Second Grade Reading Essentials Resource
(Adapted from the Louisiana Comprehensive Curriculum, 2008)
Comprehensive Curriculum

Word Recognition (Phonics)
Word Recognition Unit 1 – 
Goal: Read CvC, VcE patterns, and R-controlled patterns in one-syllable words automatically

A large sight vocabulary is essential for second grade fluency and comprehension goals.  Word recognition activities can be designed to help children to move from decoding to automaticity.  It is important that such activities follow a preset sequence and that they be informed by ongoing assessment.  

Sample Activities
1. Whole-Group. The teacher reviews the silent e spelling rule by comparing a list of short vowel words to a list of VcE words.  The teacher says, “Remember that vowels represent more than one sound.  In the words hit, spin, and lift, the vowel i represents the sound /i/.  In the words write, spine, and file, the vowel i represents the sounds /i/.  That silent e at the end of these words marks the long i sound.  I am going to give you a list of words.  I want you to take turns reading them to your partner.  You will be able to tell whether the i sound is short or long by noticing the silent e.”


2. Small-Group.  The teacher says, “Words with vowels that are followed by r are easy to read if you remember these three key words: far, fur, and for.  I will give you a stack of word cards.  I want you to pronounce each word, and then sort it under the word that has the same vowel sound.  All r-controlled vowels make one of those three sounds.  You will see that the sound in ‘her’ can be spelled with ir, er, or ur.”

3. Independent.  Establish a fluency center where partners reread texts from whole- and small-group instruction and then look for words that have the same patterns as the ones they learned that day. Students can collect additional examples of words with these common patterns, list them on chart paper, and then they can be used the next day as a word recognition pattern review.

Word Recognition Unit 1 - Assessment
 Read CvC, VcE patterns, and R-controlled patterns in one-syllable words automatically

Given a list of 10 CvC words and non-words in isolation,
· The child cannot decode the words.
· The child can decode CvC words.
· The child can recognize the words automatically.
· The child can recognize both words and non-words.
Given a list of 10 VcE words and non-words in isolation,
· The child cannot decode the words.
· The child can decode VcE words.
· The child can recognize the words automatically.
· The child can recognize both words and non-words.
Given a list of 10 r-controlled words and non-words in isolation,
· The child cannot decode the words.
· The child can decode r-controlled words.
· The child can recognize the words automatically.
· The child can recognize both words and non-words.
Word Recognition Unit 2 – 

Goal: Read grade-level high-frequency words automatically

High frequency words are those words that make up the bulk of connected text.  Some are regularly spelled, and others are irregularly spelled.  Automatic recognition of these words is essential for comprehension.

Sample Activities
1. Whole-Group.  The teacher introduces three high frequency words using a regular routine.  The teacher first pronounces the words (e.g., “Listen to this word.  The word is because.”)  Then the teacher asks students to segment the word while holding up one finger for each sound they hear. (Students segment and hold up 5 fingers.)  The teacher writes the word on the board, saying, “You heard 5 sounds.  Now watch me write the word.  There are 7 letters.  The –au in because makes the short u sound, and there is an unexpected silent e.  Let’s practice the spelling. (Students chant the spelling several times).  Remember, in the word because, you won’t get tricked by the –au pattern or the silent e.”  The teacher adds because to the word wall.


2. Small-Group.  At the start of a reading group, the teacher reviews a list of 10 high frequency words that have been introduced previously.  Students respond chorally.  If they make errors, the teacher chants the word’s spelling, and has the children repeat.


3. Independent.  Students work in pairs to play concentration with high frequency word cards.  

Word Recognition Unit 2 – Assessment 
Read grade-level high-frequency words automatically
Given a high frequency word inventory, for each word,
· The child cannot decode it.
· The child can decode it.
· The child can recognize the word automatically.
Word Recognition Unit 3 –

Goal:  Decode multisyllabic words, including those containing closed syllables, open syllables and common affixes

Second grade students must apply concepts that they have learned for decoding single-syllable words to decode multisyllabic words.  They can do that by dividing those words into syllables and learning the basic syllable types. Mastery of this advanced decoding will take many repetitions of whole-group, small-group and independent activities.

Sample Activities
1. Whole-Group.  The teacher prepares a list of two-syllable words that contain one open syllable and one closed syllable (e.g., music, basic, open, apron, begin).  The teacher says, “Now that you are reading more and more interesting books, you will find longer words.  You already know what you need to know to read them.  Longer words are just combinations of patterns that you already know.  The trick is the vowel; you have to decide whether it is short or long.  Think about these words:  he, be, she, we.  There, we have a single consonant and a long vowel.  There are many words that start with that syllable pattern.  One thing that you can do is look at a word and divide it into syllables after the first vowel.  Try to pronounce the first vowel as long, and then decode the second syllable.”  The teacher shows the list of prepared words, dividing each after the first vowel and then models the use of this strategy.


2. Small-Group. The teacher assembles a small group of students who need work on decoding multi-syllabic words.  The teacher prepares a list of 15 common prefixes and suffixes.  The teacher says, “Don’t let long words intimidate you.  Long words are often combinations of three parts: a prefix, a base word, and a suffix.  Let’s practice reading these prefixes and suffixes.  (The group practices the prepared list.) If you can remember these word parts, you’ll be able to unlock many longer words.”  The teacher gives each child a text to search for examples of the prefixes and suffixes.  Each child lists words with these parts on index cards, and then the group practices reading those words.


3. Independent.  Word hunts can help teachers to link their direct instruction in decoding to children’s fluency and comprehension work.  Any pattern that has been introduced in whole-group instruction and practiced in small-group teacher-directed instruction can be reinforced in independent practice.  As students read or reread texts, they can look for exemplars of the patterns that they are learning about.  Creating lists of such exemplars allows the teacher to reinforce the concept by reviewing each item, and explaining why it is or is not an example of the pattern.

Word Recognition Unit 3 – Assessment
Decode multisyllabic words, including those containing closed syllables, open syllables and common affixes

Given a list of 10 unknown multisyllabic words with closed and open syllables,
· The child cannot decode them.
· The child can decode some of them, but not all.
· The child can decode all of them.
· The child can recognize them automatically.
Given a list of 10 unknown words with common prefixes,
· The child cannot decode them.
· The child can decode some of them, but not all.
· The child can decode all of them.
· The child can recognize them automatically.
Given a list of 10 unknown words with common suffixes,
· The child cannot decode them.
· The child can decode some of them, but not all.
· The child can decode all of them.
· The child can recognize them automatically.
Word Recognition Unit 4

Goal: Read multisyllabic words, including those containing common long-vowel teams and Cle syllables 
The increasing prevalence of multisyllabic words in the texts children are expected to read requires skills useful in analyzing such words. These skills include the ability to recognize that words ending with a consonant and le are pronounced with a schwa sound followed by /l/ and that words containing vowel teams must be analyzed by considering likely phonemes associated with the team.

Sample Activities
1. Whole-Group. The teacher writes a two-syllable word on the board and models how to pronounce it. The word should be one that children are unlikely to have acquired as a sight word but the meaning of which is known or easily provided. For the word beetle, for example, the teacher would begin by calling children’s attention to the first vowel team and the consonant that follows it. They would together arrive at a pronounciation for eet and then attach the onset to produce beet. The teacher would then point out the consonant-le at the end of the word.  This process should be repeated for additional two-syllable words, but these need not contain both a vowel team and end with Cle.

