer students’ questions not answered in the text read aloud.

Show students an illustration of how glaciers move as rivers of ice over the surface of the earth, eroding soil and depositing it where the glaciers melt.  Explain glaciated areas of the earth and how glaciers do the following:

· form rivers (give examples)

· create deposits of rich soils (loess regions)

· create plains and hills

Finally, have students write one paragraph about how climatic changes toward the end of the last Ice Age improved conditions necessary to grow crops.  Tell them to use what they learned about good farmland and what they learned about how glaciers affect the earth’s surface to construct a well-written paragraph.  (See Grading Rubric for Climatic Changes Paragraph BLM.)   Paragraphs may be read aloud.

*Activity 3:  Settled Agriculture – Location (LCC 5 Unit 1)
(GLE: 2, 24, 25)

Materials List:  classroom atlases or textbooks with physical and climate maps, Farming Word Grid BLM
Tell students that about 10,000 BC, humans made an amazing discovery – farming.

Give a short introduction to agriculture by talking about the qualities of good farmland:

· rich soil

· a location defensible from invaders

· warm, temperate climate
· availability of fresh water supply
· flat land
· easy transportation of crops to consumers
Use a word grid (view literacy strategy descriptions) to familiarize students with the characteristics of good farmland.  This learning tool involves building a chart with key vocabulary words or concepts down the vertical axis and characteristics or examples where those words are used along the horizontal axis.  Students use an “x” to check off relevant components on the grid (See Farming Word Grid BLM and sample below.)
	
	SITE #1:

______________
	SITE #2:

______________
	SITE #3:

______________

	rich,

fertile soil
	
	
	

	easily

defended
	
	
	


Walk outside of the school, look around the campus and its surroundings, and have students select three different sites for a fictitious farm and name them at the top of the word grid BLM.  Have students use “x” to mark the characteristics of good farmland found at each site.  Return to the classroom and discuss the word grid.  Solicit observations from students, compare their findings, and discuss their conclusions (i.e. which site received the most “x’s”).  
* Teachers can use a physical map and allow students to choose 3 sites where early agricultural society would most likely develop.  .  Students will determine if their sites meet the criteria on the word grid.  Teachers can then call upon students to defend their choices..
Next, divide the class into groups or pairs.  Use a physical world map to locate places where early agricultural societies would most likely develop. Call upon the groups or pairs to defend their choices.  Then show students a map of where the earliest farming communities (circa 10,000 – 5,000 BC) actually developed (See http://worldhistoryforusall.sdsu.edu/dev/units/three/landscape/03_landscape2.pdf for  a map of early farming settlements).  Have them compare their answers to the historically accurate map.  Look at the early settlements and tell which continent they are on, the latitude range of the sites, the annual rainfall there, the annual temperature range, the physical features, and the elevation.  Can students make any generalizations based on these?

For a comprehensive unit on early farming communities, see Bickley and Douglass’ curriculum from a project of San Diego University and UCLA’s National Center for History in the Schools at http://worldhistoryforusall.sdsu.edu/dev/units/three/landscape/03_landscape2.pdf.  
This is a perfect time to invite a local farmer to your class as a guest speaker.  The farmer should address how he or she decides on crops and field placement, technology used on the farm, problems faced in modern agriculture, skills farm workers need today, and the economics of farming.  
Unit 1 Concept 2:  Hunter-Gatherer Societies and Agricultural Societies
GLEs

*Bolded GLEs are assessed in this unit.

	12

19

22
	Explain the role of expanding specialization in the development of world civilizations (Application)

Use multiple primary and secondary sources to describe world civilizations (Synthesis)
Describe features of the earliest communities (e.g., shelter, food, clothing) (Evaluation)

	23
	Describe hunter-gatherer societies, including the development of tools and the use of fire (Evaluation)

	24
	Explain how geographical features influenced development of early civilizations (e.g., domestication, cultivation, specialization) (Synthesis)

	25
	Explain why agricultural societies developed from hunter-gatherers (Synthesis)

	26
	Discuss the climatic changes and human modifications of the physical environment that gave rise to the domestication of plants and animals and new sources of clothing (Synthesis)


	Key Concepts:

· Cultural goals and interests, inventions, and technological advances that have affected people’s perception of the world – e.g., agricultural innovations such as the plow
· Reasons for early migrations

