World Geography Unit 1:  Location and Geographic Tools

Comprehensive Curriculum

Assessment Documentation and Concept Correlations
Unit 1: Location and Geographic Tools
Time Frame:  Regular 4 weeks; Block 2 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· TSW analyze, interpret, and display of geographic information and use geographic tools (concept 1).
· TSW describe the physical and human characteristics that define a place and region (concept 2).

· TSW analyze the relationships among people, places, and environments of the world (concept 2).

	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Identify, explain , and apply the five themes of  geopgraphy (Analysis)
1
Compare and contrast various types of maps   (Analysis)
2
Analyze or interpret a map to locate geographic information, using a variety of map elements (e.g., compass rose, symbols, distance scales, time zones, latitude, longitude)  (Analysis)
3
Use a city or road map to plot a route from one place to another or to identify the shortest route   (Application)
4
Construct a map based on given narrative information (e.g., location of cities, bodies of water, places of historical significance)   (Synthesis)
5

Construct a chart, diagram, graph, or graphic organizer to display geographic information  (Synthesis)
6
Analyze, interpret, and use information in charts, diagrams, and graphs to explain geographic issues  (Synthesis)
7
Use maps drawn from memory to answer geographic questions  (Synthesis)
8
Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities) (Analysis)
9
Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities (e.g., cultural diversity, migration, physical features, historic events, plantation, subsistence farming) or the significance of a place (Analysis)
10
Analyze how human activities and physical characteristics of regions have led to regional labels (e.g., Dust Bowl, New South, Sunbelt) (Analysis)
18
Describe how physical, historical, and cultural characteristics give definition to a place or region (e.g., New South, Jerusalem) (Analysis
19
Reflections

	Concept 1:  Understanding Maps
1. Can students identify various types of maps and their uses?
2. Can students construct a map that contains a variety of map elements?

3.  Can students analyze and construct various types of graphics to explain geographic issues? 

4.  Can students use various types of maps to explain geographic issues?

3. Can students analyze and construct various types of graphics to explain geographic issues?

4. Can students use various types of maps to explain geographic issues?
	* Activity 1:  Vocabulary Self-Awareness Chart
 GQ 1
	2
	

	
	* Activity 2:  Map Labs

 GQ 1, 4 


	2,3
	

	
	*Activity 3:  Mental Mapping 

GQ 2, 3, 4 
*Activity 4:  Constructing a Map Based on Given Narrative Information 

GQ 2, 3 

*Activity 5:  Interpreting a Road Map and Using the Internet for Mapping 

GQ 4 

*Activity 6:  Constructing a Chart, Diagram, Graph, or Graphic Organizer to Display Geographic Information

GQ 3 

	8

	

	
	
	5
	

	
	
	3,4
	

	
	
	6,7
	

	Concept 2:  Themes of Geography

5.  Can students explain the five themes of geography?

6. Can students distinguish between physical and human characteristics of a place?

7.  Can students participate in class discussions concerning the geographic themes involving events that occur around the world?


	*Activity 7:  The Five Themes of Geography
GQ 5, 6, 7

	1, 3, 5, 8, 9, 10, 18, 19
	

	
	*Activity 8: The Five Themes of Geography VVWA

GQ 5 

 
	1
	

	
	* Activity 9:  The Five Themes of Geography Booklet / Power Point Presentation 

GQ 5, 6, 7
	1, 9, 20, 18, 19
	

	
	
	
	


Unit 1 - Concept 1:  Understanding Maps

GLEs

*Bolded GLEs are assessed in this unit

	2
	Compare and contrast various types of maps   (Analysis)

	3
	Analyze or interpret a map to locate geographic information, using a variety of map elements (e.g., compass rose, symbols, distance scales, time zones, latitude, longitude)   (Analysis)

	4
	Use a city or road map to plot a route from one place to another or to identify the shortest route   (Application)

	5
	Construct a map based on given narrative information (e.g., location of cities, bodies of water, places of historical significance)   (Synthesis)