2.
Small-Group. On a white board, the teacher reviews the process of analyzing a two-syllable word. The teacher then writes new words and asks pairs of students to work together to pronounce them, each pair working on a different word. The pairs then pronounce their words for the group with teacher support.

3.
Independent.  During oral reading, students will have many opportunities to analyze two-syllable words in context.  The teacher can ask children to collect examples of the word patterns that the students are learning.

Word Recognition Unit 4 – Assessment

Read multisyllabic words, including those containing common long-vowel teams and Cle syllables

· The child cannot pronounce unfamiliar multisyllabic words containing a long-vowel team and/or ending in Cle.
· The child can pronounce 50% of unfamiliar multisyllabic words containing a long-vowel team and/or ending in Cle.
· The child can pronounce unfamiliar multisyllabic words containing a long-vowel team and/or ending in Cle.
Word Recognition Unit 5 

Goal: Read multisyllabic words, including those containing low-frequency long-vowel teams 
Decoding multisyllabic words will increasingly require students to contend with unfamiliar long-vowel teams. Work on word recognition should target words that contain them. 

Sample Activities
1.
Whole-Group. The teacher writes a multisyllabic word on the board and models how to pronounce it. The word should be one that children are unlikely to have acquired as a sight word but the meaning of which is known or easily provided. For the word neighborhood, for example, the teacher would begin by calling children’s attention to the vowel team ei and the sound it represents. The teacher would emphasize that this is an unusual sound for ei to make. They would together decide that the letters gh are silent. Then, they would work through the second and third syllables and blend the syllables to pronounce the word.

2.
Small-Group. On a white board, the teacher reviews the process of analyzing a multi-syllabic word. The teacher then writes new words and asks pairs of the students to work together to pronounce them, each pair working on a different word. The pairs then pronounce their words for the group with teacher support.

3.
Independent.  During oral reading, students will have many opportunities to analyze two- and three-syllable words in context.

Word Recognition Unit 5 – Assessment

Read multisyllabic words, including those containing low-frequency long-vowel teams

· The child cannot pronounce unfamiliar multisyllabic words containing a low-frequency long-vowel team.
· The child can pronounce 50% of unfamiliar multisyllabic words containing a low-frequency long-vowel team.
· The child can pronounce unfamiliar multisyllabic words containing a low-frequency long-vowel team.
Word Recognition Unit 6

Goal: Uses context to check decoding accuracy

As an aid to decoding, context is useful in two situations: when a word has more than one common pronunciation (e.g., read) and when a child’s decoding skills can only result in an approximation of the pronunciation of a word in the child’s listening vocabulary. Context should not be taught as a primary decoding strategy but as a means of confirming decoding efforts.

Sample Activities
1.
Whole-Group. The teacher selects a group of multiple-pronunciation words, for which both pronunciations are familiar to the children (e.g., read, bow, close, dove, present). The teacher reviews both pronunciations and points out that a reader will only know which one is right by reading the sentence. The teacher then presents a pair of sentences for each word and discusses how the pronunciation must fit the sentence (e.g., He dove into the water, He saw a dove in the tree). Finally, the teacher presents new sentences for each word and asks which pronunciation is correct.

2.
Small-Group. The teacher reviews the use of context to check pronunciation and then presents new sentences containing multiple-pronunciation words and asks which pronunciation is correct. The students are then asked to write several sentences that contain key words. They show (but do not read) the sentences to the group, and classmates must decide which pronunciation works in context.

3.
Independent.  During oral reading opportunities, the teacher remains alert to the occurrence of multiple pronunciations and monitors students’ pronunciations.

Word Recognition Unit 6 – Assessment

Uses context to check decoding accuracy

· Given sentences that contain words with multiple pronunciations, the child does not use context to check the appropriate pronunciation.
· Given sentences that contain words with multiple pronunciations, the child does not consistently use context to check the appropriate pronunciation.
· Given sentences that contain words with multiple pronunciations, the child consistently uses context to check the appropriate pronunciation.
Fluency

Fluency Unit 1
Goal: Given teacher modeling and repeated readings, read an early second grade text with accuracy, prosody, and adequate reading rate

At the start of second grade, children should be able to read early second grade text at 40 words per minute, with high levels of accuracy and appropriate phrasing.

Sample Activities
1. Whole-Group. The teacher reads aloud a story from a trade book or anthology, and then leads a discussion to ensure comprehension.  The teacher rereads, using an echo reading procedure.  The teacher reads a page (while students track in their own copy of the text) and then the students reread, aloud and in unison, the portion that the teacher has just read.


2. Small-Group.  The teacher chooses a book that is at an appropriate level of difficulty for the group.  First, the teacher preteaches any words that have low-frequency or irregular vowel patterns.  Next, the teacher provides a brief preview of the text.  Finally, the teacher engages the group in a choral reading, in which they all read aloud simultaneously along with the teacher.  After reading the text in this way, they have a brief discussion of the text meaning.  Finally, each child whisper-reads the text independently several times, with teacher support if needed.


3. Independent.  Students are paired for partner reading.  They read aloud to one another, alternating pages.  The teacher times the activity so that all pairs read for 10 minutes, going back and rereading if they are finished before time is called.


4. Independent.  The teacher assigns cooperative groups for reader’s theatre work over several days.  Children first read the entire text, practicing in partners.  Next, they are assigned one part (by drawing a part from a hat) and practice reading the script as a play.  They reread alternate parts (again drawing from a hat).  Finally, they choose their final parts, this time preparing to perform for another group.

Fluency Unit 1 – Assessment

Read with accuracy, prosody, and adequate rate

Given a previously read text,
· The child cannot read.
· The child can read accurately (>95%), but with rate less that 40 words per minute.
· The child can read accurately, and at least 40 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.
Fluency Unit 2

Goal:  Given opportunities for repeated readings, read an early second grade text with accuracy, prosody, and adequate reading rate

1. Whole-Group. The teacher pairs children in high-low pairs for 15 minutes of fluency practice.  She instructs the stronger reader to begin, reading one paragraph.  The partner rereads the same paragraph.  The children take turns reading until the timer rings.


2. Whole-Group.  The teacher reads a grade-level selection in various formats across the week.  At first, the teacher reads the text aloud, emphasizing meaning-making.  Then the teacher engages students in various forms of rereading, including echo reading, paired reading, and whisper reading.  In all instances, all students are reading at once, as opposed to taking turns.


3. Small-Group. The teacher selects text that contains words that have been introduced in the word recognition lesson.  The teacher directs children to whisper-read the text, and then to reread it to hunt for particular words.


4. Independent.  Children use whisper phones to reread previously read text.  At the end of the week, each child performs a favorite segment for a partner.  

Fluency Unit 2 – Assessment

Given opportunities for repeated readings, read an early second grade text with accuracy, prosody, and adequate reading rate

Given a previously read text,
· The child cannot read.
· The child can read accurately (>95%), but with rate less that 50 words per minute.
· The child can read accurately, and at least 50 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.
Fluency Unit 3

Goal: Given teacher modeling and opportunities for repeated readings, read a mid-second-grade-level text with accuracy, prosody, and adequate reading rate

Fluency goals in second grade comprise accuracy, speed, and prosody in connected text.  In each unit, the text itself should be more complex.  Teaching strategies, though, are similar across text types and levels.

Sample Activities
1. Whole-Group.  The teacher selects an appropriate poem for building prosody. The poem is displayed so that all children can see it.  The teacher first models expressive reading of the poem.  Then the teacher engages the class in echo reading.  Next, the teacher pairs students for practice.  Finally, the class returns to the poem for a choral reading, with all children contributing.


