English IV: Unit 1 


Comprehensive Curriculum

Concept Correlation

Unit 1:  The Anglo-Saxon Period in English Literature

Time Frame:  Regular 5 weeks; Block 2.5 weeks

	Big Picture: (Taken from Unit Description and Student Understanding)
· Characteristics of Anglo-Saxon literature are identified.
· Literature is recognized as a reflection of the people and the time in which they live.


	Essential Ongoing Activities
	GLEs

	Reading to Learn
	01a, 03a, 03b, 03c, 04, 09a, 09c, 09f, 11, 12, 13a, 13b, 13c, 13d, 13e, 13f

	Expanding Vocabulary
	01a, 01b, 01c, 21, 24

	Writing to Connect and to Understand
	05, 07c, 09a, 09c, 09d, 09f, 20a, 30b

	Developing Grammar and Language Skills
	19a, 19b, 19c, 19d, 21, 22a, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 23g

	Guiding Questions
	Activities

Essential activities are denoted with an asterisk
	GLE’s

	Concept 1:  Anglo-Saxon Culture

1. Can students list the characteristics of Anglo-Saxon literature and explain how they are reflected in the literature of the age?
	*Activity 1: An Introduction to Anglo-Saxon Culture: The People and The Times: GQ1
	13d, 13e, 17c, 25, 31b, 35a, 35b,37c, 37e, 40a

	Concept 2:  Literary Styles of the Anglo-Saxon

2.  Can students identify a personal hero and the characteristics or traits that deem this person as such?

4.  Can students compare and contrast the English national epic Beowulf to other world epics and to the literature of today?

5 Can students recognize the oral tradition evident in the riddles of Anglo-Saxon culture and its presence in today's literature?

6   Can students compare Anglo-Saxon riddles to riddles from various other cultures and time periods?

8.  Can students recognize the melancholy and sadness 

      present in the literature of  this age, particularly, in its  

       elegies?


	*Activity 2: Heroes in Our World: GQ2, GQ 4
	9a, 9c, 9d, 13a, 14a, 14b, 16a, 16b, 16f, 16g, 17a, 21, 23g, 24

	
	*Activity 3: The Elegiac Tradition: GQ83
	01a, 03b, 05, 06, 09a

	
	*Activity 4: Early Literary Devices: GQ1
	03b, 07b, 09a, 09c, 30b, 33b, 37c

	
	*Activity 5: Introduction to Anglo-Saxon Riddles: GQ5, GQ 6
	05, 06, 16a, 16b, 16g, 29b


	Concept 3: Understanding the Epic: Beowulf

3.  Can students identify the characteristics of an epic poem and show how these general characteristics apply to Beowulf, the Anglo-Saxon epic?

7.   Can students demonstrate how the ideal of the typical Anglo-Saxon warrior is reflected in Anglo-Saxon literature?

9.   Can students compare and contrast characters and situations in Anglo-Saxon literature to people and life today?


	*Activity 6: Beowulf and Other World Epics GQ9
	 03a, 03b, 03d, 06, 07b, 09d, 09e, 13d, 14a, 14b, 14c, 23g, 26c, 31b

	
	*Activity 7: Beowulf:  A Reflection of the Ideal Anglo-Saxon Warrior GQ7
	05, 07b, 09c, 13e, 30a, 30b, 37d 

	
	*Activity 8: The Quest in Beowulf and Across the Centuries GQ3
	01b, 06, 09c, 09e, 09f, 17a, 20a

	
	Activity 9:  Undercutting the Heroic Ideal:  Grendel and Other Monsters 

	07b,  09c, 09d, 14a, 14b, 14c, 16a, 16b, 16c, 16d, 16e, 16f, 16g, 17a  

	
	Activity 10: The Embracing of Contraries GQ 9
	03b, 05, 06, 09a, 09c


	GLE Documentation

	GLE #s
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Extend basic and technical vocabulary using a variety of strategies,         including:
	
	

	
	a
	analysis of an author’s word choice 
	Analysis
	

	
	b
	use of related forms of words 
	Analysis
	

	
	c
	analysis of analogous statements
	Analysis
	

	03
	Draw conclusions and make inferences about ideas and information in complex texts in oral and written responses, including:
	
	

	
	a. 
	Fiction/nonfiction
	Synthesis
	

	
	b.
	drama/poetry
	Synthesis
	

	
	c.
	public documents
	Synthesis
	

	
	d.
	film/visual texts
	Synthesis
	

	04
	Evaluate ways in which the main idea, rationale or thesis, and information in complex texts, including consumer, workplace, public, and historical documents, represent a view or comment on life
	Evaluation
	

	05
	Analyze and critique the impact of historical periods, diverse ethnic groups, and major influences (e.g., philosophical, political, religious, ethical, social) on American, British, or world literature in oral and written responses. 
	Evaluation
	

	06
	Analyze and explain the significance of literary forms, techniques, characteristics, and recurrent themes of major literary periods in ancient, American, British, or world literature
	Analysis
	

	07
	Analyze and synthesize in oral and written responses distinctive elements (e.g., structure) of a variety of literary forms and types, including:
	
