World History Unit 1:  Renaissance and Reformation (1450-1600)

Comprehensive Curriculum

Concept Correlation
Unit 1:  Renaissance and Reformation (1450-1600) 
Time Frame:  Regular 2 weeks; Block 1 week
	Big Picture: (Taken from Unit Description and Student Understanding)
· There were major developments in intellectual thought.

· Artistic, literary, political figures were prominent.
· This was a period of change and reform from single religion to multiple religious beliefs.

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Construct a timeline to explain and analyze historical periods in world history (H-1A-H1) (Knowledge)
1
Compare historical periods or historical conflicts in terms of similar issues, actions, or trends in world history (H-1A-H1) (Evaluation)
2

Contrast past and present events or ideas in world history, demonstrating awareness of differing political, social, or economic context  (H-1A-H1) (Evaluation)
3

Analyze change or continuity in areas of the world over time based on information in stimulus material  (H-1A-H1) (Analysis)
4

Evaluate and use multiple primary or secondary materials to interpret historical facts, ideas, or issues (H-1A-H3) (Analysis)
9
Determine when primary and/or secondary sources would be most useful when analyzing historical events (H-1A-H3) (Evaluation)
10
Identify demographic,

economic, and social trends in

major world regions (H-1C-H7)
(Knowledge)


21
Describe key features of the

Renaissance, Reformation, 

Scientific Revolution, and the

Age of Enlightenment (H-1C

H7) (Evaluation)
22
Reflections

	Concept 1:  Renaissance

1.  Can students identify demographic, economic, and social trends in major world regions?

3.  Can students determine when primary and/or secondary sources would be most useful in analyzing historical events?

6.  Can students describe key features of the Renaissance and Reformation?

8.   Can students explain the causes and effects of the Renaissance and its impact upon history then and now?
10.  Can students identify the major artistic, literary, and intellectual figures of the Renaissance and explain the significance of their achievements?
	Activity 1: The World Prior to the Renaissance ( GQ 1, 3)
	1, 2, 3,4
	

	
	*Activity 2:  The Renaissance: A Distinct Contrast to the Middle Ages
GQ 1, 3, 6, 10 
	4, 9, 22
	

	
	*Activity 3:  Renaissance

GQ 1, 3, 6, 7, 8, 10
	9, 10, 21, 22
	

	
	*Activity 4  Renaissance

GQ 1, 3, 6


	9, 10, 21, 22
	

	Concept 2:  Reformation

1. 1.  Can students identify demographic, economic, and social trends in major world regions?
2. 3.  Can students determine when primary and/or secondary sources would be most useful in analyzing historical
events?
6.  Can students describe ke

features of the Renaissance and

Reformation?

10. Can students identify the major

artistic, literary, and intellectual

figures of the Renaissance and

explain the significance of their

achievements?

11. Can students describe the origin,

causes, and effects of the

Reformation?
12. Can students compare and

analyze the beliefs and ideas of the leading Protestant reforms?

12. 13.  Can students summarize the reforms and the intent of the Church’s Counter-Reformation?
	*Activity 5:  Reformation

GQ 1, 3, 6, 11, 12, 13


	9, 21, 22
	

	
	*Activity 6:  Reformation

GQ 1, 6, 11, 12
	21, 22
	

	
	*Activity 7:  Reformation

GQ 1, 10, 11, 12, 13
	9, 10, 21, 22
	

	
	Activity 8:  Reformation

GQ 6
	21, 22
	


Unit 1 - Concept 1:  Renaissance

GLEs

*Bolded GLEs are assessed in this unit

9
Evaluate and use multiple primary or secondary materials to interpret historical facts, ideas, or issues (H-1A-H3) (Analysis)

10
Determine when primary and/or secondary sources would be most useful when analyzing historical events (H-1A-H3) (Evaluation)
21
Identify demographic, economic, and social trends in major world regions (H-1C-H7) (Knowledge)


22
Describe key features of the Renaissance, Reformation, Scientific Revolution, and the Age of Enlightenment (H-1C-H7) (Evaluation)
	Purpose/Guiding Questions:

· Identify demographic, economic, and social trends in major world regions
· Describe key features of the Renaissance

· Determine when primary and/or secondary sources would be most useful in analyzing historical events

· Define the term Renaissance and explain why the term was used to describe this historical period

· Explain the causes and effects of the Renaissance and its impact upon history then and now 

· Identify the major artistic, literary, and intellectual figures of the Renaissance and explain the significance of their achievements
	Vocabulary:

· Divine Right of Kings

· Renaissance

· Humanism

· Bubonic plague

· Diplomacy

· Despotism

· Perspective

· “end justifies the means”



	Assessment Ideas:

· Graphic Organizers (Activity 1, 2)

· Map (Activity 2)

· Presentation (Activity 3)

· Essay/Art (Activity 3)

· Essay/Presentation (Activity 3)
	Resources:

· Graphic Organizer

· Examples of art and literary selections

· Map of Europe

· Primary/Secondary sources

· Multimedia resources


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

**Essential Activities:  

**Optional Activities:  
Activity 1:  The World Prior to the Renaissance (GLEs: 1, 2, 3, 4)

Materials List:  Events for the Parallel Timelines BLM, newsprint or poster paper, colored markers, overhead projector (optional)

Have students create four parallel timelines of the main historical events in the four major areas of the world from 5000 B.C. to 1500 A.D. to help them understand that no event in history, such as the Renaissance, occurs in isolation, but rather, is influenced by prior events, nature, and the human impact.  The four timelines should depict important events in Africa and the Near East, Europe, Asia, and the Americas.   Divide the class into four or five groups each assigned to one of the areas of the world (two groups may be needed for Asia with one group addressing the Ancient Times and another group the Middle Ages).  A list of the major events in each world area can be found in the Events for the Parallel Timelines BLM.  Newsprint or poster paper can be used to create the timelines.  Each group should research the events of their assigned area and place those events within the correct time interval on a timeline divided into two sections for the Ancient Times and Middle Ages.   Guidelines should be established to ensure that the time intervals are the same distance on the four timelines to make it easy to compare and contrast the various time periods (e.g., every 1000 years is one inch apart).  Each of the four timelines should be completed in a different color to help emphasize the different areas of the world.  

The four timelines should be posted, one under the other, where all students can view them.  Taking turns, each member of a group should assist in presenting a short summary of the events on their timelines.

After all timelines have been posted and presented, have students work in pairs to compare and contrast the historical periods in terms of similar issues, events, or trends.  The students should demonstrate an awareness of differing political, social, or economic contexts.   Have the pairs of students share their findings with the whole class.  The teacher should record the feedback on the board or overhead projector and lead the class in a discussion of the findings.  

After the class discussion, have each student write a reflection of a SPAWN prompt (view literacy strategy descriptions) in a learning log (view literacy strategy descriptions). 

SPAWN is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternative Viewpoints, What If? and Next).  SPAWN prompts are used to help prepare students to learn new information about a given topic or reflect on what has been learned.  Using these categories, numerous thought-provoking and meaningful prompts related to the topic of the Renaissance can be created.   For example, an “Alternate Viewpoint” SPAWN prompt could ask students to reflect on John Locke’s “natural rights of man” from the point of view of a peasant versus the point of view of the monarchy.  A “Special Powers” SPAWN prompt could ask students to imagine that they are a peasant (or serf) during the time of the Renaissance that has been given the power to change one thing in his or her world.  What would they change?  These prompts should elicit thoughtful and critical written responses by students.

Learning logs are special notebooks that students keep in content classrooms to record ideas, questions, reactions, and new understandings.  Documenting ideas in a log about content being studied forces students to “put into words” what they know or do not know about a specific topic.  This process offers a reflection of understanding that can lead to further study and alternative learning paths.  It combines writing and reading with content learning. 

Below is a “Problem Solving” SPAWN prompt for student reflection:


We have been studying and researching many key events in history prior to the 
period known 
as the Renaissance.   Which event(s) do you believe motivated the 
people of the 15th Century to be willing to step out of their comfort zones to become very adventurous and challenge the status quo?