2. Whole-Group.  The teacher reads a grade-level selection in various formats across the week.  At first, the teacher reads the text aloud, emphasizing meaning-making.  Then the teacher engages students in various forms of rereading, including echo reading, paired reading, and whisper reading.  In all instances, all students are reading at once, as opposed to taking turns.


3. Small-Group.  The teacher has selected a short text that is challenging for the group.  The teacher says, “When people are learning to do something difficult or important, one thing they do is practice.  We are going to see whether practice makes perfect.  I have chosen a tough reading for you.  I think if we practice it together, though, you will be able to read it perfectly.  First, I want you to give it a try.  (Children whisper- read.)  Now, listen to me while you follow along with your eyes.  Now, read it to your partner, taking turns on each page.  Finally, whisper-read it again.  When you are ready, come to me, and I will listen to you reading.”


4. Independent. Teachers can place any text previously practiced in whole-group or small-group instruction into a fluency center.  Children can use those texts for partner-reading tasks, alternating by sentence or by page.  

Fluency Unit 3 – Assessment

Given teacher modeling and opportunities for repeated readings, read a mid-second-grade-level text with accuracy, prosody, and adequate reading rate
Given a previously read text,
· The child cannot read. 
· The child can read accurately (>95%), but with rate less that 60 words per minute.
· The child can read accurately, and at least 60 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.
Fluency Unit 4

Goal: Given opportunities for repeated readings, read a mid-second-grade text with accuracy, prosody, and adequate reading rate

It is essential for children to integrate decoding skills in the reading of sentences and passages. They must show progress not only in gaining speed and accuracy but in producing natural phrasing and intonation that reflect the meanings of sentences. The following progression in the difficulty of activities is typical: echo reading, choral reading, partner reading, and whisper reading.

Sample Activities
1.
Whole-Group. The teacher selects a low-second-grade passage. Each child must be able to see the text, either in a personal copy, a big book, or a projection. The teacher reads aloud the first text segment, and the students echo it back. Each segment the teacher reads aloud must be long enough that the students need to attend to the print yet short enough that the teacher’s reading can serve to prompt pronunciations.

2.
Small-Group. Students are grouped according to a match between their fluency level and the demands of the text. The teacher may follow the sequence of activities (echo reading, choral reading, partner reading, and whisper reading). In doing so, the benefits of repeated readings are naturally provided.

3.
Independent.  It is important to provide opportunities for children to repeatedly read a variety of texts. These texts should be near the child’s instructional reading level and should not be controlled for phonics elements (that is, they should not be decodable texts). Children can practice reading the texts using whisper phones or can read aloud to adults at home.

Fluency Unit 4 – Assessment

Given teacher modeling and opportunities for repeated readings, read a mid-second-grade-level text with accuracy, prosody, and adequate reading rate

· The child cannot read. 
· The child can read accurately (>95%), but with rate less that 70 words per minute.
· The child can read accurately, and at least 70 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.
Fluency Unit 5

Goal: Given opportunities for repeated readings, read a mid-second-grade-level text with accuracy, prosody, and adequate reading rate

It is essential for children to integrate decoding skills in the reading of sentences and passages. They must show progress not only in gaining speed and accuracy but also in producing natural phrasing and intonation that reflect the meanings of sentences. The following progression in the difficulty of activities is typical: echo reading, choral reading, partner reading, and whisper reading.

Sample Activities
1.
Whole-Group. The teacher selects a mid-second-grade passage. Each child must be able to see the text, either in their own copy, a big book, or a projection. The teacher reads aloud the first text segment, and the students echo it back. Each segment the teacher reads aloud must be long enough that the students need to attend to the print yet short enough that the teacher’s reading can serve to prompt pronunciations.

2.
Small-Group. Students are grouped according to a match between their fluency level and the demands of the text. The teacher may follow the sequence of activities (echo reading, choral reading, partner reading, and whisper reading). In doing so, the benefits of repeated readings are naturally provided.

3.
Independent.  It is important to provide opportunities for children to repeatedly read a variety of texts. These texts should be near the child’s instructional reading level and should not be controlled for phonics elements (that is, they should not be decodable texts). Children can practice reading the texts using whisper phones or can read aloud to adults at home.
Fluency Unit 5 – Assessment

Given teacher modeling and opportunities for repeated readings, read a mid-second-grade-level text with accuracy, prosody, and adequate reading rate

· The child cannot read. 
· The child can read accurately (>95%), but with rate less that 80 words per minute.
· The child can read accurately, and at least 80 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.
Fluency Unit 6

Goal: Read an end-of-second-grade text with accuracy and prosody, at 90 words per minute, on the first reading
It is essential for children to continue integrating decoding skills in the reading of sentences and passages. They must show progress not only in gaining speed and accuracy but in producing natural phrasing and intonation that reflect the meanings of sentences. The following progression in the difficulty of activities is typical: echo reading, choral reading, partner reading, and whisper reading.

Sample Activities
1.
Whole-Group. The teacher selects a high-second-grade passage. Each child must be able to see the text, either in their own copy, a big book, or a projection. The teacher reads aloud the first text segment and the students echo it back. Each segment the teacher reads aloud must be long enough that the students need to attend to the print yet short enough that the teacher’s reading can serve to prompt pronunciations.

2.
Small-Group. Students are grouped according to a match between their fluency level and the demands of the text. The teacher may follow the sequence of activities (echo reading, choral reading, partner reading, and whisper reading). In doing so, the benefits of repeated readings are naturally provided.

3.
Independent.  It is important to provide opportunities for children to repeatedly read a variety of texts. These texts should be near the child’s instructional reading level and should not be controlled for phonics elements (that is, they should not be decodable texts). Children can practice reading the texts using whisper phones or can read aloud to adults at home.

Fluency Unit 6 – Assessment

Read an end-of-second-grade text with accuracy and prosody, at 90 words per minute, on the first reading

· The child cannot read. 
· The child can read accurately (>95%), but with rate less than 90 words per minute.
· The child can read accurately, and at least 90 words per minute, but without prosody.
· The child can read accurately, quickly, and with prosody.
Vocabulary Development

Vocabulary Development Unit 1

Goal: Use word parts (prefixes, bases, suffixes) to infer word meanings 

Teaching students to use morphemes, or meaning units, allows them to recognize meaningful word parts and to infer word meanings.  Common prefixes and suffixes can be used to expand children’s word knowledge.

Sample Activities
1. Whole-Group.  The teacher says, “Prefixes are word parts that come at the beginning of words to change their meaning.  The prefix un- means not.  Unhappy means not happy.  Unable means not able.  When you see a new word that begins with the letters un, sometimes you can figure out what it means by taking off that prefix and remembering that it means not.  While I read aloud today, I want you to listen for un words.  When we find them, we’ll see if we can use that strategy to figure out what they mean.”  


2. Independent.  Ask children to collect words from their reading that have the prefixes or suffixes that you have been teaching.  Use their lists to demonstrate that some word meanings can be inferred by dividing base words from their suffixes and prefixes.  Be prepared, though, to model that the strategy does not always work.  For example, the un in under is not a prefix.  However, it is a prefix in untie, undress, unlock, and unzip.  
Vocabulary Development Unit 1 – Assessment

Use word parts (prefixes, bases, suffixes) to infer word meanings 

During a teacher read-aloud,
· The child cannot infer a word’s meaning.

