7th Grade ELA – Unit 1: Fiction -Short Stories and Novels

Comprehensive Curriculum
Concept Correlations
Unit 1: Fiction – Short Stories and Novels 

Time Frame: 6 weeks                                                      

	Big Picture: (Taken from Unit Description and Student Understanding) 
· Fiction is a large category that includes many kinds of literary work, and it is generally defined as a narrative that is imagined rather than real. 

· The purpose of fiction is to entertain, but it can also provide the reader with a deeper understanding of life.  

· Recognizing the distinguishing features of fiction adds to its enjoyment and helps to convey meaning.  

· Reading, writing, and sharing humorous events of growing up, reacting to good and bad experiences, learning about different types of characters, and reading about survival helps a reader to understand him/herself, his/her relationships with others, and life experiences.



	Ongoing Activities (complete throughout unit)

	Activity A: Independent Reading

	Activity B: Vocabulary

	Activity C: Writing Craft

	Activity D: Grammar/Usage Mini-Lessons


	Guiding Questions
	Activities

	Introduction – Types of Fiction

1. Can students differentiate among the types of fiction?

2.   Can students explain the defining characteristics of literary forms and genres?
	*Activity 1: Types of Fiction

GQ 1, GQ 2

	Concept 1 : Analyzing Short Stories

1. Can students differentiate among the types of fiction?

2.   Can students explain the defining characteristics of literary forms and genres?
3. Can students interpret ideas and information in literary text in order to generate connections to real-life situations?

4. Can students identify recurring themes, patterns, and symbols found in literature from different eras cultures?
	*Activity 2: Fiction/Short Story Elements

GQ 1, GQ 2

	
	*Activity 3: Literary Devices/Techniques

GQ2

	
	*Activity 4: Literary Analysis

GQ 3, GQ 4

	
	*Activity 5: Theme Development

GQ 4

	Concept 2: Writing and Sharing Short Stories

      5. Can students interpret ideas and

          information in literary text in order to generate        

          connections to real-life situations?
	*Activity 6: Prewriting for a Short Story/Fictional Narrative

GQ 5

	
	*Activity 7: Writing a Short Story/Fictional Narrative

GQ 5

	
	*Activity 8: Sharing the Short Stories

GQ 5


	Formally Assessed and Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Develop vocabulary using a variety of strategies, including:
	
	

	
	b
	use of Greek, Latin, and Anglo-Saxon base words, roots, affixes, and word parts (ELA-1-M1)
	Application
	

	02
	Explain story elements, including: 
	
	

	
	a
	the revelation of character motivation through thoughts, words, and actions (ELA-1-M2)
	Evaluation
	

	
	b
	plot sequence (e.g., exposition, rising action, climax, falling action, resolution) (ELA-1-M2)
	Evaluation
	

	
	c
	conflicts (e.g., man vs. man, nature, society, self) and their effect on plot (ELA-1-M2)
	Evaluation
	

	
	d
	effects of first- and third-person points of view (ELA-1-M2)
	Evaluation
	

	
	e
	theme development (ELA-1-M2)
	Evaluation
	

	06
	Identify universal themes (e.g., search for identity, love, friendship, family, courage, adversity) and cultural viewpoints found in national, world, and multicultural literature in oral and written responses (ELA-6-M1) 
	Evaluation
	

	07
	Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres in oral and written responses (ELA-6-M2)
	Evaluation
	

	09
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including:
	
	

	
	a
	sequencing events and steps in a process (ELA-7-M1)
	Analysis
	

	
	e
	making inferences and drawing conclusions (ELA-7-M1) (see ELA-1-M2)
	Evaluation
	

	
	f
	predicting the outcome of a story or situation (ELA-7-M1)
	Analysis
	

	
	g
	identifying literary devices (ELA-7-M1) (see ELA-1-M2)
	Evaluation
	

	17
	Develop grade-appropriate compositions on student- or teacher-selected topics that include the following:
	
	

	
	a
	word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)
	Evaluation
	

	
	b
	vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)

	Evaluation
	

	
	c
	information/ideas selected to engage the interest of the reader (ELA-2-M2)
	Evaluation
	

	
	d
	Develop grade-appropriate compositions on student- or teacher-selected topics that include clear voice (individual personality) (ELA-2-M2)
	Evaluation
	

	
	e
	variety in sentence structure (ELA-2-M2)