	6
	Construct a chart, diagram, graph, or graphic organizer to display geographic information  (Synthesis)

	7
	Analyze, interpret, and use information in charts, diagrams, and graphs to explain geographic issues  (Synthesis) 

	8
	Use maps drawn from memory to answer geographic questions  (Synthesis)


	Purpose/Guiding Questions:

· Can students identify various types of maps and their uses?
· Can students construct a map that contains a variety of map elements?
· Can students construct various types of graphics to explain geographic issues?
· Can students use various types of maps to explain geographic issues?
	Concepts and Vocabulary:

· Grid system
· Parallel
· Meridian
· Latitude
· Longitude
· Degrees
· Equator
· Prime meridian
· Absolute location
· Hemisphere (northern, southern, eastern, western)
· Globe
· Map (Political map, Physical map, Relief map, Topographic map, Economic activity / Land use / Resource map, Population density map, Climate map, Vegetation map, Road map, Cartogram, Aerial map, Time zone map)
· Atlas
· Cartographer
· Great circle
· Map projection
· Distortion
· Map title
· Compass rose
· Cardinal directions
· Intermediate directions
· Distance scale
· Symbols
· Key / legend
· General purpose map
· Special purpose map


	Assessment Ideas:

· Student created mental maps.

· Louisiana Road Map / Ascension Parish Map activity

· Formal Test
	Resources:

· Maps (Louisiana Road Maps, Ascension Parish Maps, atlases, examples of different types of maps)

· Map projections

· Computers and Internet
· Markers/colors/colored pencils

· Plain paper


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 2, 3, 4, 5, 6   

Optional Activities: 1
Activity 1: Vocabulary Self-Awareness Chart  
(Modified – 2008 LCC Unit 1, Activity 1)
(GLE: 2)

Throughout the basic geography skills unit, have students maintain a vocabulary self-awareness chart (view literacy strategy descriptions). Provide the students with a list of terms. Have students complete a self-assessment of their knowledge of these terms and concepts using a chart. Ask the students to rate their understanding of a word using a “+” for understanding, a “√” for limited knowledge, or a “-” for lack of knowledge. Throughout the unit students will refer to this chart to add information as they gain knowledge of the terms. The goal is to replace all the check marks and minus signs with plus signs.  (See the sample below.)

Terms:   grid system, parallel, meridian, latitude, longitude, degrees, equator, prime meridian, absolute location, hemisphere, northern hemisphere, southern hemisphere, eastern hemisphere, western hemisphere, globe, map, atlas, cartographer, great circle, map projection, distortion, map title, compass rose, cardinal directions, intermediate directions, distance scale, symbols, key / legend, general purpose map, special purpose map, political map, physical map, relief map, topographic map, economic activity / land use / resource map, population density map, climate map, vegetation map, road map, cartogram, aerial map, time zone map
	Term
	+

I fully understand the meaning of the term.
	√

I have some understanding of the meaning of the term.
	-

I do not understand the meaning of the term.
	Explanation / Definition


	Example / Sketch

	
	
	
	
	
	


Activity 2: Map Labs 
(GLEs: 2, 3)

Part 1: Latitude, Longitude, and Absolute Location

(GLEs: 2, 3)

Discuss the following terms and concepts with students: grid system, parallel, meridian, latitude, longitude, degrees, equator, prime meridian, poles, absolute location, hemisphere, northern hemisphere, southern hemisphere, eastern hemisphere, western hemisphere. 
Provide students with several sets of coordinates as well as several locations. Students will provide the location(s) for each set of coordinates or the coordinates for each location.   

Extend the activity by asking students to create their own list of coordinates and locations along with a key then exchange the self-created list with another student.
Part 2: Globes and Maps
(Modified – 2007 APCC Unit 1, Activity 1)
(GLE: 2)

Discuss the following with students:

· What is a globe?

· What is a map?

· What is an atlas?

· What is a cartographer?

· Why do we use globes and maps?

· Which of the two, a globe or a map, is a more accurate way to represent the earth?

· Which of the two, a globe or a map, is a more convenient way to locate places on earth?

· Imagine that you are on vacation…which of the two, a globe or a map, would be more useful? Why? 

