7th grade Social Studies: Unit 1:  The American Revolution (1776-1789)


Comprehensive Curriculum

Concept Correlation

Unit 1: The American Revolution (1776-1789)
Time Frame:  4 Weeks 

	Big Picture: (Taken from Unit Description and Student Understanding)

· British policies for the thirteen colonies led to the American Revolution.

· Colonists were divided in their support for the American Revolution.

· Key figures played a role in events that led to the conclusion of the American Revolution. 

· Geographic tools and historical narrative can explain American Revolution events. 

· The interdependence of Great Britain and the American colonies can be compared with the current global economy. 



	Concepts & Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION

Documented GLEs

GLEs

Bloom’s Levels

GLEs

Date and Method of Assessment

Identify and describe significant physical features that influenced U.S. historical events (e.g., Ohio River Valley in the American Revolution)  (G-1B-M2) (Application)
3

Compare the interdependence of Great Britain and the American colonies to the global economy today (G-1C-M6) (Analysis)
7

Evaluate a type of tax in an historical context (stamp act, tea tax) (C-1A-M10) (Analysis)
21

Use economic concepts (e.g., supply 

and demand, interdependence) to 

explain Mercantilism and describe its 

role in British colonization and the conflict between the thirteen 

American colonies and Great Britain  (E-1A-M9) (Evaluation)

41

Identify U.S. exports and imports that contributed to the U.S economic interdependence with Europe and other parts of the world during the eighteenth and nineteenth centuries  (E-1B-M6) (Application)
42

Construct a timeline of key events and key figures in U.S. history from 1763 to 1877 (H-1A-M1) (Comprehension)
43

Interpret a timeline to identify cause-and-effect relationships among events in U.S. history  (H-1A-M1) (Comprehension)
44

Conduct Historical research using a variety of resources and evaluate those resources for reliability and bias, to answer historical questions related to U.S. History. (Evaluation)
50

Explain the causes, course, and consequences of the American Revolutionary War (H-1B-M6) (Comprehension)
51

Compare and contrast the strategies and motivations of the Patriots, Loyalists, and British during the American Revolution (H-1B-M6) (Analysis)
52

Explain the role of key figures in the American Revolution (H-1B-M6) (Comprehension)

53

Explain how the American Revolution affected the politics, society, and economy of the new nation  (H-1B-M7) (Comprehension)

54



	Concept 1:  Early Colonial Life
1. Can students identify and describe significant physical features that influenced U.S. historical events?

2. Can students compare the interdependence of Great Britain and the American Colonies to the global economy today?

3. Can students use economic concepts to explain mercantilism and describe its role in British colonization and the conflict between the thirteen American colonies and Great Britain?

4. Can students explain the causes, course, and consequences of the American Revolutionary War, identify key figures, and explain their roles?

5. Can students compare and contrast the strategies and motivations of the Patriots, Loyalists, and British during the American Revolution?

6. Can students explain how the American Revolution affected the politics, society, and economy of the new nation?


	*Activity 1: Colonial Life Before Revolution 

  GQ 3

	7,41,42
	

	
	*Activity 2: Physical Geography and Colonial Activities
GQ 1

	3
	

	
	*Activity 3: Colonial Interdependence 
GQ2, 3

	7
	

	
	Activity 4: Navigation Acts

GQ 3
	21,41
	

	
	Activity 5: Triangular

Trade

GQ 1
	41,42
	

	Concept 2: The American Revolution

4.   Can students explain the causes, course, and consequences of the American Revolutionary War, identify key figures, and explain their roles?
5.   Can students compare and contrast the strategies and motivations of the Patriots, Loyalists, and British during the American Revolution?
6.   Can students explain how the American Revolution affected the politics, society, and economy of the new nation?   
	*Activity 6: Cause/Effect Events Preceding Revolution
 GQ 4
	43,44,51
	

