6th Grade Social Studies: Unit 2 River Valley Civilizations



	Big Picture: (Taken from Unit Description and Student Understanding) This unit focuses on geographic influences on the locations of early river civilizations and how they influenced the development of other cultures through trade, innovations and cultural diffusion.

· Early farmers often settled along rivers where there was fertile soil, fresh water, and a means of transportation for trading their crops. 
· Crop surpluses due to technological innovations and human adaptations to the physical environment allowed for the growth of cities and specialization of work.  
· Large civilizations developed in Mesopotamia, Egypt, the Indus Valley, and ancient China.
· Civilizations developed unique cultures, religions, governments, forms of technology, architecture, and writing and influenced other cultures through trade and cultural diffusion.



	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Identify land and climatic conditions conducive to human settlement in regions of the world and describe the role of these conditions (G-1B-M1)  (Evaluation)
2

Identify physical features that influenced world historical events and describe their influence (e.g., the Nile and Tigris-Euphrates as “cradles of civilization”) (G-1B-M2)  (Evaluation)
3

Explain ways in which goals, cultures, interests, inventions, and technological advances have affected people’s perceptions and uses of places or regions in world history (G-1B-M4) (Comprehension)
4

Explain how different physical environments affected human activity in ancient civilizations (G-1D-M2)    (Evaluation)
9

Construct a timeline of key developments in world history (political, social, technological, religious/cultural) (H-1A-M1) (Synthesis)
15

Describe the defining characteristics of major world civilizations from political, social, and economic perspectives. ( H-1A-N4)  (Synthesis)
17

Use multiple primary and secondary sources to describe world civilizations  (H-1A-M4) (Evaluation)

19

Conduct historical research using a variety of resources to answer historical questions related to world civilizations (H-1A-M6) (Evaluation)

21

Explain how geographical features influenced development of early civilizations (domestication, cultivation, specialization) (H-1C-M2) (Application)
24

Locate and describe the major river systems and discuss physical settings that supported permanent settlement and early civilizations in Mesopotamia, Egypt, China, and the Indus Valley (H-1C-M3) (Application)
27

Describe the major characteristics of early river valley civilizations (H-1C-M3) (Evaluation)
28

Describe how early river civilizations influenced the development of other cultures through trade and cultural diffusion (H-1C-M4) (Synthesis)
29

Identify forms of writing developed in early civilizations and explain how written records changed political, legal, religious, and cultural life  (H-1C-M3) (Synthesis)
35

Reflections



	Concept 1:   Physical Environment and Climatic Conditions That Affect Human Settlement and Human Activity 
10. Can students identify land and climatic conditions that were conducive to early human settlement?

11. Can students explain how different features affect human activities like cultivating, herding, defending land, etc?

12. Can students identify major river systems and describe the physical settings that supported permanent settlement along their banks.

13. Can students explain the growth of cities and the defining characteristics of a civilization?
	*Activity 7: Defining Characteristics of a Civilization
	17, 28
	

	
	*Activity 8: Rivers and Early Civilization
	2, 3, 9, 19, 21, 24, 27
	

	
	*Activity 9: Physical Features that Influenced Early Civilizations
	2, 3, 9, 24
	

	
	Activity 10: Physical Features of the River Valley Civilizations
	3, 9
	

	Concept 2: History of the River Valley Systems 
14. Can students describe the cultures, governments, religions, architecture, technological innovations, and writing of the four major river valley civilizations?
	*Activity 11: History of Four River Valley Civilizations
	15, 17, 28
	

	
	*Activity 12: Architecture, Engineering, and Inventions
	4, 28
	

	Concept 3: Early Civilizations Trade, Culture, and Contributions

14. Can students describe the cultures, governments, religions, architecture, technological innovations, and writing of the four major river valley civilizations?

15. Can students explain cultural diffusion and, in particular, how the four early river valley civilizations influenced cultures around them?
	*Activity 13: Communication and Writing
	28, 35
	

	
	Activity 14: Trade and Cultural Diffusion
	28, 29
	

	Concept 4: Comparing and Contrasting Ancient River Valley Civilizations

12. Can students identify major river systems and describe the physical settings that supported permanent settlement along their banks.

14. Can students describe the cultures, governments, religions, architecture, technological innovations, and writing of the four major river valley civilizations?


