1st Grade Social Studies – Unit 2

Teacher ___________________________________            

School and Year __________________________

 Comprehensive Curriculum

Assessment Documentation and Concept Correlation
Unit: 2 – My School – Its Location
Time Frame:  Approximately 4 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Maps are tools that show real places and map keys and legends help locate places and features on the map.

· There are different uses of language, land and culture based on local communities and seasons.

· Physical and human features of rural and urban areas



	Guiding Questions
	Activities

Essential activities are denoted with an asterisk
	GLEs
	Documented GLEs
Documentation

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Identify and use simple map symbols and key/legend

(Application)

1

Interpret a simple chart

(Comprehension)

2

Describe a map as a representation of a place (Application)

3

Locate places on the school campus and describe their relative location (Application)
4

Create simple maps to identify the relative location of places in the school and community (Application)

5

Identify Earth’s various physical features (e.g., oceans, islands, mountains, rivers) (Comprehension)

6

Identify human features in the local region such as farms, cities, buildings, and roads (Comprehension)
7

Identify English as the major language of the Unites States and recognize that there are secondary languages in some areas of the country (Comprehension)
8

Describe how seasons affect the local community (Comprehension)
9

identify and compare differences in land use (e.g., oceans, islands, mountains, rivers) (Application)

10

Identify and compare basic elements of culture (e.g., food, music, celebrations) (Comprehension)
11

Identify by name the town, parish, state, and country in which the student lives (Knowledge)

13

Reflections of Lessons:



	Concept 1:  Maps and Globes

9.  Can students identify familiar

     places on a map?

10.  Can students recognize and  

      relate to familiar locations?

11.  Can students create simple 
     maps and use map symbols 
     and keys or legends?


	*Activity 10:  Maps

GQ  9, 10, 11
	3, 5
	

	
	*Activity 11:  Map Symbols and Keys/Legends

GQ  11
	1, 3, 4, 5
	

	
	*Activity 12:  Types of Maps

GQ  11
	1, 2, 3
	

	
	Activity 13:  The Globe is a Model

GQ  9, 10, 11
	1, 3, 6, 13
	

	
	*Activity 14:  Local Town, Parish, State and Country

GQ  9, 10
	13
	

	
	Activity 15:  Tear Art Mosaic Globe

GQ  9, 11
	6
	

	Concept 2:  Physical Features

12.  Can students identify familiar 

     places on a map?

13. Can students recognize and

     relate to familiar locations?

14.  Can students create simple   

     maps and use map symbols   

     and keys or legends?

15  Can students identify Earth’s 

     various physical features (e.g.,   

     oceans, islands, mountains,   

     rivers)?


	Activity 16:  The Earth’s Physical Features

GQ  10, 12, 13, 15

	2, 6
	

	
	*Activity 17:  Maps and Physical Features of Regions

GQ  10, 12, 13, 14, 15

	1, 6, 13
	

	
	Activity 18:  Mapping and School Community

GQ  12, 13, 14
	4, 5
	

	Concept 3:  Communities

16. Can students recognize and

      discuss differences in rural 

      and city settlements?

17.. Can students recognize    

      cultural elements and explain    

      their basic differences?


	*Activity 19:  Human Features in Local Regions

GQ  16
	7
	

	
	*Activity 20:  Communities and Land Use

GQ  16
	10
	

	
	*Activity 21:  What is Culture?

GQ  17
	8, 11
	

	Concept 4:  Seasonal Changes

18.  Can students describe how  

       seasons affect the local   

       community?


	*Activity 22:  Seasonal Changes

GQ  18
	9
	

	
	Activity 23:  Season and the Local Community

GQ  18
	9
	

	
	Activity 24:  Apple Tree Throughout the Seasons

GQ  18
	9
	


 Unit 2:  My School – Its Location

Concept 1:  Map and Globes

GLEs

*Bolded GLEs documented.