	

	
	b
	Epic poetry such as Beowulf
	Synthesis
	

	09
	Demonstrate understanding of information in American, British, and world literature using a variety of strategies, for example:
	
	

	
	a
	interpreting and evaluating presentation of events and information 
	Evaluation
	

	
	c
	making inferences and drawing conclusions 
	Synthesis
	

	
	d
	evaluating the author’s use of complex literary elements, (e.g., symbolism, themes, characterization, ideas)
	Evaluation
	

	
	e
	comparing and contrasting major periods, themes, styles, and trends within and across texts
	Analysis
	

	
	f
	making predictions and generalizations about ideas and information
	Synthesis
	

	11
	Analyze and evaluate the philosophical arguments presented in literary works, including American, British, or world literature
	Analysis
	

	12
	Analyze and evaluate works of American, British, or world literature in terms of an author’s life, culture, and philosophical assumptions
	Analysis
	

	13
	Analyze information within and across grade‑appropriate print and nonprint texts using various reasoning skills, including:
	
	

	
	a
	Identifying cause-effect relationships 
	Analysis
	

	
	b
	Raising questions


	Analysis
	

	
	c
	Reasoning inductively and deductively


	Analysis
	

	
	d
	Generating a theory or hypothesis 
	Analysis
	

	
	e
	Skimming/scanning
	Analysis
	

	
	f
	distinguishing facts from opinions and probability
	Analysis
	

	14
	Develop complex compositions, essays, and reports that include the following:
	
	

	
	a
	a clearly stated central idea/thesis statement
	Synthesis
	

	
	b
	a clear, overall structure (e.g., introduction, body, appropriate conclusion)
	Synthesis
	

	
	c
	supporting paragraphs organized in a logical sequence (e.g., spatial order, order of importance, ascending/descending order, chronological order, parallel construction)


	Synthesis
	

	16
	Develop complex compositions using writing processes such as the following:
	
	

	
	a
	Selecting topic and form (e.g., determining a purpose and audience)
	Synthesis
	

	
	b
	prewriting (e.g., brainstorming, clustering, outlining, generating main idea/thesis statements) 
	Synthesis
	

	
	c
	drafting 
	Synthesis 
	

	
	d
	conferencing with peers and teachers
	Synthesis
	

	
	e
	revising for content and structure based on feedback 
	Synthesis
	

	
	f
	proofreading/editing to improve conventions of language
	Synthesis
	

	
	g
	publishing using available technology 
	Synthesis
	

	17
	Use the various modes to write complex compositions, including:
	
	

	
	a
	Definition essay
	Synthesis
	

	
	c
	a research project
	Evaluation
	

	19
	Extend development of individual style to include the following:
	
	

	
	a
	avoidance of overused words, clichés, and jargon
	Synthesis
	

	
	b
	a variety of sentence structures and patterns
	Synthesis
	

	
	c
	diction that sets tone and mood 
	Synthesis
	

	
	d
	vocabulary and phrasing that reflect the character and temperament (voice) of the writer
	Synthesis
	

	20
	Write for various purposes, including: 
	
	

	
	a
	Interpretations/explanations 

that connect life experiences to works of American, British, and world literature
	Evaluation
	

	21
	Apply standard rules of sentence formation, including parallel structure 
	Application
	

	22
	Apply standard rules of usage, for example:
	
	

	
	a
	avoid splitting infinitives
	Application
	

	
	b
	Use the subjunctive mood appropriately 
	Application
	

	23
	Apply standard rules of mechanics and punctuation, including:
	
	

	
	a
	parentheses
	Application
	

	
	b
	brackets
	Application
	

	
	c
	dashes
	Application
	

	
	d
	commas after introductory adverb clauses and long introductory phrases
	Application
	

	
	e
	quotation marks for secondary quotations
	Application
	

	
	f
	internal capitalization
	Application
	

	
	g
	manuscript form
	Application
	

	24
	Use a variety of resources (e.g., dictionaries, thesauruses, glossaries, technology) and textual features, (e.g., definitional footnotes, sidebars) to verify word spellings
	Application
	

	25
	Use standard English grammar, diction, and syntax when speaking in formal presentations and informal group discussions 
	Application
	

	26
	Select language appropriate to specific purposes and audiences for speaking, including:
	
	

	
	c
	participating in class discussions
	Synthesis
	

	27
	Listen to detailed oral instructions and presentations and carry out 

complex procedures, including:
	
	

	
	b
	writing responses
	Application
	

	
	d
	taking accurate, detailed notes
	Application
	

	29
	Deliver presentations that include the following:
	
	

	
	b
	delivery techniques including repetition, eye contact, and appeal to emotion suited to a purpose and audience
	Application
	