	*Activity 15: Debate on Four River Valley Civilizations
	17
	


Unit 2 Concept 1:  Physical Environment and Climatic Conditions That Affect Human Settlement and Human Activity throughout River Valley Civilizations
GLEs

*Bolded GLEs are assessed in this unit

	2
	Identify land and climatic conditions conducive to human settlement in regions of the world and describe the role of these conditions  (G-1B-M1) (Evaluation)

	3
	Identify physical features that influenced world historical events and describe their influence (e.g., the Nile and Tigris-Euphrates as “cradles of civilization”)  (G-1B-M2) (Evaluation)

	9


	Explain how different physical environments affected human activity in ancient civilizations  (G-1D-M2)  (Evaluation)

	17
	Describe the defining characteristics of major world civilizations from political, social, and economic perspectives. ( H-1A-N4) (Synthesis)

	19

21

24
	Use multiple primary and secondary sources to describe world civilizations (H-1A-M4) (Evaluation)

Conduct historical research using a variety of resources to answer historical questions related to world civilizations (H-1A-M6) (Evaluation)

Explain how geographical features influenced development of early civilizations (domestication, cultivation, specialization) (H-1C-M2) (Application)

	27
	Locate and describe the major river systems and discuss physical settings that supported permanent settlement and early civilizations in Mesopotamia, Egypt, China, and the Indus Valley (H-1C-M3) (Application)

	28
	Describe the major characteristics of early river valley civilizations (H-1C-M3) (Evaluation)

	Key Concepts:

· Land and climatic conditions conducive to human settlement
· Physical features that have influenced world historic events e.g., Nile River, Tigris River and Euphrates River, Red Sea, etc…
· Physical Features that have discouraged migrations of people
· Political borders established by ancient civilizations
· Effect of physical environments on human activity in ancient civilizations
· Identify and interpret primary source material.
· Distinguish the difference between a primary and secondary source 
· Location and characteristics of major river systems
· Characteristics of the major early river valley civilizations

	Vocabulary:

· climate zones

· types of soil 

· world religions

· government types 

· trading network

· agriculture

· river/cradles of civilization

· latitude and longitude

· compass rose/intermediate directions



	Assessment Ideas:

· Writing rubric

· Constructed Response 

· Multiple choice questions at appropriate bloom’s level
	Resources:

· encyclopedia 

· world maps (physical and political)

· textbook

· magazine related articles 

· Internet website

· computers

· teacher lecture/PowerPoint 

· Teacher-Made Supplemental Resources 


Reading Strategies/ Activities

Refer to the TEACHER-MADE SUPPLEMENTAL RESOURCES for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level.

*Activity 7 :  Defining Characteristics of a Civilization (LCC 1 Unit 2)

 (GLEs: 17, 28)
Ask students whether they would consider the hunter-gatherer societies studied in Unit 1 as “civilizations”.  Why or why not?  How about the early small farming communities like Çatal Hüyük or Skara Brae?  Would they consider them “civilizations”?  Have students explain their answers.  What would they consider, then, to be the major characteristics of a “civilization”?  (e.g. has an organized political or governmental structure; has an economy with distinct, diverse jobs; has laws that govern social and economic relations; has urban or very populated areas; often has organized religion; usually has distinct art, architecture, and culture)

Ask students how they think the first cities developed.   Why did cities develop?  What are the advantages and disadvantages of living in a city?  Tell students that they are about to study the world’s first large civilizations.  Tell them that, as humans made advances in farming, they could produce more food and feed more people.  Small villages grew into towns which grew into cities.  Remind them about where the earliest farming communities tended to develop.  Tell them that in order to understand civilizations, they must first study and analyze the geographical features that shaped the civilizations themselves.

*Activity 8: Rivers and Early Civilizations (LCC 2 Unit 2)

(GLEs:  2, 3, 9, 19, 21, 24, 27)

Materials List:  5 Boats BLMs, primary and secondary source materials, River Research Sheet BLM, Writing Prompt Sheet BLM

Use a story chain (view literacy strategy descriptions) to introduce students to the major rivers that gave rise to the four early river valley civilizations (the cradles of civilization).  Story chains entail passing around a paper onto which each member of a group writes one line of a given story until the story is finished.  They are a useful literacy tool when students need to organize new information they read or learn into a narrative form.  Another attractive feature of story chains for teaching is that they provide for equal participation by members of a cooperative learning group. 

Tell students that they will be taking fictitious trips down five rivers – the Tigris, the Euphrates, the Nile, the Indus, and the Huang He (Yellow).  Divide the class into five groups and hand each group a picture of a boat from one of the five rivers (See the 5 Boats BLMs).  Have the students use primary (photos, maps, travel journals, documentaries) and secondary (internet, encyclopedias, textbook, library books) sources to research their particular river and to complete the River Research Sheet (see BLM).