	Evaluation
	

	18
	Develop grade-appropriate compositions by identifying and applying writing processes, such as the following:
	
	

	
	a
	selecting topic and form (ELA-2-M3)
	Synthesis
	

	
	b
	prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)
	Synthesis
	

	
	c
	drafting (ELA-2-M3)
	Synthesis
	

	
	d
	conferencing (e.g., peer and teacher) (ELA-2-M3)
	Synthesis
	

	
	e
	revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3)
	Synthesis
	

	
	f
	proofreading/editing (ELA-2-M3)
	Synthesis
	

	38
	Participate in group and panel discussions, including 
	
	

	
	b
	applying agreed-upon rules for formal and informal discussions (ELA-4-M6)
	Application
	

	43
	Generate grade-appropriate research reports that include information presented in a variety of forms, including:
	
	

	
	b
	graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3)
	Application
	


* BOLDED GLE’S ARE FORMALLY ASSESSED!
	GLE #
	GLE Text and Benchmarks

	01a.
	Develop vocabulary using a variety of strategies, including use of connotative and denotative meanings (ELA-1-M1)

	01b.
	Develop vocabulary using a variety of strategies, including use of Greek, Latin, and Anglo-Saxon base words, roots, affixes, and word parts (ELA-1-M1)

	02a.
	Explain story elements, including the revelation of character motivation through thoughts, words, and actions (ELA-1-M2)

	02b.
	Explain story elements, including plot sequence (e.g., exposition, rising action, climax, falling action, resolution) (ELA-1-M2)

	02c.
	Explain story elements, including conflicts (e.g., man vs. man, nature, society, self) and their effect on plot (ELA-1-M2)

	02d.
	Explain story elements, including effects of first- and third-person points of view (ELA-1-M2)

	02e.
	Explain story elements, including theme development (ELA-1-M2)

	04a.
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including instructional materials (ELA-1-M3)

	04b.
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including essays (ELA-1-M3)

	05.
	Interpret ideas and information in a variety of texts, including periodical articles, editorials, and lyrics, and make connections to real-life situations and other texts (ELA-1-M4)

	06.
	Identify universal themes (e.g., search for identity, love, friendship, family, courage, adversity) and cultural viewpoints found in national, world, and multicultural literature in oral and written responses (ELA-6-M1) 

	07.
	Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres in oral and written responses (ELA-6-M2)

	08a.
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including fiction (e.g., science fiction/fantasy) (ELA-6-M3)

	08b.
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including nonfiction (e.g., essays, letters) (ELA-6-M3)

	09e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making inferences and drawing conclusions (ELA-7-M1) (see ELA-1-M2)

	09g.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1) (see ELA-1-M2)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	14b.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, raising questions (ELA-7-M4)

	14c.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, reasoning inductively and deductively (ELA-7-M4)

	15b.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1)

	16.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1)

	17a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)

	17b.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)

	17c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader (ELA-2-M2)

	17d.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include clear voice (individual personality) (ELA-2-M2)

	17e.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure (ELA-2-M2)

	18a.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as selecting topic and form (ELA-2-M3)

	18b.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as prewriting 
(e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)

	18c.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as drafting (ELA-2-M3)

	18d.

	Develop grade-appropriate compositions by identifying and applying writing processes, such as conferencing (e.g., peer and teacher) (ELA-2-M3)


	18e.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3)


	18f.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as proofreading/editing (ELA-2-M3)


	18g.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as publishing 
using technology (ELA-2-M3)


	19.
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes of writing (e.g., description, narration, exposition, persuasion), emphasizing narration and exposition (ELA-2-M4)

	20b.
	Use the various modes to write compositions, including fictional narratives (ELA-2-M4)



	22c.
	Write for various purposes, including text-supported interpretations of elements of grade-appropriate stories, poems, plays, and novels (ELA-2-M6)

	23a.
	Use standard English punctuation, including commas to set off direct quotations, nouns of direct address, and after introductory words or phrases (ELA-3-M2)

	24a.
	Write paragraphs and compositions following standard English structure and usage including varied sentence structures including complex sentences (ELA-3-M2)



	24b.
	Write paragraphs and compositions following standard English structure and usage, including antecedents that agree with pronouns in number, person, and gender.(ELA-3-M3)

	25a.
	Apply knowledge of parts of speech in writing including infinitives and participles. (ELA-3-M4)

	25b.    
	Apply knowledge of parts of speech in writing including superlative and comparative degrees of adjectives. (ELA-3-M4)

	25c.
	Apply knowledge of parts of speech in writing including adverbs. (ELA-3-M4)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots, affixes) correctly (ELA-3-M5)

	27.
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5)