Part 3: Map Projections
(Modified – 2007 APCC Unit 1, Activity 1)
(GLE: 2)

· Discuss the following terms with students: map projection, distortion

· Provide various examples of the following types of map projections (names and visual representations)

· Winkel Tripel projection
· Robinson projection
· Goode’s Interrupted Equal-Area  projection
· Mercator projection
· Azimuthal Equidistant projection
· Discuss the benefit(s) and drawback(s) of each type of map projection

· Discuss the purpose(s) / use(s) of each type of map projection ship navigation, airline navigation, data representation)

· Robinson projection – data representation
· Mercator projection – ship navigation
· Azimuthal Equidistant projection – airline navigation
Part 4: Parts of a Map
(Modified – 2008 LCC Unit 1, Activity 2)
(GLEs: 2, 3)

Discuss the parts of a map. Provide students with a political map of the U.S. which includes all of the following map elements.
· Map Title: A map title gives a name to a map. Normally, the map title is prominently displayed and describes the purpose of the map.
· Have students identify the map title

· Compass Rose: A compass rose, also known as a direction indicator, displays the cardinal directions (north, south, east, and west) and sometimes intermediate directions (northeast, southeast, southwest, and northwest). Any map lacking a compass rose is usually oriented with the top of the map being north.

· The teacher should review the use of a compass rose and select a state on a U.S. political map and have students determine the cardinal or intermediate direction to surrounding states selected by the teacher. This can also be done using cities located on the map. 
· Distance Scale: A map scale is used to relate distance on the map to real distance on the ground.
· Types of distance scales:

· 1. Verbal ( 1 inch = 1 mile

· 2. Representative fraction ( 1:24,000

· [image: image4.emf]3. Graphic scale ( 

· Map scales can also be large or small. In general, a small-scale map shows a small amount of detail on a large map, whereas a large-scale map shows a large amount of detail while representing a limited area.
· Have students use a distance scale to determine straight-line distance between three major U.S. cities named by the teacher.  
· Have students use the distance scale on a U.S. political map to determine three curved line distances (e.g. border between Louisiana and Texas, the border between Texas and Mexico, and the Mississippi Gulf Coast).  
· Note: Some map scales may not be very detailed, so the teacher should select answers that are easily rounded up or down to the nearest mileages listed on the map scale. Also, teachers should show students how to estimate the distance whenever the answer falls between mileage tics on the scale.

· Map Symbols: Symbols are pictures used on a map to represent information.
· Map Legend/Key: A legend, also known as a key, is used to describe the symbols found on a map.
· Have students use the legend on a U.S. political map to identify state capitals, major cities, state and national boundaries, and other items listed in the legend.
Part 5: Types of Maps 
(Modified – 2007 APCC Unit 1, Activity 1; 2008 LCC Unit 1, Activity 3)
(GLE: 2)

Review the following general information about maps.

A map is the geographer’s most important tool because of its ability to show many different types of information. There are two types of characteristics used by geographers: physical and human / cultural characteristics.

· A physical characteristic is anything that is naturally occurring. Physical characteristics include elevation, climate, precipitation, and natural vegetation.

· A human / cultural characteristic is anything created by humans.  Human / cultural characteristics include religion, political boundaries, and languages.

Maps can be classified as general purpose maps or special purpose maps.

· A general purpose map shows general information that is often used by map readers. 

· For example, a political map of the United States shows the boundaries between the U.S. and other countries in addition to the boundaries of the individual states. It also shows the states’ capitals and other cities.

· A special purpose map shows specialized information with the scope being broad or narrow. 

· For example, a map showing the number of automobiles in each country of Central America would be a special purpose map, as would various land use and time zone maps.