        1        Identify and use simple map symbols and key/legend (G-1A-E1) (Application)
        2        Interpret a simple chart (G-1A-E1) (Comprehension)
        3        Describe a map as a representation of a place (G-1A-E1) (Application)
        4
        Locate places on the school campus and describe their relative location (G-1A-

                   E2)    (Application)
        5       Create simple maps to identify the relative location of places in the school and       

                 community (G-1A-E3) (Application)
.       6       Identify Earth’s various physical features (e.g., oceans, islands, mountains, rivers) 

                 (G-1B-E1) (Comprehension)
       13      Identify by name the town, parish, state, and country in which the student lives  

                 (Knowledge)

	Guiding Questions
9.  Can students identify familiar places on 

     a map?

10.  Can students recognize and relate to 

     familiar locations?

11.  Can students create simple maps and 

     use map symbols and keys or legends?


	Assessment Ideas
· Teacher Made Test

· General Assessment -Unit 2 page 19 LCC
· Activity-Specific Assessments

	Recommended Vocabulary
1. Map key           2. Map legend          3. Symbols    4. Globe   5. Town    6. Parish

7. State             8.  Country

	Textbook Correlation
· See Scott Foresman’s Big Book Unit 1 pages H20-H25, 16-17, 20-21, 54-55
· See Scott Foresman’s Big Book Unit 6 R10-R11
· See Scott Foresman’s Leveled Books
· See Scott Foresman’s Atlas pages 12-13
	Resources
· Picture of a classroom or place
· Maps Found BLM
· Aerial picture of a classroom or place
· Chart paper
· A blank outline map of the school (fire drill map)
· Check-off sheet (see activity 6 BLM in LCC )
· A grid
· Piece of graph paper or computer program such as  Graph Club


Louisiana Comprehensive Curriculum /Teacher-Made Activities:

Note:  The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 10:  Maps (LCC Unit 2 Activity 1) (GLEs: 3, 5)

Materials List: picture of a classroom or place, aerial picture of classroom or place, chart paper

Ask students to think of ways in which they could show what the classroom looks like and where things are in the classroom. (Students may respond by saying: taking a picture, drawing pictures of the classroom, or making a map). 

Have students look around the classroom and describe where things are. Begin the discussion with a list of words students might use to describe location. (Examples: next to, above, below, right, and left).

Next, show students a picture of a classroom or a place and ask them to pretend they are a bird flying right above the picture. Ask what they think they would see. 

Show students an aerial picture of a classroom or place and have them locate similar items in both pictures. Explain to students that a map is a drawing that shows what a place would look like if it could be seen from above. (Aerial pictures can be found at www.nationalgeographic.com and http://terraserver.microsoft.com/address.aspx.)

On the board or on chart paper, work together with students and draw a map of the classroom by drawing shapes. 

Activity-Specific Assessment

Develop a rubric or use BLM rubric to score the classroom flat maps the students made.

*Activity 11:  Map Symbols and Keys/ Legends (LCC Unit 2 Activity 2) (GLEs: 1, 3, 4, 5)

Materials List: classroom map made in Activity 10, a variety of maps, blank outline map of the school

Day 1:  Have the students view the map of the classroom made in Activity 10 and recall how the map shows the view of the classroom from above. Ask the students how someone would know what the shapes on the map mean. Discuss how the shapes on the classroom map are symbols for real things in the classroom. 

Have the students view different maps noting the symbols on the maps that stand for real things. Using the shapes on the classroom map made in Activity 1, write what each shape would stand for on the classroom map. 

Day 2:  Draw the students’ attention back to the maps they were viewing on the previous day and point out the map keys on each map. Explain the meaning of the map key. Have the students use the map key to identify the symbols on the map and locate those places on the map. 