· The child can infer a word’s meaning by combining the meanings of the prefix, base, and suffix.

Vocabulary Development Unit 2

Goal:  Use resources (dictionaries, thesauruses, web-based sources, glossaries, indices) to expand word knowledge 

Independent word-learning is one part of a vocabulary curriculum, and it can be greatly enhanced by using appropriate tools.  
Sample Activities
1. Whole-Group.  Using a non-fiction big book, the teacher engages in shared reading.  She models think-aloud strategies for the children, showing them how to use the text’s glossary.  “This word says rotate.  I don’t know what rotate means.  I can see that the author has printed the word in italics.  Italics are a font that writers use to highlight words.  When I see a word in italics, I know that word will be defined in the glossary.  A glossary is a personal dictionary in a book.  It is found at the back.  The words are in alphabetical order.  When I come to a word in italics, I can go to the glossary to see what it means.”


2. Small-Group.  The teacher teaches children directly how to look up words in the dictionary.  She says, “I am going to read an interesting article to you, and I want you to track while I read.  You will know the sounds of every word, because I will be reading.  I want you to think about whether you know the meaning of every word.  After I read, I want you to choose one word that you would like to learn, and I’ll show you how to use the dictionary to find its meaning.”  After the read-aloud, the students choose their words, and the teacher models how to use the dictionary guide words to find their words and then explains the format of the definitions.  Finally, she asks them to look up one new word during their self-selected reading time.


3. Independent.  Students read in hypertext environments where they can use the computer mouse to access a word’s pronunciation or meaning.  

Vocabulary Development Unit 2 – Assessment

Use resources (dictionaries, thesauruses, web-based sources, glossaries, indices) to expand word knowledge

Given a new word, the child can,
· Use a dictionary to locate a word meaning.
· Use a thesaurus to locate a word meaning.
· Use a web-based resource to locate a word meaning.
· Use a glossary to locate a word meaning.
· Use a glossary to locate a word meaning.
· Use an index to locate a word on a page.
Vocabulary Development Unit 3

Goal: Expand word knowledge through synonyms, antonyms, homonyms 

Independent word learning is facilitated by structured word learning.  One strategy that teachers can use across content areas is to group words into families, noting their similarities and differences in meaning.
Sample Activities
1. Whole-Group.  Before a read-aloud, the teacher can teach a key word important to the book’s theme using a word map.  The map is a graphic organizer with a space for the word’s definition, category, characteristics, examples of the word, and non-examples.  Before reading a book about wolves, the teacher might introduce the word predators by saying, “Predators are animals that hunt and kill other animals for food.  They are often members of the mammal category.  Characteristics of predators include aggressiveness, cunning, and speed.  Examples of predators include tigers, lions, and sharks.  Non-examples include cows, sheep, and antelopes.”  

2.   Small-Group. The teacher prepares individual word cards for a group of common homonyms 
      (e.g., where, ware, wear; there, their, they’re; read, red).  The teacher explains, “Now that your     

      reading and writing is more precise, knowing how a word is pronounced is not enough.  There are 
      many words with the same pronunciation and a totally different spelling and meaning.  Let’s 
      review the meanings of each of these words. (The group defines each.)  I am going to read you a 
      sentence.  You point to the correct version of the word that I have used.”
Vocabulary Development Unit 3 – Assessment

Expand word knowledge through synonyms, antonyms, homonyms

Given a list of previously taught words,
· The child cannot produce definitions.
· The child can produce definitions and synonyms.
· The child can produce definitions and homonyms.
Given a list of previously taught homonyms,
· The child can not use homonyms correctly.
· The child can use homonyms correctly.
Vocabulary Development Unit 4 

Goal: Recognize and interpret similes and other literary devices 

Although used by authors for aesthetic effect, literary devices also serve to enrich children’s knowledge of word meanings and of how words can be used for multiple purposes. Key devices appropriate for second graders include simile, metaphor, personification, and onomatopoeia.

Sample Activities
1.
Whole-Group. The teacher writes a sentence on the board that contains one of the four literary devices. (Only one device should be targeted in the session.) Examples: simile (John works like a beaver), metaphor (Sally is a wizard at math), personification (The wind moaned through the trees), and onomatopoeia (The frog croaked). The class discusses the example, and the teacher focuses their attention on how the word is used. This discussion need not use the technical names of the devices. For example, the teacher might say, “Let’s look at some words that sound like what they mean. In this sentence, the word croaked sounds like a frog.”
2.
Small-Group. Once a device has been introduced, the teacher provides a new example in a small group (e.g., The little bird chirped in its nest) and reviews how some words sound like their meanings. The teacher then provides a list of words already familiar to the students. The list contains both examples and non-examples of onomatopoeia (e.g., bang, crackle, pop, meow, tree, sky). The students must decide in each case whether the word is indeed an example of onomatopoeia. They should then be asked to illustrate it by providing a sentence.

3.
Independent.  Students write their own sentences in which one of the four devices is used. It is important to provide an example or two to give sufficient guidance.
Vocabulary Development Unit 4 – Assessment

Recognize and interpret similes and other literary devices

· Given a second-grade sentence containing a simile, metaphor, personification, or onomatopoeia, the child cannot identify the device.

· Given a second-grade sentence containing a simile, metaphor, personification, or onomatopoeia, the child can identify one, two, or three of the devices.
· Given a second-grade sentence containing a simile, metaphor, personification, or onomatopoeia, the child can identify the device.
Vocabulary Development Unit 5

Goal: Understand and use a variety of descriptive words 

Descriptive words include adjectives and adverbs that add information to sentence contexts. Their importance to reading comprehension is considerable, and they provide an excellent avenue to vocabulary acquisition. Such words are most efficiently and effectively taught in related clusters.

Sample Activities
1.
Whole-Group. The teacher selects a theme to link a cluster of descriptive words (e.g., moods). The teacher then presents a list of adjectives that denote common moods. A mixture of familiar and less familiar words should be the target (e.g., sad, happy, gloomy, excited). The teacher asks the students to suggest sentences in which the words are correctly used. The teacher then asks for sentences in which two of the words are used, especially sentences that express a contrast (e.g., Jill was gloomy but Jack was excited.)

2.
Small-Group. The teacher introduces additional words related to the whole-group theme (e.g., sorrowful, cheerful, furious). Students are then given sentences in which the word is correctly or incorrectly used (e.g., When he won the race he was sorrowful). They must decide in each case whether the word is used correctly and, if it is not, suggest how the sentence might be changed to correct the error.

3.
Independent.  Working with a list of words in a thematic cluster, students compose sentences that use two of the words correctly. Afterward, they share their sentences with a classmate.

Vocabulary Development Unit 5 – Assessment

Understand and use a variety of descriptive words

· In speaking, writing, and reading, the child uses or recognizes few of the descriptive words taught.

· In speaking, writing, and reading, the child uses or recognizes 50% of the descriptive words taught.
· In speaking, writing, and reading, the child uses or recognizes the descriptive words taught.
Vocabulary Development Unit 6

Goal: Categorize known words by parts of speech 

Knowledge of parts of speech provides students with a valuable tool for thinking about how English is structured. Instruction typically begins with a definition of the part of speech and proceeds to examples. It must also address the fact that many words can function as different parts of speech (e.g., well, water, run) and that only the sentence context can tell us which part of speech is correct.

