                                                                                                                                                                  5th Grade ELA:  Unit 1 – Folktales, Tall Tales, and Legends


Comprehensive Curriculum

 Concept Correlations

Unit 1:  Folktales, Tall Tales, and Legends
Time Frame:  6 weeks

	Big Picture: (Taken from Unit Description and Student Understanding)
· Folktales are timeless expressions of culture and theme. 
· Folktales teach important lessons about the world, oneself, and others. 
· The genre includes traditional tales, fairy tales, fables, tall tales, etc.
· Folktales display the diversity of human cultures.  


	      At-A-Glance     






	Harcourt Story and Skill Correlation:

· Stormalong – Theme 3 (genre focus) 
· Paul Bunyan Makes Progress – Theme 3 ( genre focus)

· How Anansi Gave the World Stories -  Theme 4, Lesson 16 (genre focus, making inferences, literary patterns and symbols)

· The Ant and the Dove; The Lion and the Mouse –  Theme 5, Lesson 23( genre focus, compare and contrast, literary devices)
· How Beaver Stole Fire – Theme 5, Lesson 25 ( genre focus, literary devices, drawing conclusions)
· Literary Device – Theme 5 (T192-193, T226-227
· How-To Essay, Theme 6, Lesson 28 (T216)
· Narrative Composition, Theme 5 (T262-263)



	*Essential Ongoing Activities: 

· Activity A: Independent Reading

· Activity B: Vocabulary Study

· Activity C: Writing Craft Mini-Lessons

· Activity D: Grammar/Usage Mini Lessons

· Activity E: Decoding/Encoding


	Guiding Questions
	Activities

	Introduction: Folktales in Literature  

1. Can students define folktales?

      5.   Can students identify the cultural context of folklore?
	*Essential Ongoing Activities A-E


	
	*Activity 1: Folktales; GQ 1, 5

	Concept 1:  Comparing Folktales to Discover Characteristics

4. Can students make inferences or draw intended

           conclusions?
     6.   Can students compare and contrast two folktales?
	*Essential Ongoing Activities A-E


	
	*Activity 2:  Responding to Folktales; GQ 4,6


	
	*Activity 3:  Story Maps of Folktales;   GQ 4, 6


	Concept 2: Characteristics of Tall Tales and Legends

    2.  Can students identify the elements of tall tales and 
         legends?
    3.  Can students identify use of exaggeration?
	*Essential Ongoing Activities A-E

	
	*Activity 4: Tall Tales-Exaggerated Storytelling; GQ 2, 3

	
	*Activity 5:  Legends-Stories from the PastGQ 2,3

	
	*Activity 6: Summarizing and Classifying Characteristics of Tall Tales and Legends; GQ 2, 3

	Concept 3:  Writing and Presenting Tall Tales and Legends

7. Can students use the writing process efficiently?

8. Can students give oral presentations effectively?
	*Essential Ongoing Activities A-E

	
	*Activity 7:The Stuff of Yarns: Writing Tall Tales or Legends; GQ 7,8

	
	*Activity 8: Oral Presentation of Tall Tales and Legends; GQ 7,8



	
	*Activity 9: Evaluating and Receiving Feedback; GQ 7,8



	
	*Activity 10: How to Write a Tall Tale or Legend—Essays from Authors; GQ 7,8

	
	*Activity 11: Family of Folktales

GQ 7,8

	
	Activity 12: Today-Folktales in Media

GQ 7,8




	Documented GLEs


	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Identify word meanings using a variety of strategies, including:
	
	

	
	a
	use of context clues (e.g. definition, restatement, example, contrast) (ELA-1-M1)
	Comprehension
	

	
	b
	use of structural analysis (e.g. base words, roots, affixes) (ELA-1-M1)
	Comprehension
	

	
	c
	determining word origins (etymology) (ELA-1-M1)
	Comprehension
	

	
	d
	using electronic and print dictionaries, thesauruses, glossaries (ELA-1-M1)
	Comprehension
	

	05
	Identify and explain story elements, including:
	
	

	
	a
	theme development (ELA-1-M2)
	Analysis
	

	
	b
	character development (ELA-1-M2) 
	Analysis
	

	07
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including:
	
	

	
	a
	fiction (ELA-1-M3)
	Application
	

	
	d
	songs (ELA-1-M3)
	Application
	

	08
	Identify the connections between ideas and information in a variety of texts (e.g., cartoons, poetry, fiction, instructional manuals) and real-life situations and other texts (ELA-1-M4)
	Application
	

	09
	Identify cultural characteristics, including customs, traditions, and viewpoints, found in national, world, and multicultural literature in oral and written responses (ELA-6-M1)
	Knowledge
	

	10
	Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres in oral and written responses (ELA-6-M2)
	Analysis
	

	11
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genre, including:
	
	

	
	a
	fiction (e.g. folktales, fairy tales, fables, legends, short stories, novels) (ELA-6-M3)
	Application
	

	12
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including:
	
	

	
	a
	sequencing events and steps in a process
	Application
	

	
	c
	identifying stated and implied main ideas and supporting details for each (ELA- 7-M1)
	Knowledge
	

	
	e
	making simple inferences and drawing conclusions (ELA- 7-M1)
	Analysis
	

	
	g
	identifying literary devices (ELA- 7-M1)
	Knowledge
	

	17
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including:
	
	

	
	c
	thinking inductively and deductively (ELA-7-M4)
	Synthesis
	

	
	f
	distinguishing facts from opinions and probability (ELA-7-M4)
	Synthesis
	

	19
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1)
	Application
	

	23
	Use the various modes to write compositions, including:
	
	

	
	a
	how-to essays (ELA-2-M4)
	Synthesis
	

	
	b
	stories that incorporate dialogue, characters, plot, setting, and sensory details (ELA-2-M4)
	Synthesis
	

	25
	Write for various purposes, including evaluations of media, such as:
	
	

	
	b
	films, performances, or field trips (ELA-2-M6)
	Evaluation  
	

	32
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1)
	Application
	

	40
	Evaluate media for various purposes, including:
	
	

	
	a
	effectiveness of organization and presentation (ELA-4-M5)
	Evaluation
	

	
	b
	usefulness and relevance of information (ELA-4-M5)
	Evaluation
	

	41
	Participate in group and panel discussions, including:
	
	

	
	a
	explaining the effectiveness and dynamics of group process (ELA-4-M6)
	Application
	

	
	b
	applying agreed-upon rules for formal and informal discussions (ELA-4-M6)
	Application
	

	46
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including compositions and reports (ELA-5-M4)
	Application
	


Unit 1: Introduction—Folktales in Literature

GLEs

*Bolded GLEs are assessed in this unit

	07a
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including fiction (ELA-1-M3) (Application)