	30
	Use active listening strategies, including:
	
	

	
	b
	Selecting and organizing information
	Analysis
	

	31
	Delivers oral presentations including 
	
	

	
	b
	Responses that analyze information in text and media 
	Analysis
	

	33
	Participate in group and panel discussions, including:
	
	

	
	b
	acting as facilitator, recorder, leader, listener, or mediator
	Application
	

	35
	Locate, analyze, and synthesize information from a variety of complex resources, including:
	
	

	
	a
	generating a theory or hypothesis
	Synthesis
	

	
	b
	generating a theory or hypothesis
	Synthesis
	

	37
	Access information and conduct research using various grade‑appropriate data‑gathering strategies/tools, including:
	
	

	
	c
	Use graphic organizers (e.g., outlining, charts, timelines, webs)
	Analysis
	

	
	d
	compiling and organizing information to support the central ideas, concepts, and themes of a formal paper or presentation
	Analysis
	

	
	e
	preparing annotated bibliographies and anecdotal scripts
	Analysis
	

	40
	Use selected style guides to produce complex reports that include the following:
	
	

	
	a
	credit for sources (e.g., appropriate parenthetical documentation and notes)
	Analysis
	


Unit 1 - Concept 1:  Anglo-Saxon Culture

	Purpose/Guiding Questions:

· Identify characteristics of Anglo-Saxon literature and how they are reflected in the literature

· Identify traits of personal hero


	Focus Concepts and Vocabulary:
· Anglo-Saxon culture

	Assessment Ideas:

· Rubric reflecting full research process, including documentation and publication

Activity Specific Assessments:

Activity 1
	Resources:

· Computers with Internet
· Library


Ongoing Activities

Reading to Learn (Ongoing) (GLEs: 01a, 03a, 03b, 03c, 04, 09a, 09c, 09f, 11, 12, 13a, 13b, 13c, 13d, 13e, 13f)  
Materials List: pen; paper; high interest, multi-level readings of fiction, nonfiction, and technical variation; Skills Index BLM (to be used with Activity 1 in all units)
The teacher should spur growth in independent reading skills and motivate students to read by providing time and skill instruction through selected readings. Teachers will design an independent reading program and approve selections from the literature study to foster this development. Student choice of reading material should be allowed to ensure student interest and engagement.  Class time should be dedicated to teaching strategies that allow students to grow as independent readers, both silently and orally. In addition, the teacher should emphasize the thought process involved in the act of reading and should lead students to think and reason about their selections through various activities. This program will be especially important if students are reluctant readers or are not accustomed to reading independently for sustained periods of time.  The teacher should monitor this reading, making sure to incorporate both oral and written responses to the text.  Responses may be initiated through a variety of strategies, including response logs, dialogue letters or journals, informal discussions at the end of the reading focus time, and book talks.  Whatever the strategy used, students should be able to demonstrate comprehension, interpretation, and analysis upon the request of the teacher; acquisition of such skills should be charted on the Skills Index BLM.  The teacher will assess student engagement in this program by accessing the student log of readings, their responses, and the skills index provided.

Expanding Vocabulary (Ongoing) (GLEs: 01a, 01b, 01c, 24)

Materials List:  student notebook/vocabulary log, pen, various texts from reading, dictionaries, thesauruses

As students read the works of each unit and participate in class activities, they will record new and unfamiliar vocabulary, as well as teacher-selected words for each reading, in an ongoing vocabulary log, which will include the following for each word:

· the definition

· the part of speech

· the sentence from the text or activity with the word used

· a student-composed sentence using the word in context appropriately
Skill development should focus on:

· analysis of an author’s word choice

· use of related forms of words

· analysis of analogous statements

Following is an example of a mini-lesson for vocabulary development:

From the first lines of Beowulf, students will probably note words, such as,
Lines 1-125: flourished, encroaching, prospered, tribute, bestowing, wield, accoutrement, hoard, patriarch, kinsmen, mead, pallet, glut 
These words are typically uncommon in today’s vernacular, but were part of a culture that created this epic. Though these words came from another time, the words, in fact, are still relevant today. To allow students to understand, teacher should have students:

· identify the word in context and explain its usage by the author of this work;

· identify the word in a modern context and explain its usage in our world;

· use the vocabulary card strategy in pairs to practice their use of these words.

Students should see the lasting value of words selected by authors and note them as they read, so their own vocabulary will grow to encompass words from all cultures. 

Writing to Connect and to Understand (Ongoing) (GLEs:  05, 07b, 09a, 09c, 09d, 09f, 20a, 30b) 

Materials List:  teacher-developed prompts and rubrics, paper, pen, technology for publication (if available)  
Ongoing writing prompts should be used as initiation, discussion, or closure activities. Prompts may assume any format, but all should address comprehension and higher-order thinking skills and lead students to connect ideas in texts and real-life experiences. Prompts can be used to begin discussion, develop understanding, or assess learning. During discussions, students will use active-listening strategies, including monitoring messages for clarity and selecting and organizing essential information.  Students should be encouraged to identify strong insight provided by peers.

The teacher should have students write daily journal entries to various prompts throughout the unit. For many teachers, the journal serves as a bell-ringer activity and forethought about a particular topic or text or theme. 

Additionally, the teacher may utilize the QtA (view literacy strategy descriptions) technique for development of prompts to encourage thoughtful responses to texts. This technique serves as an after-reading activity and reinforces comprehension on all levels. Its goals are to construct meaning of text, to help the student delve beyond the words on the page, and to relate outside experiences from other texts. Following is an example list of the levels of questioning teachers and students may generate in class discussion:

	Goal
	Query

	Initiate discussion.

