English I – Unit 1: The Short Story

English I – Unit 1 The Short Story


Comprehensive Curriculum

Assessment Documentation and Concept Correlation

Unit 1:  The Short Story 
Time Frame:  Regular-5 weeks; Block-2.5 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Characteristics that are unique to the short story genre.

· Literary devices enhance the meaning of a literary work.

· Subjective elements relate events and situations to personal experience.

· Compositions are written that interpret and analyze short story elements.


	Essential Ongoing Activities
	GLEs

	Reading
	01a, 02a, 02b, 04b, 09e, 10c, 11a, 11e, 13

	Vocabulary Activities: Ongoing Vocabulary Study
	01a, 01d, 22a, 22b, 23g, 26

	Grammar/Usage Mini-Lessons
	22a, 22b, 22c, 24a, 24b, 24d, 25

	Guiding Questions
	Activities
Essential Activities are denoted with an asterisk.
	GLE’s

	Concept 1:  Short Story Elements

1. Can students show how the author’s use of literary devices and figurative language expresses and affects meaning?

2. Can students identify plot elements (e.g. exposition, rising action, climax) and explain how they contribute to the interest, conflict, or suspense of a story?

4.  Can students relate the characters, plot, and theme to a personal experience?
5. Can students compare and/or contrast the theme of the short story to themes in popular television sitcoms and movies?
6. Can students use a variety of strategies to extend vocabulary?
	*Activity 2: Vocabulary Activity: GQ 6


	01a, 01d, 22a, 22b, 23g, 26

	
	*Activity 6:Literary Element Poster Presentation  GQ 1, 6

	03a, 03d, 03h, 09e, 32a, 32b, 33, 35c

	
	*Activity 4:Plotting the Story  GQ 2


	02b, 04b, 11d, 27, 33, 35b

	
	*Activity 5: The Theme Wheel   GQ 4,5

	09e, 11a, 12a, 22b, 28c, 33, 35c

	
	*Activity 7: Creating a Visual Text to Understand GQ 4


	02b, 04b, 09e, 11a, 21d, 23a, 23g

	Concept 2:  The Writing Process

3. Can students develop complex compositions applying standard rules of usage and sentence formation?

4. Can students relate the characters, plot, and theme to a personal experience?
	Activity 8:  Writing Prompts (Ongoing/Periodic)  GQ 4


	05, 10c, 12b, 21d, 24a, 24b, 24d, 25, 32a, 32b, 35a

	
	*Activity 9:  Character Trait Analysis and Descriptive Composition  GQ 3


	09e, 11e, 18d, 18e, 18f, 23b

	
	*Activity 10, 11:  Character Comparison Composition  GQ 3


	02a, 02c, 09e, 11a, 11b, 12b, 17b, 28a, 33, 36b, 37b, 38, 42b

	
	Activity 12: Writing a Short Story
	17b, 18f, 23g, 25

	Documented GLEs

	GLE #s
	GLEs
	Bloom’s Level
	Date and Method of Assessment

(Do not document GLEs that have been blacked out in this unit. They will be documented in another unit.)

	01
	Extend basic and technical vocabulary using a variety of strategies, including:
	
	

	
	a
	use of context clues  
	Synthesis
	

	
	d
	tracing etymology  
	Synthesis
	

	02
	Identify and explain story elements, including:
	
	

	
	a
	the author’s use of direct and indirect characterization   
	Synthesis
	

	
	b
	the author’s pacing of action and use of plot development, subplots, parallel episodes, and climax to impact the reader  
	Synthesis
	

	03
	Identify and explain the significance of literary devices, including:
	
	

	
	a
	Mixed metaphors
	Evaluation
	

	
	d
	Flashback
	Evaluation
	

	
	h
	Oxymoron
	Evaluation
	

	04
	Draw conclusions and make inferences in oral and written responses about ideas and information in texts, including:
	
	

	
	b
	short stories/novels
	Synthesis
	

	05
	Explain ways in which ideas and information in a variety of texts (e.g., scientific reports, technical guidelines, business memos, literary texts) connect to real life situations and other texts.
	