	11a
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including fiction (e.g., folktales, fairy tales, fables, legends, short stories, novels) (ELA-6-M3) (Application)

	12e
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making simple inferences and drawing conclusions (ELA- 7-M1) (Analysis)

	17c
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including thinking inductively and deductively (ELA-7-M4) (Synthesis)

	17f
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including distinguishing facts from opinions and probability (ELA-7-M4) (Synthesis)

	38
	Demonstrate active listening strategies (e.g., asking focused questions, responding to questions, making visual contact) (ELA-4-M4) (Application)

	41c
	Participate in group and panel discussions, including: assuming a variety of roles (ELA-4-M6) (Application)


	Purpose/Guiding Questions:

1. Can students define folktales?
5.   Can students identify       the cultural context       of folklore?


	Concepts & Vocabulary:

· Folktales, story elements (plot, setting, character, theme)

· Literary Terms (mood, dialogue, elaboration, sensory details)

· Writing process

· Types of folktales: “Why?” stories, fables, fairy tales, tall tales, legends, trickster tales

· Characteristics of folktales 

	Assessment Ideas:

· Student notes

· Class discussion

Activity Specific Assessment

Activity C

General Assessment List
	Resources:  
· “Types of Folktales” Teacher Supplemental Resource

· United Streaming

· Black Line Masters

· Harcourt /APCC Correlation Box (See APCC page 2)

 http://www.aaronshep.com/stories/folk.html (ex. Of folktales)  

~http://teacherlink.ed.usu.edu/tlresources/units/byrnes-africa/katshe/index.html (Mufaro’s Beautiful Daughters)
~ http://www2.muw.edu/%7Ekdunk/folk.html (folktale list) 

~ http://www.rickwalton.com/folktale/folktale.htm
(folktale and fairy tale list)

~ http://hrsbstaff.ednet.ns.ca/engramja/elements.html
(story elements)

~ http://www.teach-nology.com/cgi-bin/listening.cgi
(presentation rubric-listening)

~http://ecademy.agnesscott.edu/%7Elbutler/lessons/ftquiz.htm
(folktale vocabulary quiz)


Introductory Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Vocabulary GLEs will be covered throughout the unit.
*Activity A: Independent Reading (Ongoing) (Unit 1, CC Act. 1)(GLEs: 12a, 12b, 12c, 12e, 12f, 12g)
Materials List: reading material covering a wide range of topics and readability levels, learning logs

Regardless of the genre being addressed in each unit, students should read silently daily.  Sustained Silent Reading (SSR) occurs when students are reading texts at their independent reading level for an uninterrupted period of time.  SSR guidelines for class use may be found at http://www.dowlingcentral.com/Mrs.D/area/literature/ssr.html 

Students select their own books or reading materials that require neither testing for comprehension nor book reports.  Titles read and evidence of learning will be recorded in learning logs (view literacy strategy descriptions), which are a student’s record of new understandings, predictions, confirmation of predictions, explanations, and reflections.  An explanation and sample of a reflective learning log may be found at http://www.hull.ac.uk/php/cesagh/documents/LEARNINGLOG.doc .
If reading the folktale “The Birth of Pecos Bill” located at http://www.americanfolklore.net/folktales/tx6.html , a sample student response might read as follows:  

The character of Pecos Bill can be compared to Mowgli in The Jungle Book  because both were adopted by animals.  Bill was accepted by a mama coyote, and Mowgli was accepted by a pair of wolves.  The boys had fun running and 
playing with their animal families.  When both characters grew up, they left their animal families to live with other humans.

Student responses may also be elicited through other strategies, such as teacher conferencing, book talks, peer conferencing, or Reading Counts/Accelerated Reader, if available.  

*Activity B:  Vocabulary Study (Ongoing) (Unit 1, CC Act. 2) (GLEs: 01a, 01d, 04, 06a, 20a)
Materials List: varied word lists, dictionaries, thesauruses, glossaries

Throughout the unit, the teacher will emphasize vocabulary development by having students use context clues to figure out unfamiliar words in the tall tales and legends. The teacher and students will collaboratively create a word wall of the specialized vocabulary they may find in folktales.  Students will review words daily and will share aloud any instance in which they have heard or seen a word used in current, real-world context.  The teacher will aid student construction of usage links to the real world by providing examples.  Students will learn about word choice and develop specific vocabulary that clarifies the meaning of the topic. Students will also use electronic and print dictionaries, thesauruses, and glossaries when developing and selecting vocabulary for the oral and written stories.

*Activity C: Writing Craft Mini-Lessons (Ongoing) (Unit 1, CC Act. 3) (GLEs: 26c, 27, 28b, 28d)
Materials List: student writing samples
As an introduction, the teacher will instruct students in the writing process.  To allow students to connect the writing process with familiar language use, students will construct a draft conversation between two friends as they discuss the day’s lunch menu.  During the editing and proofreading process, students will correct errors in capitalization and quotations.  Revisions will occur until errors have been corrected.

As students progress toward development of compositions with topic sentences and complex sentence structure, they will practice using a variety of sentence structures
(e.g., simple, compound) and types (i.e., declarative, interrogative, imperative, and exclamatory) as well as proper use of negatives, with the editing and proofreading process.  Students will continue to focus on capitalization, use of quotations, subject-verb agreement, and correction of sentence fragments in their later work. Students will peer edit writing by the members of their authors’ groups to reinforce proofreading skills.
Since folktales have many instances of dialogue, students will practice using quotation marks to indicate a speaker’s words.  An example of a mini-lesson is as follows: The teacher will write and punctuate the sentence below.


“Joey,” Jana said, “you and your sister share an exaggerated sense of humor.”  

Students will discuss and compare the sentence to one that begins with a speaker (i.e., Jana said, “Joey, you and your sister share an exaggerated sense of humor.”).  Small groups of students will then develop one-minute conversations in which members discuss the special talents of two classmates.  Afterwards, students will write the conversations on transparencies.  The groups will share their work as class members orally identify correct use of quotation marks and solutions to incorrect usage.  Students will additionally check for correct capitalization of proper nouns.

Suggested Activity Specific Assessment 

Students will create, with teacher guidance, a writer’s checklist of marks to use during the editing and proofreading process. Students will focus on capitalization, quotations, subject-verb agreement, and identification of sentence fragments in their own work. A sample may be found at http://www.smbsd.org/uploaded/reading/files/Key_Proofreading_Marks_3-6.pdf
If choosing to create one that references specific skills that students have not yet mastered, the teacher may encourage students to add images as well.  To provide a simple visual reminder for each item on the checklist, students may draw symbols that represent each of the errors and discuss with the class until consensus is reached.  Like the standard use of ¶ to represent one’s need for a new paragraph or ˆ when a letter or word needs to be inserted, students need some standard symbols to use as they proofread and edit. 
*Activity D: Grammar/Usage Mini-Lessons (Ongoing) (Unit 1, CC Act. 4) (GLEs: 28b, 28d)
Materials List: student writing samples, board or transparency/overhead projector, learning log
Grammar instruction should occur within the context of students’ reading and writing.