Once research is completed, instruct students to use the Writing Prompt Sheet (see BLM) to write a travel journal or story of a fictitious trip down their river.  The writing process is a story chain, whereby the journal (paper) is passed around the group and each person writes one sentence or line.  Along the trip, students are to stop at interesting sites that highlight different natural physical features or interesting human-made attractions.  Their trip should have at least ten stops and must start at the river’s source and end at the river’s mouth.  Bon Voyage!
Have a spokesperson from each group read their story chain to the class while other members use a map to point out the stops and display the picture of their boat.  Once all story chains have been presented, ask the class the following questions:

· Were there any similarities among the five rivers?

· How did climate, geography, and other environmental factors affect the way that settlements along these rivers developed?

· What were the most surprising facts they learned?

· What was the land like right along the rivers?

· What advantages did the rivers have for settlers along the banks?

· How did humans prevent flooding along the different rivers?

· What modern technology do people use to live along the rivers today?  

Use the professor know-it-all literacy strategy (view literacy strategy descriptions) to provide closure to this activity.  Have each group stand up shoulder-to-shoulder for three minutes in the front of the room and answer questions from the class about their river.  Challenge the class to ask both factual and higher-level questions and to ask for elaboration when necessary.  Challenge the “professors” to “know it all.”

*Activity 9: Physical Features that Influenced Early Civilizations (LCC 3 Unit 2)

(GLEs:  2, 3, 9, 24)

Materials List:  student copies of a world map

Tell the class that there are other physical features or landforms besides the five rivers that influenced the early river valley civilizations.  Have students locate each of the physical features below on a world map and discuss with students the features’ likely influences on early civilizations.  Bring in contemporary issues related to these features when appropriate.

· Zagros Mountains
· Himalaya Mountains
· Caspian Sea
· Red Sea
· Dead Sea
· Arabian Sea
· Yellow Sea
· Black Sea
· Great Salt Desert

· Syrian Desert

· Sahara Desert

· Gobi Desert

· Taklimakan Desert

· Persian Gulf

· Sinai Peninsula

· Cataracts along the Nile River
Activity 10:  Physical Features of the River Valley Civilizations  (LCC 8 Unit 2)

(GLEs: 3, 9)

Materials List: Writing Student Poems BLM; a copy of Langston Hughes poem, “The Negro Speaks of Rivers;” world map

Introduce students to the American poet Langston Hughes and to his poem, “The Negro Speaks of Rivers.” (For a copy of the poem, visit the Academy of American Poets’ website:  http://www.poets.org/viewmedia.php/prmMID/15722.  On the website, a recording is available of Langston Hughes explaining how he wrote the poem as well as reading the poem himself.)  As the poem is read, have students locate on a world map the rivers he mentions.  Discuss the metaphors and imagery used in the poem.  Ask students who they think “I” is in the poem and what Hughes meant by “My soul has grown deep like the rivers.”

Tell students that they are going to write a similar poem based on what they have learned about the geographic features and history of the ancient civilizations.  Divide the class into six groups and assign each group one of the following physical features: seas, deserts, or mountains (two groups per topic).  Hand them the Writing Student Poems BLM and tell them to use all of the materials they have generated over the course of this unit (notes, timelines, PowerPoint© presentations, posters, research sheets, etc.) to write a poem similar to Hughes’, only on a different physical feature than rivers.  (Ex: Instead of “My soul has grown deep like the rivers,” “My dreams are as high as the mountains.”)  Students should use specific geographical features in their poems just as Hughes did.  Their poems should demonstrate their knowledge of those features and the history that transpired along with them.

Have students read their poems aloud to the class as a choral (group) reading.  Someone from the group can point out the geographical features on a large map as the rest of the group reads.

Unit 2 Concept 2:  History of the River Valley Systems  

GLEs

* Bolded GLEs are assessed in this unit.