Discuss the uses and provide visual examples of the following types of maps:
· Political map




● Climate map




· Physical map





● Vegetation map
· Relief map





● Road map
· Topographic map




● Cartogram
· Economic activity / land use / resource map

● Aerial map 
· Population density map



● Time zone map
Using the list of maps above, have students identify which map would be most useful in answering the following questions: 

· What’s the shortest land route from Old Hammond Hwy to Greenwell Springs Rd? 
· When its 2:00 p.m. in New York City, what time is it in Los Angeles, California? 
· What is the dominant industry in Peru? 
· How many feet above sea level are the Appalachian Mountains? 
· What natural plant life grows in Africa? 
· What area of downtown New Orleans as viewed from an airplane or satellite suffered severe damage after hurricane Katrina? 
· What countries border Brazil? 
· How many people per square mile live in southern Florida? 
· What is the highest point in Jamaica? 
· What climate regions are represented in the United States? 
· According to the geographical distribution of statistical data, what country in Southeast Asia has the largest population? 
· What landforms and bodies of water are common in the western hemisphere? 

Part 6: Time Zones
(Modified – 2008 LCC Unit 1, Activity 7)
(GLE: 3)

Discuss time zones with students and include the following terms and concepts: International Date Line, prime meridian, Greenwich mean time / universal time. 
Provide students with a time zone map of the U.S. and a time zone map of the world.  Have students answer the following:

· How many time zones are in the continental United States (not including Alaska and Hawaii)? How many time zones are in the United States including Alaska and Hawaii?

· What time zone is New York City, New York in? 
· What time zone is Phoenix, Arizona in? 
· What time zone is Gonzales, Louisiana in? 
· What time zone is San Francisco, California in? 
· If it is 11:00 a.m. on Tuesday in New Orleans, Louisiana, what time and day is it in New York City, New York? 
· If it is 5:00 p.m. on Friday in Los Angeles, California, what time and day is it in Atlanta, Georgia? 
· If it is 2:00 p.m. on Saturday in Orlando, Florida, what time and day is it in Tokyo, Japan?
· If it is 4:00 p.m. on Saturday in Cape Town, South Africa, what time and day is it in Rio de Janeiro, Brazil?
· If it is 10:00 a.m. on Tuesday in Sydney, Australia, what time and day is it in Honolulu, Hawaii?

Activity 3: Mental Mapping
(Modified – 2007 APCC Unit 1, Activity 2) 
(GLE: 8)

Discuss the concept of a mental map. Have students draw a mental map from their home to school without using local maps or the Internet. The map is to be drawn strictly from memory.
· The map must include the following: title, legend / key, street names, landmarks
· Discuss with students their ability to do this based on their mental map. 
Have students answer the following questions based on their mental map: 

· How would you describe the community where your home is located (e.g., urban, suburban, rural)?

· What type of transportation do you use to get to school? 
· Is there an alternate route to the school? If yes, why didn’t you select this route?
Discuss the concept of a written / verbal map. Have students explain in writing directions to school from their home.
Have students answer the following question based on their mental and written / verbal map.

· Which was easier to create, the mental map or written map? Why?
Activity 4: Constructing a Map Based on Given Narrative Information
(Modified 2008 LCC Unit 1, Activity 4)
(GLE: 5)
Students will construct a map based on narrative information about an actual or fictitious location. 

· To begin, students need to place on their maps, which at this point are just blank papers, the necessary map elements (e.g., compass rose, map scale, title, legend, etc.). 
· Then, students should locate the center of their maps. List for students various landforms and manmade features to be put on the maps. Indicate by the use of cardinal directions where the landforms should be placed.

· Extend the activity by having students develop their own list of landforms and manmade features for a classmate to use to create another map.
Activity 5: Interpreting a Road Map and Using the Internet for Mapping
(Modified – 2007 APCC Unit 1, Activity 3) 

(GLEs: 3, 4) 

Part 1: 

Provide students with a map of Ascension Parish or a Louisiana road map.  Students should plan the shortest highway route between two locations or cities (e.g., Monroe to Lafayette, Natchitoches to New Orleans).  
Part 2: 

Show students how to visit one of the mapping services on the Internet (e.g., Mapquest.com). Students should retrieve a highway map of a route from a location in their community (e.g., home, school) to a place of their choice in the continental United States. 

Provide questions for students to answer about their trips (Part 1 and Part 2).  See sample questions below.
· What bodies of water appear on the map?

· What symbols are used on the map?

· What landmarks are present on the map?