Focus on author’s message.

Link information.

Identify difficulties with the way the author has presented information or ideas.

Encourage students to refer to the text because they have misinterpreted, or to help them recognize that they have made an inference.
	What is the author trying to say?

What is the author’s message?

What is the author talking about?

That’s what the author says, but what does it mean? Why did the author choose this word?

How does that connect with what the author already told us?

What information has the author added here that connects or fits with _______________?

Does that make sense?

Did the author state or explain that clearly? Why or why not? What do we need to figure out or find out?

Did the author tell us that?

Did the author give us the answer to that?


*Source: 50 Content Area Strategies for Adolescent Literacy by Douglas Fisher, William Brozo, Nancy Frey, and Gay Ivey  

In addition to using journals, teachers may also use Admit and Exit Slips which allow students to respond to prompts or to pose questions as they enter the classroom in preparation for the day or to close the day. This technique allows students, first, to address particular concerns about reading material, writing assignments, homework, or class work. Second, the students are given the opportunity, on the Exit Slips, to address learning for the day and to present their thoughts and questions to the teacher so s/he might address these needs in future lessons. Students should either submit the response to the teacher for formative assessment or discuss the response with the whole class as initiation, comprehension, or closure activities. 

Teachers should also utilize reader’s response criticism, which allows students to respond to a text both personally and analytically. In such responses, students can answer the following three questions: 

· What is the predominant effect of this piece on you? 

· What creates this effect? 

· What is the significance or importance of this effect on you? 

Finally, teachers should ask that students write analytically to demonstrate solid understanding of presented materials. This type of writing can be informal, as in a one page/one side response:

· One Page/One Side Responses: Students write to prompts by covering one side of the paper completely. Responses can be as structured as deemed appropriate by the teacher; for example, students could do a free write in response to a particular theme or idea, or they could write a “mini” essay complete with brief introduction, body paragraph, and a conclusion. (Depending upon the student’s handwriting, teachers may want to adjust length requirements per student, unless the composition is to be typed.)

Or it can be a formal personal or literary analysis essay, to such prompts as the following:

· Write an analysis of a teacher-selected passage from a text such as Beowulf (i.e. the battle with Grendel). Delve into a particular aspect of the epic or the piece studied (i.e., the development of the epic hero).

· Write a multi-paragraph essay in which you create your own personal hero, one that includes all of the traits you deem important.

Developing Grammar and Language Skills (Ongoing) (GLEs: 19a, 19b, 19c, 19d, 21, 22a, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 23g, 25, 27b, 27d)

Materials List:  samples taken from student writings, sample ACT/SAT questions, teacher-developed diacritic markings and stylistic tools handout (*refer to Elements of Grammar and Style Guide BLM for Unit 1, Activity 4, if needed)
The teacher will conduct mini-lessons focused on problems evident in student writing, oral presentations, vocabulary development, or standardized tests. These mini-lessons should focus on the following:

·  sentence-formation problems (e.g., parallel structure)

·  standard rules of usage (e.g., avoidance of splitting infinitives, correct use of subjunctive mood) 

·  standard rules of mechanics and punctuation (e.g., parentheses, brackets, dashes, commas after introductory adverb clauses, commas after long introductory phrases, quotation marks for secondary quotations, internal capitalization, manuscript form)

·  individual-style development (e.g., avoidance of overused words, clichés, and jargon, use of a variety of sentence structures and patterns, use of diction that sets tone and mood, use of vocabulary and phrasing that reflect the character and temperament or voice of the writer)  

Mini-lesson examples should cover areas of weakness identified from reviewing ACT/SAT assessments, from student writing, and from teacher-created models for literary and research writing. Mini-lessons should be ongoing and skill-specific.

Following is an example of a mini-lesson for a particular stylistic error that flaws student writing and, once learned, immediately produces a higher caliber of composition. This example is written to coincide with Activity 9 in which students will compose a personal expository essay: The Monster Paper. 

To Be or Not To Be: That is the Error: One Way to Correct Weak Verb Usage

Teachers should pull a wide array of “cuts” from one of the essays presented in this unit; for example, the Monster Paper. As this paper was personal in nature, students will tend to write in their own normal voices, complete with weak verbiage and little active voice. The teacher should present these cuts to the class via the overhead or a projector. The teacher should ask students to read along with her/him and to note each time a form of the verb to be is used. If proper cuts are selected, odds are, even in a short piece, the 
students will have used all forms of the verb: is, are, am, was, were, be, being, been. The teacher should focus on the verb usage weaknesses and ask students to help correct them with active verbs. Once students see the overuse of being verbs in presentation, teachers should return their essays to them and ask that they edit their own papers by removing most forms of the verb to be. From this point forward, this stylistic weakness should not be tolerated.  
Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 1:  The Anglo-Saxon Culture: The People and The Times (GLEs: 13d, 13e, 17c , 25, 31b, 35a, 35b, 37c, 37e, 40a)