Day 3:  Give the students a blank outline map of the school (e.g., fire drill map) then take the students on a walk through the school. While walking through the school, have the students fill in the map by writing in the different locations (e.g., library, cafeteria, etc.). After returning to the classroom, have the students work in groups to make a map key for their school map. Have the students share their maps and map keys with the class. During the sharing of the maps and map keys, have the students describe the locations of various places in the school (e.g., the library is next to the kindergarten class).
Activity-Specific Assessment

Worksample from Day 3

*Activity 12:  Types of Maps (LCC Unit  2 Activity 6) (GLEs: 1, 2, 3)

Materials List: chart or graph paper, Maps Found BLM, Graph Club© software program (optional), various types of maps, textbooks

Use a brainstorming activity to determine the types of maps students might find and the places they might represent. List the types of maps that might be found on a check-off sheet similar to the one shown below. (See the Maps Found BLM and the sample below.)  Have the students find the different types of maps on the list posted around the room and in various textbooks. Total the results and show students how to interpret the chart by graphing the results on a grid, piece of graph paper, or computer program such as Graph Club. Review and introduce vocabulary such as first, next, last, long ago, past, present, real, make-believe, more, less, greater than, and fewer than when discussing the graphs and maps.
	Maps Found in School

	Teacher
	Room Number:

	Type of Map
	How Many

	1. Globe
	

	2. World Map
	

	3. United States Map
	

	4. Louisiana Map
	

	7. Fire Drill/Exit Map
	

	Total
	


Activity 13:  The Globe Is a Model (LCC Unit 2 Activity 7) (GLEs: 1, 3, 6, 13) 

Materials List: globe, matchbox car, modeling clay (optional), blue and green paint or markers, blank outline map of the world (optional)

Explain that a model is a small representation of something that in reality is larger. Use a matchbox car to compare the size of a model to an actual object. Discuss the relationship of a globe to Earth—a map and a globe are models that represent places. 

Have students work in pairs or small groups to create a globe. A paper model of a globe can be found at www.korthalsaltes.com, or students can make a globe out of clay. Next, have students create paper land by drawing and then coloring the land green. Ask them to paint or color their globes blue and to paste paper land onto the globes. 

As an alternative to making a globe, give the students a blank outline map of the world and have them color the land green and the oceans blue. (Blank outline maps can be found at www.worldatlas.com ).

Activity-Specific Assessment

Develop a rubric or use BLM rubric (sample below) to score the globe students constructed. The rubric should specify that the students have the continents on their globe. The students should be able to identify their town, city, parish, country, and continent on their globe. 

Sample Rubric 

Globe

	Category
	4
	3
	2
	1

	ALCCurate Labeling
	At least 90% of items are identified (e.g. water, continents)
	80-89% of items are identified
	79-80% of items are identified
	Less than 70% of items are identified

	Knowledge
	Student can aLCCurately locate their town, parish, state, and country
	Student can aLCCurately locate at least three of the following: their town, parish, state, and country
	Student can aLCCurately locate at least two of the following: their town, parish, state, and country
	Student can aLCCurately locate one of the following: their town, parish, state, and country

	ALCCurate Comparisons
	Student can aLCCurately explain the relationship of a globe to the Earth
	Student has sufficient knowledge of the relationship of a globe to the Earth
	Student has some knowledge of the relationship of a globe to the Earth
	Student cannot explain the relationship of a globe to the Earth


*Activity 14:  Local Town, Parish, State, and Country (LCC Unit 2 Activity 8) (GLE: 13)

Materials List: drawing paper, Kid Pix© computer program (optional), map of parishes in Louisiana, United States map.

Show students a map of the parishes in Louisiana.  Discuss the local town and how the town is a part of the parish.  Find the local parish on the map.  Show students a United States map and help the students locate Louisiana. 

Invite local people to talk to the class about the history of the community. Prior to the visit, have the students develop a list of questions about the town, parish, and state. Using drawing paper or the computer program Kid Pix©, have the students make drawings showing information they learned about their town, parish, state, and country. 

Play professor know-it-all (view literacy strategy descriptions). Put students in groups of four.  Tell them they will be called on to come in front of the room to be a team of professor know-it-alls about their town, parish, state, and country.  Have the groups prepare by thinking up questions about what they learned about their town, parish, state, and country. Call on a group of students to come to the front of the class.  Invite questions from the other groups.  Demonstrate how the know-it-alls should answer each question.  First, they should huddle as a team to talk about the answer, then return to their positions and give the answers in complete sentences.  After about five minutes or so, ask a new group of professor know-it-alls to come in front of the class.  This should be done until all the groups have had a chance to serve as the know-it-alls. Students asking the questions should hold the know-it-alls aLCCountable for the correct answers.

