5th Grade Social Studies: Unit 2 Three Worlds Meet: The Americas, Western Europe, and Western Africa


Comprehensive Curriculum

 Concept Correlations

Unit 2:  Three Worlds Meet: The Americas, Western Europe, and Western Africa

Time Frame:  5 Weeks 
	Big Picture: (Taken from Unit Description and Student Understanding) This unit focuses on the contact of early peoples in the Americas with Western Europeans and Africans and the resulting changes for all three worlds.  

· Trade connected the Africans, Europeans, and Native Americans resulting in the convergence of these three worlds. (trade, religion, ways of life, etc.)
· The location of geographic features and places affected the three worlds. (Trade, religion, and ways of life, etc.)

	Guiding Questions
	Activities

The essential activities are denoted by asterick.
	GLEs
	DOCUMENTATION
Documented GLEs

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Identify and compare historic Indian groups of the West, Southwest, Northwest, Arctic, Great Plains, and Eastern Woodlands regions at the beginning of European exploration (H-1B-M1) (Analysis)
27

Describe the trade that connected the Americas, Western Europe, and Western Africa during the period, including the origins of the West Africa-European trade connection (H-1B-M1) (Synthesis)
28

Describe the trade that connected the Americas, Western Europe, and Western Africa during the period, including the origins of the West Africa – European trade connection (H-1B-M1) Analysis

28

Compare and contrast Africans, Europeans, and Native Americans converging in the Western Hemisphere after 1492 (H-1B-M1) (Synthesis)
29



	Concept 1:   The Americas, Western European and


Western Africa (Beginnings to 1620) 
4.   Can students identify and compare historic Indian groups of the West, Southwest, Northwest, Arctic, Great Plains, and Eastern Woodlands regions at the beginning of European exploration?

5.   Can students describe the trade that connected the Americas, Western Europe, and Western Africa during the period, including the origins of the West Africa-European trade connection?

6.   Can students compare and contrast Africans, Europeans, and Native Americans converging in the Western Hemisphere after 1492?

7.   Can students locate major landforms and geographic features, places, and bodies of water on a map of the United States?


	* Activity 7:  Cultural Areas of the Native America, European and West Africa

GQ 6
	4
	

	
	* Activity 8: Knowledge of Native Americas
GQ 4
	27
	

	
	*Activity 9: Compare and Contrast Native Americans

GQ 4, 5, 6  
	27
	

	
	*Activity 10: Poverty Point 

GQ 4
	27
	

	
	*Activity 11:  Europeans in 1492 and Comparative Lifestyles of Africans and Native Americans 
GQ 7  
	28, 29
	

	
	*Activity 12:  Life in Three Cultures 
GQ 6 


	29
	

	
	*Activity 13: Origins of West Africa, Europe, Trade Connection

GQ 5
	28
	

	REFLECTIONS:

	


Unit 2:  The Americas, Western European and
Western Africa (Beginnings to 1620)

GLEs

*Bolded GLEs are assessed in this unit.

	4
	Locate major landforms and geographic features, places, and bodies of water or waterways on a map of the United States (G-1A-M2) (Knowledge)                         

	27
	Identify and compare historic Indian groups of the West, Southwest, Northwest, Arctic, Great Plains, and Eastern Woodlands regions at the beginning of European exploration (H-1B-M1) (Analysis)

	28
	Describe the trade that connected the Americas, Western Europe, and Western Africa during the period, including the origins of the West Africa-European trade connection (H-1B-M1) (Synthesis)

	29
	Compare and contrast Africans, Europeans, and Native Americans converging in the Western Hemisphere after 1492 (H-1B-M1) (Synthesis)


	Guiding Questions:

· Can students identify and compare historic Indian groups of the West, Southwest, Northwest, Arctic, Great Plains, and Eastern Woodlands regions at the beginning of European exploration?

· Can students describe the trade that connected the Americas, Western Europe, and Western Africa during the period, including the origins of the West Africa-European trade connection?