	30.
	Follow procedures (e.g., read, question, write a response, form groups) from detailed oral instructions (ELA-4-M2)



	38a.
	Participate in group and panel discussions, including explaining the effectiveness and dynamics of group process (ELA-4-M6)

	38b.
	Participate in group and panel discussions, including applying agreed-upon rules for formal and informal discussions (ELA-4-M6)



	38c
	Participate in group and panel discussions, including assuming a variety of roles (e.g., facilitator, recorder, leader, listener) (ELA-4-M6)

	39c.
	Locate and select information using organizational features of grade appropriate resources, including frequently accessed and bookmarked web addresses (ELA – 5 – M1) 

	39d.
	Locate and select information using organizational features of grade-appropriate resources, including features of electronic texts (e.g., hyperlinks, cross-referencing, Web resources, including online sources and remote sites) (ELA-5-M1)

	43b.
	Generate grade-appropriate research reports that include information presented in a variety of forms, including graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3)


Note: The essential activities are denoted by an asterisk and are key to the development of student understanding of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
Ongoing Activities

* Activity A:  Independent Reading (Ongoing): (GLEs: 04a, 04b, 05, 08b, 10, 14b, 14c, 16) [R]
Materials List: reading material covering a wide range of topics and readability levels, books/materials stored in the classroom itself, and a constant flow of new books and reading material, Reading Response Learning Log BLM, Reading Diary Prompts BLM. Literacy strategies should be explicitly taught and reviewed throughout each unit. (See Literacy Strategies in Resource Packet)
Each day, students and teachers should read silently for an uninterrupted period of time.  Students will select their own books or reading materials which require neither testing for comprehension nor book reports.  Students will keep a reading response learning log (view literacy strategy descriptions) of materials read. An example of a reading log is as follows and has been provided in the Reading Response Learning Log BLM:
	Reading Response Log                                         Student Name___________________

	Selection, Title, and Genre
	Date
	Pages read
	Comments about what I’ve read

	
	
	
	


The teacher may distribute the Reading Response Learning Log BLM for students to use or develop something similar. Other examples of reading learning logs can be found at http://www.readwritethink.org/lesson_images/lesson141/log.pdf  
Students may also respond in reading journals or diaries after completing their books to prompts (e.g., This reminds me of_____, What surprised me was_____, I think this novel is_____.) See Reading Diary Prompts BLM for other prompts.  Student response also may be through a variety of other strategies (e.g. writing prompts, response logs, journals, book talks, or, if available, Reading Counts/Accelerated Reader). SSR guidelines for class use may be found at http://www.dowlingcentral.com/MrsD/area/literature/ssr.html or at http://www.education-world.com/a_curr/curr038.shtml
* Activity B:  Vocabulary (Ongoing)  (GLEs: 01a, 01b) [R]

Materials List: Common Roots and Affixes BLM, chart, markers

Students will generate a list of new words encountered while reading stories and add them in a journal or notebook to their personal vocabulary list.  Students will use a graphic organizer (view literacy strategy descriptions) to help them understand the words by using strategies with connotative and denotative meanings and by breaking the words up in word parts, using roots and affixes.  On the board or chart paper, teacher will draw a tree graphic organizer like the one below.  Teachers may use the sample Common Roots and Affixes BLM.  With student participation, teacher will fill in the chart with words or word parts.  Students will add on to their tree graphic organizer as they come across words with the same root or affix.  Teachers will assess the graphic organizer at the end of this unit.  Students may later use these words in writing a fictional narrative.  Teachers may send students to http://www.vocabulary.com/VUwordact.html for vocabulary practice and for finding other roots and affixes.

COMMON ROOTS AND AFFIXES


[image: image1]
* Activity C:  Writing Craft (Ongoing) (GLEs: 17a, 17b, 17c, 17d, 17e) [E]

Materials List: a variety of picture books, overhead projector, transparencies, or chart paper, or computer with projector, student writing notebooks (journals)