· Role of slash and burn farming

· Effect of physical environments

· Characteristics of hunter – gatherers and desert nomads

· Identify and interpret primary source material

· Distinguish the difference between a primary and secondary source

· Hunter – gatherer societies

· Development of early tools and material used to create them

· Natural resources important to the development of agriculture

· Development of agricultural societies from hunter and gatherers
· Reasons for the domestication of plants and animals

· Major climatic changes which led to domestication
	 Vocabulary:
· hunter-gatherer

· agricultural society

· domestication

· specialization

· transportation

· trade

· economic

· Ice Age

· Migration

· Innovation



	Assessment Ideas:

· Thinking Map/Graphic Organizer

· KWL Charts

· Foldable

· Constructed Response Questions

· Multiple choice questions

· Oral Presentation

· DRT chart 
	Resources:

· graphic organizers

· teacher PowerPoint/lecture

· class and/or group discussions

· Internet website

· DRT chart

· Teacher-Made Supplemental Resources 


Reading Strategies/Activities

Refer to the Teacher-Made Supplemental Resources for reading strategies

*Activity 4:  Tools to Analyze Culture (LCC 3 Unit 1)
(GLE: 19, 22, 23) 
Materials List:  flashlights, paper bags, crayons, samples of hunter-gatherer foods (e. g., berries, nuts, fruits, etc.), Grading Rubric for Hunter-Gatherer Project BLM
Introduce students to hunter-gatherer societies by discussing with them humans’ basic needs (food, shelter, clothing) and how those needs are met in their own lives.  Ask them how different foods that they eat are produced or obtained (from hunting, fishing, gathering, farming, vegetable gardens, etc.).  Ask them what tools and technology are used to obtain, cook (use of fire), and preserve those foods.  Then ask them to imagine their life minus the following forms of technological development – electricity, automobiles and other motorized vehicles, running water, metals, and plastics.  In other words, have them imagine what life was like in … the Stone Age!  Remind them that, even today, millions of people in developing countries live without electricity, running water, motorized vehicles, etc.

Tell students that they are going to read about an early human, the Iceman (Ötzi).  Obtain a one to two page reading about the Iceman from a textbook, encyclopedia, or website (http://www.bolzano.net/english/iceman-faq.html#faq7). Have students read about the Iceman and, using split-page notetaking (view literacy strategy descriptions), record the facts they learn.  

Split-page notetaking is a strategy that assists students in organizing their notes while encouraging active reading and providing an effective visual study guide.  First, have students write a heading at the top of their notebook paper with the name of the article they will be reading and the date.  Then have students draw a line down the page creating a ⅓, ⅔ split.  In the first, narrower column, students will write key questions regarding the Iceman.  A sample would be:
	Name of Article:

	Date:

	Who is the Iceman?


	

	Where, when, and how was he found?


	

	What were his food, shelter, tools, and clothing like?


	


In the second column, have students write supporting information and facts.  Students should be urged to paraphrase and abbreviate as much as possible.  It will take time for students to become familiar with the format, but it is a technique that improves literacy by helping students to be able to extract, record, and review information in a clear graphic format.  When students are finished, discuss their notes as a class.  Remind students that the Iceman is very useful to our study of history because of the condition, quantity, and age of the physical remains (artifacts and fossils) that he provides.  Have students study from these split-page notes by folding the page along the dividing line and generating either the big idea or question and the supporting information.

Follow up this note-taking activity on the Iceman with a textbook reading about hunter-gatherer societies and have students use split-page notetaking again.

Explain to students that another instructive artifact from hunter-gatherer societies is cave paintings.  Show them examples, including the ones found at Lascaux, France. (See pertinent websites, like http://www.culture.gouv.fr/culture/arcnat/lascaux/en/ , and http://sunsite.queensu.ca/memorypalace/parlour/caves/index.html under “Resources” at the end of this unit.)  Based on these paintings, have students draw conclusions about the food, shelter, clothing, and tools of hunter-gatherer societies.  

If time permits, have students create their own cave paintings using the following activity: Have the students wad up paper bags and tape them to the bottoms of their desks. (Wadding the bag will give the surface a rough feel, like a cave wall.) Darken the room. Have the students crawl under tables and chairs to their desks. Then have them draw pictures of local animals on the paper bags (by flashlight). Some will forget to bring a light, or their flashlight will be too bright. Those students must work by feel in the dark.