Writer’s Express: A Handbook for Young Writers, Thinkers, and Learners or other grammar handbooks may be used to teach elements of grammar, punctuation, and style. Emphasis is placed on solidifying punctuation skills learned in earlier grades and learning how to proofread and edit writing. 
Students will focus on capitalization, use of quotations, subject-verb agreement, and correction of sentence fragments in their later work. 
An example of a mini-lesson is as follows: The teacher will write the sentence below on the board or a transparency.  The students will orally divide the sentence into two shorter sentences and will list the two in learning logs (view literacy strategy descriptions).  The teacher may also write the two shorter sentences for use in discussion.  The class will discuss whether the sentences can be combined in any other ways.  Students will summarize discussion in learning logs.

Armadillos are very heavy, but they can inflate their stomachs with air and float on water.
* Activity E: Decoding/Encoding (Ongoing) (GLEs: 01b, 01c)
Materials List: teacher-created lists, list derived from student writings, Harcourt textbook, Harcourt spelling lists 

Throughout the unit, the teacher will review decoding and encoding strategies with the students.  Students will analyze words fitting the structural patterns daily (5-10 minutes) and will share aloud any other words they have heard or seen in current, real-world context that fit the patterns.  The teacher will aid student understanding of structural analysis by providing examples.

Unit 1 Focus: (approximately one week per focus)

1. Closed syllable patterns (Theme 1: T63, T66)

2. Open syllable patterns (Theme 1: T137)

3. Syllable patterns: vowel digraphs (Theme 1: T201, T204)

4. Structural analysis: inflections ​-ed, -ing (Theme 1: T257, T260)

5. Review: (closed syllable patterns; open syllable patterns; syllable patterns; digraphs; structural analysis: inflections –ed, -ing) (Theme 1: T312-313)

Suggested Assessments:  

i-LEAP formatted tests; student writing

*Activity 1:  Folktales (Unit 1, CC Act. 5) (GLEs: 07a, 11a, 12e, 17c, 17f, 38, 41c)
Materials List: learning log, What Are Your Opinions About Tall Tales and Legends? opinionnaire BLM (one per student)
The teacher will explain that folktale is a general term for numerous tales told by common folk.  Folktales, eventually collected and written in narrative form, will be defined by students in learning logs (view literacy strategy descriptions) as stories that have been retold within a culture for generations and are well-known through repeated storytelling. The teacher will explain that sometimes folktales are subdivided into tales of tall tales, legends, fairy tales, and fables.  The teacher will provide students with an opinionnaire (view literacy strategy descriptions) (See BLM.) that will encourage students to take a position about the topic of folktales and defend it.  Students will work in pairs to discuss statements and write reasons for opinions.  
Through use of the opinionnaire, students will decide if tall tales and legends are based in fact and if the tales tell of universal human needs.  They will also determine which one has more historical truth.  Finally, students will determine a purpose for folktales.  Students should provide specific reasons and examples for their position.  Afterward, a class discussion could be held for students to express their differing opinions.  Discussion of individuals’ statements should create a bridge to information and ideas to be found in later readings of folktales.  Students will retain opinionnaires until completion of Activity 10.  Students will then revisit their initial opinions and revise them, if necessary.   

Unit 1:  Concept 1: Comparing Folktales to Discover Characteristics
	05a
	Identify and explain story elements, including theme development (ELA-1-M2) (Analysis)

	07a
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including fiction (ELA-1-M3) (Application)

	09
	Identify cultural characteristics, including customs, traditions, and viewpoints, found in national, world, and multicultural literature in oral and written responses (ELA-6-M1) (Knowledge)

	10
	Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres in oral and written responses (ELA-6-M2) (Analysis)

	11a
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including fiction (e.g., folktales, fairy tales, fables, legends, short stories, novels) (ELA-6-M3) (Application)

	12b
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing information (ELA- 7-M1) (Comprehension)

	12c
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying stated and implied main ideas and supporting details for each (ELA- 7-M1) (Knowledge)

	12e
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making simple inferences and drawing conclusions (ELA- 7-M1) (Analysis)

	12g 
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA- 7-M1 
(Knowledge)

	17d
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including generating a theory or hypothesis (ELA-7-M4) (Synthesis)

	19
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1) (Application)

	21c
	Develop grade-appropriate compositions applying writing processes such as drafting (ELA-2-M3) (Synthesis)

	38
	Demonstrate active listening strategies (e.g., asking focused questions, responding to questions, making visual contact) (ELA-4-M4) (Analysis)


	Purpose/Guiding Questions:

4. Can students make inferences or draw intended conclusions?

     6.   Can students compare and contrast                      two folktales?
	Concepts & Vocabulary:

· Review vocabulary from introduction

· Compare/contrast

· Writing process

	Assessment Ideas:

· Teacher-made test based on activities

· General Assessment List


	Resources:

· See Teacher Made Supplemental Resources (TMSR)

· Black Line Masters

· Literacy Strategies Packet

· Harcourt/APCC Correlation Chart



Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Essential Ongoing Activities:

· Activity A: Independent Reading

· Activity B: Vocabulary Study

· Activity C: Writing Craft Mini-Lessons

· Activity D: Grammar/Usage Mini Lessons
· Activity E: Decoding/Encoding
*Activity 2:  Responding to Folktales (Unit 1, CC Act. 6)(GLEs: 05a, 07a, 09, 11a, 12c, 19, 21c, 38)
Materials List: various examples of American tall tales and legends, learning logs, Reader’s Response BLM (teacher use), Harcourt stories: (Theme 4) How Anansi Gave the World Stories, (Theme 5) How Beaver Stole Fire, The Ant and the Dove; The Lion and the Mouse
The teacher will explain that for years Americans read and heard few tales other than those from Europe.  As America grew as a country, so did the national collection of folktales, particularly tall tales and legends.  The teacher will read aloud several examples (See resource list.).  The teacher will guide students to create a brief response that includes first thoughts upon hearing a story (See BLM.)  In learning logs (view literacy strategy descriptions), students will quickwrite an initial reader’s response to a story selected from the read-aloud examples.  Students will edit their learning log entries for use of introductions and conclusions, appropriate word choice, and relevant elaboration; they will then record a second draft.  Finally, students will respond in one or more paragraphs to a reflective prompt in learning logs.  The prompt would be listed as Describe what you know now about folktales that you did not know before.  Students will keep learning logs throughout the unit for creative writing, for taking notes, and for use as a resource list for additional activities.