· List at least 1 thing that isn’t on the map that you feel would be useful and why.

Activity 6: Constructing a Chart, Diagram, Graph, or Graphic Organizer to Display

Geographic Information
(Modified – 2008 LCC Unit 1, Activity 6)
(GLEs: 6, 7)

Discuss and provide visual examples of  charts, diagrams, and graphs.
· Charts - present information in a tabular, visual form. The most common type of chart is the table, which organizes information in rows and columns
· Diagram - a drawing that explains information
· Graphs - visual representation that exhibits the relationship between certain information and quantities
· Bar graphs – uses parallel bars to compare the quantities of certain things 

· Line graphs - graph using lines that connect data points in order to represent changes in the value or quantity of a certain thing over a period of time
· Circle or pie graphs - graph in the shape of a circle divided by lines in order to show how the whole of something is divided into smaller parts
· Pictograph - graph that used pictures to represent numerical data or relationships in order to compare the quantities of certain things
· Climograph - graph that combines a line graph and bar graph in order to give an overall picture of the climate in a certain area
· Population Pyramid - illustrates the demographic makeup of a country
Have analyze the data provided within charts and graphs as well as create their own charts and graphs using information from a variety of sources (e.g., newspaper, Internet, class demographics, weather patterns, world religions, etc).

· Have students generate a pie graph Information on the main religions of the world can be found at the following website: https://www.cia.gov/library/publications/the-world-factbook/print/xx.html  
Unit 1 - Concept 2: Themes of Geography

GLEs

*Bolded GLEs are assessed in this unit

	1
	Identify, explain, and apply the five themes of geography   (Analysis)

	3
	Analyze or interpret a map to locate geographic information, using a variety of map elements (e.g., compass rose, symbols, distance scales, time zones, latitude, longitude)  (Analysis)

	5
	Construct a map based on given narrative information (e.g., location of cities, bodies of water, places of historical significance)   (Synthesis)

	8
	Use maps drawn from memory to answer geographic questions (Synthesis)

	9


	Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities) (Analysis)

	10


	Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities (e.g., cultural diversity, migration, physical features, historic events, plantation, subsistence farming) or the significance of a place (Analysis)

	18
	Analyze how human activities and physical characteristics of regions have led to regional labels (e.g., Dust Bowl, New South, Sunbelt) (Analysis)

	19
	Describe how physical, historical, and cultural characteristics give definition to a place or region (e.g., New South, Jerusalem) (Analysis


	Purpose/Guiding Questions:

· Can students explain the five themes of geography?
· Can students participate in class discussions concerning the geographic themes involving events that occur around our world?
	Concepts and Vocabulary:

· Absolute location

· Relative location

· Place

· Physical characteristic

· Human / cultural characteristic

· Region (formal, functional, perceptual)

· Movement (migration)

· Push factors / Pull factors

· Human environment interaction

	Assessment Ideas:

· Formal Test/Quiz

· Booklet / Power Point
	Resources:

· Maps, Atlases
· Textbook

· Plain paper

· Markers/glue

· Computer and Internet

· Travel brochures, Magazines, Newspapers

· The Lorax by Dr. Suess


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 7, 9 


Optional Activities: 8
Activity 7: The Five Themes of Geography
(Modified – 2007 APCC Unit 1, Activity 4; 2008 LCC Unit 1, Activity 5)
(GLEs: 1, 3, 5, 8, 9, 10, 18, 19) 

There are five themes that constitute the core of geographic study. These include Location, Place, Region, Movement, and Human-Environment Interaction. The teacher should define each of these terms for the students at the beginning of this activity.

1. Location 
· Review latitude and longitude with students.
· Review the global grid system with students. Have them label primary grid lines on a world map and identify and explain symbols, color, lines, boundaries, and contours that appear on a world map.  

· Discuss with students the difference between absolute and relative location.  

· Ask students to describe where they live in absolute and relative terms. 

· Assign places in the world that students must locate in absolute and relative terms. 

· Ask students to describe the world’s hemispheres by absolute and relative location, using latitude and longitude as descriptors.  