	
	*Activity 7: Taxation & Liberty

GQ 4  (LCC UNIT 2)
	21
	

	
	*Activity 8: Causes of the American Revolution  
  GQ 4
	51,52,54
	

	
	*Activity 9: Pursuit of the Revolutionary War

  GQ 4
	43,44,51
	

	
	*Activity 10: Leaders During the Revolutionary War 
  GQ 6
	43,44,53
	

	
	Activity 11: Wrap It Up

 GQ 6
	50,51,52,54
	


Unit1 Concept 1:  Early Colonial Life 

GLEs

*Bolded GLEs are assessed in this unit.
	3
	Identify and describe significant physical features that influenced U.S. historical events (e.g., Ohio River Valley in the American Revolution)  (G-1B-M2) (Application)

	7
	Compare the interdependence of Great Britain and the American colonies to the global economy today (G-1C-M6) (Analysis)

	21
	Evaluate a type of tax in an historical context (stamp act, tea tax) (Analysis)

	41
	Use economic concepts (e.g., supply and demand, interdependence) to explain Mercantilism and describe its role in British colonization and the conflict between the thirteen American colonies and Great Britain  (E-1A-M9) (Evaluation)

	42
	Identify U.S. exports and imports that contributed to the U.S economic interdependence with Europe and other parts of the world during the eighteenth and nineteenth centuries  (E-1B-M6) (Application)


	Purpose/Guiding Questions:

1. Can students identify and describe significant physical features that influenced U.S. historical events?

2. Can students compare the interdependence of Great Britain and the American Colonies to the global economy today?
3. Can students use economic concepts to explain mercantilism and describe its role in British colonization and the conflict between the thirteen American colonies and Great Britain?
4. Can students explain the causes, course, and consequences of the American Revolutionary War, identify key figures, and explain their roles?

5. Can students compare and contrast the strategies and motivations of the Patriots, Loyalists, and British during the American Revolution?

6. Can students explain how the American Revolution affected the politics, society, and economy of the new nation?


	Vocabulary:

· Mercantilism

· Navigation acts

· Stamp Act

· Tea Tax

· parliament

· imports

· exports

· American Revolution

· colony

· Ohio Valley

· colonial legislatures

· town meetings

· Proclamation of 1763




	Assessment Ideas:

· Test, writing activities, see each activity.
	Vocabulary:

· Navigation Acts
· Triangular Trade
Key Concepts
·  Physical features that have influenced U.S. historical events—e.g., Ohio River Valley in the American Revolution and Civil War, landforms and rivers encountered by Lewis and Clark expedition and pioneers, Mississippi River in the Battle of New Orleans 
· • Economic interdependence of Great Britain and the American colonies—trade of raw materials and agricultural goods for manufactured products 
Resources:

Activity 

· Provide a map of North America

· Provide a map of the 13 colonies

· Provide an on-going Advantage/Disadvantage chart of being a colonist in the English colonies




Suggested Introductory Activity

Teachers may want to begin the introductory activity at this time; however, the culmination of this activity is not until Unit 6.

*As historical events and key figures are taught throughout units 1 – 6, have students construct a timeline depicting the key events and figures in U.S. history from 1763 to 1877.  In unit 6, students will be asked to: 

Create a series of timelines illustrating the following:

· presidential administrations 1789–1872

· territorial acquisitions by the United States 

· admission of new states (1789-1865) with names (add labels free or slave)

· wars, treaties, and acts of compromise from 1763–1877

Have students construct the timelines on a classroom wall for easy comparison.

Ask students to provide a single statement that best describes each timeline. Then ask them to write a paragraph that summarizes the most dynamic elements illustrated by the timeline data. Have students discuss cause-and-effect relationships among the events in U.S. history in relation to information displayed on the timelines.         
Introductory Activity

* It is suggested that a timeline is constructed throughout the entire Unit using the dates 1776-1789. This can be done individually by the student or as a class. 

Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 1: Colonial Life before Revolution (LCC ACT 1)
(GLEs: 7, 41, 42)
Materials List: outline maps of the thirteen colonies, overhead projector (optional), Advantages and Disadvantages of Being English Colonists BLM

Ask students to share their knowledge of colonial American history prior to the American Revolution. Write the following heading on the board:  New England Colonies, Middle Colonies, and Southern Colonies. Ask students to brainstorm about life in these regions. The teacher may record each student’s ideas under the headings written on the board. Have students utilize information to write a paragraph summary of life in the thirteen colonies. Review content from earlier grades concerning:

· differences among the Northern, Middle, and Southern colonies.