*Activity 3:  Story Maps of Folktales (Unit 1, CC Act. 11) (GLEs: 09, 10, 11a, 12b, 12e, 12g, 17d)
Materials List: various folktales, paper to create story maps or copies of template (one per student), Internet access, learning logs, Harcourt stories: (Theme 4) How Anansi Gave the World Stories, (Theme 5) How Beaver Stole Fire, The Ant and the Dove; The Lion and the Mouse, T66-67 (literary patterns and symbols) T68-69 (inferences), T192-193 (literary devices), T309-310 (literary devices), T190-191 (compare and contrast)
Stressing the cultural context of folktales, the teacher will read aloud two folktales of related variety and topic from different countries (e.g., tall tales from the American Old West, legends about a particular holiday or character, trickster tales, Cinderella tales [See resource list.], etc.). 

Students will map out major concepts and events to connect links visually between the two shared tales. A story map reminds one to begin a story by introducing the characters, the setting, and the problem.  Next, it reminds the writer to include the complication caused by the problem, the climax, and the resolution.  A story map template may be found at http://schools.lapeer.org/isd/ciss/talac/mayfieldt/storymapping.htm or at http://www.eduplace.com/graphicorganizer/pdf/storymap2_eng.pdf, while a story map student guide may be found at http://www.teachertools.org/documents/How%20to%20make%20a%20story%20map.doc.

To add a technology element, students may access an interactive tool found at http://www.readwritethink.org/materials/storymap/ which assists in prewriting and post reading activities by focusing on development of character, setting, conflict, and resolution.
As a form of modeling the desired story-mapping action, the teacher may choose to describe his/her own thoughts while reading aloud; this method is known as Think-Aloud.  Students will work in groups to complete story maps while the teacher facilitates to review story elements. Sequencing, summarizing, and paraphrasing are skills that will be taught during the making of story maps for folktales. To aid student comprehension of thematic details and identification of plot elements, the teacher will review the use of descriptive and sensory language, which includes identifying literary devices, specific word choice, correct subject-verb agreement, and a variety of sentence structures.  

When the story maps are completed, students will use them to identify similarities and differences between the two folktales.  By analyzing the graphically displayed plot elements, students should be able to explain how cultural viewpoints are reflected, to identify patterns in the texts, to discuss and question the relationships indicated by the patterns, to create a theory for why the unlike elements were included in the tales, and to expand the general definition of  folktale from Activity 5. Students will write an expanded definition in their learning logs (view literacy strategy descriptions) and include reflective comments that explain how they arrived at their conclusion.   Students will also review opinionnaires (view literacy strategy descriptions) completed during activity 5.  Since students have read various folktales to discover characteristics, vocabulary, and purpose, they will review their initial opinions and revise them, if necessary.

Unit 1:  Concept 2:  Characteristics of Tall Tales and Legends

	1a-d
	Identify word meanings using a variety of strategies including: using context clues (e.g., definition, restatement, examples, contrast), using structural analysis (e.g.,  base words, roots, affixes), determining word origins (etymology), using electronic and print dictionaries, thesauruses, glossaries (ELA-1-M1) (Comprehension)

	05a
	Identify and explain story elements, including theme development (ELA-1-M2) (Analysis)

	05b
	Identify and explain story elements, including character development (ELA-1-M2) (Analysis)

	05d
	Identify and explain story elements, including plot sequence (e.g. exposition, rising action, climax, falling action, resolution) (ELA-1-M2) (Analysis)

	07a
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including fiction (ELA-1-M3) (Application)

	08
	Identify the connections between ideas and information in a variety of texts (e.g., cartoons, poetry, fiction, instructional manuals) and real-life situations and other texts (ELA-1-M4) (Application)

	09
	Identify cultural characteristics, including customs, traditions, and viewpoints, found in national, world, and multicultural literature in oral and written responses (ELA-6-M1) (Knowledge) 

	11a
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including fiction (e.g., folktales, fairy tales, fables, legends, short stories, novels) (ELA-6-M3) (Application)

	12b
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing information (ELA- 7-M1) (Application)

	12c
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying stated and implied main ideas and supporting details for each (ELA-7-M1) (Knowledge)

	12f
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including predicting the outcome of a story or situation with reasonable justification (ELA-7-M1) (Application)

	17c
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including thinking inductively and deductively (ELA-7-M4) (Synthesis)

	17f
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including distinguishing facts from opinions and probability (ELA-7-M4) (Synthesis)

	18c
	Write multi-paragraph compositions on student- or teacher-selected topics organized with elaboration (e.g., fact, examples, specific details) (ELA-2-M1) (Synthesis)

	18d
	Write multi-paragraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify points and ideas (ELA-2-M1) (Synthesis)

	21a
	Develop grade-appropriate compositions applying writing processes such as selecting topic and form (ELA-2-M3) (Synthesis)

	21d

	Develop grade-appropriate compositions applying writing processes such as conferencing (e.g., peer and teacher) (ELA-2-M3) (Synthesis)

	25c
	Write for various purposes, including explanations of stories and poems using retellings, examples, and text-based evidence (ELA-2-M6) (Evaluation)

	38
	Demonstrate active listening strategies (e.g., asking focused questions, responding to questions, making visual contact) (ELA-4-M4) (Analysis)

	  Purpose/Guiding Questions:

 2.  Can students identify the elements of tall tales and legends?
 3.  Can students identify use of exaggeration?
 
	Concepts & Vocabulary:

· Characteristics of tall tales and legends

· Suggested Vocabulary:

Exaggeration, feat, wit, humor, brag, supernatural

	Assessment Ideas:

Activity 5
Suggested General Assessment List
	Resources:

· United Streaming

· http://www.snickerdoodleforkids.com/listenup/ (folktale w/ songs) 

http://www.paulbunyantrail.com/talltale.html
· (animated story)
· http://www.animatedtalltales.com/en/
(animated tall tales)

· http://www.americanfolklore.net/
Tall Tales
· http://42explore.com/talltale.htm
· http://www.funbrain.com/brain/ReadingBrain/ReadingBrain.html  mad libs
· Harcourt/APCC Correlation Box (APCC page 2)
· Black Line Masters
· Literacy Resource Packet



Instructional Activities
Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Note: Vocabulary GLEs will be covered throughout the unit. 