Teacher should begin preparing the students to be good writers.  Teacher should review the traits for effective writing.  The following Internet sites have the traits and the definitions of effective writing:

http://www.north-scott.k12.ia.us/writetraits/writetraits.html#top 

http://www.englishcompanion.com/pdfDocs/sixtraitssummary.pdf 

Teacher should read a variety of books that focus on ideas and organization, such as, Jon Scieszka’s, True Story of the Three Little Pigs, Byrd Baylor’s, The Way to Start a Day, Jane Yolen’s, Owl Moon, or Cynthia Rylant’s When I Was Young in the Mountains, a book that does not use chronological structure. Students will participate in a discussion on how authors develop their ideas, organize their books, use voice, use effective words, create sentence fluency, and use the conventions of writing.  The teacher should then model several sentences that focus on word choice and voice by writing them on chart paper, the board, an overhead, or the computer that has a projected screen and by saying them orally.  Students can then participate in groups by practicing several sentences.  Students are to practice the skills in their independent writing in a bound composition writing journal notebook.  Teacher will remind students that this is an ongoing activity and that they will be reviewing all work done throughout the year. 
* Activity D:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 23a, 24a, 24b, 25a, 25b, 25c, 26, 27) [E]  
Materials List: writing samples
The teacher may use the daily oral language strategy with target skills (The teacher will provide the students with a sentence or a group of sentences in need of editing to give students consistent practice correcting grammatical errors.).  Target skills should be identified (e.g. varied sentence structure and patterns, phrases and clauses, punctuation, infinitives, participles, superlative and comparative degrees of adjectives, adverbs, pronouns and antecedents, sentences without double negatives, spelling).  The students may also discuss the common errors in student writing samples.  Through the writing process, students should use peer editing to work with the mechanics.  Grammar instruction should occur within the context of students’ reading and writing.  Teachers should use the district adopted texts to find lessons or some other lessons for grammar instruction may be found at http://712educators.about.com/od/languageartswarmups/a/warmlang.htm   
http://www.education-world.com/a_lesson/lesson/lesson334.shtml http://www.webenglishteacher.com/grammar.html 

Unit 1: Introduction—Types of Fiction

	Purpose/Guiding Questions:

· Students differentiate among the types of fiction.

· Students explain the defining characteristics of literary forms and genres.


	Key Concepts & Vocabulary:

· Genres of fiction: drama, fairy tale, fantasy, folklore (tall tale, legend, fable), historical, mystery, science fiction, realistic fiction,  myths, horror

· Story elements, (exposition, plot, conflict, resolution, character, setting)
· Fact vs. opinion

	Assessment Ideas:

· Opinionnaire Question Sheet
	Resources:

· Genre descriptions

· Sample stories from each genre

· Opinionnaire Question Sheet

· See the Blackline Masters (BLM), Literacy Strategies Packet


* Activity 1:  Types of Fiction (GLEs: 07, 08a) [R]
Materials List: overhead projector, transparency of Fiction Opinionnaire BLM

The teacher will lead a whole-class discussion about the types or genres of fiction (e.g., novels, short stories, and drama, fable, fairy tale, fantasy, folklore, historical, humor, legend, mystery, mythology, realistic science, tall tale).  In groups, students will select types, brainstorm, and make lists of the characteristics of each type, give examples (titles) of stories previously read, and will then decide which genre the titles are. The students will then post the lists on the wall/bulletin board for future reference.  The students will then complete an opinionnaire (view literacy strategy descriptions).  The teacher will create an opinionnaire question sheet by generating statements about the topics of legends, fantasy, science fiction, drama, short story, historical, or humorous  that force students to take positions and defend them.  The teacher may use the example Fiction Opinionnaire BLM like the one shown below to model with the students.  The emphasis is on students’ points of view and not the “correctness” of their opinions.  Statements about the types of short stories, as in the example below, should be presented to students before reading and exploring the topic of fictional short stories.  Students work in pairs to read and discuss each statement, then write down reasons for their opinions.  Statement should be written in such a way as to elicit attitudes and feelings, which, in turn, promote language production, activate relevant prior knowledge, and lead to engaged reading and listening.   Afterward, invite students to share their opinions for each statement and separate supporters from non-supporters.  Force each student to take a stand. Then, ask the two groups to briefly debate the statement and allow for any students who have changed their minds to move to the other group. By taking a stand on issues related to fiction and engaging in critical discussion about those issues, students will heighten their expectation of the content about fiction and make many new connections from their opinions and ideas to those of their classmates.  The discussion the statements inspire then serve as a bridge to information and ideas in the stories and other class readings about fiction.

What Are Your Opinions About Fiction?

Answer the following statements with Yes or No; then put reasons for your answer below.

1.  Fiction is based in fact._________

Your reasons:

2.  Fiction include stories that teach important lessons about life._________

Your reasons:

3.  Fiction includes realistic events._________

Your reasons: 

4.  Fiction contains magic, morals, or futuristic ideas.___________

Your reasons:

The students will recognize that all these different genres of fiction have commonalities such as settings, characters, author’s point of view, plots, and resolutions.  Students will also recognize the differences of the genres, such as morals, magic, realistic events vs. non-realistic events, etc.  These lists will be posted as a wall chart and used as a reference point.