The professor know-it-all strategy can be used once coverage of content has been completed.  This strategy is appropriate after reading a story, a presentation, a field trip, a video, or any other information source.

Give the students an outline map of the United States.  Have them color Louisiana on the map green and place a square where their parish would be and then put a dot inside the square to represent their town.  Have the students write a sentence naming their town, parish, and state.

Activity 15:  Tear Art Mosaic Globe  (Teacher Made Activity) (GLE 6)

Give each student a round piece of paper or have them trace their own round shape onto the paper. Have the students tear blue, green, and brown pieces of construction paper into small pieces . Let them glue the brown and green pieces first to show the land on the globe. After the land is finished, glue the blue pieces of paper to fill in the rest of the globe. There should be no white paper showing. After it is completely dry, let them draw a line through the middle of the circle with a marker to show the equator. They can they write a story or sentences about what they learned about the earth.

Unit 2: My School – Its Location

Concept 2: Physical Features
GLEs

*Bolded GLEs documented.

       1       Identify and use simple map symbols and key/legend (G-1A-E1) (Application)
       2       Interpret a simple chart (G-1A-E1) (Comprehension)
       4       Locate places on the school campus and describe their relative location (G-1A-E2) 

                (Application)
       5       Create simple maps to identify the relative location of places in the school and 

                community (G-1A-E3) (Application)
       6       Identify Earth’s various physical features (e.g., oceans, islands, mountains, rivers) 

               (G-1B-E1) (Comprehension)
	Guiding Questions
12.  Can students identify familiar places 

     on a map?

13. Can students recognize and relate to 

     familiar locations?

14.  Can students create simple maps and 

     use map symbols and keys or legends?

15. Can students identify Earth’s various 

    physical features (e.g., oceans, islands,  

    mountains, rivers)?
	Assessment Ideas
· Teacher Made Test

· General Assessment page 19 LCC
· Activity-Specific Assessments


	Recommended Vocabulary
1. Landforms          2. Continents          3. Ocean          4. Island          5. Mountains          6. River   7. Equator                   8. North and South Poles           9. compass

	Textbook Correlation
· see Scott Foresman’s Correlation Big Book Unit 1 pages H18-H19
· see Scott Foresman’s Big Book Unit 4 pages 150-155 
	Resources
· Pictures of land and water 

· Chart paper

· Vocabulary Card BLM

· Markers

· Computer

· Kidspiration

· Map or globe

· Variety of maps

· Movie – Math Monsters at www.lpb.org/cyberchannel
· United Streaming: Understanding Maps: Keys to Everywhere


Louisiana Comprehensive Curriculum /Teacher-Made Activities:

Note:  The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 16:  The Earth’s Physical Features (LCC Unit 2 Activity 3) (GLEs: 2, 6)

Materials List: pictures of land and water, chart paper, Vocabulary Card BLM, Kidspiration© software (optional)
Show the students pictures of land and water (e.g., oceans, islands, mountains, plains, hills, rivers, lakes). Work with the students and label the landforms and bodies of water in the pictures. 

While having students compare the landforms, work with them to come up with working definitions for each landform. Record these definitions on chart paper. 

Then have the students compare the bodies of water and work with them to come up with working definitions for each body of water. 

Have the students make vocabulary cards (view literacy strategy descriptions) for the landforms and bodies of water. Give the students copies of the Vocabulary Card BLM.  (See BLM and sample below.)  On the board, put the targeted word “mountains” in the middle of the card.  Ask the students to provide a definition.  Write the definition in the appropriate space on the card.  Next, ask the students to list characteristics of mountains.  Then, ask for examples of mountains.  Finally, draw a simple illustration of a mountain.  After completing this first card as a class, the students will create their own cards for the rest of the landforms and bodies of water.