	4
	Explain ways in which goals, cultures, interests, inventions, and technological advances have affected people’s perceptions and uses of places or regions in world history (G-1B-M4) (Comprehension)

	15
	Construct a timeline of key developments in world history (political, social, technological, religious/cultural) (H-1A-M1) (Synthesis)

	17
	Describe the defining characteristics of world civilizations from political, social, and economic perspectives  (H-1A-M2) (Synthesis)

	28
	Describe the major characteristics of early river valley civilizations (H-1C-M3) (Evaluation)


	Key Concepts:

· Identify and interpret primary source material.
· Distinguish the difference between a primary and secondary source 
· Cultural goals and interests, inventions, and technological advances that have affected peoples perception an use of world regions
· Interpret chronology of dates as presented on vertical and horizontal timelines

· Understand that data presented in a timeline represents elapsed time between and within elapsed time periods

· Describe change and continuity over time

· Building materials used by early civilizations

· Development of tools and materials used to create them

	 Vocabulary:

· primary and secondary sources
· census, legion, forum, 
· epic, alphabet
· trade
· religion
· government
· elapsed time


	Assessment Ideas: 

· writing rubrics
· constructed response 

· multiple choice questions at appropriate
      Bloom’s level 
	Resources:

· United Streaming

· magazines, newspapers, Gale Group

· textbook

· Teacher-Made Supplemental Resources 




Reading Strategies/ Activities: 

Refer to the Teacher-Made Supplemental Resources for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level.

*Activity 11: History of Four River Valley Civilizations (LCC 4 Unit 2)

 (GLEs:  15, 17, 28)

Materials List:  posters or chart paper (1 per 3 students), rulers, crayons
In this activity, students will fill out an illustrated timeline of the four early river valley civilizations while the teacher gives a presentation on key events and characteristics of Mesopotamia, Egypt, the Indus Valley, and ancient China.  The presentation and time line may take 2-5 days and teachers should assign home reading to enhance the presentation.  Have students generate three questions from the text to ask the teacher the following day.

To prepare for the lesson, cut posters lengthwise into three equal sections.  Give each student one section, a ruler, and crayons.   Tell them that they will be constructing an illustrated timeline about the four river valley civilizations based on the teacher presentation and on readings from the textbook.  Tell them that the timeline will cover 2500 years, from 3,500-1,000 B.C.  Have students measure the length of the poster board and solicit answers as to how many years an inch or centimeter should represent.  Have them draw a line to represent 2500 years and label with small numbers each 100 years along the line.  Have them indicate in a corner the ratio of length to years they are using.  Then have students create a title for their timeline (e.g., “Early River Valley Civilizations”).  

Teachers should give a presentation or PowerPoint© on each of the four civilizations.  As the teacher talks, students will fill out a preliminary list of approximate dates to place on the timeline.  Below is an example of how that list might look:

	APPROXIMATE DATE
	EVENT

	
	

	3,500 BC
	First cities develop from small farming villages in Mesopotamia

	3,100 BC
	Menes unites Egypt and becomes its first pharaoh

	2,500 BC
	The Great Pyramid built near Giza

	2,350 BC
	Sargon conquers Mesopotamia and forms the world’s first empire

	2,300 BC
	The Harappan civilization in the Indus Valley evolves

	2,000 BC
	Epic of Gilgamesh carved in stone

	1,770 BC
	Code of Hammurabi

	1,700 BC
	Aryans invade the Indus Valley

	1,500 BC
	Shang dynasty in China

	1,480 BC
	Queen Hatshepsut rules Egypt

	1,200 BC
	Assyrians conquer Babylon; Ramses the Great rules Egypt

	1,100 BC
	The Vedas written in India; the Zhou dynasty in China


They will use this list to complete their timeline on the poster.  Give students time at the end of each segment of the presentation to update and illustrate those important dates using examples from the textbook.  At the end of the activity, post the timelines around the room or have students fold them to use as study guides for a test.
*Activity 12: Architecture, Engineering, and Inventions (LCC 5 Unit 2)

(GLEs: 4, 28)

Materials List: index cards (10 per student); Ziggurat Project Grading Rubric BLM; photos of Harappa and Mohenjo-Daro; sugar cubes, cardboard, play dough, boxes or legos to build a ziggurat
Ask students for their definition of technology.  Review with them forms of technology employed by hunter-gatherers.  Tell them that early farmers developed increasingly sophisticated forms of technology that allowed them to grow more food.  Civilizations also developed new forms of transportation for trading their products as well as improved weapons and defense mechanisms.  Have students make vocabulary cards (view literacy strategy descriptions) on the following technological advances:  plow, irrigation, grain storage, flood plain, canal, ziggurat, shaduf, papyrus, mummy, city wall.  Vocabulary cards entail writing the designated word in the center and dividing the card into 4 parts, one with the definition, one with characteristics of the word, one with examples, and one with an illustration.  The card should look similar to the one below:  

	       Definition



	            Characteristics

	       Examples


	     Illustration


Go over the cards as a class and have students use them to study for tests.
Ask students what the word “architecture” means.  Ask them to describe the architecture (design of buildings) of their school and homes.  Ask them whether they have ever visited places that had really different architecture from their home town.  How does the architecture of a place reflect the physical surroundings?  Tell students that they will study many different architectural styles over the course of the year.  Tell them that they will start by studying a particular architectural style from Mesopotamia – the ziggurat.  