Unit 1 Concept 1: Analyzing Short Stories
	Purpose/Guiding Questions:

· Students select, read, and respond to several short stories identifying theme, setting, characters, conflict, plot, and author’s style.

· Students identify and create a chart demonstrating knowledge of literary techniques.

· Students answer literal, interpretative, and evaluative questions specific to text.

· Students compose a literary analysis comparing and contrasting the literary elements of two stories.

· Students design/create a patch for a class quilt that explains the theme of a story and present to class.


	Key Concepts & Vocabulary:

· Story Elements

· Theme

· Conflict

· Setting

· Characters

· Protagonist

· Antagonist

· Author’s style

· Plot line

· Resolution

· Point of view (first person and third person)

· Literary techniques/devices (flashback, symbolism, foreshadowing, metaphor, irony, imagery, etc.)
· Literary analysis

	Assessment Ideas:

· Rubric for literature circle

· Graphic organizers

· Literary technique paragraph

· Comparative analysis

· Theme quilt patch

· Proofreading checklist

· Theme rubric
	Resources:

· Graphic organizers (story map, story organizer, short story chart, story board, fiction organizer, t-graphic organizer)

· Various short stories

· Story elements PowerPoint

· Literature circle chart guidelines

· Short story elements graphic organizer 

· Quilt patch materials

· Learning log
· Computer lab

· LEAP 21 Rubric

· Literacy strategies (DR-TA, professor know-it-all, story map, t-graphic organizer, split-page notetaking)

· See Blackline Masters (BLM), Literacy Strategies Packet


Instructional Activities
Vocabulary Strategy/Activity

· Literary techniques chart
Reading Strategy/Activity

· Literature circles and individual roles

· Graphic organizer for story elements

· Collaborative work with theme patch quilt

Writing Strategy/Activity

· Graphic organizer for brainstorming

* Activity 2:  Fiction/Short Story Elements (GLEs: 02a, 02b, 02c, 02d, 02e, 06, 07, 09a, 09f) [R] 

Materials List: selection from literature text book or other selection from other sources, chart paper, markers or overhead, journal or learning log notebook, Story Map BLM

The teacher shall begin with a discussion on story devices used in short stories and novels such as settings, character development, conflict, plot, rising and falling action, and resolution. The teacher shall point out that though the novel contains the same literary devices as a short story, most of these devices are extended or may be used numerous times in the novel (Example—many conflicts with rising/falling action, mini-subplots before resolution, etc.). The teacher will select a short story from the literature text book or an excerpt from a reading magazine such as “READ” or “Time for Kids” and take students through the following steps of DR-TA (view literacy strategy descriptions) to help students comprehend text and elicit important reading comprehension processes.  For example, with the story Where the Red Fern Grows, the teacher will elicit information students may already know about hunting and hunting dogs including personal experiences, and prior readings related to the topic of hunting or hunting dogs.  The students and teachers will discuss the title and topic.  The teacher should then record students’ ideas on the board or chart paper.  Ask questions that invite predictions, such as, what do you expect to learn based on the title? Why do you think the title includes ferns?  Based on what we’ve learned already about hunting and hunting dogs, what information do you think the author will include?  Have students write their predictions in their learning logs (view literacy strategy descriptions). 
The students will then read a section of Where the Red Fern Grows, stopping at predetermined places to check and revise predictions.  Ask students to reread their predictions.  Let them know they should change their predictions, if necessary, and cite new evidence for doing so.  Repeat this cycle several times as you and your students read through the text. Key points students should consider are: What have you learned so far from the text?  Can you support your summary with evidence from the text? What do you expect to read next? Once the reading is completed, the teacher will use student predictions as a discussion tool.  Ask students to reflect on their original predictions and track changes in their thinking and understanding as they confirmed or revised their predictions.  Students should write statements of overall understanding in their learning logs. The teacher should emphasize to students that they should use this same process when they read on their own.

After the teacher has modeled the DR-TA strategy, students will select, read, and respond to several short stories. The following can be done whole group orally, small group, or individually in a journal or learning log.  To identify the theme, students will answer these questions: 

· Why do you think the author wrote this story? 

· What was the author’s message in this story?
Students will evaluate the setting to understand the importance of a setting to the development of a character or problem.  Some questions the students will respond to are:
· Where and when does the story take place? 

· Does the weather or season affect the characters or the plot? 
· Does the author use enough detail with the setting to help the reader understand how it affects a character or characters?  