Allow about ten minutes for students to write their responses in their learning logs.  Have students share their reflections with the class, justifying their choices.  

Ask students to reflect on events in the world today that would cause them to be willing to step out of their comfort zones and stand up for their own theories or beliefs.  This can be done as a class discussion, a pair-share activity, or a journal entry into students’ learning logs. 

Activity 2:  The Renaissance: A Distinct Contrast to the Middle Ages (GLEs: 4, 9, 22)

Materials List:  three examples of Renaissance art, three writings or biographies of Renaissance humanists, three Renaissance literary selections, Renaissance Split-Page Notetaking BLM, overhead projector (optional)
Use an overhead projector, blackboard, or computer program (e.g., Inspiration©) to brainstorm (view literacy strategy descriptions) the major characteristics of the Middle Ages in the areas of religion, art, economics, social classes, and government. Be sure to include the following characteristics: 

· the Roman Catholic Church dominated both spiritual and political areas of life, 

· art was dominated by religious icons, 

· feudalism was the main economic system, 

· society consisted of three major social classes (nobles, serfs, and religious), and

· empires were ruled by emperors or kings who ruled according to the “divine right of kings.” 

Brainstorming can be used as an effective method to activate prior knowledge of what the students already know about a topic.  This strategy also helps to set a purpose for reading that is more motivating than more traditional introductions.  Students are better able to understand what they know and connect to the prior knowledge of their classmates.  Comprehension is more difficult if prior knowledge is not activated before reading a specific passage or listening to a lecture on some content topic.  

After the teacher reviews the differences between primary and secondary sources, provide students with three examples of Renaissance art (e.g., DaVinci, Michelangelo, Raphael); three writings by or biographies of Renaissance humanists (e.g., Petrarch, Erasmus, Machiavelli, More, Rabalais); and three literary selections (e.g., play synopses, sonnets, or favored soliloquies by Shakespeare).  Have them explore these primary and secondary sources in groups, working toward articulating what they perceive to be true about life and thinking in the Renaissance, especially those views that were in direct contrast to the major beliefs and practices of the Middle Ages.  Solicit observations from each group and discuss their findings with the class.  Ask the students which sources, primary or secondary, were the most helpful in forming their perceptions of this time period and why. 

As each group shares its perceptions, students will use split-page notetaking (view literacy strategy descriptions) to record student observations.  Split-page notetaking is a strategy that assists students in organizing their notes and helps to encourage active reading, listening, and summarizing.  It provides a visual study guide for student use when preparing for a test.  Students organize their page into two columns.  The left column (usually about a third of the page) is used to record the main themes or ideas.  The right column (about two-thirds of the page) is for notes or to record the details associated with each main theme or idea.  (See Split-Page Notetaking Guide BLM.)
After all groups have presented their observations, compare student findings.  Compile a class list of the perceived characteristics of the Renaissance.  This will be used later to compare their perceptions with what they discover in their research and study of this historical period. 

Activity 3:  Renaissance 
(GLEs: 9, 10, 21, 22)

Students must choose one of the following assessments.  Teacher made rubric should be provided to students prior to assigning projects.  Teacher should also strategize with students various speaking techniques and writing compare and contrast essay aspects

1.  In the category of architecture, sculpting, or painting choose a famous person from this time and write an autobiographical speech (about 2 pages long typed, double-spaced, 12 point font, 1 inch margins).  Make sure that you identify your audience and give your speech a title.  (Remember, your speech is not a book report on the person’s life but must reflect that fact that you have researched this person’s life and works of “art”).  Prepare a booklet, PowerPoint or movie presentation containing 10-15 examples of this person’s work.  Include the title of the work and the date produced.  You must also reproduce an example of the artists’ work.  You may not simply make a copy of it and color it.  It must be an original piece of art.

2. Write a essay (2 page typed, double-spaced, 12 point font, 1 inch margins) comparing and contrasting Petrachean and Shakespearean sonnets.  Then, give an example of a sonnet by each person and then create your own sonnet in the style that Petrarch or Shakespeare would have used.  You must also create an illustration to accompany your sonnet.  It must be an original piece of art.