Materials List:  list of research topics, print and non-print resources for research, Research Rubric BLM

After a review of the significant aspects of the Anglo-Saxon period (e.g., historical, cultural, literary), the teacher will provide students with different research based on different topics which they will use for writing a research one page/one side. Students will read the research thoroughly by following a prescribed process that includes data-gathering techniques such as developing research questions and recording information. Students will be given a set amount of time to analyze the research facts about items on the list in both print and non-print sources that have been provided by the teacher.  Then, they will write the one page/one side that includes correct documentation and follows a correct format. Students should include a working bibliography that lists all sources consulted and a works-cited page for the final paper. For help in providing students information on MLA format, please access Purdue University’s Online Writing Lab: http://owl.english.purdue.edu/owl/resource/557/01/. (If needed, this site can be accessed by searching for OWL in any search engine.) For help with development of bibliographic entries, please direct students to: http://www.citationmachine.net/. This site is part of the Landmark Project and is free to educators. Teachers should use the Research Rubric BLM for help in assessing these compositions.

After completing the writing assignment, a class discussion will occur where students will report the three most interesting things they discovered in their research. As students share their interesting thoughts, the class will make a record of this information.  From that discussion, the teacher should lead the students to draw conclusions about the Anglo-Saxon people and times and to speculate about the differences between the values then and now and the reasons for the differences. After they have completed their research and discussion, students will write a journal entry in answer to these questions: What do all of these things en masse tell you about the people and the times? What do you think were their values and their beliefs?

As a final point of discussion, the students might list ideas they would expect to see reflected in the literature. 

Assessment   The students will write a mini-research report (one page/one side)
on a selected topic.  The teacher will use the provided Research Rubric BLM or formulate a rubric that includes evidence of use of the full research process, appropriate documentation, and publication, in addition to the overall composition of the essay.

Unit 1 - Concept 2:  Literary Styles of the Anglo-Saxon

	Purpose/Guiding Questions:

· Identify traits of personal hero

· Recognize oral tradition in riddles and presence in today’s literature

· Compare Anglo-Saxon riddles to riddles of other cultures and time periods

· Recognize melancholy and sadness in elegies 


	Focus Concepts and Vocabulary:
· Heroic characteristics

· Elegy

· Tone

· Kenning

· Litotes

· Understatement

· Alliteration

· Caesura



	Assessment Ideas:

Activity Specific Assessments:  

Activities 2-5
	Resources:

· Examples of modern day heroes

· Art supplies

· Anglo-Saxon riddles

· Modern day riddles from different cultures

· Computers





Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 2: Heroic Tradition Heroes in Our World (CC)  

(GLEs: 9a, 9c, 9d, 13a, 14a, 14b, 16a, 16b, 16f, 16g, 17a, 20a, 21, 23g, 24, 27d)

Materials List:  background information on the epic poem and its characteristics, student journal, pen

The teacher will lead a discussion of the relevance of some of the Anglo-Saxon ideals in today’s world, particularly the ideal of the hero in preparation for students developing an expository essay about their own personal hero. First students will brainstorm a list of contemporary heroes and identify traits that qualify these people as heroes. Individually, students will brainstorm a list of personal heroes, then select one about whom to free-write for ten minutes. They will voluntarily share their free-writes. 

As students enter the classroom, the teacher will instruct them to respond to the following journal prompt: What are the characteristics of a hero or heroine? What figures in today’s world emulate these characteristics?

Students will write their responses and report them to the class.  Teachers will use the discussion that evolves from the journal responses to lead into the study of the epic hero and the heroic tradition.  From the discussion that ensues, teachers should formulate a “class definition” of the term hero, and then lead the class to do the following:

           1.    Compare and contrast the class definition of a hero to the definition of the

hero of an epic poem: usually a man of high social status who embodies the ideals of his people, often of great historical or legendary importance; the Anglo-Saxon epic hero: courageous, physically strong, loyal to a tribal king, wise in guiding others, generous, and supreme in self-confidence.

2.
Review the definition of an epic poem: a long narrative poem in elevated style, presenting characters of high position in a series of adventures important to the history of a nation or race. 

3. 
Review the characteristics of an epic poem: 

· The hero is a figure of heroic stature, of national or international importance, and of great historical or legendary significance.
· The setting is vast in scope, covering great nations, the world, or the universe.
· The action consists of deeds of great valor or requiring superhuman courage.
· Supernatural forces—gods, angels, and demons—interest themselves in the action and intervene from time to time.
· A style of sustained elevation and grand simplicity is used.
· The epic poet recounts the deeds of his heroes with objectivity. 
During the study of Beowulf, the class will maintain an ongoing log of heroic traits and the actions that demonstrate them. The teacher will provide background information about the Anglo-Saxon society, calling attention to the heroic traits, as students note the chief characteristics.  As students read the poem, they are to look for examples of this heroic ideal in the poem and bring them to the class’s attention through discussion.

Assessment

From this point, students will develop a definition essay that explores the importance of a particular hero or heroine in their life. Students will use writing processes that include the following: drafting and editing their compositions, with a focus on correct punctuation; peer-editing; and publishing using technology.