· colonial experience with government (e.g., town meetings, colonial legislatures, and British king and Parliament).

· trading patterns in the colonies and between the colonies and England (e.g., supply and demand, interdependence).

Students will review why Western European countries explored and colonized the New World. Guide discussion to emphasize the search for precious metals and natural resources. The Spanish experience in finding vast quantities of gold prompted other nations to desire gold and wealth for the Mother Country. 

Provide copies of outline maps of the thirteen colonies. Have them add labels for the thirteen colonies and major cities in the three regions into which colonies were grouped. For an outline map, see the following websites:
. 

http://www.civics-online.org/library/formatted/images/13_colonies.html
http://www.graphicmaps.com/webimage/countrys/namerica/usstates/colonies.htm
Define mercantilism and describe it as the policy that dominated British and colonial trade after 1660.  Use the following terms as support for the unit and activity: supply and demand, economics, interdependence, economy, politics, society, taxes. Have students brainstorm and then determine and list examples of how colonial trade with other countries and the manufacturing of goods in the colonies were limited. How did this give England control over colonial resources?  Record answers on the board, a transparency, or poster board.

Divide the class into groups according to class size. Have each group represent a sector of society in colonial America. A suggested list follows:  

·  A sailor working on a ship

· Virginia tobacco farmer

· New England shipbuilder

· New England producer of tar and pitch (used for ships)

· A colonist elected to a legislative body

· A New Yorker starting a clothing manufacturing business

· A colonial newspaper printer

· A colonial teacher

· Education 

· Religion 

Ask each group what its attitude would have been toward mercantilism and have students engage in a roundtable discussion. Appoint a student from each group to keep notes on the discussion and the various arguments presented within the group. At the end of their small-group discussion, have students review the notes taken and add any they feel were not documented. Ask one representative (other than the note-taker) from each group to report to the class the consensus of the group. 

Next, set up a contemporary economic simulation to replicate mercantilist conditions after 1660 between the British and the colonists. Suggested questions for the groups to address might include:
· Why did mercantilist policy result in a further division between the British and their American colonists?
· How did the mercantilist policy help to bring about the American Revolutionary War?

· Why were colonists opposed to this policy? 

· How did the policy contribute to illegal activities in the colonies?  

How did the students feel about their situation?  What responses did they consider?  

Using RAFT writing (view literacy strategy descriptions), students should develop an essay to describe life as an early colonist.  Students should use the above examples to develop their essay or use other representatives of society during early colonial life.  

Description of RAFT Writing:

R – Role (role of the writer – who is telling the story?) ( e.g. Colonist who owns a 

      general store)           
A—Audience (to whom or what the RAFT is being written) (e.g. A British Governor)

F—Form (the form the writing will take, as in letter, song, first person, third    

      person, etc.) (e.g. Angry Letter)

T—Topic (the subject focus of the writing) (e.g. Effect of unfair mercantilist policy on 

      small business)
RAFT writing should be creative and informative. It can also explain a process, describe a point of view, or solve a problem.  Give students the opportunity to share their RAFTs in small groups or with the whole class.  Students should listen for accurate information in the RAFTs, and  should keep their writing in a log or journal.

Based on reviews of colonial America, ask students to complete the Advantages and Disadvantages of Being Colonists.  See BLM for Unit 1, Activity 1.

*Activity 2: Physical Geography and Colonial Activities (LCC ACT 2)
(GLE: 3)
Provide a map of North America about 1770 showing the thirteen American colonies, major cities, British fortifications, areas of French and Spanish claims, the Proclamation Line of 1763, and physical features. For map see:

http://www.earlyamerica.com/earlyamerica/maps/13colonies/enlargement
Guide student discussion on the following questions:

· Where were major cities located and why?  Illustrate the importance of rivers and ocean ports.

· Why were the Appalachian Mountains important for British defense of the colonies?

· Why did the British locate outposts (forts) as indicated on the map?  Discuss invasion routes of the French and the Spanish.

· Why was the Proclamation Line of 1763 drawn as it was?

· What impact did the Proclamation of 1763 have on expansion?

· How did the Proclamation of 1763 influence colonial historical events?