	

	09
	Analyze in oral and written responses distinctive elements (including theme, structure, characterization) of a variety of literary forms and types, including:
	
	

	
	e
	short stories and novels  
	Evaluation
	

	10
	Identify and explain in oral and written responses ways in which particular genres reflect life experiences, for example:
	
	

	
	c
	a short story or novel provides a vicarious life experience  
	Evaluation
	

	11
	Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including:
	
	

	
	a
	summarizing and paraphrasing information and story elements  
	Analysis
	

	
	b
	comparing and contrasting information in texts, including televised news, news magazines, documentaries, and online information
	Analysis
	

	
	d
	examining the sequence of information and procedures in order to critique the logic or development of ideas in texts.
	
	

	
	e
	making inferences and drawing conclusions  
	Evaluation
	

	12
	Solve problems using reasoning skills, including:
	
	

	
	a
	using supporting evidence to verify solutions  
	Evaluation
	

	
	b
	analyzing the relationships between prior knowledge and life experiences and information in texts  
	Evaluation
	

	17
	Develop complex compositions on student- or teacher-selected topics that are suited to an identified audience and purpose and that include the following:
	
	

	
	b
	vocabulary selected to clarify meaning, create images, and set a tone
	Synthesis
	

	18
	Develop complex compositions using writing processes, including:
	
	

	
	d
	conferencing (e.g., peer and teacher)  
	Evaluation
	

	
	e
	revising for content and structure based on feedback  
	Evaluation
	

	
	f
	proofreading/editing to improve conventions of language  
	Evaluation
	

	21
	Write for various purposes, including:
	
	

	
	d
	text‑supported interpretations that connect life experiences to works of literature
	Evaluation
	

	22
	Apply standard rules of sentence formation, avoiding common errors, such as:
	
	

	
	a
	Fragments
	Evaluation
	

	
	b
	run‑on sentences
	Evaluation
	

	23
	Apply standard rules of usage, including:
	
	

	
	a
	making subjects and verbs agree  
	Evaluation
	

	
	b
	using verbs in appropriate tenses  
	Evaluation
	

	
	g
	using all parts of speech appropriately  
	Evaluation
	

	26
	Use a variety of resources, such as dictionaries, thesauruses, glossaries, technology, and textual features (e.g., definitional footnotes, sidebars) to verify word spellings  
	Evaluation
	

	27
	Use standard English grammar, diction, and syntax when responding to questions, participating in informal group discussions, and making presentations  
	Application
	

	28
	Select language appropriate to specific purposes and audiences when speaking, including:
	
	

	
	a
	delivering informational/book reports in class  
	Synthesis
	

	
	c
	participating in class discussions  
	Synthesis
	

	32
	Use active listening strategies, including:
	
	

	
	a
	monitoring messages for clarity  
	Synthesis
	

	
	b
	selecting and organizing essential information  
	Synthesis
	

	33
	Deliver clear, coherent, and concise oral presentations about information and ideas in texts  
	Evaluation
	

	35
	Participate in group and panel discussions, including:
	
	

	
	a
	Identifying the strengths and talents of other participants
	
	

	
	b
	Acting as facilitator, recorder, leader, listener, or mediator
	
	

	
	c
	evaluating the effectiveness of participant’s performance  
	Evaluation
	

	36
	Identify and use organizational features to locate relevant information for research projects using a variety of resources, including:
	
	

	
	b
	electronic texts (e.g., database keyword searches, search engines, e-mail addresses)  
	Evaluation
	

	37
	Locate, analyze, and synthesize information from a variety of grade‑appropriate resources, including:
	
	

	
	b
	electronic sources (e.g., Web sites, databases)
	Synthesis
	

	38
	Analyze the usefulness and accuracy of sources by determining their validity (e.g., authority, accuracy, objectivity, publication date, and coverage)  
	Analysis
	

	42
	Give credit for borrowed information in grade‑appropriate research reports following acceptable use policy, including:
	
	

	
	b
	preparing bibliographies and/or works cited list  
	Synthesis
	


Unit 1 - Concept 1:  Short Story Elements

	Purpose/Guiding Questions:

· Students will show how the author’s use of literary devices and figurative language expresses and affects meaning.

· Students will identify plot elements.

· Students relate characters, plots and themes to personal experience.

· Students use a variety of strategies to extend vocabulary.