Activity 3: The Elegiac Tradition (CC)

(GLEs: 01a, 03b, 05, 06, 09a)

Materials List: background information on the elegy, texts with examples of elegies, student notebook, pen

The teacher will facilitate a study of the elegiac tradition with a brief lecture that defines the term elegy and discusses the life and times of the Anglo-Saxon people and the misery often faced in a warrior, seafaring world. The teacher will ask students to draw conclusions about how it must have felt to be alive in this world, when there was so much against survival. The teacher will lead students through the reading of one of the elegies (The Seafarer, The Wife’s Lament, The Wanderer, The Husband’s Message, etc.) and allow time to pause, reflect, and question as they cover the work. The teacher will review the term tone, direct students to identify the tone(s) of the work read, and identify phrases and details from the work that set the tone. For a conclusion, students will write an analytical paragraph that discusses the elegiac tone, how it is conveyed, and what it says about the Anglo-Saxon culture.

Assessment

For a conclusion, students will write an analytical paragraph that discusses the elegiac tone, how it is conveyed, and what it says about the Anglo-Saxon culture.

*Activity 4: Early Literary Devices (CC)

(GLEs:  03b, 07b, 09a, 09c, 30b, 33b, 37c)

Materials List:  background information on Anglo-Saxon literary devices, noted examples of devices, Beowulf, Anglo-Saxon Literary Devices BLM transparency, Literary Vocabulary Cards BLM, pen

The teacher will facilitate a study of literary devices unique to Anglo-Saxon literature:  kenning, litotes, understatement, alliteration, and caesura. Teachers will use the Anglo-Saxon Literary Devices BLM to present information to students and to solicit responses from students as examples for the devices. 

After the general introduction to the terms, teachers will have students form collaborative groups to complete a literary vocabulary card (view literacy strategy descriptions

) for each term. The teacher will distribute copies of the Literary Vocabulary Card BLM to each student (1 copy per device, unless the teacher wants students to create their own from the model). Groups should then complete the following process for each literary device:

· write the literary device in the center circle

· write the given definition for the device in the top left box

· write the characteristics of the device in the top right box

· record a textual example for the device in the bottom left box

· create a new, unique example for the device in the bottom right box

Once students have completed the literary vocabulary cards, the teacher will facilitate a rotational group swap in which groups exchange their cards with those of other groups. As each group reviews the other groups’ work, students are to work collaboratively to:

· review the cards for accuracy

· note any inaccuracies on the backs of the card

· record an additional example of the device on the backs of the cards

Finally, after all groups have exchanged and reviewed each set of cards, all cards should be returned to the original group. At this time, groups should review all comments made by other groups. Such collaboration should serve to reinforce knowledge of each literary term. 
	Assessment  

Students will work in cooperative groups to create a visual text that includes the following:  

· specific examples of kennings, litotes, understatement, alliteration, and caesura

· an interpretation of the meaning of each

· explanations or evaluations of the effect of the device in the work  


Activity 5:  Introduction Anglo-Saxon Riddles (GLEs: 05, 06, 16a, 16b, 16g, 29b)  TC \l1 "
Materials list: background information on Anglo-Saxon riddles, examples of Anglo-Saxon riddles, suggested topics for individual riddles, paper, pen, available technology for publication of riddles, Riddle Rubric BLM

The teacher will introduce basic facts and characteristics of the riddle and its appearance in numerous cultures worldwide.

Working as a whole class, students will complete the following tasks:

· read and solve several Anglo-Saxon riddles

· make notes of the characteristics of the genre

· explain the riddle’s role in the Anglo-Saxon culture

· explain the significance of riddle subjects to the Anglo-Saxons

After the study of the characteristics, form, content, and style of the Anglo-Saxon riddle, students will work in cooperative groups to write a riddle—modeled after the Anglo-Saxon riddle—that describes a teacher-assigned or student-selected object commonly found in their school, community, or home. Groups will present their riddles to the class, after a brief discussion on using delivery techniques that engage an audience (e.g., repetition, eye contact, and appeal to emotion suited to a purpose and audience). Other groups will attempt to guess the object described in each riddle. 
Assessment :  Students will work collaboratively to compose a riddle that models the Anglo-Saxon style. The composition should require that students reflect on the process of composing the actual riddle. The teacher will use the provided Riddle Rubric BLM or formulate a rubric that addresses the composition of the riddle as to whether or not students respond to the prompt, mirror Anglo-Saxon style, give evidence of a process, and consider the aesthetics of their publication. 