· Students will practice using latitude and longitude by locating places on Louisiana road maps using grid lines labeled with numbers and letters, locating places on U.S. Geologic maps using latitudinal and longitudinal lines (lines should include minutes).

2. Place
· The teacher should discuss the concept of place and the difference between physical and human / cultural characteristics of place.
· Using the sample phrases below and others like them, ask students to identify each phrase with a “P” if it is a physical characteristic of place, or a “C” if it is a cultural characteristic of place.

· The Atlantic Ocean 

· The state capitol


· Freedom in the United States
 

· Hot curry dishes

· Speaking French

· National Flag

· The Great Lakes

· Wheat fields

· The Appalachian Mountains
· Ask students to list five physical characteristics of the Parish they live in and/or Louisiana.  

· Ask students to list five human / cultural characteristics of the Parish they live in and/or Louisiana.  

· Ask students to identify physical and human / cultural characteristics of another place by browsing through travel brochures and/or Internet sites looking for examples of physical and human / cultural characteristics.

3. Region 
· Discuss with students the concept of region and the difference between formal, functional, and perceptual regions. 

· Provide examples of formal, functional, and perceptual regions for students to analyze why regions are categorized in that manner 

· Have students create a sketch the cafeteria and/or commons area of their school on a sheet of paper. Students should create a color coded key to represent formal, functional, and perceptual regions within the cafeteria and/or commons area and identify each region on the sketch. Students should keep in mind the definition of formal, functional, and perceptual region. 
· Have students answer the following questions as they work:

· What lines marks the boundaries between the cafeteria and/or commons area and the rest of the school? (formal region)

· Where is trash discarded? Is there an area for extra tables and chairs? Is there an area where food is purchased or stored? Is there an area where items are paid for? (functional region)
· Where do people sit? Do all students of one grade level sit together? Do all of the males/females sit together? Do students sit together based on common interests or cliques? Do all of the teachers / administrators sit in one area? (perceptual region)
4. Movement.  

· Discuss the concept of movement

· Discuss movement of people, goods, and ideas

· Discuss push / pull factors  

· Discuss with students why they may have moved in their life.  Ask for volunteers to tell why they moved. List their ideas on the board.  

· Have students identify three different areas of the world to which they would move, if given the chance, and have them explain why they made those selections.

· Then have the students provide a list of five to ten ideas for the effects of movement.  How would the movement of a large group of people affect that group of people?  How might the move, over time, affect the environment? 

· Discuss with students historical reasons for mass movement.  (Consider using specific immigration examples, such as Irish immigrants settling in New York during the potato famine.)

· Over time, how might the move affect environment?

· The student will retrieve a  historical movement reading and use GISTing (view literacy strategy descriptions) to describe their movement, including such things as:
· From where did they originate? 
· Why did they move?  
· To where did they move?  
· What influences did they have where they relocated?  

Tell students that GISTing is a systematic way to summarize information.  It presents a paragraph, one sentence at a time, while students create a gist that must only contain a predetermined number of words.  By limiting the total number of words a student can use, this approach to summarizing forces students to think about the most important information in a paragraph.  Do the first sentence as a class. 

Starting with the first sentence, read it and write a summary of it in fifteen words or less.  Then, read the second sentence.  Change the original summary sentence to include the information in the second sentence as well.  Continue this until all sentences have been done.  The final result is one summary sentence about the entire paragraph.  Below is a sample GISTing from the first paragraph of the Acadians historical movement site.

	Sentence #
	Summary Statement

	1
	Acadians settle in many areas.

	2
	Acadians settle in many areas where they assimilate.

	3
	Acadians settle mostly in American colonies and France where they assimilate.

	4
	Acadians settled mostly in American colonies, French Canada, and France, where they were assimilated.


Have students work in pairs to read and use GISTing for the other three excerpts.  Compare the final summary sentences for each excerpt as a class.