Assign a home project whereby each student has to build a model or draw a sketch of a ziggurat.  Have students do a reading on ziggurats and then build one out of a material of their choice (sugar cubes, cardboard, play dough, boxes, legos, etc.).  If they would prefer to sketch a ziggurat, have them do so.  Both models and sketches must be labeled with the various functions of the different levels.  Also, models and sketches must have a well-written paragraph about ziggurats attached.  (See the Ziggurat Project Grading Rubric BLM.)

Have students use split-page notetaking (view literacy strategy descriptions) to comprehend an article on how the ancient Egyptians built pyramids.  To do split-page notetaking, students write a heading at the top of their notebook paper with the name of the topic of the presentation and the date.  Then they draw a line down the page creating a ⅓, ⅔ split.  In the first, narrower column, students will write key concepts or questions about pyramid building.  In the wider column, students will write important details.  Have each student write down one idea for a key concept or question that they need to learn about from the presentation.  Then, as a class, agree on the key concepts or questions to put in the left-hand column.  An example is below:

	KEY CONCEPT
	DETAILS

	Materials Used
	

	Source of Labor
	

	Parts of a Pyramid
	

	Technology Utilized
	

	The Burial Chamber
	


Go over the students’ notes as a class, making sure that students have grasped the technical information on the topic.  Have students create a Venn diagram graphic organizer (view literacy strategy descriptions) comparing ziggurats to pyramids.

Explain to students that people in the Indus Valley used mud bricks to construct their cities.  Study photos of Harappa and Mohenjo-Daro with the class.  What evidence is there that Harappa and Mohenjo-Daro were planned cities, and what does this evidence say about the level of organization of the Indus government, economy, and even values?  What advantages do bricks have over stone, straw, and wood – three typical building materials at that time?  Explain to students that the people of ancient China also built out of mud bricks.  Chinese architecture was based on the principle of “symmetry”.  Explain this principle to the students and ask them whether their own homes, schools, and churches are symmetrical.  Tell the class that the Chinese built very distinctive curved, tiled roofs.  Show them a picture of an ancient Chinese temple.

This is a good time to invite an architect, brick layer, engineer, carpenter, or contractor to the class to explain their design and building techniques.

Unit 2 Concept 3:  Early Civilizations Trade, Culture, and Contributions  

GLEs

*Bolded GLEs are assessed in this unit

	28
	Describe the major characteristics of early river valley civilizations. (H-1C-M3) (Evaluation)

	29
	Describe how early river civilizations influenced the development of other cultures through trade and cultural diffusion (H-1C-M4) (Synthesis)

	         35

	Identify forms of writing developed in early civilizations and explain how written records changed political, legal, religious, and cultural life  (H-1C-M3) (Synthesis)


	Key Concepts:

· Factors that made cultural diffusion possible e.g., trade by the Phoenicians
· Historical events and trade routes that led to the distribution of culture

· Trade goods and services that encouraged economic interdependence among ancient civilization

· Ancient centers of trade- e.g., Mycenae, Egypt, Mesopotamia

· Characteristics of the major early river valley civilizations

· Trade of goods and spread of ideas between early river valley civilizations

· Phoenician trade in the Mediterranean Basin

· Forms of writing developed in early civilizations
	 Vocabulary:

· Rosetta  Stone
· social classes
· Nile River Valley
· delta
· mummy
· papyrus
· Old, Middle and New Kingdoms
· gods and goddesses
· supply
· demand
· inventions


	Assessment Ideas:

· Rubric for pyramid
· Multiple choice questions at appropriate bloom’s level

· Venn Diagram
· Writing Rubrics
	Resources:

· Textbook 
· Teacher-Made Supplemental Resources 

· Teacher notes/ PowerPoint




Reading Strategies/ Activities

Refer to the Teacher-Made Supplemental Resources for reading strategies.

Instructional Activities:

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level.