Vocabulary cards are used to help students see the connections between words, examples of words, and the critical attributes associated with the word.


[image: image1]
Make a T-Chart labeled “Land and Water.” Have the students list the landforms and the bodies of water on the chart. Ask the students to use the information on the chart to explain what they have just learned about Earth. 

Using a computer program such as Kidspiration©, download the template from http://www.northcanton.sparLCC.org/~elem/kidspiration/tamargo/landwater.html or create a template, whereby the students would be able to identify different landforms and bodies of water.

Activity-Specific Assessment

Using the Kidspiration© template assess if the students successfully identified the earth’s physical features. 

*Activity 17:  Maps and Physical Features of Regions (LCC Unit 2 Activity 5) (GLEs: 1, 6, 13)

Materials List: maps showing the world, United States, and Louisiana; globe; Vocabulary Cards BLM (see Activity 3); stickers
Locate the continents, the United States, Louisiana, and their local community on a simple map or a globe. (Maps can be found at www.worldatlas.com) Explain to students the meaning of colors on a map or globe and how to use a map key, or legend, to identify important information. 
Create a class word bank and picture dictionary of geography terms (including continents, oceans, islands, mountains, rivers, equator, direction, and location). 

Have the students make vocabulary cards (view literacy strategy descriptions) for the geography terms (continent, island, equator, direction and location). (See vocabulary card example in Activity 16.)

Give students opportunities to work with different maps as they search for and identify continents, oceans, islands, mountains, rivers, the United States, Louisiana, and their community. Play “Place a Sticker on the Map,” by asking students to locate the United States, Louisiana, and their community on a map or a globe and placing a sticker on each location. 

Activity-Specific Assessment

Have the students use the word bank and class picture dictionary of geography terms to create questions for a class quiz. 

Activity 18:  Mapping School and Community (LCC Unit 2 Activity 9) (GLEs: 4, 5)

Materials List: colored paper, chart paper, the movie Math Monsters:  Mapping (optional)

If Internet access is available show the movie Math Monsters: Mapping found at: 
www.lpb.org/cyberchannel.
Take students on a tour of the school grounds. Ask students to identify items that could be mapped. Return to the classroom and have the students work in groups to draw a large picture map of the school grounds. Model for the students how to cut shapes, such as rectangles, out of colored paper to represent items on the school grounds. Have the groups share and explain their maps to the rest of the class, describing the relative location of items on the map. 

Activity-Specific Assessment

Develop a rubric or use BLM rubric to score the classroom flat maps the students made.

Unit 2: My School – Its Location

Concept 3: Communities

GLEs

*Bolded GLEs documented in this unit

       7        Identify human features in the local region such as farms, cities, buildings, and 

                  roads (Comprehension)
8 Identify English as the major language of the United States and recognize that 

          there are secondary languages in some areas of the country (Comprehension)
      10       Identify and compare differences in land use (e.g., rural and city settlements) 

                 (Application)
      11       Identify and compare basic elements of culture (e.g., food, music, celebrations) 

               (Comprehension)

	Guiding Questions
16.  Can students recognize and

       discuss differences in rural and     

       city settlements?

17. Can students recognize cultural 

      elements and explain their basic 

      differences?
	Assessment Ideas
· Teacher Made Test

· General Assessment page 19 LCC
· Activity-Specific Assessments

	Recommended Vocabulary
1. Neighborhood            2. Farm            3. Suburban             4. City           

 5. Community       6. Rural          7.  Urban           8. Subdivision

                                              

	Textbook Correlation
· see Scott Foresman’s Big Books for cultural differences Unit 1 pages E10-11, Unit 2 pages 62-67,  Unit 3: George Washington Carver pages 122-123, Unit 4: Sacagawea pages 164-169,Unit 6 pages 258-265
· Integrate with Harcourt story (Tomas’ Rivera) for cultural differences
· Integrate with Harcourt stories (All That Corn, Dan’s Pet, Todd’s Box) Example:  The setting of the story All That Corn is ______. (rural/city
	Resources
· The Little House by Virginia Lee Burton