3. Write an essay (2 pages long typed, double-spaced, 12 point font, 1 inch margins) comparing medieval and Renaissance art (architecture, painting and sculpting).  Create a booklet, PowerPoint or movie presentation containing 10-15 examples of the Renaissance art.  You must label each picture with title, date created, artist’s name and list the Renaissance characteristics of each example.

Activity 4: Significant Personalities of the Renaissance (GLEs: 21, 22)

Materials List:  Renaissance Personality Data Chart BLM, outline map of Europe in 1500 A.D.

After students read their text or conduct online research on the Renaissance, have them create lists of the major Renaissance personalities and their contributions. The following are examples of the personalities that should be included. 


Petrarch

Giotto 


Dante


 Da Vinci


Ghiberti

Brunelleschi

Donatello

 Masaccio

Boccaccio

Machiavelli

Michelangelo

 Jan van Eyck 

Dürer
 

Raphael 

Castiglione 

 Gutenberg 

More


de Pizan

Chaucer

 Donatello  

Shakespeare 

The students should gather their research data about Renaissance personalities on a graphic organizer (view literacy strategy descriptions) like the sample below (see BLM). 

	Renaissance

Personality
	Place
	Area of

Contribution
	Name of Work
	Significance
	Year

	Petrarch
	Avignon
	Literature
	Canzoniere – sonnets to Laura
	Humanized heroines; great lyric poet
	1368

	Chaucer
	London
	Literature
	The Canterbury Tales
	Artistic legitimacy of the vernacular English language
	1380


Using an outline map of Europe (click here for outline map of western Europe), have students locate all the places mentioned on the Renaissance Personality Data Chart BLM, placing a separate dot around the location (“Place”) for each personality listed. Students should analyze the map and summarize their findings (e.g. Renaissance began in Italy and spread to other European countries, most of the great artists were found in the Italian city-states, many of the great writers were from England, only a few cities in Europe were great centers of art and literature, etc).  

Unit 1 - Concept 2:  Reformation

GLEs

*Bolded GLEs are assessed in this unit

 9
Evaluate and use multiple primary or secondary materials to interpret historical facts, ideas, or issues (H-1A-H3) (Analysis)

10
Determine when primary and/or secondary sources would be most useful when analyzing historical events (H-1A-H3) (Evaluation)
21
Identify demographic, economic, and social trends in major world regions (H-1C-H7) (Knowledge)
22
Describe key features of the Renaissance, Reformation, Scientific Revolution, and the Age of Enlightenment (H-1C-H7) (Evaluation)
	Purpose/Guiding Questions:

· Describe the origin, causes, and effects of the Reformation

· Compare and analyze the beliefs and ideas of the leading Protestant reforms

· Summarize the reforms and the intent of the Church’s Counter-Reformation
	Vocabulary:

· Reformation

· Great Schism

· Babylonian Captivity

· Counter-Reformation

· Thirty Years War

· Simony

· Nepotism

· Worldliness

· Heresy

· Secularism 

· Indulgences

· Sacraments

	Assessment Ideas:

· Presentation (Activity 1)

· Graphic Organizer (Activity 2)

· Informal Writing (Activity 3)

· Political Cartoon (Activity 4)

· Timeline

· Oral presentation

· Re-enactment

· Political Cartoon
	Resources:

· Graphic Organizer

· Map of Europe

· Religion chart

· Primary Sources (95 Theses)
· Tetzel Reading

· Luther Movie


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

**Essential Activities: 

**Optional Activities: 
Activity 5: Reformation (Teacher Modified, CC Unit 2, Activity 3) 

(GLEs: 9, 21, 22)

Materials List:  overhead projector (optional)

Form student research committees to research and present information on Reformation topics, including the following:

· early church critics (e.g., Jan Hus, John Wycliffe)

· prominent reformers (e.g., Desiderius Erasmus, Martin Luther, Henry VIII, John Calvin, John Knox)

· Counter-Reformation (e.g., Ignatius of Loyola, Girolamo Savonarola, Charles Borromeo, Francis de Sales, Teresa of Avila)

· key events (e.g., Posting of 95 Theses, Diet of Worms, Council of Trent, The Inquisition)