*Activity 13: Communication and Writing (LCC 6 Unit 2)
 (GLE: 28, 35)

Materials List: playdough (golf ball-sized amount per student), paper plates (1 per student), wooden dowels, excerpt from “The Epic of Gilgamesh,” excerpt from Hammurabi’s Code

Tell students that oral language was the primary form of communication until humans developed forms of writing.  Tell them that one of the earliest recorded epics (a long, narrative poem) is from Mesopotamia and tells about the life of a king named Gilgamesh. Tell students that such primary documents like “The Epic of Gilgamesh” are invaluable to historians because they can extract bits and pieces of history from them.  Have students read an excerpt from the epic and list as many things as possible that the epic reveals about Mesopotamian civilization.  Compare lists.

Tell students that as cities and civilizations grew, they developed the need for more sophisticated forms of communication and memory than oral language.  For example, as people traded more and more products, they could not keep track of all of the figures in their heads and expect other persons to agree on business deals just by word of mouth.  Also, with so many people living in one place, a society needed rules or laws by which to function.  They could not count on people just remembering those laws, so they started to write them down. 

Show students samples of writing from the four river valley civilizations.  Discuss what materials (writing tools and writing surfaces) were used in the different civilizations for writing.  Tell students that not everyone in those civilizations learned to read and write.  In fact, very few did.  Some talented youth were allowed to be trained as scribes.  Then have all students become scribes, using playdough and wooden dowels to practice writing cuneiform, Egyptian hieroglyphics, Indus Valley seals, and Chinese pictographs. Have students work with the playdough on a paper plate.  Play a game whereby students find a symbol to carve into the playdough and then the class has to guess from which civilization it came and what it signifies.

Introduce students to Hammurabi’s Code. (For a translation of the code itself, see http://www.wsu.edu/~dee/MESO/CODE.HTM, which is edited by Richard Hooker and translated by L.W. King.)  Have them read an excerpt from it and discuss which laws are similar to any of our laws today.  Have them discuss the severity of the penalties.  What does the code suggest about the relationship between women and men in Mesopotamian society?  Explain to them that Hammurabi had the code inscribed onto huge stones that were placed at the entrance to all of his cities so that everyone knew the rules they were expected to follow.   Ask them to hypothesize about how effective this method was.

Have students do a reading on the Rosetta Stone (see http://www.crystalinks.com/rosetta.html for a sample reading).  Use GISTing (view literacy strategy descriptions) to summarize the reading.  Tell students that GISTing is a systematic way to summarize the information in a paragraph.  Do the first paragraph as a class.  Start with the first sentence.  Read it, then write a summary of it in fifteen or fewer words.  Then read the second sentence.  Change the original summary sentence to include the information in the second sentence as well.  Remember that the summary sentence has to have fifteen words or less.  Continue in this way until all the sentences of the paragraph have been done.  The end result should be one summary sentence about the whole paragraph.  
A sample GIST based on the first paragraph of the internet reading suggested above is:

	Sentence
	GIST

	1
	The Rosetta Stone is about 4 by 2 by ⅓ feet wide.

	2
	The Rosetta Stone is a small, granite stone with three different writings on it.

	3
	The small, granite Rosetta Stone had three writings on it and helped to decipher hieroglyphics.


Divide the class into pairs and have them summarize (using GISTing) the remaining paragraphs about the Rosetta Stone.  Share summaries as a class.  
Have students analyze some of the Indus Valley seals and some of the oracle bones from China.  What can they infer about life in those two places from those two sets of “writings”?
Activity 14 : Trade and Cultural Diffusion (LCC 7 Unit 2)
(GLE: 28, 29)
Materials List:  index cards, encyclopedias

Hand out index cards with a different traded product on each one (ex: spices, barley, wheat, ivory, gold, wood, camels, dates, copper, silk, grapes, porcelain, etc.)  Have students use the textbook or encyclopedia to find out which civilization produced the product and how and where it was traded.  Have students share their findings with the class.

Display the pictures of the boats from Activity 2 (see the 5 Boats BLMs) in this lesson.  Discuss with the students how boats facilitated trade.  Then have students read an article about the camel.  Use the professor know-it-all literacy strategy (view literacy strategy descriptions) to assess students’ knowledge of the camel as a beast of burden.

Write the words, “cultural diffusion” on the board.  Ask students what cultural means and what diffusion means.  Ask them for examples of cultural diffusion in their own lives (i.e. liking Chinese restaurants, Japanese electronics, music from other places like Reggae, etc.).  Ask them whether they think those products influence their values and decisions in their lives at all.  Ask them whether they think any American products influence the lives of kids their age in other countries?  Which ones?  