*Essential Ongoing Activities:

· Activity A: Independent Reading

· Activity B: Vocabulary Study

· Activity C: Writing Craft Mini-Lessons

· Activity D: Grammar/Usage Mini Lessons
· Activity E: Decoding/Encoding
*Activity 4:  Tall Tales—Exaggerated Storytelling: Paul Bunyan and Beyond (Unit 1, CC Act. 7) (GLEs: 05b, 05d, 07a, 09, 10, 11a, 12c, 12f)
Materials List: variety of tall tales, to include Paul Bunyan, board or chart paper, Exaggerated Storytelling Word Grid BLM (teacher use), learning logs, Harcourt stories: (Theme 3) Paul Bunyan Makes Progress, Stormalong
The teacher will ask students to define exaggeration and to suggest personal characteristics that could be exaggerated in storytelling.  Possible brief definitions include overstatement, extravagance, elaboration, misrepresentation, and a stretch of the imagination.  On a board or a piece of chart paper, the teacher will write student replies in a word grid (view literacy strategy descriptions) like the following (See BLM.): 

	Exaggeration
	Overstatement
	Extravagance
	Elaboration
	Misrepresentation
	Stretch

of the imagination

	Humor
	
	
	
	
	

	Curiosity
	
	
	
	
	

	Strength
	
	
	
	
	

	Stature
	
	
	
	
	


The vertical dimension of the chart represents synonyms that indicate various forms of exaggeration.  The horizontal dimension represents personal characteristics that can be exaggerated during storytelling.  The teacher will then read aloud a story of Paul Bunyan and direct students to point out examples of exaggeration.  With the students’ participation, the teacher will fill in the word grid by placing “+” in the space corresponding to the characteristic and the form of exaggeration that best describes it.   Versions to be used for storytelling by the teacher may be found at http://www.americanfolklore.net/paulbunyan.html .  See resource list for suggestions of children’s literature.  Allow time for students to quiz each other over the information in the word grid in preparation for tests and other class activities.  Students will also create a learning log (view literacy strategy descriptions) entry to include the definition and some text-based examples.  The teacher will continue by reading several other tall tales (i.e., Slue-foot Sue, Joe Magarac, Stormalong), pausing before the end of each story and asking the students to predict outcomes. Versions about Slue-foot Sue and others may be found at http://www.americanfolklore.net/folktales/tx2.html 

Students will identify and list commonalities among the stories in order to define the characteristics of tall tales; the list will be placed in learning logs. The teacher will identify and discuss patterns that underlie structure and explain that tall tales will exhibit some of the following characteristics: 

· The main character accomplishes great feats using strength and wits.

· The author uses exaggeration and humor; the hero brags and/or makes fun of himself or herself and has a colorful way of speaking.

· Famous people and places show up in the story.

· The story often starts when the hero is a child. 

· The story can reflect historical events while recounting supernatural adventures and mishaps. 

Students will identify multicultural dimensions of the stories. Students will create mind maps that include elements of setting, plot, characters, conflict, and sequence of events. A source for mind maps or think links may be found at: http://www.studygs.net/mapping/. They will compare and contrast story elements in two or more books and identify stated and implied main ideas and supporting details. 

*Activity 5:  Legends—Stories from the Past:  Casey Jones and Beyond (Unit 1, CC Act. 8) (GLEs: 05a, 05b, 05d, 07a, 11a, 12c, 12f, 17c, 17f, 38, 39a)
Materials List: variety of legends, to include Casey Jones, learning logs, paper to create graphic organizer

The teacher will select and read aloud the story of Casey Jones and several other short legends (Versions of Native American legends to be used for storytelling may be found at http://www.firstpeople.us/FP-Html-Legends/TheChildrenofCloud-Pima.html ).  Students will predict outcomes as the teacher pauses near the end of each story.   Students will identify commonalities among the stories in order to define the characteristics of legends. As an addition to learning logs (view literacy strategy descriptions), students will list commonalities. The teacher will explain that, as an example of a literary genre, legends will exhibit some of the following characteristics:

· A legend is a story from the past about a subject that was, or is believed to have been, historical truth.  The story is rooted in the authenticity of the character but fictional in detail.

· Legends concern people, places, and events. 

· Usually the subject of a legend is a saint, a king, a hero, or a famous person.

· A legend is associated with a particular place and a particular time in history. 
· A legend has a more austere tone than a folktale.

· Legends reflect values of the culture and goals of its people.

Students will reread legends with a partner to distinguish between facts and fictional details within characterization, historical setting, and multicultural roles.   The teacher will guide students to identify stated and implied main ideas and supporting details in a class discussion. Students will select a legend for class presentation that will include visuals of characteristics, main ideas, details, and elements. 

Students will then form groups of three or four students.  The teacher will explain that they will be called on randomly to come to the front of the room to act as a team of “professor know-it-alls” about specific elements of character, plot, and theme development in Casey Jones.  Groups will prepare for professor know-it-all (view literacy strategy descriptions) by thinking of questions that require responses of character, plot or theme (e.g., Which element shows that Casey’s courage and patience are rewarded?).  The teacher may guide students to brainstorm about the elements before creating questions.  For example, characters that are symbolic of good or evil, such as heroes who are strong, brave, kind, curly-haired or fair-haired, and sympathetic; or themes that show how courage, patience, and hard work are rewarded; or plot elements that are repetitive or require resolution.  The first team will move to the front of the room.  Both peers and the teacher will question the team.  The groups will rotate after five minutes or so to continue.

	Assessment

Students will listen as the teacher reads aloud one short legend that has not been discussed in class. Students will predict and write an outcome to the legend. After completion of writing, the teacher will facilitate a brief oral sharing of predictions and lead the class to classify them into broad categories.
  Following presentation of the book talk, students will respond to the following prompt within learning logs (view literacy strategy descriptions): Now that I know how the problem of _____________ was solved in the story, I might….



*Activity 6:  Summarizing and Classifying Tall Tales and Legends (Unit 1, CC Act. 9 & 10) (GLEs:  1 a-d,  05a, 05b, 11a, 12b, 18c, 18d, 21a, 21d, 25c) 

Materials List: Characteristics Summary Checklist BLM, computer with PowerPoint program (optional), variety of folktales
Students will independently identify provided examples, such as Pecos Bill, Davy Crockett, Mike Fink, etc. as tall tales and/or legends. After students classify stories students will identify personal experiences that relate to the stories. The teacher may create a game to encourage the class to accumulate more points than the teacher for correct identification of books. Through discussion with the teacher, students will interpret and name characteristics, such as vocabulary, theme, and character development that identify the work as either a tall tale or a legend.  (see Teacher Made Supplemental Resources “Tall Tale T-chart” and “Legend T-chart” or Characteristics Summary Checklist BLM) If words are unknown, the teacher incorporates them into the vocabulary for the unit. Once the learner classification has been either affirmed or corrected, students read materials independently or with partners. Students may also have the option to read to younger students. Materials may be housed in a classroom library.