Unit 1 - Concept 3:  Understanding an Epic:  Beowulf

	Purpose/Guiding Questions:

· Identify traits of personal hero

· Apply characteristics of and epic poem to Beowulf

· Compare and contrast Beowulf to other world epics
· Demonstrate how ideal of Anglo-Saxon warrior is reflected in the literature
· Compare and contrast characters and situations in Anglo-Saxon literature to people and life today
	Focus Concepts and Vocabulary:
· Epic poem

· Modern epics

· Modern heroes

· Epic hero/Anglo-Saxon warrior

· Kenning

· Tone

· Litotes 

· Understatement

· Alliteration 

· Caesura

	Assessment Ideas:

Activity Specific Assessments: 

 Activities 6-7, 9

	Resources:

· Sample books and modern day epics

Art supplies




Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 6: Beowulf and Other World Epics (CC)

(GLEs:  03a, 03d, 06, 09d, 09e, 13d, 26c, 31b)

Materials List:  background information on the epic poem and its characteristics, examples of other epics, Epic Venn Diagram BLM

The teacher will facilitate a review of the definition and characteristics of the epic poem (see Activity 4) and direct students to identify characteristics of the epic in other works (e.g., The Odyssey, the Gilgamesh epic, The Iliad) as well as current books, films, and television shows with similar traits.

Prior to reading Beowulf, students should chart characteristics of the epic found in other works from literature and popular culture. Teachers should lead students to answer the following question:  Why is the epic genre as popular now as it was centuries ago?  

As the class reads Beowulf, students will identify examples of these characteristics and post them either on the board or a large notepad. After the list is complete, the class will discuss how Beowulf compares and contrasts with one of the current works. Teachers should distribute copies of the Epic Venn Diagram BLM. Students will work in small groups to complete the Venn diagram with information presented in the class discussion. Working individually, students will write 2-3 statements of summation of the key characteristics of the epic genre they have seen in the works compared, and then write a brief statement of the lasting value of the epic as seen in their group discussion.

Assessment

Students will work in small groups to create a Venn diagram of the information presented in the class discussion. Working individually, students will write a one- to two-paragraph explanation of how the two works compare and contrast, using examples to illustrate and support their thoughts. Students will read their explanations to the class and submit their written work.

Activity 7: Beowulf:  A Reflection of the Ideal Anglo-Saxon Warrior (CC)

(GLEs:  05, 07b, 09c, 13e, 30a, 30b, 37d)

Materials List: Beowulf, log of heroic traits from student notes, large paper or construction paper, art supplies (e.g. markers, paint, rulers, etc.)

When students finish reading Beowulf, they will work in small groups to create a code of conduct of the ideal Anglo-Saxon warrior by doing the following: 

· skim the text and identify specific ideals listed on the log of heroic traits identified in Activity 4, (e.g., the love of glory as a ruling motive in a noble Anglo-Saxon warrior’s life, the heroic ideal)

· list the traits that give evidence of the ideals, along with specific actions of Beowulf and the Anglo-Saxon warriors in the poem (e.g., the statement in the poem in which Beowulf says that, in essence, the motive for life is glory) 

Groups will create a display (visual representation) of their codes of conduct, prepare an oral report, and deliver it to the entire class. Finally, individual students should write/create and submit a brief personal code of conduct. In a class discussion, students should share their code, explain their choices for such a code, and identify what such a code means in their own lives and in their futures.  

Assessment

Groups will create a display (visual representation) of their codes of conduct, prepare an oral report, and deliver it to the entire class. Finally, individual students should write and submit a brief personal code of conduct.  (Students may create a shield with four main areas:  Anglo-Saxon codes of conduct, a quote from Beowulf explicating one of the codes, a modern day code, and an original drawing demonstrating the code.)

*Activity 8: The Quest in Beowulf and Across the Centuries (CC)

(GLEs: 01b, 06, 09c, 09e, 09f, 17a, 20a)

Materials List: materials for research, examples of quests, paper, pen 

Students will locate various definitions of the term quest and report their findings to the class. Each student will complete a journal entry on this prompt:  

Why is the quest a timeless topic that recurs in literature? Why do some people actually go on real-life quests? What would you quest for, and why? 

Students will discuss their journal responses with the class then answer this question: What is the relationship between the quest in Beowulf and other famous quests (e.g., the search for the Holy Grail, for King Arthur’s round table, gold in California)? 

In preparation for the study of the quest, the teacher will provide a research opportunity for students, either having students do individual research or directed study with materials brought to the class.  The teacher will ask students to locate and record information pertaining to:

· the definition of the term quest
· a modern-day example of a quest, such as the Aboriginal Walkabout or the quest for the summit of Mt. Hood

Once students have located various definitions of the term quest and a modern-day example, they should report their findings to the class. Each student will complete a journal entry on this prompt:  

Why is the quest a timeless topic that recurs in literature? Why do some people actually embark on real-life quests? What would your quest entail, and why? 

Students will discuss their journal responses with the class, and then answer these questions: What is the relationship between the quest in Beowulf and other famous quests (e.g., the search for the Holy Grail, for King Arthur’s round table, for gold in California, for a first place finish in The Amazing Race)? What is the value of studying such quests, both in history and in literature?