Discuss the physical features that isolated China from trade and cultural diffusion with other cultures.  Have students think about the advantages and disadvantages of isolation.  Tell them that China’s isolation will end with the creation of the Silk Road and sea trade routes.  Ask students whether they think there are still countries where people are “isolated.”  Write the word, “globalization” on the board, and discuss with students its meaning and whether they think they are “global” in their views, values, etc.  Ask them to compare the two terms, cultural diffusion and globalization.  What is the difference?  Which term do they hear the most in their own lives?
Assessment

Flashcards: These will be created by students and should contain questions that involve higher-level critical thinking. Answers should be complete, accurate, and easily understood. Informal observation of students attempting to answer the questions helps in conducting a readability evaluation. Teachers should monitor the classroom for participation.
Unit 2 Concept 4:  Comparing and Contrasting Ancient River Valley Civilizations

GLEs

*Bolded GLEs are assessed in this unit

	17
	Describe the defining characteristics of world civilizations from political, social, and economic perspectives  (H-1A-M2) (Synthesis)


	Key Concepts:

· Political Borders established by ancient civilizations
· Natural Resources important to the development of societies
· Physical Barriers that provided ancient civilizations protection

· Forms of writing 

· Human Adaptations of physical environment
	 Vocabulary:

· bureaucracy, cultural diffusion

· world religions

· government types 

· trading network

· agriculture

· river/cradles of civilization

· latitude and longitude

· compass rose/intermediate directions

	Assessment Ideas:

· teacher made presentation reflection forms 

· group rubric for group roles

· writing rubrics

· constructed response question

· multiple choice questions at appropriate bloom’s level
	Resources:

· encyclopedia 

· world maps (physical and political), internet/computers

· textbook 

· class and or group discussions

· teacher lecture/PowerPoint 

· Teacher-Made Supplemental Resources 


Reading Strategies/ Activities

Refer to the Teacher-Made Supplemental Resources for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 15: Debate on Four River Valley Civilizations (LCC 9 Unit 2)
(GLE: 17)

Tell the class that they will end this unit with a debate on “In which river valley civilization it would have been best to have lived?”  Divide the class into four groups and assign each group a different civilization (Mesopotamia, Egypt, Indus Valley or China).  Tell the students that they will have a day to compile a list of the advantages to living in their civilization and the disadvantages to living in the others.  Students can use their textbooks and all of the materials they have generated over the course of this unit (notes, timelines, PowerPoint©s, posters, research sheets, etc.) to compile their lists.  Remind them to include all major characteristics of the civilizations including culture, government, religion, architecture, technological innovations, geographical features, and writings.

Arrange the desks of each group along the four sides of the classroom.  Students can put up posters, timelines, maps, etc. to decorate the fronts of their desks to indicate their civilization.  Rotate from one group to the next, with each group pointing out one advantage of their civilization at a time.  When they have exhausted their lists of advantages, rotate around again, this time having students point out disadvantages to living in the other civilizations.  Each member of a group must contribute and serve as a spokesperson.

Have a culmination discussion about why they think one civilization triumphed over the others as the “best to have lived in.”  Ask students what characteristics of civilizations they value most.  Did their own lives and societies influence their points of view in the debate?  Do they think they would feel differently if they really were from those civilizations?  How do they think their “perception” of other civilizations is influenced by their own lives?

Unit 2 Assessment Options
General Assessment Guidelines

· Students should be monitored and evaluated throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries. Formal and informal assessments can help gauge student understanding of the concepts and objectives to be learned.

· All student-developed products and student investigations should be evaluated as the unit progresses, possibly in a portfolio format. Self and group assessment will allow students input into evaluating the final product.

· Use a variety of performance assessments to determine student comprehension.
· Select assessments consistent with the type of products that result from the student activities. 
General Assessments
· Slideshow:  Students will create a slide show of their findings. This should be a culminating activity, as students will learn about their chosen culture throughout the unit. A rubric should be given to the students ahead of time describing the requirements for the project in detail. Hyperstudio© and PowerPoint© are two software presentations that students can use.

· Brochures:  Students will select a riverine civilization and create a brochure on it, possibly using Microsoft Publisher© or a related publishing software. 

· Essay: Various essays will be written during this unit. It is important that students develop good writing techniques early on. Include good elements of writing in a rubric. This rubric should become a standard evaluation tool in your class. You may create a rubric using http://www.teachnology.com.