Sample Activities
1.
Whole-Group. The teacher begins by selecting words that typically serve as only one part of speech (e.g., car, goat). The teacher states the definition of the part of speech (noun) and provides simple sentences containing the selected examples (e.g., She rode in the car). The teacher then presents the definition of a second part of speech (e.g., verb), again offering a list of words that are only examples of that part of speech (e.g., eat) and again writes sentence contexts. The teacher next points out that some words can serve as more than one part of speech and presents a second list (water, run, etc.). Each of these words is accompanied by two sentences indicating differences in the part of speech of the same word (e.g., She will water the flowers, Flowers need lots of water). After the children are confident in the definition of key parts of speech, new examples are presented, and the children are asked to determine the part of speech of selected words.

2.
Small-Group. The teacher presents a two-circle Venn diagram, labeled with two parts of speech (e.g., nouns, verbs; adjectives, adverbs). The teacher asks the children to categorize the words written on cards by sorting them appropriately:



Nouns






Verbs




goat

   walk

   think

3.
Independent.  Students are presented with a text excerpt from a selection they have recently read. They are asked to underline examples of a particular part of speech. The sentence contexts should prevent uncertainty and reinforce the idea that context is a factor in determining how many words function. This activity might follow use of the same excerpt to build oral reading fluency.

Vocabulary Development Unit 6 – Assessment

Categorize known words by parts of speech

· Given common words that can function as only one part of speech and common words that can function as two parts of speech, the child cannot categorize the words accurately in a Venn diagram.

· Given common words that can function as only one part of speech and common words that can function as two parts of speech, the child can categorize 50% of the words accurately in a Venn diagram.
· Given common words that can function as only one part of speech and common words that can function as two parts of speech, the child can categorize the words accurately in a Venn diagram.
Comprehension

Comprehension Unit 1
Goal:  Use prior knowledge to make connections to text
Teaching students to draw on appropriate prior knowledge and experiences enhances their comprehension of texts and also allows them to become more involved and engaged.  The key is to model how and when prior knowledge can be helpful.  

Sample Activities
1. Whole-Group. The teacher begins read-aloud time by saying that when authors write, they do not put everything in the book.  Readers have to think about what the author has said and what they already know.  They can use their own experiences to make connections.  That’s what good readers do.  During the read-aloud, the teacher stops to clarify a difficult concept.  The author has provided clues that the main character is afraid but has not said it directly.  This is an ideal time to model how to use prior knowledge to make connections.  The teacher says, “I’m wondering how our character is actually feeling.  The author has told me that he is sweating, that he is tugging on his shirt, and that he is looking all around.  I remember a time that I was doing those things.  I was doing them because I was afraid.  I can make a connection here.  Even though it does not say so, I think that he is afraid. Let’s keep reading and see if I am right.”  


2. Whole-Group. The teacher models appropriate and inappropriate connections to prior knowledge during a read-aloud.  The teacher tells the children that only some connections are helpful.  The teacher reads aloud and stops periodically to provide a connection to prior knowledge.  If the connection is helpful, the students show a thumbs up.  If not, they show thumbs down.  Towards the end of the story, the teacher stops to ask children to share a helpful connection to a partner.  The partner then gives a thumbs up or a thumbs down.


3. Small-Group. After guided reading of a text chosen for fluency, the teacher can remind children that they can always make connections between their own lives and things that happen in books they are reading.  They can make connections to the settings, to the characters, or to the events.  Who can make a connection to our setting?  What about to one of the characters?  Was there an event that helps you to make a connection?


4. Independent. Teachers can ask students to make connections in writing, working independently.  After the day’s read-aloud, the teacher can tell the children that during their centers’ time, they are to write about any connections they make to the day’s story.  They can think about connections to the setting, to the characters, or to the events.  When they make a connection, they are noticing something in the story that is like something in their own life.
Comprehension Unit 1 – Assessment

Use prior knowledge to make connections to text 

During a teacher read-aloud,
· The child cannot use prior knowledge to make appropriate connections.
· The child can make connections to prior knowledge with teacher scaffolding.
· The child can make appropriate connections to prior knowledge independently.
Comprehension Unit 2

Goal:  Use comprehension strategies across texts 
A relatively small set of comprehension strategies can be defined, modeled, and used repeatedly as students participate in interactive read-alouds and read on their own.  Each of the sample activities below is intended for many repetitions in whole-group, small-group, and independent formats.

Sample Activities
1. Whole-Group.  The teacher chooses a complex picture book for a read-aloud.  She introduces the book saying, “This book is a special one because you are going to have to do a lot of work thinking it through.  You’ll need to use good reader strategies.  You know that good readers make connections, ask themselves questions, and summarize.  I am going to read for a bit, and when I stop, you and your partner can choose to make a connection, ask yourselves questions, or summarize.  You have to make choices when you are understanding.  I’ll show you first.”  The teacher reads until just after the characters are introduced, then stops.  The teacher says, “I know it is important to keep track of characters.  I don’t think I need to make a connection, and I don’t need to ask myself any questions.  Right now is a good time for me to summarize, just so I’ll keep on track for the next part.”  After providing a summary of the setting and character descriptions, the teacher keeps reading.  This time, the teacher stops after the problem is introduced.  “This is a time when you should do some thinking.  Work with your partner to summarize, ask yourself questions, or make connections.”  After allowing the partners to work, the teacher asks children to raise their hands if they decide to make connections.  Then he/she asks them to raise their hands if they decided to summarize.  Finally, he/she asks them to raise their hands if they decided to ask themselves questions and repeats this procedure through the rest of the read-aloud.


2. Small-Group.  The teacher shows children a 5-part story map.  He/she tells them that story maps help readers to remember the most important parts of a story:  the setting, characters, problem, events, and solution.  The teacher assigns them partners to read the story aloud.  Then he/she uses a shared writing procedure to show them how to complete the story map.


3. Independent.  Children in a listening center use note cards to list connections they make while listening.  Later, the teacher uses the cards to engage the class in a whole group discussion of the text.
Comprehension Unit 2 – Assessment

Use comprehension strategies across texts

During a teacher read-aloud,
· The child cannot use appropriate comprehension strategies.
· The child can use appropriate comprehension strategies with teacher scaffolding.
· The child can use appropriate comprehension strategies independently.
During a guided reading lesson,
· The child cannot use appropriate comprehension strategies.
· The child can use appropriate comprehension strategies with teacher scaffolding.
· The child can use appropriate comprehension strategies independently.
Comprehension Unit 3

Goal:  Use narrative elements to comprehend narrative texts 

The development of comprehension skills requires attention to the characteristics of genre to direct attention to essential elements.  Narrative texts follow a similar structure; they have settings, characters, problems, events and solutions.  Skilled comprehenders attend to these features and use them to direct their attention.

Sample Activities
1. Whole-Group.  The teacher selects a narrative text for a read-aloud.  The teacher has prepared a large graphic organizer with the narrative elements displayed.  The teacher introduces the lesson. “Story authors have a general plan when they start.  They know they have to choose a setting, a time and place for their story to take place.  They also have to choose characters – usually one or two main characters, and several supporting characters.  Those characters have to have some sort of problem (or the story wouldn’t really be interesting.)  Once the problem is revealed, there have to be a series of events that eventually lead to the resolution of the problem.  Good readers know that authors use this plan, and when they are reading, they have this plan in mind.  I am going to read you a wonderful story.  As soon as you think the author has revealed one of the story parts, I want you to interrupt me, and we’ll take notes together on our graphic organizer.”