· Is the setting, indeed, important to the story line, or could the story have happened in another setting without change in the characters or plot?  

Students will identify types of characters by responding to the following questions:

· Who is the protagonist or main character of the story?

· Who are secondary or other characters in the story?

· Who are the characters that are fully developed?

· Do any of the characters change as the story progresses?

· Is there an antagonist or a character that is the complete opposite of the main character?

· Do you have a favorite character in this story?  Who and why?

· Do any of the characters remind you of yourself or of somebody that you know?
Students will identify and clarify the conflict and plot in the story. They will respond to the following questions:

· What is the conflict or problem in this story?

· What is the initiating event that leads to the problem?

· What actions do the characters take?

· What other important events take place?

· What is the resolution?

· How does the story end?

· Are there any questions that are left unanswered?
Students will understand the author’s style by responding to the following questions:

· Who is telling the story?

· Is the story written in a way that the reader could visualize the events in the story? If so, give examples from the text.  

· Did the author use literary devices to keep the reader’s interest?  What are some examples?
· Why did the author write this story?
· Did the author use first or third person?  Did using first or third person affect the story? 
Students will use graphic organizers (view literacy strategy descriptions) (e.g., Story Map BLM, story organizer, short story chart, story board, fiction organizer) to identify and analyze the literary elements (characters, setting, plot, point of view, theme) of a short story.  Examples of the above listed graphic organizers can be found at: http://www.enchantedlearning.com/graphicorganizers/storymap/.  Students will discuss their completed graphic organizers with the group.  In journals, students will respond to prompts concerning the story’s elements.
* Activity 3:  Literary Devices/Techniques (GLEs: 05, 09e, 09g, 14b, 14c, 18b, 30)[R]

Materials List: literature text book or selections from other sources such as an excerpt from a novel or magazine selection, newspapers or magazines with pictures, computer with clip art or paint(optional), props for professor-know-it all (optional)
The teacher will conduct mini-lessons reviewing figures of speech.  Students will be instructed to read a selection from a literature text or a chapter from a novel rich with figurative language.  The students are to look for figures of speech, then complete a chart, noting any examples that illustrate imagery, figurative language, metaphors, or similes, flashback, or foreshadowing that the author uses to advance the plot.  From their charts of literary techniques/devices, students will create visual images that illustrate what the author means.  These images can be created by hand, by using newspaper or magazine pictures, or with clip art or paint from the computer.  The students will then participate in professor know- it- all (view literacy strategy descriptions).  The teacher will have students form groups of three or four.  Explain to the students that they will be called on randomly to come to the front of the room to be a team of “professor know-it-alls” about imagery, metaphors, similes, idioms, flashback or foreshadowing and that they will provide expert answers to questions.  The teacher will give students time to prepare by finding literacy devices from the selected text.  Each group of students will generate three to five questions about literacy devices they might anticipate being asked and that they can ask other experts (e.g., What is an example of an idiom in the short story read? or What does the metaphor “The cup of hot tea was the best medicine for my cold” compare?).  Call on a group of students to come to the front of the room.  To add novelty to the strategy, let the know-it-alls put on a tie, a graduation cap and gown, a lab coat, clipboard, or other symbol of professional expertise. Ask students to stand shoulder to shoulder.  Invite questions from the other groups.  The teacher with the first group will demonstrate how each question will be answered by the know-it-alls.  First, the group of students should huddle as a team to talk about the answer, then return to their positions and give answers in complete sentences.  This can be done by each student in the group supplying one answer.  After 5 minutes or so, ask a new group of professor know-it-alls to take their place in front of the class, don their professional props, and continue the process of students questioning students.  This should be done until all groups have had a chance to serve as know-it-alls.  The teacher should also ask her questions of each of the groups.  Students asking the questions should hold the know-it-alls accountable for the correct answers.
Students will compose paragraphs responding to teacher-generated literal, interpretive, and evaluative questions about the texts.  The paragraphs will be organized with a topic sentence, elaboration, and concluding sentences.  Students will include vocabulary that creates an image and appropriate word choices for their audience.

* Activity 4:  Literary Analysis (GLEs: 07, 15b, 16, 17a, 17c, 18b, 18e, 22c)[R]
Materials List: Story Map BLM, paper, literature text
The teacher will model a literary analysis response.  Students will select a short story and complete a Story Map BLM graphic organizer (view literacy strategy descriptions) to help them do a close reading of the story.  Then students will select two short stories from the literature text or from another source such as a scholastic magazine and choose one element common to both stories to evaluate.  Students will complete a T-graphic organizer to organize details about both stories to show similarities and differences.  Students will draft a comparative analysis of the element they have chosen, using information gathered in the T-organizer.  Students will apply the writing process, using peer evaluation and cooperative groups for reading their work aloud to edit (using a proofreading checklist), revise, and produce a multi-paragraph final draft.  Responses will be assessed with a LEAP 21 rubric.  