Divide students into groups and have them research one of the following physical features and present how it influenced historical events by using student-made maps, drawings, photographs, skits, summaries, presentations, etc.:

· Ohio River Valley

· Mississippi River/Swamp

· Appalachian Mountains

· Chesapeake Bay

Assessment   

Have each group compile student-made maps, drawings, photographs, and summaries and present findings and visual aids to class.

*Activity 3: Colonial Interdependence (LCC ACT 3) 

(GLE: 7)

Discuss the Navigation Acts enacted by Parliament in the reign of Charles II in 1660 and how these acts (laws) were designed to make Britain richer at the expense of the colonies. Have students brainstorm reasons why the colonies and the Mother Country were dependent on each other for natural resources and manufactured goods. Based on reviews of regional differences in the colonies—climate, physical features, and products—have students explain why trade among the colonies became important. Lead students to discover the motivation of the British behind the Navigation Acts.

Have students compare colonial interdependence with interdependence today. Ask students to list products in their homes that were made in another country. Compare that list with products made in the United States. What would happen to our lifestyle if trade did not occur?  Students will present the advantages and disadvantages, such as these:
· Dependence on trade with other countries is good for Americans.
· Interdependence (trade both ways) is good for Americans.

Conclude this activity with a discussion of interdependence in Colonial America compared with that of today. Using RAFT writing (view literacy strategy descriptions), students should develop an essay explaining similarities and differences among the original thirteen colonies. Who in modern America might be opposed to interdependence?  Who in the colonies was opposed to interdependence?

Activity 4: Navigation Acts (LCC ACT 4) 
(GLEs: 7, 21, 41)

Materials List: Navigation Acts … Advantages and Disadvantages BLM

Trade was vital to each of the colonies, but the colonies produced and traded different goods. Review knowledge of the three regions in Colonial America, asking students to

· name the resources important to each colony/region, and

· name countries involved in trade with that colony/region.

Chart responses on the chalkboard or chart. Review British actions that influenced trade. 

Construct a chart on the advantages and disadvantages of the Navigation Acts for the colonial economy. (See Navigation Acts…Advantages and Disadvantages BLM.)

Divide students into groups to investigate and research the impact of each of the following:

· Navigation Acts on trade and business

· A tax on a product (tea or tobacco) and sales of the product

· Restrictions on manufacturing (Iron Act, Hat Act) and the impact on prices 

Have students create cause and effect or action/reaction charts or models showing the impact of the Navigation Acts on supply, demand, and prices. 

Using SPAWN writing (view literacy strategy descriptions), provide students the following alternative viewpoint prompt:  Defend or refute the Navigation Acts based on the  point of view of either the colonists or the British.

SPAWN is an acronym that stands for five categories of writing options. 

· Special Powers
· Problem Solving
· Alternative Viewpoints
· What If?
· Next 
Different writing prompts from these categories can be given to students throughout the unit.  Students should keep their writing in a log or journal.

SPAWN writing should be used to reflect or think more critically about the lesson and what has been learned.  It is an excellent writing strategy for reflection of lesson objectives and follow-up for the unit activity.  Allow students to share their writing in small groups or with the whole class.  Students should listen for accurate information.

Assessment 

Have students chart advantages and disadvantages of the Navigation Acts for the colonial economy. Have students investigate and research the impact of each of the following:

-
Navigation Acts on trade and business

-
How did the Stamp Act and Tea Tax effect the supply and demand on products

-
Restrictions on manufacturing (Iron Act, Hat Act) and the impact on prices

Have students create cause and effect or action/reaction charts or models showing the impact of the Navigation Acts on supply, demand, and prices. Have students choose the point of view of the colonists or British. Have students defend or refute the acts based on their point of view.

Activity 5: Triangular Trade (LCC ACT 5)
(GLEs: 41, 42)
Review terms export and import. Review the Triangular Trade between Africa, the Caribbean Islands, and the New England Colonies. 

Have students use outline maps to trace trade routes and the types of cargo being traded between the regions in the Triangular Trade.

See the following website for Triangular Trade route:

http://www.eduplace.com/kids/socsci/books/applications/imaps/maps/g5s_u3/index.html
Have students respond to the following:

· Did Triangular Trade violate the policy of mercantilism?