2. Small-Group. After children have partner-read a narrative text, the teacher provides an individual copy of the graphic organizer that has been used in whole-group activities.  The teacher guides the students to use the organizer to document their understanding of the story.  At the end, each student provides a partner with a short summary of the story containing the language of the story elements.


3. Independent.  Students can engage in independent use of a graphic organizer with the story elements after it has been introduced, modeled, and used in guided practice environments.  Teachers can place copies of the organizer in listening stations with students listening to stories read aloud while they follow in the text.  Then students can use the organizer to support and direct their understanding.
Comprehension Unit 3 – Assessment

Use narrative elements to comprehend narrative texts
During a teacher read aloud,
· The child cannot use story elements to aid comprehension.
· The child can use story elements to aid comprehension with teacher scaffolding.
· The child can use story elements to aid comprehension independently.
During a guided reading lesson,
· The child cannot use story elements to aid comprehension.
· The child can use story elements to aid comprehension with teacher scaffolding.
· The child can use story elements to aid comprehension independently.
Comprehension Unit 4 

Goal: Use main ideas and details to summarize texts
Summarization is a vital comprehension strategy, and it depends on the ability to categorize ideas in terms of their overall importance. Good summaries are coherent collections of main ideas with only enough supporting details to provide an adequate understanding of the content of a text. This means that the student’s ability to distinguish main ideas from details is useful chiefly for excluding the details while summarizing.

Sample Activities
1.
Whole-Group. After the students have read and reviewed a nonfiction text, the teacher tells them that together they will create a summary. The teacher projects the text so that students can view it as the teacher models the process. This includes considering each paragraph with the aim of finding its main idea. The teacher reminds the students that the main idea is usually found in a topic sentence and that the topic sentence is usually (but not always) at the beginning of the paragraph. After the topic sentence is located, the teacher writes it on the board. When the class has finished with the text, the teacher turns to the list of topic sentences. Together, the teacher and students edit the sentences (by adding connecting phrases, for example) so that they become a coherent paragraph.

2.
Small-Group. The teacher points out that some paragraphs do not have a clearly identifiable topic sentence. The teacher then presents a paragraph to illustrate this situation. The teacher offers two possible topic sentences and asks the children to choose the one that better reflects the main idea and to give the reasons for their choice.

3.
Independent.  Students are provided with one or more paragraphs lacking a clear topic sentence. Working in pairs they must read each paragraph, infer its main idea, and express it in a written sentence.
Comprehension Unit 4 – Assessment

Use main ideas and details to summarize texts

· The child cannot identify the main idea of a paragraph from a grade-level text.

· The child can identify the main idea of a paragraph in a grade-level text but cannot link main ideas into a coherent summary.
· The child can appropriately summarize a grade-level text.
Comprehension Unit 5 

Goal: Use graphic organizers to compare and contrast texts 

Graphic organizers are diagrams and charts that depict relationships among concepts. Organizers such as Venn diagrams and two-column charts are especially useful for helping students analyze the similarities and differences between texts.

Sample Activities
1.
Whole-Group. The teacher introduces the children to the organizer by using a commonplace example. To explain how a two-circle Venn diagram works, a sorting activity involving colors might be used (those found on clothing and those found in the room). A new Venn is then used to target two texts the students have recently read. Characteristics are suggested by the teacher (e.g., animals as characters), and the children decide where to write them in the diagram.

2.
Small-Group. The children work in pairs with a blank Venn and a list of characteristics that pertain to one or both of two recent texts. The partners then share their products with the small group and talk through differences of opinion.

3.
Independent.  Each student creates a Venn to compare and contrast two recently read texts. This time, no list of characteristics is provided. Rather, the student must generate characteristics and classify them properly.

Comprehension Unit 5 – Assessment

Use graphic organizers to compare and contrast texts

· The child cannot construct a Venn diagram or two-column chart to analyze the similarities of and differences between two texts.

· The child can interpret but cannot construct a Venn diagram or two-column chart to analyze the similarities of and differences between two texts.
· The child can construct a Venn diagram or two-column chart to analyze the similarities of and differences between two texts.
Comprehension Unit 6

Goal: Respond to text, recognizing author’s viewpoint 

A vital component of comprehension involves not merely understanding an author’s factual content but recognizing that the author has written from a particular point of view. This awareness is especially important in the case of persuasive writing.

Sample Activities
1.
Whole-Group. The teacher presents either a taped example of a television commercial (or a streamed video version from the Web) directed at children (e.g., for food or toys). The teacher describes how the producers have made a case for their product by selecting favorable facts and ignoring others, by showing happy children, etc. Examples of the commercial’s text are projected and critically discussed. Students can then be asked to write a one- or two-sentence response that focuses on the other side of the issue.

2.
Small-Group. The teacher visits Web sites for children’s products and engages the children in a discussion of how the producers have attempted to persuade children to buy their product. A text component of the site is identified for group study, and children write brief reactions that strive for a balance of positives and negatives.

3.
Independent.  Children are asked to seek out commercials on the Web or in magazines and to write reactions that provide a more balanced view.

Comprehension Unit 6 – Assessment

Respond to text, recognizing author’s viewpoint

· Given product commercials in print or electronic form that target second-grade children, the child does not recognize that the intent is to persuade children to buy or use the product.

· Given product commercials in print or electronic form that target second-grade children, the child does not consistently recognize that the intent is to persuade children to buy or use the product.
· Given product commercials in print or electronic form that target second-grade children, the child consistently recognizes that the intent is to persuade children to buy or use the product.
Spelling

Spelling Unit 1

Goal: Represent all sounds in spellings of all words, including multi-syllabic words 

Conventional spellings of individual words are important for writing, and they also demonstrate deep knowledge of orthographic patterns.  However, as children are developing their word knowledge, it is important that they are able to represent all sounds in all words, including the use of invented spellings during drafting.
Sample Activities
1. Whole-Group.  As the teacher uses a graphic organizer to plan a shared writing piece, the teacher models segmentation and spelling of words.  For example, when writing the word “celebration,” she says, “Celebration is a long word.  When I write it, it helps to break it up.  The first part is /cel/ (writes it).  The next part is /e/ (writes it).  The next part is /bra/ (writes it).  And the last part is the suffix /tion/ (writes it).  When you are writing longer words, break them into smaller parts and spell each part.”


2. Independent. When students write independently, they will want to use words they cannot spell conventionally.  Teachers should encourage students to use words they know but cannot yet spell.  They can formalize this by instituting writing procedures.  When you are drafting, you can use words that you don’t know how to spell.  Think about how each part of the words sounds, and write the patterns for those sounds.  You can correct your spellings for your published copy.
Spelling Unit 1 – Assessment

Represent all sounds in spellings of all words, including multisyllabic words 

Given a writing prompt, on a first draft,
· The child cannot represent all sounds in spellings.
· The child represents all sounds in spellings, but does not spell previously taught words conventionally.
· The child spells previously taught words conventionally, and represents sounds logically for untaught patterns.
Spelling Unit 2

Goal: Spell CvC, VcE patterns, and R-controlled patterns in one-syllable words automatically 

Generally, children’s spelling skills lag behind their decoding skills.  Spelling work targets patterns previously mastered in decoding.