* Activity 5:  Theme Development (GLEs: 06, 07, 17a, 17b, 17c, 17d, 17e, 39c, 39d)[R]
Materials List: various story selections, construction paper, drawing paper, colors or markers, Quilt Patch Assessment Guide BLM, Theme Rubric BLM
In groups, students will generate a list of universal themes to explore (e.g., search for identity, love, friendship, family, courage, honesty, adversity).  Groups, in consultation with the teacher, will decide on a theme.  Students will use anthologies, the library, and the Internet to identify short stories aligned with themes.

Students are to choose a theme from a novel.  They are to identify a specific event that illustrates their chosen theme. Students are to create a patch for a class quilt showing a specific event.  Students are to present their patch to the class explaining why the scene or event depicted is important to the novel.  Teacher will assess the patches using the Quilt Patch Assessment Guide BLM.
Individually, students will select from the class-generated list two short stories with a common theme but from different eras or cultures.  Using a modification of split-page notetaking (view literacy strategy descriptions) students will read and record how the theme is developed in each short story. Teacher will model the modified literacy strategy split-page notetaking by placing on board, overhead, or PowerPoint® slide sample split page notes from a teacher-selected chapter of a text or article.  The value of taking notes in this format will be explained by saying it logically organizes information and ideas, separates big ideas from supporting details, promotes active reading and listening, and allows inductive and deductive prompting for remembering information.  Students should draw a line from top to bottom approximately 2 to 3 inches from the left edge on a sheet of paper.  They should try to split the page into one-third and two-thirds.  In the left column big ideas, key dates, names, etc. should be written with supporting details in the right column.  Students should paraphrase and abbreviate as much as possible.  For example: 
	Name of Story:

Theme: 

Important scene that depicts theme:

Name of Story: 

Theme:

Important scene that depicts theme:
	The Giver

Choices 

 Jonas had to decide whether to leave the community or to stay and accept his fate.

Tuck Everlasting
Choices

Winnie had to decide whether to drink from the spring.


Demonstrate for students how to study from their notes by covering information in one column and recalling information in the other.  Students can pair up and quiz one another on information in the notes to prepare for tests and other class activities.  

Students will write a multi-paragraph essay, using examples from each story that shows how the themes are alike and how each of the authors developed that theme.  The students will also include one example from each that shows the differences in how the theme was developed in each of the stories.  Students will use word choices appropriate to the audience; vocabulary that clarifies meaning or sets a tone, a clear voice, and variety in sentence structure.  Responses will be assessed with a LEAP 21 reading response rubric.  (See Theme Rubric BLM)

Unit 1 Concept 2: Writing and Sharing Short Stories

	Purpose/Guiding Questions:

· Students apply understanding of short story genres and elements to compose a short story using the writing process.


	Key Concepts & Vocabulary:

· Short Story
· Story elements (theme, conflict, plot, characters, setting, resolution)

· Writing process (brainstorming, outlining, editing/proofreading, final draft)
· Presentation

· Literary techniques/devices (flashback, symbolism, foreshadowing, metaphor, irony, imagery, etc.)

	Assessment Ideas:

· Vocabulary portfolios

· Teacher checklists

· Journal entries

· Brainstorming – prewrite
· Story outline

· Rubric assessing writing process
· Rubric for completed essay
· Rubric assessing short story group presentations
· Short story grading guide (BLM)

· Activity specific assessments (act. 6 & 7)


	Resources:

· Graphic organizers (webs, charts, outlines)

· Computer lab

· Literacy strategies (brainstorm)
· Student generated vocabulary portfolio

· Journals

· See Blackline Masters (BLM), Literacy Strategies Packet


* Activity 6:  Pre-writing For a Short Story/Fictional Narrative (GLEs: 02d, 18a, 18b, 20b, 38a, 38b, 38c, 43b)[E]

Materials List: paper, pencil or pen

Teacher will place students in groups of three to five.  Within the groups, students must decide on a leader, facilitator, and a recorder and what each of those jobs entail, and they must decide on rules of how the discussion will go and what will happen if there are disagreements.  Students will brainstorm (view literacy strategy descriptions) ideas for a short story centering on the following to develop an outline, story map or any other graphic organizer  (pre-write) for a short story:

· Which point of view the group will take

· The tone (why the story is being told)

· When and where the story will take place  

· What the characters will look like, what kind of people they will be, and how they will change during the story

· Three events that will take place in the story 

· The climactic point to which the events will lead

· How the problem or conflict will be resolved and/or how the story will end

Students will then use ideas from the brainstorm activity to create an outline for their short story.