· Can students compare and contrast Africans, Europeans, and Native Americans converging in the Western Hemisphere after 1492?
	Vocabulary:

· stereotypes

· diversity

· culture region

· Northwest, Southwest, Great Plains, Eastern Woodlands cultures (textbook pages 74-97)

· West African and Western European cultures in 1492 

· continental trade routes

	Key Concepts:

· Compare/contrast Africans, Europeans, Native American-Spanish system of econmienda, contrast between indentured servitude and slavery
· Triangular Trade that connected the Americas, Western Europe, and Western Africa prior to 1620, including the goods each supplied and where they were shipped. 
	Resources:

· Use Black Line Masterss
· Scott Foresman Textbook


Reading Strategies/Activities 

Note taking, graphic organizers, outlining, summarizing, read aloud – See BLM
Writing Strategies/ Activities- Essay in Activity 6
Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understanding of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 7: Cultural Areas of the Native Americans, Europeans, and West Africa (GLE:  4)

Materials List:  outline map of the United States 

Students will use an outline map of the Europe, Africa, and United States to draw and label Native American cultural areas. They will locate major landforms and bodies of water. Make sure to include the Rocky Mountains, Appalachian Mountains, Mississippi River, Missouri River, Rio Grande River, Atlantic Ocean, Pacific Ocean, Gulf of Mexico, Great Lakes, etc. They will either label the landforms and bodies of water or draw symbols to represent them. Students will make a map key to explain their maps, and will use their completed maps to answer these questions:

· Describe the climate and physical features

· Religion, daily life

· Major achievements

· Cultural references and art/architecture 
In addition to textual resources, the following are some reliable Internet resources for the students:  
http://www.eduref.org/Virtural/Lessons/crossroads/sect4/index.html
http://www.besthistorysites.net/earlymoderneurope.shtml
http://www.worldhistory.mrdon.org
Resource Book:

Ancient West African Kingdoms by Jane Shuter

*Activity 8: Knowledge of Native Americans

 (GLE: 27)

Materials List:  U.S. map of Native American reservations

Conduct a brainstorming (view literacy strategy descriptions) session during which students will list their impressions and knowledge of Native Americans today. Brainstorming helps activate students’ prior knowledge. It also helps students connect their prior knowledge to that of other students. List student comments on the chalkboard under two headings “What I Think” and “What I Know.” Ask the following:
· Where do Native Americans live today? (reservations, locate on a U.S. map, and throughout the society.)  

If there is no reservations map available through textbook resources, a map can be found on the Internet as follows: http://www.nps.gov/history/nagpra/DOCUMENTS/ResMAP.HTM. 

· Do all Native Americans live on reservations?  (No – lead a discussion)
· How do Native Americans make a living?  (Some have traditional Native American jobs such as farming, and some have regular present-day jobs)  

· What do you know about Native Americans living in Mexico?( Still follow traditional Native American customs and ways of life)
Repeat the process above asking the class to list “What I Think” and “What I Know” about Native American life when the first Europeans arrived in 1492. Ask the following:

· Where did Native Americans live? (Locate tribal locations on a U.S. map.)  If there is no map of tribal locations available through textbook resources, a map can be found on the Internet as follows:

http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  See Unit 1, Activity 2 for instructions for using; scroll down to GLE 27.)

· What activities did Native Americans perform?  

· How did they make a living?  

Ask students to compare the location of reservations today with the lands occupied by Native Americans in 1492. Give an overview of the unit listing those things the students need to know and understand about Native Americans at the time of European exploration. Guide the discussion to create a list of questions that the class needs to answer in a study of tribal life, including these: 

· What foods did they eat? Did they raise crops? hunt animals?  

· How did they build homes? What materials did they use? Were they nomads living in temporary homes?

· Did they have a religion? What were some of their beliefs?

· What types of art, architecture, and crafts did they produce?  

· How was the community organized? Who made the rules? How were leaders chosen?

· How did the environment influence building materials and foods?

· Describe the climate and physical features in which they lived.

In addition to textual resources, the following are some reliable Internet resources for the students:  
· http://www.ic.arizona.edu/ic/kmartin/School/ (This site contains information on tribes, history, stereotypes, and suggested classroom activities to provide an overview of Native Americans.)

· http://library.thinkquest.org/C001655 (Fantastic world of Native Americans—provides information on American Indians, the various tribes, their customs, their residences, the wars, and much more.)

· http://www.lpb.org/cyberchannel (This is a video clip library for classroom use.)

· http://www.42explore2.com/native.htm (This is a huge link-site to Web resources for Native Americans.)

· http://www.MrDonn.org  (Contains a variety of links to free online lesson plans, activities, and PowerPoint® formats)  

· http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  See Unit 1, Activity 2 for instructions for using; scroll down to GLE 27.  It provides information on Native Americans and a cultural map.)