· key groups (e.g., Lutherans, Calvinists, Anabaptists, Jesuits, Huguenots)
· religious conflicts (e.g., Thirty Years War)
· map of the Reformation and Counter-Reformation  ( click here for map )
As the research committees make their presentations, students should record the information using split-page notetaking (view literacy strategy descriptions).  To help students organize the information presented, have them set up three different pages with the following headings for the left columns:  “Key Personalities of the Reformation and Counter-Reformation,” “Key Events of the Reformation and Counter-Reformation” and “Key Groups of the Reformation and Counter-Reformation.”   Remind students that these will make great study guides for the unit test by folding the left column back as they try to associate the key words with the descriptions in the right columns. 

Have the students associate people and events with a movement toward free will and individualism (capitalism and democracy) in northern Europe.  Possible topics could include the following:

· collecting information on Gutenberg and movable type
· illustrating a verse of the Bible similar to work in Church monasteries
· preparing a biographical sketch of one of the religious reformers
· explaining how annulment and divorce were serious issues for the Church 
(e.g., Henry VIII and Sir Thomas More of England)
· comparing pictures of Puritan churches with Roman Catholic cathedrals and 
explaining 
why they were so different
· producing a TV interview with the Pope about church reforms  
· role-playing a debate between the Pope and Martin Luther

Write the following SPAWN (view literacy strategy descriptions) prompt on the blackboard or overhead and give the students at least five minutes to respond to the questions in their journal.   


Do you believe the Protestant Reformation would still have occurred if Martin 
Luther had not posted and distributed his Ninety-Five Theses? Why or Why not?
Have students share their opinions with the class.

Using teacher discretion information may be presented via classroom discussion or independent research committees.  

Form student research committees to research and present information on Reformation topics, including the following:

· early church critics (e.g., John Hus)

· map of Europe where leading reformers were located

· prominent reformers (e.g., Martin Luther, Henry VIII, John Calvin)

· Counter-Reformation (e.g. Ignatius of Loyola)

· religious conflicts (e.g., Thirty Years War)

· map of the Reformation and Counter-Reformation
Activity 6: Reformation 
(GLEs: 21, 22)

Students will complete a chart comparing and contrasting the various religious beliefs of Catholicism, Lutheranism and Calvinism.  Students may organize data in the following graphic organizer:  

Comparison of Religious Ideologies of…

	Questions of Faith
	Roman Catholic Church
	Martin Luther
	John Calvin

	How can salvation be achieved?
	Good works & Sacraments
	Faith alone
	Can not be—predestation

	What should be the role of the Church?
	Most important institution in world (hierarchy)
	Community of Believers
	Should govern & control—the lives of people (no drinking, etc)

	What role should the individual play in administrative and religious activities?
	None—no administrative role only seek sacraments
	Very important—All vocations important not just priest
	Theocracy

	Who or what should be the chief authority in matters concerning questions of the religion?
	Pope
	Bible
The congregation (Community of Believers)
	The Crusistory

(Church council of 12 elders)

	What importance should be placed on sacraments, services and rituals?
	Great importance
	None
	None

	Of what necessity was an ordained, celibate priesthood?
	Great necessity
	Church needed minister
	None


* Teacher key

Activity 7: Reformation (Teacher-Made Activity)

(GLEs: 9, 10, 21, 22)

Teacher should incorporate various primary and secondary sources (e.g. Martin Luther’s 95 Theses). Give student an excerpt from Luther’s 95 Theses and the following questions:  Address Luther’s concerns and were they valid?  Compare them to your own religious beliefs.  Did the Catholic Church address these grievances in the Counter Reformation?  What steps could the Catholic Church have taken to strengthen its hold on Europe?  Have students to write an essay addressing these points.  Teacher should provide a rubric to the students prior to writing.

Activity 8:  Reformation (Teacher-Made Activity)

(GLEs:  21, 22)

Students must create a political cartoon making on a judgment on any aspect of the Reformation.  The cartoon should be student-generated and judgment should be written on the back of the political cartoon.  Rubrics must be given to students prior to the assignment.

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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