· Why were New England traders permitted to continue illegal trade?

· Did the British benefit from violations of the Navigation Acts?

Have students complete the Triangular Trade: Advantages for both Britain and Colonies BLM.  (See BLM.)
To further expand this activity reciprocal teaching (view literacy strategy descriptions) can be used to summarize and clarify how both Britain and the Colonies would continue to find success with Triangular Trade.  

Reciprocal teaching highlights four comprehension processes: summarizing, questioning, clarifying, and predicting.  Because emphasis is on understanding processes, students will need many exposures to all comprehension processes.  

Have students respond to the following:

	Questions About 

Colonial Trade
	Advantages to Britain
	Advantages to Colonies

	Did Triangular Trade violate the policy of mercantilism?
	
	

	Why were New England traders permitted to continue illegal trade?
	
	

	Did the British benefit from violations of the Navigation Acts?
	
	


Assessment
Provide outline maps for students to trace trade routes and the types of cargo being traded among the regions in the Triangular Trade.  Have students write a paragraph explaining why the British never fully enforced the Navigation Acts and mercantilist policy.
Unit 1 Concept 2:  The American Revolution 

GLEs 

*Bolded GLEs are assessed in this unit.
	21
	Evaluate a type of tax in an historical context (stamp act, tea tax) (Analysis)

	43
	Construct a timeline of key events and key figures in U.S. history from 1763 to 1877 (H-1A-M1) (Comprehension)

	51
	Explain the causes, course, and consequences of the American Revolutionary War (H-1B-M6) (Comprehension)

	50
	Conduct Historical research using a variety of resources and evaluate those resources for reliability and bias, to answer historical questions related to U.S. History. (Evaluation)

	52
	Compare and contrast the strategies and motivations of the Patriots, Loyalists, and British during the American Revolution (H-1B-M6) (Analysis)

	53
	Explain the role of key figures in the American Revolution (H-1B-M6) (Comprehension)

	44
	Interpret a timeline to identify cause-and-effect relationships among events in U.S. history  (H-1A-M1) (Comprehension)

	54
	Explain how the American Revolution affected the politics, society, and economy of the new nation  (H-1B-M7) (Comprehension)




	Purpose/Guiding Questions:

 4.   Can students explain the causes, course, and consequences of the American Revolutionary War, identify key figures, and explain their roles?

5.   Can students compare and contrast the strategies and motivations of the Patriots, Loyalists, and British during the American Revolution?

6.   Can students explain how the American 
      Revolution affected the politics, society,  

      and economy of the new nation?       
	Vocabulary:

· Patriots

· Loyalist

· British

· French and Indian War

· First and Second Continental Congress

· King George III

· Samuel Adams

· Crispus Attucks

· Intolerable Acts

· General Gage

· Lexington and Concord

· Bunker Hill

· Battle of Saratoga

· Battle of Trenton

· Battle of Yorktown

· Battle of Germantown

· Valley Forge

· Committees of Correspondence

· “Taxation without Representation”




	Assessment Ideas:

· Cause and effect chart

· Persuasive essay

· Key Figures student made projects etc. (reports/presentations, scrapbooks, pamphlets)
	Key Concepts

· Key events and Key figures in the American Revolution

· Causes, course, and consequences of the American Revolutionary War
· Compare and contrast the strategies and motivations of the Patriots, Loyalists, and British during the American Revolution—e.g., Sons of Liberty, Committees of Correspondence, British recruitment of slaves, American merchants
· Effect of the American Revolution on the politics, society, and economy of the U.S.—e.g., national debt, local elections, state constitutions
Resources:

· Provide a map of the battles of the American Revolution

· Textbook

· Internet




Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 6: Cause/Effect Events Preceding Revolution (LCC ACT 6)
(GLEs: 43, 44, 51)

Materials List: Factors That Helped Cause the Revolutionary War BLM, Revolutionary War Cause/Effect Chart BLM

Briefly review Cause and Effect with students, emphasizing multiple causation and different viewpoints of the same event.

Part I.

Have students work in small groups to complete the Factors That Helped Cause the Revolutionary War BLM.  Discuss and correct the BLM as a whole group. (See BLM.)