	Focus Concepts and Vocabulary:
· Elements of short story

· Parts of the plot

· Figurative language (mixed metaphor, oxymoron)

· Literary devices (flashback, foreshadowing)

	Assessment Ideas:

· Group  presentations

· Application tests with constructed response

Activity-Specific Assessments: 

           Activity 2,4,5,6,7
	Resources:

· Class set of dictionaries


Suggested Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 1:   Reading (Ongoing) (GLEs: 01a, 02a, 02b, 04b, 09e, 10c, 11a, 11e, 13)  

Materials List: pen, paper, and high interest, multi-level young adult novels

The teacher should facilitate independent reading of student-selected novels by providing time for Sustained Silent Reading (SSR) daily.  (A portion of this time may be dedicated to reading aloud from engaging texts.  This practice may be especially important if students are reluctant readers or are not accustomed to reading independently for sustained periods of time.)  The teacher should monitor this reading, making sure to incorporate both oral and written response to the text.  Response may be initiated through a variety of strategies, including response logs, dialogue letters or journals/ learning logs, informal discussions at the end of SSR, and book talks.  Whatever the strategy or combination of strategies, students must go beyond summarizing in their responses if they are to meet the GLEs listed above.  These GLEs may be genre-specific, but they are not meant to restrict student choice or to require the teacher to design special focus lessons to accommodate that student choice.  The teacher may facilitate reflection at the higher levels of Bloom’s Taxonomy through written response to individual students, teacher-student conferences, and/or whole-class questioning techniques.  Lists of the works students have read should be maintained and monitored.
*Activity 2: Vocabulary Activities: Ongoing Vocabulary Study (CC) 

(GLEs:  01a, 01d, 22a, 22b, 23g, 26)

Materials List: dictionaries, index cards, posters
 

Following a teacher-facilitated introduction to the dictionary and the etymology of words, students will keep a vocabulary list of new words encountered in reading short stories. (Teacher will use a variety of vocabulary instructional strategies throughout the unit, i.e., Targeting vocabulary, Vocabulary review cards, PowerPoint Predictions, illustrations, etc.) For each word, students will record the sentence in which the word was found and suggest a synonym. They will verify that they have suggested an appropriate synonym by locating a definition, using the word correctly in a self-generated sentence, and drawing an illustration of the meaning. 

Sample Vocabulary Chart

	Sentence in which word occurs (underline word)
	Text Title
	Synonym

	1
	
	
	

	
	
	
	

	2
	
	
	

	
	
	
	


Assessment

Students will select five words, research etymology, and illustrate them on a poster or in another visual presentation. Score using a rubric.

Note: Activities 1, 2, and 3 can be used in conjunction for a group assessment, or implemented individually.

Activity 3:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 22a, 22b, 22c, 24a, 24b, 24d, 25) 

Materials List: writing samples

The teacher will facilitate a classroom discussion at the beginning of class period or activity on sentence formation problems (i.e., fragments, run-ons, or syntax problems,) or standard rules of usage or mechanics (i.e., capitalization for names of political and ethnic groups, religions, and continents; use of colons preceding a list and after a salutation in a business letter; correct spelling conventions). Discussion will be based on the common errors in student writing samples.  The mini-lesson activities (which will be ongoing and skill-specific) will incorporate any text which features rhetorically significant use of the grammar/usage being taught and student-generated writings.  Ideally, the mini-lessons will become differentiated for students’ specific needs and will be integrated within student writing assignments and not taught in isolation.  

Sample Mini-lesson

The teacher will explain the use of semicolons and ask students to explore Dr. King's use of semicolons and their rhetorical significance in "Letter from Birmingham Jail.”  Any text that features rhetorically significant use of semicolons could be used.  Then, students will apply the lesson to their own writing by searching for ways to follow Dr. King's model and use the punctuation mark in their own writing.
 

This lesson plan was adapted from Angela Petit's "The Stylish Semicolon: Teaching Punctuation as Rhetorical Choice." English Journal 92.3 (January 2003): 66-72.
*Activity 4:  Plotting the Story (CC)
(GLEs:  02b, 04b, 11d, 27, 33, 35b)

 

The teacher will facilitate a review and discussion of the plot of a short story and model creating a flow chart of the major points of action. 

Students will work in cooperative groups or as a whole group (possibly using the same short story that was examined in the conflict activity), each of which is assigned a short story that has already been read, and identify the main parts of plot (e.g., exposition, inciting incident, development, climax, resolution, and denouement). Using this information, each group will create a flow chart of the plot sequence for the assigned short story and present the flow chart to the class as a whole.