· Chart paper

· Drawing paper or Kid Pix computer program

· Pictures of various types of  communities (rural, suburban, urban)

· On the Town: A Community Adventure by 

          Judith Caseley

· City Green by Anne DeSalvo-Ryan

· Homes Around the World by Mike Jackson

· The Country Mouse and The City Mouse by Alan Benjamin

· Several books about various cultures in the   

Community


Louisiana Comprehensive Curriculum /Teacher-Made Activities:

Note:  The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 19: Human Features in Local Regions (LCC Unit 2 Activity 4) (GLE: 7)

Materials List: The Little House  

Use the directed reading – thinking activity (view literacy strategy descriptions)

· Introduce background knowledge by discussing with students information about different kinds of neighborhoods.  Record the students’ responses on the board.  Discuss the title of the book The Little House by Virginia Lee Burton.
· Have the students make predictions about the story.

· Read The Little House, stopping oLCCasionally to check the students’ predictions and to revise their predictions when necessary.

Discuss with the students the kinds of neighborhoods in which the little house lived: farm, suburban, and city. Talk about the different kinds of houses shown in the pictures. Show the students additional pictures of farms, cities, buildings, and roads. Make a chart with the headings Farms, Cities, Buildings, Roads. Have students draw pictures to post under each heading.

*Activity 20: Communities and Land Use (LCC Unit 2 Activity 12) (GLE: 10)

Materials List: pictures of various types of communities (rural, suburban, urban), books about different communities (e.g., On the Town: A Community Adventure, City Green, Homes Around The World, The Country Mouse and The City Mouse), real estate ads

Show students pictures of various types of communities—rural, suburban, and urban—and read books about different communities (e.g., On the Town: A Community Adventure by Judith Caseley, City Green by Anne DeSalvo-Ryan, Homes Around The World by Mike Jackson, The Country Mouse and The City Mouse by Alan Benjamin). Ask students to talk about the similarities or differences in the landscapes. Classify the communities that go together. Make a class list of human and physical features found in various communities (e.g., cows, skyscrapers, farms). Use a Venn diagram to show the features that are the same and different from one community to another. 

Ask students to draw a picture of a rural, a suburban, and an urban community. Have them write a few sentences describing the community in which they live and decide if it is rural, suburban, or urban.

As an extension activity, teacher may, give the students real estate ads that have pictures of houses for sale. Let the students choose their favorite house, draw a neighborhood, and put their house in it. If the teacher chooses, students may write a story about their house and the people who live in it. Then have the students tell if the neighborhood they drew is rural, suburban, or urban.

Assessment:

Rubric or Student work sample-the student drawings of rural, suburban and urban areas.

*Activity 21: What Is Culture? (LCC Unit 2 Activity 13) (GLEs: 8, 11)

Materials List: world map, relevant books about various cultures, websites about various countries, posters, wire-hangers, pictures of activities in different cultures

Show students a world map and initiate a discussion about countries the students are familiar with or countries students would like to visit.  Choose two or three of the countries students discussed to compare to the United States.

Read several books and information found at http://www.classbrain.com/art_cr/publish/  and http://en.wikipedia.org/wiki/Main_Page about the countries chosen.  Compare the lives of families in these countries to families in the United States (e.g., people have jobs, children go to school, people speak different languages in each country, people celebrate different holidays). Collect and display pictures of the countries.  

Have students create collages, posters, or simple wire-hanger mobiles identifying basic cultural elements. Have them compare a different culture to that of their own. 

Use the SPAWN writing prompt What If? (view literacy strategy descriptions) to have students write about what it would be like if they lived in one of the countries they studied about. 
SPAWN is an acronym that stands for five categories of writing options.  Using these categories, teachers can create numerous thought-provoking and meaningful prompts related to various topics.  These prompts should require critical written responses by the students.

. 

Assessment: 

Develop a rubric to score the posters or collages.