Students will choose a tall tale or legend. They will write a composition, in which they summarize the tall tale or legend, in their own words and justify why it belongs in that genre.  Students will meet in small groups to revise and peer edits their summaries for clarity.  As a technology option, students may produce a PowerPoint® presentation of outlines and a word-processed multi-paragraph composition as their final draft.  Students read materials independently or with partners. Students may also have the option to read to younger students.  Materials may be housed in a classroom library.

Unit 1:  Concept 3:  Writing and Presenting Tall Tales and Legends

	05b
	Identify and explain story elements, including character development (ELA-1-M2) (Analysis)

	05c
	Identify and explain story elements, including relationship of word choice and mood (ELA-1-M2) (Analysis)

	06a
	Identify and explain literary devices in grade-appropriate texts, including how word choice and images appeal to the senses and suggest mood, tone, and style (ELA-1-M2) (Analysis)

	06b
	Identify and explain literary devices in grade-appropriate texts, including foreshadowing (ELA-1-M2) (Analysis)

	07a
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including fiction (ELA-1-M3) (Application)

	07c
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including poetry (ELA-1-M3) (Application)

	07d
	Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including songs (ELA-1-M3) (Application)

	11c
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genre, including poetry (e.g. lyric or narrative) (ELA-6-M3) (Analysis)

	11d 
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genre, including drama (e.g. one act play or skit) (ELA-6-M3) (Synthesis)

	12a
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including sequencing events and steps in a process (ELA-7-M1) (Application)

	12g
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA- 7-M1) (Knowledge)

	18a
	Write multi-paragraph compositions on student- or teacher-selected topics organized with an established central idea (ELA-2-M1) (Synthesis)

	18b
	Write multi-paragraph compositions on student- or teacher-selected topics organized with important ideas or events stated in sequential or chronological order (ELA-2-M1) (Synthesis)

	18c
	Write multi-paragraph compositions on student- or teacher-selected topics organized with elaboration (e.g., fact, examples, specific details) (ELA-2-M1) (Synthesis)

	20a
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2) (Synthesis)

	20b
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2) (Synthesis)

	20c
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader (ELA-2-M2) (Synthesis)

	20d
	Develop grade-appropriate compositions on student- or teacher-selected topics that include clear voice (clear personality) (ELA-2-M2) (Synthesis)

	20e
	Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure (ELA-2-M2) (Synthesis)

	22
	Develop grade-appropriate paragraphs and multi-paragraph compositions using the various modes (i.e., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4) (Synthesis)

	23a
	Use the various modes to write compositions, including how-to essays (ELA-2-M4) (Synthesis)

	23b 
	Use the various modes to write compositions, including stories that incorporate dialogue, characters, plot, setting, and sensory details (ELA-2-M4) (Synthesis)

	24
	Develop writing/compositions using a variety of literary and sound devices, including similes, metaphors, and onomatopoeia (ELA-2-M5) (Synthesis)

	25a
	Write for various purposes, including formal and informal letters that state a purpose, make requests, or give compliments (ELA-2-M6) (Evaluation)

	25b
	Write for various purposes, including evaluations of media, such as films, performances, or field trips (ELA-2-M6) (Evaluation)

	25c
	Write for various purposes, including explanations of stories and poems using retellings, examples, and text-based evidence (ELA-2-M6) (Evaluation)

	32
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1) (Application)

	35
	Restate or describe oral directions/procedures for tasks (ELA-4-M2) (Application)

	36
	Adjust volume and inflection to suit the audience and purpose of presentations (ELA-4-M3) (Application)

	37
	Organize oral presentations with a thesis, an introduction, a body developed with relevant details, and a conclusion (ELA-4-M3) (Evaluation)

	39c
	Deliver formal and informal presentations for a variety of purposes, including explanations of projects (ELA-4-M4) (Evaluation)

	40a
	Evaluate media for various purposes, including effectiveness of organization and presentation (ELA-4-M5) (Evaluation)

	40b
	Evaluate media for various purposes, including usefulness and relevance of information (ELA-4-M5) (Evaluation)

	41a
	Participate in group and panel discussions, including explaining the effectiveness and dynamics of group process (ELA-4-M6) (Application) 

	41b
	Participate in group and panel discussions, including applying agreed-upon rules for formal and informal discussions (ELA-4-M6) (Application)

	41c
	Participate in group and panel discussions, including assuming a variety of roles (e.g., facilitator, recorder, leader, listener) (ELA-4-M6) (Application)

	43a
	Locate and integrate information from grade-appropriate resources, including multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias) (ELA-5-M2) (Application)

	46
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including compositions and reports (ELA-5-M4) (Application)

	Purpose/Guiding Questions: 
6. Can students use the writing process efficiently?

7. Can students give oral presentations effectively?

	 Concepts & Vocabulary:

· Figurative language  (i.e. similes, metaphors, onomatopoeia, hyperbole, etc.)
· Content Specific Vocabulary 
· Story Specific Vocabulary indicated by student need
· Larry Bell’s 12 Power Words

	Activity-Specific Assessment:
Activities 7,8,9,10,11,12
General Assessment List
	Resources:

· Harcourt Story / APCC Correlation Chart 
· Suggested Titles for activities can be found at the end of the unit.

· Black Line Masters

· Narrative Composition, Theme 5 (T262-263)
· How-To Essay, Theme 6, Lesson 28 (T216)


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Essential Ongoing Activities:

· Activity A: Independent Reading

· Activity B: Vocabulary Study

· Activity C: Writing Craft Mini-Lessons

· Activity D: Grammar/Usage Mini Lessons
· Activity E: Decoding/Encoding
*Activity 7:  The Stuff of Yarns: Writing Tall Tales or Legends (Unit 1, CC Act. 12) (GLEs: 05b, 05c, 06a, 07a, 18a, 18b, 18c, 19, 20a, 20c, 21b, 21c, 21d, 22, 23b, 24, 35, 43a, 46) 
Materials List: grade-appropriate resources (e.g., specialized dictionaries, thesauruses, etc.), available publication software, Harcourt Narrative Composition, Theme 5 (T262-263)
Students will divide into groups of two or three (authors’ groups) to brainstorm possible scenarios for tall tales or legends, which may take the form of a story, a play, or a script for Readers’ Theater. (Reference Harcourt Narrative Composition, Theme 5 (T262-263) Narrative Composition, Theme 5 (T262-263) Next, author groups will outline the scenario, including plot, characters, and conflict, and make specific references to favorite tall tales or legends previously discussed. Groups will draft the tall tales or legends they have outlined.  They will focus on the following:  appropriate word choice and colorful language, mood, sound devices, exaggerating the hero’s characteristics, and chronological order for sequencing the plot of the story.  Students will use specialized dictionaries and other resources to create the work.  While drafting the folktales, students will check with peers to question authorial intent and suggest additional incidents that could be included or ones that should be deleted to strengthen stories.  Students should discuss peer suggestions for selection or deletion of incidents since one’s expectation for the completed tale may reflect personal experiences and strong emotions.  The focus of the collaborative writing efforts should be on establishing chronological order and the structures and conventions of tall tales and legends. Students will create a final draft.  