· http://www.americanindians.com
· http://www.nativeamericans.com 

Once questions have been answered, ask students to predict how the lives of Native Americans would have been different if European Explorers hadn’t discovered the Americas and include pros and cons of both cultures. In addition to textual resources, the following are some reliable Internet resources for the students:

· http://library.thinkquest.org/C001655 (Fantastic world of Native Americans—provides information on American Indians, the various tribes, their customs, their residences, the wars and much more.)

· http://www.unitedstreaming.com  (This is a video clip library for classroom use.)
*Activity 9:  Compare and Contrast Native Americans (GLE: 27)

Materials List:   Native Americans of the United States BLM

Students will complete a chart about the Native American nations:  Eastern Woodland, Southwest, Northwest, Great Plains, Arctic, and West tribes. The chart could be similar to the following sample (see the Native Americans of the United States BLM):

	Native American  Group
	Types of Shelter 
	   Way of Life
	       Foods
	Interesting Fact

	Eastern Woodlands
	
	
	
	

	Southwest
	
	
	
	

	Northwest
	
	
	
	


After completing the chart, students will write two paragraphs to answer each of the following questions:

· In what ways are the Native American nations alike?

· In what ways are the Native American nations different?

*Activity 10:  Poverty Point (GLE:  27) 
Materials List:  map of Louisiana, Split-Page Notetaking BLM

After the students have researched and studied the Maya, Aztecs, and Incas, introduce them to early people of Louisiana. Tell the class that Louisiana had an ancient civilization. Ask the students if they have ever heard of Poverty Point. Show the class where it is located on a map of Louisiana. Inform the students that archaeologists have explored and excavated many sites in Louisiana. Poverty Point is one of the largest. Either in small groups or individually, have students gather information about Poverty Point.

Students can use the following resources to find information on Poverty Point: 


· http://www.crt.state.la.us/archaeology/POVERPOI/popo.htm
· http://www.lpb.org/programs/povertypoint/pp_transcript.html
· http://www.lpb.org/cyberchannel  

· http://www.crt.state.la.us/parks/ipvertypt.aspx 

Split-page notetaking (view literacy strategy descriptions) is a strategy that helps students in organizing their notes.  It also helps to encourage active reading and summarizing. This procedure is done by drawing a line down a piece of paper approximately two-to-three inches from the left edge. The big ideas should be in the left column and supporting information in the right column. Students should be urged to paraphrase and abbreviate. The teacher should guide students by modeling the format with notes of content. (See the Split-Page Notetaking BLM and sample below. The following is an example of how this could be done:
Big Ideas 

Supporting Information

Settlement

Mounds

Foods

Students should skip several lines between the big ideas to have room to write notes under the supporting information. Students can study from these notes by folding the paper at the dividing line and prompting recall of specific information using the big ideas in the left column.

After students read and complete their split-page notes, lead a discussion on their findings.  Be sure to expose the archaeology that is involved in the discovery. After a class discussion, have the class write one paragraph about the inhabitants of Poverty Point and a second paragraph on what was most intriguing to them about Poverty Point.

If possible, and if time and funding permit it, take a field trip to Poverty Point in northeast Louisiana.
*Activity 11:  Europeans in 1492 and Comparative Lifestyles of Africans (GLEs: 28, 29)

Materials List:  map of Europe in 1492, Europeans in 1492 BLM

Use a graphic organizer (view literacy strategy descriptions), asking students to make a list of what they know and what they believe about Europeans in 1492. Organize the session to elicit information they know and what they actually learn. Graphic organizers help the students comprehend text and solve problems. They also will help the students start thinking about the topic before they actually have to research it. (See the Europeans in 1492 BLM and sample below.)
	
	Things We Know
	Things We Want to Know
	Things We Learned

	Foods and Need for Spices
	
	
	

	Religion
	
	
	


Emphasize things that Europeans did not have (e.g., tomato, potato) that would be discovered in the New World. When the students have exhausted their pre-knowledge, provide essential information to illustrate: 

· why Europeans found spices so desirable

· why peasants in Europe were dependent upon nobles

· why Europe needed to find a new route to the Far East

· why Spain was willing to provide funds for Columbus

· how Northern and Southern Europe were divided by religion.

Provide a map of Europe (1492) and ask students to locate and identify countries that explored and settled in the New World. Ask the following:

· Why did explorers to the New World come primarily from countries fronting the Atlantic Ocean?  

· Would those countries know more about sailing and navigation and why?

If there is no map of Europe in 1492 available through textual resources, students can locate a 1492 map at http://www.lib.utexas.edu/maps/historical/europe_15th_colbeck.jpg.