*Stories with an emphasis on plot structure: 

Bambara, Toni Cade, “The Lesson” 
de Maupassant, Guy, “The Necklace” 
Jackson, Shirley, "The Lottery" 

Poe, Edgar Allan, "The Tell-Tale Heart” 

*Activity 5:  The Theme Wheel (CC)
(GLEs:  09e, 11a, 12a, 22b, 28c, 33, 35c)

Materials: pen, learning logs notebooks, short story with emphasis on theme
 

After reading a short story independently, identify and discuss the conflicts (e.g., man against man, man against self, man against society). The students will brainstorm possible themes and share their responses in a small group or whole-class discussion. Independently or in small groups students will identify a major theme and construct a theme wheel (e.g., a poster-size wheel divided into four or six equal segments with a smaller circle in the middle identifying the major theme). Students will next defend their reasons with four to six text-supported examples for suggesting their theme. They will next present the “theme wheel” to the whole class and explain their reasons for each choice. Using a theme-wheel rubric, students will evaluate the effectiveness of their own and peer presentations. Finally, each student will compose both a one-sentence statement of what he/she considers to be the main theme of the story and a paragraph that explains how a film or television show addresses the same theme. 

*Stories with an emphasis on theme:  

Dell, Floyd, “The Blanket” 
Hurst, James, “The Scarlet Ibis” 

Tan, Amy, “Two Kinds” 

	Assessment

Students will work independently or in a small group to create a theme wheel and present it to the class. The teacher will provide self- and peer-evaluation response questions. 

Self-evaluation questions will include:                     

· How could you have improved the process you used in creating the project?

· What type of effort did you put into this project?

· What did you learn through this project that you didn’t know before?

Peer-evaluation questions will include:            

· Where could the presenter have provided more information?

· What questions do you still have concerning the topic?

· What part of the presentation did you like most? Why?


*Activity 6:  Literary Element Poster Presentation (CC)

(GLEs:  03a, 03d, 03h, 09e, 32a, 32b, 33, 35c)

Materials List: short story with emphasis on literary device(s), posters, markers
 

After reading a short story, students will work in cooperative groups to analyze and interpret a self-selected literary element (e.g., theme, plot, characterization) or device (e.g., symbolism, oxymoron, flashback). They will create a visual representation of their analysis on a poster, prepare and deliver an oral presentation/explanation of the poster, and fill out an evaluation form for at least two peer presentations. As an ongoing activity, the class will begin a “word wall” where they will post (on posters, bulletin board, or newsprint) each new literary term, along with an abbreviated definition, that they encounter throughout the year.

* Stories with an emphasis on literary devices:

Irony:     
       
Fisher, Rudolph, “Miss Cynthie” 


       
       
Henry, O., “The Gift of the Magi” 

Valenzuela, Luisa, “The Censors” 

Vonnegut, Jr., Kurt, “The Lie” 
Symbolism:      
Hurst, James, “The Scarlet Ibis” 

Lessing, Doris, “Through the Tunnel” 

      Flashback:        
Chekhov, Anton, “The Bet”
McLean, David, “Marine Corps Issue” 
      Imagery:          
London, Jack, “To Build a Fire” 
*Activity 7:  Creating a Visual Text to Understand Conflict (CC)
(GLEs:  02b, 04b, 09e, 11a, 21d, 23a, 23g)

 

Materials List: pen, learning logs notebooks, chart paper or poster board, short story with emphasis on conflict 

Students will write a journal entry based on this prompt:  Describe a conflict recently experienced and how it was resolved. After a class discussion of individual experiences, the teacher will identify and discuss conflicts (e.g., man against man, man against self, man against society, man against nature) in short stories. The teacher will then assist the class in creating a chart classifying student conflicts according to conflicts taught. After reading a short story (see suggestions below), students will identify the type of conflict they consider the most important in the story and attempt to discover instances where the conflict relates to a life experience (perhaps from the chart). Students will then read a short story, review the main parts of the plot in a class discussion, and will select and create a visual (e.g., a graphic organizer, poster, PowerPoint presentation) that relates the type of conflict they consider the most important in the story to a life experience. Finally, using evidence from the story as support, students will write two paragraphs comparing the conflict identified in the story to a personal conflict applying standard rules of usage including appropriate subject-verb agreement and appropriate use of parts of speech. 
*Stories with an emphasis on conflict: 

Connell, Richard, “The Most Dangerous Game” 

Glaspell, Susan, “A Jury of Her Peers” 

Ish-Kishor, Sulamith, “Appointment with Love” 
Markham, Beryl, “Brothers are the Same” 

Munro, H.H., “The Interlopers” 
Unit 1 - Concept 2: The Writing Process

	Purpose/Guiding Questions:

· Students develop complex compositions

· Students compare and/or contrast the theme of a short story to themes in popular television sitcoms and movies.