Students will publish the final versions of their stories in a class book. Students will utilize available technology to create borders, graphics, and titles that support the elements of each work and engage reader interest. The teacher will conference with students as necessary to discuss selection of title and images.

Note: A modification for Activity 12 is to allow students to partner with their peer editor to present one of their two folktales.  

Suggested Activity Specific Assessment
Students will view the class publication and select one tale or legend that relates to personal experience. Students will write an explanation of the life lessons to be learned by using text-based evidence. 

*Activity 8:  Oral Presentation of Tall Tales and Legends (Unit 1, CC Act. 13) (GLEs: 11d, 25a, 32, 36, 37) 
Materials List: letter-quality paper and envelopes, chart paper to record first draft of student-created rubric (Teacher will write/type so that he/she can photocopy the completed rubric for use in Activity 14.), audio recorder

The class will prepare for oral presentations with the following activities:

· The teacher will review the process of letter writing and stress the importance of including all relevant information, such as name of event, time, location, etc. when making a request within the correspondence. Students will write a letter requesting the presence of a selected person to hear the oral presentation. Letters will be mailed or hand-delivered to invited guests.   

· As a class, students and teacher will develop a simple rubric to evaluate the oral presentation of the tall tales or legends. The rubric may include the following components: student used appropriate eye contact with the audience; student began with an introduction to the legend or tall tale; student provided enough details to explain the tall tale or legend; student organized details to support development of story; student ended with an obvious conclusion; student organized the oral presentation so the introduction, body, and conclusion were evident; and student spoke with a clear voice and appropriate volume and inflection.  The class will discuss how they will apply the rubric to the presentations so the feedback is constructive and positive for all concerned.   

· The class will write directions explaining the purpose, use, and intent of the rubric, so the invited audience members may easily complete one during the feedback process. 

· Students will read their tales to the class and invited audience members. The teacher will record the oral presentations in preparation for Activity 14.

Suggested Activity Specific Assessment

The teacher will observe during oral presentations student adherence to the guidelines requiring a clear introduction, a body with supporting details, and a conclusion, as established in Activity 12.

*Activity 9:  Evaluating and Receiving Feedback (Unit 1, CC Act. 14) (GLEs: 18c, 25b, 32, 36, 40a, 40b, 41a, 41b, 41c)
Materials List: copies of rubric completed in Activity 13, audio recorder and taped readings from previous activity
Students will divide into groups of four to become listeners’ panels. The teacher will assign roles for members, so that each may be able to later contribute to the written feedback; roles may be assigned as follows: a student to monitor eye contact, one to listen for examples from the introduction, one to listen for examples of the body of the presentation, and one to listen for concluding statements.  Students will demonstrate active listening strategies while paying attention to one or more audio recordings of live performances. Each group will receive a printed copy of the student-created rubric and will collaborate to provide written feedback. While listening to the audio composition, students will also evaluate the speaker on diction and enunciation, volume and inflection, and the speaker’s incorporation and organization of details to support the story line. When the whole class comes back together, panel members will share selected comments from their evaluation and participate in the larger teacher-facilitated discussion.  

[image: image1]
*Activity 10:  How to Write a Tall Tale or Legend—Essays from Authors (Unit 1, CC Act. 15) (GLEs: 12a, 19, 22, 23a, 25c, 39c) 
Materials List: various folktales from which to select text-based examples, Steps in Process BLM, Harcourt - Theme 6, Lesson 28 (T216)
Following reflection on personal level of competence in explaining the creation process, students will create an explanation/process graphic organizer (view literacy strategy descriptions) to show the steps in the process.   

An example of the graphic organizer describing how to write a tall tale might look similar to the following (See BLM.): 

 
	
	1. Examine setting to see if it begins in childhood of main character
	
[image: image2]

	6. Tell how the main character accomplishes great feats using strength and wits


	
	2. Use colorful language that matches the setting and time period

	5. Tell of historical events that allow main character to act or react supernaturally
	
	3. Make sure main character uses exaggeration and humor to brag on self

	
	4. Include famous people or places to better explain setting
	
[image: image3]


Student authors will compose a short essay explaining how to write a tall tale or legend. (Reference Harcourt How-To Essay, Theme 6, Lesson 28 (T216) Individuals will identify and give details of each step of the process.  The teacher may assist those students who are not working at an independent level.  Paragraphs will include evidence from stories as examples of stages of the process. The teacher will monitor and assist students in selecting examples and ordering the sequence of steps.  Since students are to explain the process for writing a tall tale, students will informally present how-to essays to a peer partner, a parent, or a selected listener and will then ask listeners some questions to make sure they understand how to write such a tale.

Suggested Activity Specific Assessments:

 As characteristics are a definitive part of the structure of tall tales and legends, students will receive a printed copy of either outline or the PowerPoint® slides prepared for Activity 9. Selection of the handout format from the Print menu of PowerPoint® will offer nine slides per page and limit the number of needed printouts. Each student will compare the outline/handouts with his/her expository essay to see if identified characteristics are present.  Students will check off the included characteristics as located in either the outline or slide handouts and will revise essay if any are found to be missing.

*Activity 11:  Family of Folktales (Unit 1, CC Act. 16) (GLEs: 06b, 07c, 08, 09, 11c, 11d, 46)
Materials List: learning logs, various lyric and narrative poems, publishing software (optional), Brochure Checklist BLM (one per student, if selecting publishing option) 
Through teacher-facilitated lecture, students will associate lyric and narrative poetry with the traditional narratives of folktales, since the poems have also been retold within a culture for generations and are well known through repeated retelling. Students will define the two forms in their learning logs (view literacy strategy descriptions).  The teacher will explain that lyric poetry is like a song but clearly expresses one particular feeling or thought; it is characterized by a mood that is evoked through well-chosen words or phrases. In more detail, moods may be described as experiencing shivers or sensing elation or feeling quiet and peaceful while reading.  The teacher will tell that some lyric poetry may be used in familiar hymns to evoke a particular mood.  The teacher will also explain narrative poetry as that which tells a story and is characterized as having rapid action, repetition and refrains, occasional use of foreshadowing, and rhythm.  