The teacher and/or students should bring samples of food from a hunter-gatherer’s diet to class (berries, nuts, fruits, parts of plants, hunted meat, etc.)  Have students sketch and taste the foods (FOOD ALLERGY ALERT:  Before having students eat any foods in class, send home a food allergy survey for parents to fill out.  Keep a list of students’ food allergies readily available before you start a lesson that involves eating food in the classroom.)   Have students compare a hunter-gatherer’s diet to their own and answer the following questions:

· Which diet is more diverse?
· Which is more nutritious?
· Which is more easily available?
· Why do you think hunters-gatherers traveled in small bands rather than in larger groups?
· Was there a time of year when these types of food would be more plentiful than at other times?
· Is there a climatic zone where these types of food would be more plentiful?
· What are disadvantages of living a wandering and nomadic lifestyle?
Have a discussion of the different labor and skills required in hunter-gatherer societies.  Would the entire band go out hunting and gathering together, or would certain members specialize in different tasks?  Discuss inventions and discoveries that gradually made life easier for hunter-gatherers (e.g., inventions—fishhooks, bone needles, arrowheads, scraping tools, spears, pounding stones, fire.)  Discuss the discovery of fire and the labor involved in collecting firewood.  Assign advanced students to investigate and to report on what parts of the world today still use firewood as their main source of fuel for heating and cooking.

Assign a home collage project to assess whether students have gained information relative to GLEs 22 and 23.  Students should make a collage, a digital collage, or a powerpoint on the shelter, food, clothing, and tools used by hunter-gatherers, including at least four examples of each.  (See Grading Rubric for Hunter-Gatherer Project BLM.)
The Smithsonian Institute has an amazing lesson on creating a classroom museum.  The lesson would apply very well to the theme of “Hunting and Gathering in Your Region of Louisiana.”  To view their lesson, go to “Creating a Classroom Museum” at http://www.smithsonianeducation.org/educators/lesson_plans/collect/crecla/crecla0a.htm)   

Activity 5:  Settled Agriculture – Farming (LCC 7 Unit 1)
(GLE: 12, 24, 25)
Materials List: dictionary

Play the game Dictionary with the word domesticate.  The game involves having students make up the best definition they can for the word and writing it on a small slip of paper with their names on it.  Meanwhile, write an actual dictionary definition on a similar piece of paper.  Mix up the papers and then read all the definitions aloud.  Have the students vote on which one they think is the dictionary definition.  Students get one point for voting for the real dictionary definition and one point for every student who votes for their created definition.  Have students write the dictionary definition in their notebooks.

Brainstorm with students a list of wild animals found in their region of Louisiana.  Ask students why they think these animals have not been tamed for use on farms.  Then give a presentation on domesticating animals to be used as farm animals (to eat, to produce milk, eggs or wool, to pull plows or carry loads, to produce manure for fertilizer, etc.).  Then ask students whether they gather food from any wild plants (berries, fruits, nuts, etc.) in their region of the state.  Explain that plants also were “domesticated” by collecting the best seeds (seed technology) from the biggest and healthiest edible plants and using them to plant a farm crop.  Explain that over thousands of years, those animals and plants that were domesticated changed genetically to remain domesticated or as ideal as possible for cultivation on a farm and use by humans.

*Teacher may combine with APCC 4: Tools to Analyze Culture
*Activity 6:  Human Societies Change the Environment (LCC 6 Unit 1)
(GLE: 26)

Materials List:  pictures of two early agricultural settings, Vocabulary Chart on Human Changes to the Environment BLM, Listing on Human Changes to the Environment BLM
To introduce this concept of how human beings have made adaptations to our environment in order to inhabit them, do a vocabulary self awareness chart (view literacy strategy descriptions) with students because many of the relevant terms related to this concept are not everyday words.  A vocabulary self awareness chart provides students with an opportunity to consciously and individually learn and develop the vocabulary they must know in order to understand new concepts.  The teacher can use the words on the chart below and add other words that are considered important in the research.  Students rate their understanding of each word with either a “+” (understand well), a “√” (limited understanding or unsure), or a “-“ (don’t know).  Students should refer to the chart as they progress through the content to update their understandings of the new words.  The teacher can check the chart to assess students and provide additional instruction for those students who continue to have difficulty learning key vocabulary.  (See Vocabulary Chart on Human Changes to the Environment BLM.)
	Word
	+
	(
	(
	Example
	Definition

	Physical environment
	
	
	