	Focus Concepts and Vocabulary:
· The writing process (prewriting, rough draft, self-editing and revision, peer-editing, final draft, publishing)

· The research process (works cited, parenthetical citation, MLA format, etc.)

· Characterization (indirect and direct)

· Inferences, drawing conclusions

	Assessment Ideas:

· Character composition
· Journals

· Unit 1 Test with constructed response 

Activity-Specific Assessments: Activities 8,9,10,11
	Resources:

· Web access or teacher-generated list of biographies


Suggested Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 8:  Writing Prompts (Ongoing/Periodic) (CC)  

(GLEs:  05, 10c, 12b, 21d, 32a, 32b, 35a) 

Materials List: pen, learning logs notebooks, index cards

The teacher will create SPAWN prompts as students prepare to learn new information or reflect on what has been learned.  SPAWN (view literacy strategy descriptions) is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternative Viewpoints, What If?, and Next).  Using these categories, the teacher can create numerous thought-provoking and meaningful prompts. 

Additionally, the teacher may have students write learning log (view literacy strategy descriptions) entries to prompts (or ask questions) related to this topic:  Connect an aspect of the story to prior knowledge or real-life experiences or related text (e.g., as an initiation/motivational activity, a check-for-understanding activity during reading and discussion, or a summative activity/assessment).
 

The teacher will have students write journal entries to prompts (or ask questions) related to this topic:  Connect an aspect of the story to prior knowledge or real-life experiences or related text (e.g., as an initiation/motivational activity, a check-for-understanding activity during reading and discussion, or a summative activity/assessment). 

Students will respond to prompts on entrance cards, “Stop and Writes,” and exit cards (writing-for-understanding strategies). They will then either submit the response to the teacher for assessment or discuss the response with the whole class as initiation, comprehension, or closure activities. 

Prompts should address comprehension and reasoning skills, higher-order thinking, and connections between text and real-life experiences. Prompts can be used to begin discussions or for assessments. During discussion, students use active listening strategies. Students should be encouraged to identify strong insight provided by peers.

These are simply journal-type questions/responses that are written on different types of paper and that provide feedback for the teacher before (entrance cards), during (“Stop and Writes”), or after (exit cards) a unit of study. Responses may be written on index cards, post-it notes, or half sheets of paper provided by the teacher. 

*Activity 9:  Character Trait Analysis and Descriptive Composition (CC)

(GLEs: 9e, 11e, 18d, 18e, 18f, 23b)

Materials List: pen, paper, short story with emphasis on characterization, Writer’s Checklist (http://www.doe.state.la.us/lde/uploads/10109.pdf )
After reading a short story, students will brainstorm (list, journal entry, or graphic organizer) traits in response to this prompt:  Identify a character trait possessed by a character from the Short Story unit and cite specific examples from the text to support your assertion. As a whole class, students will discuss responses and cite specific examples from the story as support for each assertion. This will be assessed as a constructed response item on a formal unit test.
Students will create a modified word grid (view literacy strategy descriptions) to aid in discovering the shared and unique qualities of characters in a short story.  Teachers should label columns to meet lesson objectives.  Students should insert information during reading of text.

Example:

	 Short Story Word Grid

(Character)
	Physical Appearance
	Personality Traits
	Motivation

(What does he/she want?)
	Result

(What does the character do to attain the goal?)

	Character #1
	
	
	
	

	Character #2
	
	
	
	

	Character #3
	
	
	
	


· Be sure to include examples from text to support answers. 