Information on historical movements can be found at the following websites:

· http://www.acadian-cajun.com/resettle.htm   

· http://library.thinkquest.org/20619/index.html  

5. Human-Environment Interactions.  
· Have students demonstrate their understanding of human-environment interaction by listing on a graphic organizer (see example below) the ways the environment has affected them and how they affect the environment. Ask students to consider ways in which they depend upon, adapt to, and modify the environment. Ask volunteers to share their lists with the class. Hold a student discussion on whether people have greater impact on the Earth, or the Earth has a greater impact on people.

	Environment Affects Me
	I Affect the Environment

	
	

	
	


· Have students read The Lorax by Dr. Seuss and discuss the following questions.

· Who is the Once-ler?

· What is the Lorax? Describe him.

· Who does the Lorax speak for?

· How does the Once-ler interact with the environment?

· How does the Once-ler justify his actions?
· Who do the Once-lers actions affect? Describe how each person/thing is affected.
· What did the Lorax mean by UNLESS? What is the moral/message of the story?

Activity 8: The Five Themes of Geography VVWA 

(GLE: 1) 

Have students create a Visual Verbal Word Association (VVWA) Chart for each of the five themes of geography. See example below. 



Activity 9: The Five Themes of Geography Booklet / Power Point Presentation
(Modified – 2007 APCC Unit 1, Activity 5)
(GLEs: 1, 9, 10, 18, 19) 

Have students create a booklet or Power Point presentation on the five themes of geography for a specific state or country using the textbook, travel brochures, newspapers, magazines, and Internet sites. Provide students with an outline for organizing the booklet or presentation. 
Students should include text and pictures for each theme and cover the following information:

· An overview of the assigned state or country

· The absolute and relative location of a selected city within the assigned state or country

· The physical and human / cultural characteristics of the assigned state or country

· Formal, functional, and perceptual regions within the assigned state or country

· The movement of people (push / pull), goods, and ideas within the assigned state or country

· The ways in which humans interact with the environment (depend, adapt, and modify) in the assigned state or country
Sample Assessment Items

(Note: These test questions are examples of the “GEE-like” multiple choice and constructed response questions.  They may be used as a basis for appropriate questions for each unit.)

Multiple Choice Examples:

1.  Think about the major conflicts of the twentieth century, which the United States has

      been involved in:

- World War I

-World War II

-Korea

-Vietnam

      In spite of fighting four major wars, there has been very little physical damage done

      to the continental United States. Which of the following would best explain why

      there was so little physical damage?

      A. the United States’ diplomatic actions

      B. the United States’ geographic location

      C. the United States’ diverse population

      D. the United States’ military power

Use the map and chart below to answer question 2.
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The physical environment can have a major impact on the human
activitiesinaregion. ff the United States government decidesto provide
agricultural aid to farmers who live in the mountains of Peru, what
crops should the govemment recommend that the farmers grow?

A
£ A beans and bananas
Z *B. barley and potatoes
C.  wheat and rice
" D.  sugarcane and pineapples|
2
£ * correct answer
© This geography item would most likely be answered correctly by students who
are at the Basic level or above. This item requires students to synthesize three =
visual stimuli in order to analyze the physical environment and predict a =
government policy. The student scoring at the Basic level or above can -3
2 = 8
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Constructed Response Example:
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Use the bar graph and the information below to answer the following question.

Domestic Migration 1990-1999

I 1 108,514
65 418
569,957
55+ 265
556 907
112,168

Wi10878

Wo7.187

Wo6562

044,630

12,082

Lovisana| JH1-139,704
20 0 20 40 60 80 100120

Thousands

‘Source: U.S. Census Bureau

Ina 2001 voter survey, 31 py

ercent of the citizens surveyed said that they would

leave Louisiana today, f they had the means and opportunity.
— Te People’s Agenda Report Card 2001 from the Couni for a Better Louisiana
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3.   A.   Describe what trend is shown in the graph.

B.  Describe two logical reasons why people are leaving or want to leave Louisiana.

      C.  Explain two effects (either economic, political or social) that the departure of people could 

            have on Louisiana.
Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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Provide a definition for	   Create a sentence using each 


Each theme of geography       theme.  The sentence should 


                                                apply to your parish or state.














                  


  


Create a picture to represent the theme.





Record the name of the Theme 
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