Unit 2: My School – Its Location

Concept 4: Seasonal Changes

GLEs

* Bolded GLEs documented.                                               
9 Describe how seasons affect the local community (Comprehension)

	Guiding Questions
18.  Can students describe how seasons 

        affect the local community?


	Assessment Ideas
· Teacher Made Test

· General Assessment –Unit 2 page 19 LCC
· Activity-Specific Assessments

	Recommended Vocabulary
1. Seasons         2. Winter     3. Spring          4. Summer           5. Fall

	Textbook Correlation
none
	Resources
· Stories and poems about the seasons

       (such as Fox Beware! From Rigby)

· See chart for activity 22
· Drawing paper

· Crayons


Louisiana Comprehensive Curriculum/ Teacher-made Activities:
Note:  The following activities that are marked with an asterisk (*) are essential and  are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 22:  Seasonal Changes (LCC Unit 2 Activity 10) (GLE: 9)

Materials List: stories and poems about the seasons, chart paper
Read stories and poems about the seasons to the students. Have students work in pairs or small groups to collect and record information about the four seasons. Each group can focus on one area, such as animals, clothes, trees, weather, or holidays. Lead class discussions and ask students to identify changes in trees and other things that happen with a change in season in their community. Help organize the information gathered by the groups in a chart such as the one below. Have the students illustrate changes in the different categories and place their pictures in the appropriate boxes.  Teacher may choose to use United Streaming video to further illustrate changes during seasons.

	Seasons
	Weather
	Animals
	Trees
	Clothing
	Holiday

	Fall
	
	
	
	
	

	Winter
	
	
	
	
	

	Spring
	
	
	
	
	

	Summer
	
	
	
	
	


Activity-Specific Assessment

Have the students draw pictures to depict the four seasons. Develop a rubric to score the drawings
Activity 23:  Seasons and the Local Community (LCC Unit 2 Activity 11) (GLE: 9)

Materials List: bulletin board or wall poster, photographs of seasons, drawing paper, crayons

Have students brainstorm words that describe what the weather is like during each of the four seasons. How would they describe July? (July in Louisiana is usually hot and humid; most rainfall oLCCurs during thunderstorms and heavy downpours. There is a lot of sunshine and nice weather, especially as one travels away from the Gulf. The vegetation is a deep green.) 

Create a bulletin board or wall poster. Label it with the four seasons. During each season, have students bring in photographs, cutouts, or drawings of items that can be easily obtained in their community during that particular season. When changing from one season to the next, have students orally compare the similarities and differences between the seasons and how their community and vegetation is affected by each season. Have the students draw pictures of how trees, flowers, and other plants look during each season. 
Activity-Specific Assessment

Develop a rubric to score the shared writing activities.
Activity 24:  Apple Tree Throughout the Seasons (Teacher Made Activity) (GLE 9)

Have the students trace their arm (from the elbow to the hand) on brown construction paper four times.( the arm will be the trunk and the spread out fingers will be the branches) Glue these on a large sheet of paper. Label under each tree: winter , spring, summer and fall.  For the winter tree, let them put glue dots and then sprinkle with white or silver glitter. For the spring, make small apple blossoms with crumpled pieces of pink tissue paper. For the summer, glue green dots to show the beginning of the apple. For the fall, put thumbprints with red paint and then draw the stem and leaves with green markers. This will show the apple tree changes throughout the seasons.

Sample Assessments

General Guidelines

Documentation of student understanding is recommended to be in the form of portfolio assessment.   Teacher observations and records as well as students-generated products may be included in the portfolio.  All items should be dated and clearly labeled to effectively show student growth over time.

General Assessments

· Provide the students with a map and have them use the map and the map key to answer questions.

· Give the students pictures of a city, a suburb, and an urban area.  Have them label each picture and explain why it is a city, a suburb, or an urban area.

· Have the students draw a suitcase and inside the suitcase write the name of their town, parish, state, and country.  Then have the students draw pictures of special things visitors would see if they visited their town, parish, city, or state.
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Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APLCC (i.e. GLEs, guiding questions, etc.).
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