Have students discuss the following questions: 

· Western Europeans (England, France, and Spain)

· Why did they explore and settle in the New World?

· What did they hope to find in the New World?

· What new crops did they find in the New World?

· Why did they enslave West Africans and/or Native Americans?

· What did they have to offer in trade?
· West Africans (Mali and Ghana)

· Why did they come to the New World?

· What did they hope to find in the New World?

· How did new crops and land keep them in slavery?

· How did their forced entry to the New World affect their way of life?

· What did they have to offer in trade?

· Native Americans (Aztec, Pueblo, Inuit)

· How did their crops influence foods and trade in Europe?

· Why were West Africans enslaved more often than Native Americans?

· Why did Native Americans trade with Western Europeans?

· What did they have to offer in trade?

Post data from the chart—The Europeans in 1492.  Ask the class to explain how each of the following influenced trade among the three groups:

· precious metals 

· potato

· tomato

· cotton

· slaves

· naval supplies

· tobacco

· sugar cane

· manufactured goods

· disease

Assessment

Students choose one of the four hands-on activities in Activity 8. These activities can be assessed by a rubric devised by the teacher and students.

*Activity 12:  Life in Three Cultures 
(GLE:  29)

Materials List:  paper to make front page of newspaper, crayons or markers

Provide students with the following options for interactive, hands-on activities:

· Once students have acquired new content information and concepts, they need the opportunity to rework, apply, and extend their understanding. RAFT writing (view literacy strategy descriptions) can help do this. 

R – Newspaper reporter

A – Subscribers in Hometown, USA

F – Newspaper articles

T - Compare and contrast Africans, Europeans, and Native Americans converging in the Western Hemisphere after 1492.

The goal of RAFT writing is to provide students a creative format for demonstrating their understanding.

· Ask students to construct only the front page of a newspaper containing RAFTed articles about West Africans, Europeans, and Native Americans in 1492. Cooperative groups will write an article about each group describing clothing, homes, government, religion, geography, and/or language. Illustrations should be included for the newspaper depicting each group. The articles should make readers aware of the similarities and differences of the three groups. They should then try to “sell” their paper to their classmates—“Extra! Extra! Read all about it!”

· Ask students to create a “prop box” of seven to ten items that represent West Africa, Western Europe, or North America in 1492. Each item should represent a facet of that culture, and students should be able to explain that item and facet. Have students describe how the items in the “prop boxes” represent similarities and differences among West Africa, Western Europe, and North America in 1492.

· Have students simulate a discussion among a representative body of individuals from West Africa, North America, and Western Europe in 1492 in which they compare and contrast their ways of life.

After these activities are completed and presented, ask students to write short essays or create graphic organizers comparing and contrasting life in West Africa, Western Europe, and North America in 1492. Encourage students to generalize about life in each region while comparing and contrasting the information learned about each group.

When the essays and/or graphic organizers are complete, the teacher should conduct a class review comparing life of Africans, Native Americans, and Europeans in 1492. Ask students to discuss these items:

· Why were the regions involved in trade?

· Why were the regions in conflict?

· Why were the Europeans dominant?

· What were advantages of these three worlds meeting?

· What were disadvantages of these three worlds meeting?

Hold an open-class session where individuals can volunteer to present their findings before the class.  

In addition to textual resources, the following are some reliable Internet resources for the students:

· http://hitchcock.itc.virginia.edu/SlaveTrade/collection/large/G009.JPG (There is a slave trade map at this site.)

· http://hitchcock.itc.virginia.edu/Slavery/search.html (There are pictures and maps of Africa, New World, and Slave Trade at this site.)

· http://www.eduref.org/Virtual/Lessons/crossroads (Click on middle school curriculum.  This site has units, questions, and resources that are very helpful.)
· http://www.africanamericans.com 

· http://www.americanindians.com 

· http://www.nativeamericans.com 

· http://www.mnh.si.edu/africanvoices (Collection of resources on African peoples and cultures)

· http://www.MrDonn.org (Contains a variety of links to free online lesson plans, activities, and PowerPoint® formats. Click on American history, then Native Americans, then click on Comparison chart – Indian Way of Life vs. European Way of Life. For African Americans, click American history, then African Americans. For Europeans, click on American history, then Early Explorers, then European Explorers.) 