                                  Four Causes of the Revolutionary War
	Westward Movement
	The Army
	Taxation
	Economy

	The Proclamation of 1763 provoked the Americans. Why?
	The Quartering Act and the Boston Massacre provoked the Americans. Why?
	The new taxes were very small, so why did the Americans protest?
	Mercantilism and the Intolerable Acts provoked the Americans. Why?

	
	
	
	


Have students work in small group to complete the chart. Discuss and correct as a whole group.

Part II.

Provide students with a two-column cause/effect chart listing major events preceding the Revolutionary War. The left column of the chart should be titled British Actions with the events already listed. The right column should be titled Colonists’ Reactions. Using resources and information discovered during their research, students will complete the chart, identifying effects the events had on life in the colonies and/or how these events caused colonists to oppose British rule. Have students complete the chart in small groups.

REVOLUTIONARY WAR CAUSE/EFFECT CHART

British Actions:


Colonists’ Reactions:

Navigation Acts 


Example: had to trade only with England             

French and Indian Wars

Example: believed they could defend themselves

Proclamation of 1763


 ______________________________________

Colonial Actions:


Effect:
First Continental Congress

 _______________________________

Second Continental Congress

 _______________________________

Teacher Note: Add many more entries to the chart.

Convert individual cause/effect charts into a large classroom cause/effect chart, completing the “Colonists’ Reactions” portion in class discussion. 

Have students write letters to members of the Continental Congress, as if they were living during the time of the American Revolution.  In these letters, knowing what they know now of the causes and effects of the war, ask students to advise leaders on what to do and why.

Divide the class into groups. Each group will be responsible for collecting information and creating a timeline of key events leading up to the American Revolution.  Timelines can be posted and presented to the class, and discussion of information gathered should be encouraged.  

Assessment

(Optional)  Have students write letters to members of the Continental Congress, as if they were living during the time of the American Revolution to members of the Continental Congress. In these letters, knowing what they know now of the causes and effects of the war, ask students to advise leaders on what to do and why. 

(Optional) Check cause and effect chart.
*Activity 7: Taxation and Liberty (LCC ACT 7)

(GLE: 21)

Materials List:  computer with software to create pamphlets (optional), Taxes BLM
Ask the students to think about taxes and what comes to mind when they hear the word. Write the word on the chalkboard. Allow one minute for the students to think about the word. Ask students to share their ideas with the class and write their ideas about taxes on the chalkboard. 

It has often been said that the “power to tax is the power to destroy”.  In pairs, have students interpret the meaning of this statement and explain why only the House of Representatives can initiate revenue bills. Why did the authors put this provision in the Constitution?  
Review the hated Tea Tax levied by the British government and the reactions of the colonists. The Stamp Act (1765), passed by Parliament, required stamps to be purchased and then placed on newspapers, almanacs, pamphlets, legal documents, dice, and playing cards. Why was this tax considered so offensive?  Ask students to predict and describe citizen reactions to a tax they deem to be unfair. Discussion topic: Would an unfair tax pass the test of “promote the general welfare” in the Preamble?  

Provide a list of different types of taxes:  excise tax, sales tax, income tax, graduated income tax, poll tax, tariff, etc. Have students complete the Taxes BLM, listing the type of tax, definition, and examples.  (See BLM and sample below.)

	Type of Tax
	Definition
	Example

	Excise tax


	
	

	Sales tax


	
	


Students will be able to use this knowledge to design a pamphlet calling for colonists to fight against British taxation. Assignment to students: 

Assessments

Pamphlets Activity:  Students will design a pamphlet calling for colonists to fight against British taxation including persuasive arguments for the continued fight against British taxation.    
*Activity 8: Causes of the American Revolution (LCC ACT 7)
(GLEs: 51, 52, 54) 
Part I.

To illuminate differences between Patriots, Loyalists, and the British, ask students to role-play one of the following scenarios in class: 

· You are a colonist who has been forced to quarter a British soldier in your home. Together with another student acting as that British soldier, explain your feelings. Have students create a two-column pro/con chart analyzing the causes of the American Revolution. Have them then refer to the following website:

http://www.learner.org/biographyofamerica/prog04/key_events/index.html
Part II.