Upon reading (see suggestions below) and word grid completion, students will engage in think-pair-share activity (complete map, discuss/revise with partner, and share responses).  As a whole class, students will discuss responses and cite specific examples from the story as support for each assertion. These ideas and notes will be used to develop a multiparagraph expository composition that includes text-supported evidence to trace the development of a student-selected character from the short story. As part of the writing process, students will utilize a writer’s checklist (available at http://www.doe.state.la.us/lde/uploads/10109.pdf ) for peer and self-evaluation to revise and edit their compositions, focusing on employing correct verb tense throughout. They will produce a final draft for publication.

*Stories with an emphasis on characterization: 

Bambara, Toni Cade, “Geraldine Moore, The Poet” 

Gayle, Zona, “Bill’s Little Girl” 

Jackson, Shirley, “The Possibility of Evil” 

O’Brien, Tim, “Where Have You Gone, Charming Billy?” 

*Activity 10:  Research and Note Taking to Compare Fictional and “Real” Characters     

(CC)  (GLEs:  11a, 11b, 36b, 37b, 38, 42b)
Materials List: computers, split-page note taking form, index cards, Activity Checklist BLM, sample Web source citation 

The teacher will review the introductory steps of the research process, such as evaluating usefulness of information, note taking, determining reliability and validity of sources, and documenting borrowed information (turning in copies of articles used)* . (Example 1: Students compare Roger from “Thank You M’am” to Malcolm X or rapper Master P because they both participated in petty crime and later learned from their mistakes.  Example 2: Students compare Mathilde from “The Necklace” to singer Jewel or entertainer Anna Nicole Smith because both women dreamt of wealth and social status and took different routes to succeed in their dream.)
Students will locate two reliable sources (using the Web, magazines, books, etc.) with information about a real-life person comparable to a fictional character from a short story. They will then take notes from the sources using a split-page note taking format (view literacy strategy descriptions), summarize significant facts on note cards or other means, provide a correct citation for each source, and submit for teacher evaluation.

*Note: Research aspect of documentation will be taught in depth in Unit II.

* Note: Activity 10 is the prewriting activity for Activity 11.
Sample Split-Page Note taking:

	Name:


	Period:

	Characteristics of _____ (Fictional Person).
	Characteristics of _____ (Real Life Person) w/Source

	Strong Work Ethic
	

	Determined
	

	Humble
	


	Assessment

Students will engage in a research process that will include:

· Accessing the Web 

· locating two reliable sources

· taking notes from sources

· summarizing significant facts on note cards

· reporting findings to class

A checklist should be created for both teacher and student monitoring of progress.

See Blackline Master (BLM):  Specific Assessment Checklist 




*Activity 11:  Character Comparison Composition (CC)

(GLEs:  02a, 09e, 12b, 17b, 28a, 33, 42b)

 

Materials List: pen, paper, graphic organizer, Comparison Essay Rubric BLM 

Using the information from Activity 10, the students will complete a visual illustration/graphic organizer (view literacy strategy descriptions).  Samples may be found at http://www.teachervision.fen.com/graphic-organizers/printable/6293.html or http://www.edhelper.com/teachers/graphic_organizers.htm of the comparison of the two characters as a prewriting activity.  

Students will use information about a real-life person who is comparable to a character in a short story to complete a visual illustration of the comparison of the two characters as a prewriting activity. Visuals such as a poster-size comparison graphic organizer (Samples may be found at http://education.bjbarton.com/Graphic_Organizers.html) or an illustration of the characters standing side-by-side or any other agreed upon illustration will be acceptable. Using this information, students will develop a multiparagraph essay that compares the real-life person to the fictional character. The essay should include the following:  a clearly stated central idea; a logical organization; vocabulary selected to clarify meaning, create images, and set a tone; and a correct citation for the Web sources. Students will follow steps in writing processes to self-edit and peer edit, revise, and produce a final draft. They will then present the illustration to the full class and discuss comparisons.

Note: Activity 10 is the prewriting activity for Activity 11. 
	Assessment

Students will develop a multiparagraph composition essay to be evaluated according to the following criteria:

· a clearly stated central idea

· a logical organization

· vocabulary selected to clarify meaning, create images, and set a tone

· a correct citation for the web source

A rubric may be constructed utilizing the above criteria.