· Poster:  Students will create a poster describing the evolution of the alphabet to the English alphabet we use today. A checklist can be created of important criteria and concepts to be included, like comparing the alphabets to find commonalities. Be cognizant that the discussion that follows from the visual representations may make understanding of the key concepts evident and should be included in the checklist.

· Presentations:  Students will present their findings on the riverine civilizations using set standards and directions that should be discussed before the project is to start. Encourage the students to be creative with costumes, music and art to discuss their civilization. A presentation rubric should be used to evaluate a group’s creativity, understanding of key concepts and oral presentation. 

· Dramatizations:  Students can create a skit that describes an aspect of early civilization. For example, one skit could be about hunters and gatherers, another about early city life, and still another about the creation of monotheism among the Israelites. This assessment will further ensure students’ grasp of the subject matter and satisfy the needs of the multi-sensory learner. More complicated plays with dialogue and costumes, as well as little skits, can be quite rewarding and motivating,

· Storyboards:  These can be created, but a clear set of directions should supercede this project, while a rubric based on these instructions can help evaluate the storyboard. Peer evaluation using a specific rubric could further extend the understanding of concepts presented in this activity.

· Oral presentations:  Students should be encouraged to use some kind of visual (a slide show or a model) in order to create a more informative presentation. A template of the kinds of information that will be needed could be made before beginning the project in order for students to better understand what is expected of them.

· Research:  Where research is needed students will complete a variety of activities throughout the unit. A checklist should be developed to evaluate the variety of resources and how a student or group used the resources in order to conduct research. Students should use quotes, create bibliographies and create a report in their own words. Throughout the course, the teacher should reteach proper research techniques frequently.
· A teacher-created, comprehensive exam assessing the GLEs from this unit should consist of the following:

1. a variety of formats for objective, convergent test items

2. depth of knowledge at various stages of Bloom’s taxonomy

3. I-LEAP-formatted items

4. open-ended response items requiring supporting evidence

5. test items aligned to the verbiage of the GLEs. 

· Story Chain of River Trip: Students will make a story chain of a fictitious trip down one of the five identified rivers.  Make sure that groups have at least ten stops on their fictitious trips.  Make sure the trip identifies and starts at the river’s source and identifies and ends at the river’s mouth.  Assess the accuracy of each group’s map and journey.

· Timeline:  Students will construct an illustrated timeline of important events in the history of the four river valley civilizations.  Assess based on accurate placement of dates, comprehensiveness, and accurate representation through illustration.

· Ziggurat Project:  Students will build a model of or sketch a ziggurat as a home project.  The tiers of the ziggurat must be labeled and a paragraph about ziggurats attached to the project.  Use the Ziggurat Project Grading Rubric BLM to assess the project.

· Student Poem:  Groups of students will write poems similar to Langston Hughes’ poem, “The Negro Speaks of Rivers.”  Assess the accuracy of information in the poems.

· Debate:  Students will debate about living in the various river valley civilizations.  Points should be assigned to the different sides for each relevant, accurate, and factual point made in the debate.  

Activity-Specific Assessments
· Activity 8:  River Trip Project:  This activity involves groups of students planning a trip down one of five rivers.  Assessment should be based on accuracy of maps and on relevance of stops selected for the trip.
· Activity 12: Ziggurat Model or Sketch: This is a home assignment whereby each student sketches or builds a model of a Mesopotamian ziggurat.  The sketch or model must be labeled with the various levels of the ziggurat, and each project must be accompanied by a paragraph on ziggurats.  Grade for accuracy rather than for creativity.  Ribbons can be given for going above and beyond the assignment to include “Most Creative,” “Best Construction,” “Best Paragraph,” etc.  (See the Ziggurat Project Grading Rubric BLM.) 

· Activity 15:  Class Debate:  Determine the winner of this debate by assigning one point each time a team makes a historically accurate, relevant, and factual point during the debate.  The team with the most points at the end of the debate is the winner.

Additional Resources

http://worldhistoryforusall.sdsu.edu/dev/units/three/landscape/03_landscape3.pdf  This website has an entire unit of information and activities on river valley civilizations.

http://www.historyforkids.org/learn/egypt/literature/hieroglyphs.htm  A great website on hieroglyphics.

Hieroglyphs : The Writing of Ancient Egypt by Norma Jean Katan and Barbara Mintz.  A great introduction to the topic for students.

Hieroglyphs  by Joyce Milton.  
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Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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