Students will select and read examples of both poetry forms (See resource list.). During peer discussion, students will develop and answer questions about the poems. 

To add a technology element, individual students could choose one or more poems for which to create an informative brochure (See BLM.); availability of technology/software may determine range of format options. The brochure will list two or more defining characteristics of the poem, explain the connections between the poem and folktales, and provide distinguishing reasons for reading each one.

Suggested Activity Specific Assessment

Students and the teacher will assess the brochure by completing a checklist [See Activity-Specific Assessment, Brochure Checklist BLM for a sample checklist.]. The checklist will measure inclusion of the following components:

· Title of poem and author

· Two or more defining characteristics of the poe

· Two or more connections between the poem and the identified folktale

· Reasons for reading the type of poetry

· Reasons for reading folktales

· A concluding statement

*Activity 12:  Today—Folktales in Media (Unit 1, CC Act. 17) (GLEs: 06a, 07d, 12g, 20a, 20b, 20c, 20d, 20e)
Materials List: printed lyrics, highlighters
Students will brainstorm songs that may reflect a folktale origin. Students will listen to a song or song lyrics as read aloud (e.g., John Henry – http://www.ibiblio.org/john_henry/ , Davy Crockett – http://edsitement.neh.gov/view_lesson_plan.asp?id=288 ) and highlight literary devices from printed lyrics. Students will then discuss how elements of word choice and imagery set a mood and tone to capture audience attention. As an extension, students could select a folktale and compose a song about its topic.  While composing the lyrics, the student will focus on vocabulary, diction, engagement of interest, and clear voice. 
Suggested Activity Specific Assessments

 Students will discuss with a peer partner the literary devices identified by highlighting within song lyrics.  Each student will orally provide one or more reasons which support his/her partner’s selection of devices.  The teacher should encourage students to discuss distinguishing characteristics of each device if there are questions or disagreements about correct identification.  Discussion between peer partners should clarify selection.
Unit 1 Assessment Options

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:

Suggested General Assessments

· Students will be given folktale cold passages to be examined, the students will take notes of the defining characteristics that identify the work as either a tall tale or legend. Options of note-taking could include thinking maps or other Literacy Strategies which have been previously taught. 

· The teacher will write on the board several learning log topics, such as “I chose___________ to invite to the presentation of my tall tale/legend because....”   or “The character of _________ is most like….” Entries will be assessed for completion of response to the selected topic.

· The teacher will provide written response of each student’s critique of the effectiveness of presentation and offer additional comments in his/her journal.

· Students will complete a self-evaluation of personal performance during the peer-editing process. The teacher will discuss the self-assessment with the student to give an oral evaluation of student participation in the peer editing process.

· Anecdotal records will be kept by the teacher to appraise and interpret observations of paired reading, the creation of visual representations, such as story maps and brochures, and presentations. Options for recording information may include checklists, note taking, etc. ( Ongoing Formative Assessment)
· Students will assemble samples of their work throughout the unit possibly including  learning logs, graphic organizers, writing samples, etc. in a portfolio which will be assessed for completion and response to the topic.(Whole Unit Assessment Suggestion) 
· Students will choose a character from a folktale previously read in class. Students will relate their personal experiences to the chosen character using the reflective prompts within learning logs (view literacy strategy descriptions): Compare yourself with one of the characters in the folktale. Explain     

Resources
· Activity 2: Suggested titles:

· Hamilton, Virginia.  Her Stories: African American Folktales.
· Hamilton, Virginia.  The People Could Fly: American Black Folktales.
· McDermott, Gerald.  Arrow to the Sun: A Pueblo Indian Tale.
· Philip, Neil.  Stockings of Buttermilk: American Folktales.
· San Souci, Robert D.  Cut from the Same Cloth: American Women of Myth, Legend and Tall Tales.
· Activity 4: Suggested titles:

· Kellogg, Steven. Mike Fink.  

· Kellogg, Steven. Paul Bunyan.

· Kellogg, Steven. Pecos Bill.

· Kellogg, Steven. Sally Ann Thunder Ann Whirlwind Crockett.

· Lester, Julius.  John Henry.

· Osborne, Mary Pope. American Tall Tales.

· Santrey, Laurence. Davy Crockett.

· Stoutenberg, Adrien. American Tall Tales.  ISBN: 0140309284 (paperback).
· Activity 5: Suggested titles:

· Bannon, Kay Thorpe.  (As told by Robert H. Bushyhead)  Yonder Mountain: A Cherokee Legend
· Eagle Walking Turtle.  Full Moon Stories: Thirteen Native American Legends
· Farmer, Nancy.  Casey Jones’s Fireman: The Story of Sim Webb.

· Krensky, Stephen.  Casey Jones.

· Smith, Philip.  Favorite North American Indian Legends
· Activity 3: Suggested titles:

· Espinosa, Aurelio Macedonio.  The Folklore of Spain in the American Southwest: Traditional Spanish Folk Literature in Northern New Mexico and Southern Colorado.
· Shepard, Aaron.  The Hidden One: A Native American Legend (a Native American version of Cinderella)

· Stephenson, R. Rex.  Grandmother Tales: Mutsmag and Ashpet, Traditional Tales from Blue Ridge Mountains
· Activity 11: Suggested resources and titles:

· Lyric poetry

· Hughes, Langston. Snail or Dream Variations 

· Rosetti, Christina. The Caterpillar
· Various adoration or contemplation hymns as found in church hymnbook

· Blake, William. Songs of Innocence Collection

· Narrative poetry

· Browning, Robert. Pied Piper of Hamlin
· Lobel, Arnold. On the Day Peter Stuyvesant Sailed Into Town 

· Longfellow, Henry Wadsworth. Paul Revere’s Ride

· Moore, Clement Clarke. A Visit from St. Nicholas 

· Noyes, Alfred. The Highwayman
· Thayers, Earnest L. Casey at the Bat
Various versions of Noah’s Ark
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Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).



Assessment


The presenter will select an additional person to view the videotape for effectiveness of organization and presentation. The selected viewer will write a one- or more-paragraph assessment to be shared with the presenter.





Strategy/Skill: 


Character and theme development


Literacy Devices 


Answering literal and inferential questions


Identify elements of genre


Sequencing


Main idea and details


Facts and opinions








Writing:


How-to essays


Write stories that incorporate dialogue, characters, plot, setting, and sensory details


Evaluate media





Genre:  Folktales, Tall Tales, and Legends
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