	
	

	Adaptation
	
	
	
	
	

	slash-and-burn farming
	
	
	
	
	

	Irrigation
	
	
	
	
	

	Tilling
	
	
	
	
	

	Modification
	
	
	
	
	

	dike/levee
	
	
	
	
	

	Canal
	
	
	
	
	

	Dam
	
	
	
	
	


Provide pictures of two early agricultural settings, the farming village of Çatal Hüyük (http://www.smm.org/catal/) in modern-day Turkey and the prehistoric village of Skara Brae (http://www.orkneyjar.com/history/skarabrae/skarab2.htm) in Scotland.  (A different archaeological farming site can be used instead.).  Ask students to view the pictures and identify ways early humans changed the physical environment to improve their lives (e.g., slash-and-burn farming, tilling soil, diverting water to fields, cutting ditches to fields, building levees to protect against floods, building rock fences to contain domesticated animals, etc.) in those two settings as well as in their own region of Louisiana.    (Chart on next page)
	Ways that humans changed the environment in Çatal Hüyük
	Ways that humans changed the environment in Skara Brae
	Ways that humans changed the environment in your region of the state

	
	
	

	
	
	

	
	
	


Then, compare the three lists. (See Listing on Human Changes to the Environment BLM.)
 Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Unit 1 Assessment Options

General Assessment Guidelines

· Assessment should be on-going, daily, and an integral part of instruction.  Use quick forms of assessment to end a lesson or a class, like asking students what is the most important thing they learned today, a quick listing of ten nouns that were discussed in class, a pair-sharing where each student tries to stump his/her partner with a question, a quick game of charades with the day’s vocabulary or concepts, etc.

· Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the types of products that result from the student activities.

· Rubrics on writing assignments and projects should assess content knowledge rather than extraneous elements like creativity, neatness, etc.

General Assessments

· Construct a concept wall and use a dictionary to define difficult vocabulary throughout the unit.

· A teacher-created, comprehensive exam assessing the GLEs from this unit should consist of the following:

· a variety of formats for objective, convergent test items

· depth of knowledge at various stages of Bloom’s taxonomy

· I-LEAP-formatted items

· open-ended response items requiring supporting evidence

· test items aligned to the verbiage of the GLEs. 

· A one-page persuasive essay on whether the student would be a more skilled hunter-gatherer or farmer will ensure that students make a personal connection to the central theme of this unit.

· A pictorial assessment of artifacts and places that students have encountered in the unit may help to cement images of the key concepts into students’ wealth of knowledge.

Activity-Specific Assessments

· Activity 3:  Students will write a paragraph about how climatic changes toward the end of the last Ice Age improved conditions necessary to grow crops.  Use the Grading Rubric for Climatic Changes Paragraph BLM to assess the paragraph.  
· Activity 4:  Students will make a collage, a digital collage, or a powerpoint of the shelter, food, tools, and clothing of hunter-gatherers.  This is a great assessment to assign as a home project.  See Grading Rubric for Hunter-Gatherer Project BLM.

· Activity 6:  Students will compile a list on ways that humans have changed their environment in order to be able to inhabit it.  See Listing on Human

Changes to the Environment BLM.
Additional Resources

http://www.hbschool.com/activity/cavepaintings/cavepaintings.html  Harcourt Brace’s virtual tour of cave paintings.

http://sunsite.queensu.ca/memorypalace/parlour/caves/index.html  A lecture and virtual tour of the cave paintings at Lascaux.

http://www.museum.state.il.us/exhibits/ice_ages/  A website done by the Illinois State Museum.  It has basic information on Ice Ages.

http://www.smm.org/catal/   A great website for an interactive video on the early farming settlement of Çatal Hüyük.

Hall, Stephen, “Who Iced the Iceman?” National Geographic.  July, 2007 issue.  A great article on theories about how the Iceman died.

http://www.foodtimeline.org   A most informative timeline of when and where foods were first cultivated.
Online quiz/games
http://www.besthistorysites.net/PreHistory.shtml.

http://www.standard.net.au/~garyradley/games/
http://www.bbc.co.uk/history/games/ancestors/index.shtml
Additional information http://directory.google.com/Top/Kids_and_Teens/School_Time/Social_Studies/History.

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).






Comprehensive Curriculum


Concept Correlations


Unit 1:  Hunters-Gatherers and Early Farmers


Time Frame:  4 Weeks
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