Assessment

Differentiated assessment: prop box, newspaper, simulation, build an imaginary empire; written essay or graphic organizer comparing and contrasting life in West Africa, Western Europe, and North America in 1492; voluntary presentations
*Activity 13: Origins of the West Africa-European Trade Connection (GLE: 28)

Materials List:  pictures (West African kingdoms, Portuguese explorations, technological advances, etc.), poster board, markers or crayons, map of West African kingdoms, map of Portuguese explorations

Students need to build background knowledge in order to understand what led to the exploration of the Americas.  

A. Divide part of the class into research groups to investigate West Africa’s great 

kingdoms—Ghana, Mali, and Songhai. The students should provide information 

about each of these kingdoms by answering the following questions:

· Where was the kingdom located in Africa?

· How did the locations lead to each kingdom’s wealth and power?

· How was trade important?

· What items were used for trade?

· Who were their trading partners?

· What were their accomplishments?

· How did the empire fall?

If there is no information available through textbook resources, information can be found on the kingdoms of Ghana, Mali, and Songhai at http://teachers.henrico.k12.va.us/pocahontas/grinsell_m/Ghana_Mali_Songhai.html. 

B. Divide the rest of the class into research groups to investigate Prince Henry the    Navigator, Bartolomeu Dias, and Vasco da Gama. The students should look for information on their accomplishments and the results of their accomplishments. Another group should investigate technological advances that made exploration possible—magnetic compass, astrolabe, caravel, etc.

All of the groups should then present their findings to the rest of the class. They should include props, such as pictures (West African kingdoms, Portuguese explorations, technological advances, etc.), posters, PowerPoint®, maps, etc., to aid them in the presentations. The teacher should lead a discussion and help students connect the information that each group presents.

After the presentations and discussions, the following questions should be addressed with the class:

· How did technological advances in sea travel make exploration possible?

· How did trade affect Europe and Africa?

· How did the slave trade affect Africa?

· How was the slave trade with the Europeans different from the slavery that already existed in Africa?

Additional information can be found on the Internet at the following:

· http://hitchcock.itc.virginia.edu/Slavery/search.html (pictures and historical maps of Africa)

· http://www.ucalgary.ca/applied_history/tutor/eurvoya/africa.html (Portuguese explorations, map of trade voyages along West African coast)

· http://www.mariner.org/educationalad/ageofex/portuguese_exp.php# (Scroll down the page and click on see map showing Bartolomeu Dias’s voyage; scroll down some more and click on see map showing Vasco da Gama’s voyage.)

Unit 2 Assessment Options

General Assessment Guidelines

· Students should be monitored throughout the work on all activities via teacher observations, log/data collection entries, report writing, group discussion, and journal entries.
· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.   
· Use a variety of performance assessments to determine student comprehension.
· Select assessments consistent with the type of products that result from the student activities
General Assessments

· As in the game Jeopardy®, the teacher provides the answer and the students provide the question to the answer. The teacher could say, “Tepee,” and the students could respond by asking, “The Great Plains Indians were known for what type of house?” Any question that seems logical and that relates to the unit should be accepted. The teacher determines the length of time for this assessment.
· Students make postcards that represent particular Indian cultures. They illustrate and color a scene on their postcards that clearly depicts an Indian group. On the back of the postcard, they write to someone about these Native Americans.  At least five facts should be written. Information about life, geographical location, climate, and customs should be included.
Variation:  Students make the postcards on the computer.
· At the completion of the unit, students write an essay on the advantages and disadvantages of the trade that connected the “Three Worlds.” The following questions should also be answered in the essay:

· What is meant by “Three Worlds”? 

· Why were there problems?

· How could these problems be solved? 

· How were all three worlds changed? 

· How does trade affect our lives today?  

Activity-Specific Assessments

· Activity 6

· Activity 7

· Activity 3: Students complete a chart about the Native American nations and write two paragraphs about how the nations were alike and how they were different. The charts should include information about homes, way of life, foods, and interesting facts. The chart and paragraphs should be checked for completion of all parts and accuracy of information.  (See Native Americans of the 

United States BLM in Activity 3.)

· Activity 4: Students draw and label Native American cultural areas on an outline map of the United States. Students sketch boundaries, locate major landforms and bodies of water, label the landforms and bodies of water or draw symbols to represent them, and make a map key to explain their maps. They should be able to answer the questions regarding the impact of geographical location on the lives of Native Americans, and how geographical location affects students’ lives today.  Students’ maps should be assessed for accuracy and creativity.

· Activity 5: Students summarize how trade led to the connections of three different continents.

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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