Have students develop arguments for and against independence and write persuasive essays stating their opinions. 

· You are a colonist. Give your response to the Quartering Act. 

· You are King George III. Justify and defend the practice of levying taxes.

· You are a newspaper editor in colonial Massachusetts. Report and defend a newspaper headline that appeared the day after the Battles of Lexington and Concord.

· You are a colonist. Address King George III asking him to repeal the taxes Britain has levied on the colonists. Include your reasons for the repeal.

· You are a colonial merchant making your living selling British tea. The Townshend Acts are now being enforced. Explain why you will or why you will not join the boycott against British goods.

· You are a newspaper reporter in colonial Boston. Report your description of the Boston Massacre.

· You are a contemporary history teacher. Compare how taxes are viewed today with how they were viewed during the colonial era.

· Interview Samuel Adams regarding the Stamp Act protests.

· You are a colonist in sympathy with the British. Describe the Boston Massacre from your point of view.

· You are a slave in Virginia in 1775. Explain why you would or would not have been loyal to the British.

· You are a history teacher. Explain American justification for the Revolutionary War. 

During the process above, have students work on a chart that compares and contrasts the strategies and motivations of the Patriots, Loyalists, and the British. 
Have students create a classroom cause/effect chart showing how the American Revolution affected politics, society, and the economy of America.

Assessment 

Students should have a Persuasive Essay Rubric to guide their writing process. During the research process, have students work on a chart (brainstorming) that compares and contrasts the strategies and motivations of the different groups which will assist them in the completion of their essay.

*Activity 9: Pursuit of the Revolutionary War (LCC ACT 8)
(GLEs: 43, 44, 51)

Materials List: map and/or timeline of the Revolutionary War, teacher-made story of the Revolutionary War

Provide a map for students to locate the battles of the Revolutionary War. For a map and/or timeline use the following websites: 

http://www.ushistory.org/valleyforge/history/index.html 

http://www.ushistory.org/valleyforge/history/timelinefull.html
Have students listen to a teacher-made story of the Revolutionary War read aloud. Have students mark maps with codes that correspond with the reader to indicate that the listener understands how to find locations on a map. The story can help the reader locate geographical areas during the Revolutionary War. For example:

After the Boston Tea Party, the British government issued the Intolerable Acts. General Gage and ten thousand Redcoats occupied Boston, took over the government, and closed the harbor. Boston was now under a military dictatorship and its economy was dead. Underline Boston in blue. The seeds of the beginning of the Revolutionary War were sown here.

Divide the class into six groups with each assigned to investigate one of the following famous battles/events between 1775 and 1781. The list must include the following:

Famous Battles/Events (1775-1781)

	Lexington/Concord (1775)
	Bunker Hill

(1775)
	The Battle of Trenton (1776)

	Saratoga 

(1777)
	The Battle of Germantown 

(1777)
	The Battle of Brandywine (1777)

	Valley Forge

 (1777–78)
	Bonhomme Richard 

(1779)
	Yorktown 

(1781)


After each cooperative learning group has researched its battle/event, have them imagine being an American soldier in the battle previously researched. Ask the students to write a few paragraphs describing the battle, geographical influences, and how they might feel as a Colonial soldier.  

As a group project have students create a class timeline for the period from 1775 to 1781. Each group should share information gathered and discuss events of the time period.  (See the website above for a timeline of the Revolutionary War.)

Assessment 

After each cooperative learning group has researched its battle/event, have them create

-Pictures depicting the battle/event

-Location of the battle/event on a classroom map of Colonial America

-Each picture must contain a three-sentence caption describing the significance of the battle/event posted on the classroom map. 

-Have students present their pictures and maps.

(Optional) Have students then create a class timeline, using the software Timeliner, for the period from 1775 to 1785. Have them give an oral report and display information obtained from their research about the military campaigns that led to independence.