Sample Activities


1. Small-Group.  The teacher reminds children to use a segment-to-spell procedure, first thinking of the sounds, then the letters and letter patterns.  The teacher reminds the students that they know the sounds and patterns for short vowel words, silent e words, and r-controlled words.  She gives each child a sorting sheet with a column for each type.  Then she reads from a list of words, asking the children to listen to the word, think about the vowel sound, and then point to the category on their sorting sheet.  She provides 6 examples, (paste, snag, arch, plan, crate, sport) with error correction if needed.  Next, she repeats those same words, this time asking the children to spell each word in the appropriate column.


2. Independent.  Children sort picture cards into short vowel, r-controlled, and VcE categories.  Then they spell the words.
Spelling Unit 2 – Assessment

Spell CvC, VcE patterns, and R-controlled patterns in one-syllable words automatically

On a first draft in writing,
· The child cannot represent all sounds. 
· The child can represent all sounds in CVC words.
· The child can represent all sounds in VCE words.
· The child can represent all sounds in R-controlled words.
Spelling Unit 3

Goal:  Spell grade-level high-frequency words automatically 
Automatic, accurate spelling of high frequency words aids composition.  Instead of rote memory tasks, analysis of the patterns in those words facilitates memory for their spellings.  The same procedures used to teach children to decode high-frequency words can be used to teach them to spell them.

Sample Activities
1. Whole-Group.  The teacher introduces high frequency words using a regular routine.  “There are some important words that you are misspelling, and that is making it harder for readers to understand your writing.”  The teacher first pronounces the words (e.g., “Listen to this word.  The word is through.”)  Then the teacher asks students to segment the word while holding up one finger for each sound they hear. (Students segment and hold up 3 fingers).  The teacher writes the word on the board, saying, “You heard 3 sounds.  Now watch me write the word.  There are 7 letters.  The /oo/ sound in through is spelled -ough.  Let’s practice the spelling. (Students chant the spelling several times).  Remember, in the word through, you have to remember how the /oo/ sound is spelled.”  The teacher adds because to the word wall.


2.  Independent.  Students work in pairs to play concentration with high frequency word cards.  This time, one student chooses a card and reads the word.  The partner must then spell the word.  If it is spelled correctly, the student has the chance to look for a match.

Spelling Unit 3 – Assessment

Spell grade-level high-frequency words automatically
Given a high-frequency word inventory,
· The child cannot spell 80% of the words and needs to learn them.
· The child can spell 80% of the words but needs to work on other words.
· The child can spell 100% of the words accurately.
Spelling Unit 4

Goal: Understand and apply the e-drop principle accurately 

An important convention of English spelling requires the final e to be dropped in order to accommodate the -ing suffix (e.g., dive, diving) or other suffixes that begin with a vowel. This principle is highly dependable and should be directly taught using common examples. It is best to use examples in which the final e makes the preceding vowel long, although counterexamples (e.g., have, give, come) follow the same spelling principle (having, giving, coming).

Sample Activities
1.
Whole-Group. The teacher places two words on the board (e.g., dive and diving), pronounces each, and asks the students what happened to the e in the first word. When the students see that is has been dropped, the teacher writes an alternative spelling (diveing), draws a line through it, and tells the students that the e and i, when placed together, would be confusing to a reader. Next, the teacher places examples of VCe words on the board and asks the class to help spell the -ing form.

2.
Small-Group. The teacher reviews the principle and provides a new example (e.g., place, placing). A list of words is then presented on a white board and each student is asked to write the -ing form as the teacher monitors. A second list of words is then presented, this time of -ing words, and students are asked to “work backwards” and spell the VCe version. 

3.
Independent.  Students are given a mixed list of VCe and -ing words. In each case, they are asked to spell the other form.
Spelling Unit 4 – Assessment

Understand and apply the e-drop principle accurately

· Given nonsense words having the form CVCe, the child does not spell the -ing and -ed forms by dropping the final e.

· Given nonsense words having the form CVCe, the child spells 50% of the -ing and -ed forms by dropping the final e.
· Given nonsense words having the form CVCe, the child spells the -ing and -ed forms by dropping the final e.
Spelling Unit 5

Goal: Understanding and applying the doubling principle
The principle that a final consonant must be doubled when the suffixes -ed or -ing are added (e.g., hop, hopped, hopping) is fundamental to the English spelling system. It is necessary because it prevents us from incorrectly giving the vowel its long sound. This principle is highly dependable and should be directly taught using common examples. Learning it early will assist children not only in their own writing but during reading as well.

Sample Activities
1.
Whole-Group. The teacher places two words on the board (e.g., sit and sitting), pronounces each, and asks the students why there are two ts in the second word. The teacher writes an alternative spelling (siting), draws a line through it, and tells the students that if we spelled it this way we would need to pronounce it with a long i. Next, the teacher places examples of words ending with a short vowel and final consonant on the board and asks the class to help spell the -ing and -ed forms.

2.
Small-Group. The teacher reviews the doubling principle and provides a new example (e.g., bat, batting, batted). A list of words is then presented on a white board and each student is asked to write the -ing and -ed forms as the teacher monitors. A second list of words is then presented, this time of -ing and -ed forms, and students are asked to “work backwards” and spell the original version. 

3.
Independent.  Students are given a mixed list of root words and words with doubled consonants followed by -ed or -ing. In each case, they are asked to spell the other forms. A three-column chart could be used to organize this activity:

	Root
	-ing
	-ed

	pat
	
	

	
	slipping
	

	
	
	petted

	rot
	
	


Spelling Unit 5 – Assessment

Understanding and apply the doubling principle

· Given nonsense words having the form CVC, the child does not spell the -ing and -ed forms by doubling the final consonant.

· Given nonsense words having the form CVC, the child spells 50% of the -ing and -ed forms by doubling the final consonant.
· Given nonsense words having the form CVC, the child spells the -ing and -ed forms by doubling the final consonant.
Spelling Unit 6

Goal: Spells vowel teams accurately 

Because a vowel team usually represents more than a single phoneme, it is important that children learn the phonemes represented by the same team. This knowledge will not only assist them as spellers but as readers.

Sample Activities
1.
Whole-Group. The teacher selects a vowel team (e.g., ea) and writes it on the board as the center of a web diagram. The teacher then adds spokes that lead to common words that represent the various phonemes represented by the vowel team (e.g., bread, bead, create). The teacher stresses that when children meet words unfamiliar in print, they may need to try out more than one sound to arrive at a word they know. The teacher goes on to list common words in more than one list, each representing a different phoneme:

	bread

head

instead

dead
	bead

lead

plead


The teacher stresses that the spellings of these words must be learned individually because there is no rule to follow. 

2.
Small-Group. A game format can be used as the teacher reads the word on a card (drawn but not seen) by the student. The student must then spell the word the teacher says in order to advance, earn points, etc. Students may work in teams rather than individually.

3.
Independent. The students write words dictated by the teacher. The teacher makes sure to include common words representing the phonemes which are represented by the vowel team. This activity, although traditional, reflects the necessity of beginning with the auditory form of the word provided by the teacher and concluding with the spelling generated by the student.

Spelling Unit 6 – Assessment

Spells vowel teams accurately

· Given words that contain vowel teams and that are appropriate for second-grade texts, the child cannot spell them.

· Given words that contain vowel teams and that are appropriate for second-grade texts, the child can spell 50% of them.
· Given words that contain vowel teams and that are appropriate for second-grade texts, the child can spell them.
Grammar and Conventions

Grammar and Conventions Unit 1

Goal: Apply standard capitalization and punctuation rules in writing 
Teachers can model capitalization and punctuation rules in shared writing and then help students to apply them in their own writing.