See Blackline Master (BLM): Comparison Essay Rubric



Activity 12: Writing a Short Story (GLEs: 17b, 18f, 23g, 25)

Materials: pen, learning logs notebooks, paper, Short Story Rubric BLM 

At the end of the short story unit, if time remains, the students will engage in four types of writing designed to aid in creating a short story. First, the student will employ stream of consciousness writing by simply writing about anything that pops into their heads for a ten-minute period. The teacher should caution them not to stop, reread, or rewrite. Next, through conversation writing, they will make up a conversation between two or more people. This writing should consist of direct dialogue only. Again, they should not stop to correct or rewrite.  Then, using memory writing, students will recall a particularly vivid memory of the past. The teacher should encourage them to describe this memory fully, and ask them to figure out (and write down) the reason for their “choosing” to remember this particular occurrence. At this point students may be encouraged to correct or rewrite should they feel this is necessary.   

Finally, students will read through their preliminary writings (A, B, C) to find something they want to write about in short story form (incorporating life experiences in their writings). The teacher should remind them of the elements of a short story and suggest that they think of endings to their stories first. (They will then know where they are headed and can write toward the ending.) The students will revise and edit their stories using all parts of speech appropriately, using correct spelling conventions, and using quotations properly to punctuate dialogue.  They will then share finished stories with the class. Students should be encouraged to identify the elements of the short story addressed in this unit in one another’s writing. Short stories could be compiled in a literary magazine.
· Assessment:  Students will engage in four types of writing designed to aid in creating a short story.   The activity could be evaluated using a rubric designed to measure:
· Completion of 3 Prewriting Activities
· Organization/Story Elements
· Word Usage, Spelling, and Punctuation
See Blackline Master (BLM): Short Story Rubric

General Assessments for Unit 1

· The student will use activity-specific checklists for both self- and peer-evaluation.
· The student will create visual representations that:
· address the assigned topic
· show evidence of time and effort
· engage the viewer/elicit responses
· are neat and error free
· The student will answer questions designed to evaluate the reliability of websites each time he/she accesses the web.
Sample Assessment Items

I. Multiple Choice 

Sample Passage:

Scenic Falls was a beautiful flowing waterfall during the warmer months.  But after two months of freezing temperatures, the waterfall could become a substantial icicle as tall as an eight-story building.  Rene checked out the frozen waterfall every year.  In some years it was not thick enough to climb.  This year, however, it seemed perfect-solid and strong.  


Less than an hour before, Rene had sipped her tea, spread jelly on a slice of sourdough toast, and conversed with friends in a warm neighborhood coffee shop.  Macro had tried to persuade her to spend the day with him, watching a video and playing a board game in front of a crackling fire at the lodge.   But for Rene, the videos and games would come later; the ice was waiting.


 Now Rene hung rigidly from the icicle, gasping for breath in the frigid air.  The thermometer hanging from her belt read six degrees Fahrenheit.  She gripped an ice ax in each gloved hand.  As she ascended the vertical ice, Rene’s thoughts were racing.  With more than ten years of climbing experience, she was sure she wasn’t going to fall; after all, she had never fallen before.  She knew that several climbers had failed to reach the top.  People said that they weren’t experienced and may not have had the proper shoes and equipment.  But Rene knew that in challenging sports like this, the problem wasn’t always inexperience or the wrong equipment.  Sometimes it was a lack of resolve.  Rene knew she had the will to make the climb.  Scaling the ice made her feel alive.  


Sheer adrenaline pushed Rene to hook her way, ax swing by ax swing, up the ice.  She finally arrived at the top and pulled herself onto level ground.  She shook out her cramping arms and hands and allowed her knees to quiver.  Feelings of exhilaration and accomplishment overwhelmed her.  Once again she had conquered the ice-her fifth time in seven years!


Rene climbed down the back of the cliff and set off for the lodge.  She was ready to relax and leave the danger behind- that is, until next year.  

Sample questions:

1.  Which word best describes Rene?

a.  nervous                b.  confident                c.  inexperienced              d.  reckless

2.  At the end of the story we realize that Rene

a.  would never try to climb again

b.  felt defeated by the experience

c.  felt it was foolish to take risks

d.  thrives on challenging herself

3.  Rene was motivated to climb the icicle because she 

a.  heard the crowd chanting her name

b.  was being paid by Fear Factor

c.  wanted to know she could do it

d.  was training for the Olympics

II. Sample constructed response prompt: Identify a character trait possessed by a character from the short story unit and cite specific examples from the text to support your assertion.
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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