*Activity 10: Leaders During the Revolutionary War  (LCC ACT 9)
(GLE’s: 43, 44, 53)

Have students generate a list of important figures in the American Revolution. The list should include but not be limited to the following:

Important Figures in the American Revolution

	Samuel Adams
	Patrick Henry
	Thomas Paine
	John Adams

	Paul Revere
	George Washington
	Thomas Jefferson
	Benjamin Franklin

	John Hancock
	King George III
	Lord North
	Lord Cornwallis

	Crispus Attucks
	Deborah Sampson
	John Paul Jones
	Benedict Arnold

	Marquis de Lafayette
	
	
	


Group students in pairs and let each pair select (or assign to each pair) an important American and/or Englishman from this period. Each pair is responsible for researching and producing materials for a class scrapbook on leaders in the Revolutionary War. 

The scrapbook page should include:

· A student-created or computer-generated picture of the famous American or of something significant about the person

And one of the following:

· A typed biographical sketch of a famous Revolutionary War leader focusing on his/her role in the Revolution

· A bio-poem about the famous person

· A timeline detailing actions of the famous person  

Assessment 

Ask students to give oral reports on their work as the scrapbook is compiled or have students create individual books on which to report. Rubrics on both the scrapbook page and presentation should be handed out before students begin their work.

Activity 11: Wrap It Up  (LCC ACT 10)
(GLEs: 50, 51, 52, 54)

*It is suggested that teachers use this as a review.
Provide students with a graphic organizer on the causes of the Revolution. 

Ask the student to fill in the organizer as a study guide. 

· Step One:  
List the Four Causes

· Step Two:
The Spark

· Step Three:
Early Actions

· Step Four:
The Turning Point

· Step Five:
More Action

· Step Six:
The Final Action

· Step Seven:
The Results

Ask students: Were the colonists justified in declaring independence?  Why or why not?  Provide time for reflection time and time to discuss this in small groups. Allow opposing viewpoints. Ask students to write a brief journal entry explaining their point of view based on evidence. Volunteers may share and debate their point of view. 

Unit 1 Assessment Options

General Guidelines

· Use a variety of performance assessments to determine student comprehension.

· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries.

· Select assessments that are consistent with the types of products that result from the student activities, and collaboratively develop a scoring rubric with other teachers or students.

· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.

General Assessments
· Construct a concept wall and use a dictionary to define difficult vocabulary throughout the unit.

· Compile study guides, photographs, and lists.

· Perform skits.

· Write papers, summaries, letters, paragraphs, bio-poems and journals. 

· Collaborate and make presentations.

· Participate in class discussions.

· Create student-made and computer-generated pictures. 

· Determine geographic and political boundaries of regions using maps.

· Conduct research to answer historical questions throughout the unit.

· Construct charts, drawings, timelines, and student-made maps as study guides.

Sample Assessments

Multiple Choice

1) Which of the following geographical features was significant for British defense of the colonies?

a) Chesapeake Bay

b) Ohio River Valley

c) Mississippi River

d) Appalachian Mountains

2) Which of the following is LEAST important to the trade relationship between colonies?

a)  They will not have to pay additional taxes
b) They would become more interdependent with each other
c) Colonies could grow independently and economically 
d) Money would need to be reprinted
Constructed Response
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Background

You are Neil Cavuto, a member of the Fox News Team! You are the hottest newscast journalist around!  Everybody wants to know your opinion on EVERYTHING.  Last night you received a phone call from the New York Times.  They have asked you to publish an article with them comparing colonial interdependence with interdependence today.  Of course you accept because they are giving you two thousand dollars for the article.
Task-The New York Times is requesting a few items for the article.

1. Write a paper explaining interdependence in Colonial America compared with that of today.  

2. How are they alike? 

3.  How are they different?  

4. Who in modern America would be opposed to interdependence? 

5.  Who in the colonies was opposed to interdependence? 

6. Is interdependence important?  Why are Why not?  

Rubric

· The first paragraph introduced the topic of the paper 10pts_____

· The second paragraph told how they were alike and how they were different 10tps_____      

· The 3rd paragraph discussed who would be opposed to interdependence in America 10pts_____

· The 4th paragraph discussed who in the colonies was opposed to interdependence 10pts_____

· The 5th paragraph discussed what you know about interdependence and whether or not you think it is important and WHY or WHY NOT 10pts_____    

· The last paragraph is your paper’s conclusion 10pts_____                                           

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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