Sample Activities
1. Whole-Group. The teacher models writing with a shared writing procedure on a dry-erase board, allowing the children to contribute ideas. “Let’s use a conversation in our story.  One character will ask a question, and the other character will answer.  Questions and answers are different kinds of sentences.  All sentences start with upper case letters.  Questions end with question marks.  Other sentences end with periods.”  


2. Independent. The students use an editing checklist before approaching the teacher for a writing conference.  The checklist includes these items: Every sentences starts with an upper case letter.  Every sentence has a punctuation mark.  Every sentence makes sense.

Grammar and Conventions Unit 1 – Assessment

Apply standard capitalization and punctuation rules 

Given a writing prompt, on a first draft,
· The child cannot capitalize or punctuate appropriately.
· The child can capitalize appropriately.
· The child can punctuate appropriately.
· The child can capitalize and punctuate appropriately.
Grammar and Conventions Unit 2

Goal: Form a variety of sentence structures

Children must learn to compose sentences that are more complex than the simple subject-verb-direct object structure.  
Sample Activities
1. Whole-Group. The teacher composes three simple sentences about the day’s events on sentence strips.  “We planted seeds.  We read a story. We went to art.”  She uses a magnet to attach the first sentence to a dry erase board.  She says, “We can write much better sentences if we work together.  One thing we can do is use our question words:  when, why, where, and how.  Let’s expand our sentences.  We planted seeds.  When did we do that?  Where did we do that?”  Children respond, “After lunch.  In the dirt.”  The teacher then writes those phrases on sentence strips.  The teacher shows children how to try different formats, adding the phrases at to the beginning and end of the simple sentence.  After lunch, we planted seeds in the dirt.  


2. Independent.  The teacher can give all students the other two simple sentences to expand by using question words: when, why, where, and how.  

Grammar and Conventions Unit 2 – Assessment

Form a variety of sentence structures
Given a simple sentence,
· The child cannot use sentence expansion techniques.
· The child can use sentence expansion techniques to produce additional sentence structures.
Grammar and Conventions Unit 3

Goal: Form a variety of sentence structures.

Second-grade students must go beyond simple sentence structures.  Teachers must model sentence expansion activities in order to provide children models of procedures.
Sample Activities
1. Whole-Group. The teacher uses a shared writing procedure to model sentence expansion.  After planning a writing piece together with the children, the teacher thinks aloud and drafts the first segment of the text, using mainly simple sentences.  Then he/she models sentence expansion to edit the sentences written.  He/she reads aloud each sentence, and thinks aloud whether to add “how, what, when, where, or why” information.  He/she chooses, with student input, one expansion for each sentence.  The teacher models the use of a comma to set off a subordinate phrase at the beginning of a sentence.  For example, the teacher begins the sentence, Farmers harvest crops.  Using the prompt, students add the phrase, “During the fall months” and the final sentence is: During the fall months, farmers harvest their crops.


2. Independent.  The teacher provides students with simple sentences from a whole-group activity.  He/she asks each student to expand the sentences by adding “how, when, where, or why” information.


3. Independent.  The teacher prompts students to find one simple sentence in their current writing draft.  The teacher asks each student to expand that sentence by adding “how, when, where, or why” information, paying attention to punctuation when they add information to the beginning.

Grammar and Conventions Unit 3 – Assessment

Form a variety of sentence structures
Given a simple sentence,
· The child cannot expand it accurately.
· The child can expand it but not punctuate it.
· The child can expand and punctuate it.
Grammar and Conventions Unit 4

Goal: Use standard conventions for friendly letters and envelopes 
Because friendly letters have clear-cut formatting conventions regardless of their readability, it is important that children learn them in the primary grades. The most effective strategy is to begin with intact examples and to progress to letters generated by students.

Sample Activities
1.
Whole-Group. The teacher projects a sample letter that is appropriate for second graders. Formatting conventions are systematically pointed out by labeling the principal parts (return address, date, greeting, body, closing, and signature). Next, the teacher tells the class that they will write a letter together. Because it is important to have a real-world context, the teacher will select one student as “sender.” This student will supply the home address and the recipient. Classmates suggest sentences as the teacher serves as scribe. When the letter is complete, the teacher reviews the formatting. Subsequent examples will involve other students as senders. Each sender is asked to copy the letter and provide the address of the person to whom it is written. The teacher then mails the letter and invites the student to share any response at a later time.

2.
Small-Group. The teacher reviews the formatting conventions and places a properly formatted letter in view of the students. Each student is asked to identify a person to whom they will write and to brainstorm thoughts they might convey. Referring to the model, they then compose letters individually as the teacher monitors and assists.

3.
Independent.  Each student composes an original letter to a classmate. The teacher creates pairs, ensuring that each student will receive exactly one letter. Formatting conventions are posted for easy reference. When all of the letters are completed, one student serves as mail carrier, delivering all of the letters. Each student then reads the letter and crafts a properly formatted response. The responses are delivered by another mail carrier.

Grammar and Conventions Unit 4 – Assessment

Use standard conventions for friendly letters and envelopes
· The child writes friendly letters and envelopes that reflect few or none of the standard formatting conventions.

· The child writes friendly letters and envelopes that reflect some of the standard formatting conventions.
· The child writes friendly letters and envelopes that reflect the standard formatting conventions.
Grammar and Conventions Unit 5

Goal: Use paragraph formatting correctly
Paragraph indention is essential to reading and writing connected text, and activities that create an awareness of it are easy to implement.

Sample Activities
1.
Whole-Group. As a teacher presents the process of writing an information report, indention can be reviewed as a formatting requirement. Digital projection of a sample text provides an opportunity to model indention while simultaneously modeling other aspects of the composition process.
2.
Small-Group. In the context of group assignments targeting the writing of an information report, the teacher can monitor paragraph indention.
3.
Independent.  Prior to assigning students the task of writing an information report independently, the teacher reminds them of the importance of indention and then monitors them to ensure its implementation.

Grammar and Conventions Unit 5 – Assessment

Use paragraph formatting correctly

· The child does not indent paragraphs in written compositions.

· The child does not consistently indent paragraphs in written compositions.
· The child consistently indents paragraphs in written compositions.
Grammar and Conventions Unit 6

Goal: Use knowledge of parts of speech to revise texts 

Knowledge of parts of speech, especially adjectives and adverbs, can assist children in accessing from memory alternative word choices as they revise their writing.

Sample Activities
1.
Whole-Group. The teacher displays a sentence (e.g., The man was tired) and calls attention to an adjective or adverb (tired). The teacher asks if anyone can identify the part of speech and then encourages the children to suggest other words of the same part of speech that might make the sentence more colorful or clear (weary, exhausted, sleepy). 

2.
Small-Group. The teacher provides students with a paragraph from a text they have recently read and asks them to underline all of the adjectives (or adverbs). The teacher then allows each child to select one adjective (or adverb) and suggest another that might have been used in its place.

3.
Independent.  The teacher responds to a draft (in part) by underlining an adjective or adverb and asking the student to think of another that might work as well or better. The teacher might write, for example, “Can you think of another adjective to use here instead?”

Grammar and Conventions Unit 6 – Assessment

Use knowledge of parts of speech to revise texts

· Given a sentence, the child cannot identify the part of speech of a selected word.

· Given a sentence, the child can identify the part of speech of a selected word but cannot suggest another word of the same part of speech that can be meaningfully substituted.
· Given a sentence, the child can identify the part of speech of a selected word and can suggest another word of the same part of speech that can be meaningfully substituted.