Finally, after students have studied the quest, the teacher will ask them to focus on their own quest. The discussion should move from secondary quests to more personal ones, such as searching for a purpose in life, seeking financial aid for college, or starting a new career. Ultimately, students should see the relevance of the search, both in their own lives and in the world around them.
Activity 9:  Undercutting the Heroic Ideal:  Grendel and Other Monsters (GLEs: 07b,  09c, 09d, 14a, 14b, 14c, 16a, 16b, 16c, 16d, 16e, 16f, 16g, 17a)  
Materials List: Beowulf, Monster Essay Rubric BLM
In this lesson, students will consider the opposite of the anti-hero or the villain.  To complete this activity, the teacher will engage students in a SQPL (Student Questions for Purposeful Learning) activity (view literacy strategy descriptions).  To do this, teachers should follow this process:

· Post the following quote on the board or on the overhead: “Unlike in Beowulf’s time, there are no monsters left to conquer.”

· Have students break into pairs and brainstorm 2-3 questions they would like answered based on the above statement. Students should be prepared to share their questions with the whole class.

· Elicit students’ questions and write them on the board, overhead, or computer.

· Discuss any questions needing clarification.

· Direct students to think of a particular monster in today’s world. Teachers should direct students to collect the following: 

· Specific ideas of the threat posed, the heroic qualities required to meet the threat, and possible ways for good to win in the end.

· Have students complete a chart of monsters and their threats to heroism.  
Teachers will ask students to pay close attention to the three monsters Beowulf faces: Grendel, Grendel’s mother, and the dragon.  Each monster presents a perversion of the Heroic Ideal in contrast to the heroic nature of Beowulf.  Teachers will direct students to note the characteristics of each monster that reveal a contrast to the Heroic Ideal.

Example:  Whereas the Anglo-Saxon hero is generous, the dragon is selfish.

Students will collect details from the poem that support the anti-hero traits.

After a class discussion wherein the chart is fully delineated through all students’ contributions, the teacher will ask students to reflect upon the anti-heroes of Beowulf and write a response ranking the monsters in their opposition to the Heroic Ideal and using details from the poem to support their contentions.

The teacher will write the following statement on the board:  “Just as Beowulf had to face his monsters, so does each man living in today’s world.”  The teacher will have students reflect upon this statement and brainstorm in class a list of monsters that challenge man’s heroic nature.  In a writing assignment, students are to choose a monster of today’s world that challenges them.  They are to identify the elements of the monster that defies the Heroic Ideal, how it has proven an obstacle to the student, and possible ways that good will triumph.  The writing is to be relevant, realistic, and problem-solving in its intent.  Teachers 

Activity 10: The Embracing of Contraries (CC)

(GLEs: 03b, 05, 06, 09c)

Materials List:  examples of possible contraries, a copy of Beowulf, student notebook, pen, Contraries Chart BLM, Literary Analysis Rubric BLM

The teacher will direct students to keep a list of contraries (for example, pagan versus Christian, good versus evil, monster versus hero, courage versus cowardice, reality versus fantasy) inherent in England’s national epic, Beowulf. Students will trace these contraries in a reader’s response journal as they read the epic. Such work would be a precursor to a thesis for an analytical essay. 

Students will trace these contraries as they read the epic and record them on the Contraries Chart BLM that utilizes split-page note taking (view literacy strategy descriptions). This process requires that students identify/note topics for study on the left; these topics have been identified for them on the handout. On the right side, students are to record quotations from the text that support the topic and their own interpretation and analysis of the selected quotes.  Such work would be a precursor to a thesis for an analytical essay, which is outlined in  Specific Assessments.
Assessment:  Students will maintain a reader’s response journal of contraries found in Beowulf. As a unit evaluation, the teacher will require students to use the reader’s response journal to note contraries in Anglo-Saxon literature and to trace them through the study of Beowulf. 

General Assessments for Unit 1

· Students will generate a list of possible ideas they would expect to see in the literature to be studied.

· Students will write a paragraph explaining the role and the value of riddles in Anglo-Saxon culture.

· Students will write expository compositions that address topics such as the following:

· an essay in which they compare and contrast heroes of Anglo-Saxon times and today:  Teachers should establish a rubric that encompasses the traits of heroes then and now, the elements of comparison and contrast, and evidence of textual support.

·   an expository definition essay that explores the importance of a particular hero or heroine in their life:  Teachers should establish a rubric that includes narrowing of the topic of personal choice of hero, evidence of traits and characteristics valued, and impact on the student’s life. Essays should be evaluated on student use of writing processes, peer editing, and final composition.

· Students will develop multimedia presentations that demonstrate mastery of knowledge.

· Students will create graphic organizers of ideas from brainstorming for essays or for organizing information for presentations and essays.

· Students will maintain an ongoing reader’s response journal in which they note general summary information of text, particular characteristics such as theme, character, and figurative language, vocabulary words, critical questions, points of relevance, and significance.

Students will take a discussion test: Suggested prompts: (1) The Anglo-Saxons were a people that lived in the midst of melancholy and sadness, understanding fully life’s brevity, yet they had a huge intensity and exuberance in their everyday lives. Explain, using details from at least two of the works studied in this unit. (2) Discuss the idea of the hero in Anglo-Saxon’s times as well as in today’s world. Use details from texts and life in your discussion. (3) An epic hero is said to represent the ideals of the society from which he or she comes. Select one of the heroes studied in this unit and discuss how he or she fits these criteria. Use support from the selected text in your analysis.

Name/School________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
 This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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