* Activity 7:  Writing a Short Story/Fictional (GLEs: 18c, 18d, 18e, 18f, 18g, 19) [E]
Materials List: paper, pencils, student prewriting, computer(s) with Internet (optional), Short Story Grading Guide BLM
With the outline, story map or any other graphic organizer as a guide, students will compose a rough draft of a short story.  Teachers may have the students visit the following site: http://www.midlandit.co.uk/education/index.htm 
This interactive site offers story-writing tips, an interactive writing demonstration, on-line text analysis, examples of student writing, and the opportunity to submit a finished story for publication on the website.  Students will exchange stories and peer edit.  The students will then have a teacher conference to receive feedback.  Using the feedback, students will edit and revise drafts to produce a final copy.  Students will publish their final copy employing technology.  The short stories will be assessed via a class-created rubric.  (See Short Story Grading Guide BLM.)

* Activity 8:  Sharing the Short Stories (GLEs: 30, 38b, 38c) [E]  

Materials List: paper, pen or pencil, student writing 
In cooperative groups, students will read each other’s stories.  Following oral directions, the students will provide appropriate feedback to the author.  The students will establish rules of the group (e.g., Who will read the story?; Who will respond first?, etc.), and apply them.  After all stories have been read and responded to, the group will fill out a survey that explains the effectiveness and dynamics of the group process.  The students will then publish the stories (e.g., class book, class website). 

Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content.  Select assessments that are consistent with the type of product that results from the student activities, and develop a scoring rubric collaboratively with other teachers or students.  The following are samples of assessments that can be used for this unit:

General Assessments

· The teacher will provide students with a checklist for collecting and documenting new vocabulary words.  Students will keep the vocabulary in a portfolio to be turned in at the end of the unit for assessment.  Students will be assessed on the completion and correctness of the activity.

· Students will use information learned to complete various charts.  Charts will be kept in unit portfolio and checked for accuracy and completeness.

· Teacher observations and checklists will be used as an informal assessment whenever students are answering questions orally in whole group format or in group settings.

· Students will map the story elements on the various stories read. A summary will be done in their journals.  Assessment may include:

· Title of story

· Story map filled out completely and accurately

· Theme included

· Summary of passage or complete story

· Correct sequential order

· Characters identified

Activity-Specific Assessments  

· Activity 5:  Students will be evaluated on their quilt patch that identifies and explains important themes in the novel using the following assessment: (See Quilt Patch Assessment Guide BLM)

· Patch represents a theme from the novel.

· Patch provides details from the novel that support the theme.

· Details included are accurate.

· Patch is neat and well thought out with attention to detail.

· Patch is creative, interesting, and meaningful.

· Presentation is an accurate description of a theme from the novel.

· Presentation includes an explanation of the theme’s relevance to the novel.

· Presentation of information about the patch is loud and clear.
· Activity 5:  Students will write a multi-paragraph essay comparing and contrasting how the theme was developed in the short stories.  The students will be assessed using a 4 point constructed response rubric. (See Theme Rubric BLM)
	Score 
	Description of Score Level

	4
	The student’s response:

uses one or more examples from both of the short stories that show how the themes are alike 

and

explains how each author developed that theme

and

      includes one example from both of the short stories that shows the 

      differences in how the theme was developed in each

	3
	The student’s response:

uses one example from both of the short stories showing how the themes are alike

                                       and
explains how the author developed the theme

                                               OR
uses one example from both of the short stories that shows the differences in how the theme was developed in each
                                        and
explains how the author developed the theme

	2
	The student’s response:

       uses one example from one of the short stories showing how the themes are 

       alike 

                                               and
       uses one example from one of the short stories that shows the differences in 
       how the theme was developed in each of the stories

                                               and

       explains how the author developed the theme

                                               OR

       uses one example from both of the short stories showing how the themes are 

       alike

                                               and

       uses one example from both of the short stories that shows the differences in

       how the theme was developed in each

	1
	The student’s response:
       uses one example from one of the short stories showing how the themes are alike

                                               OR
       uses one example from one of the short stories that shows the differences in how the 

       theme was developed in each of the stories
                                                OR

       explains how the author developed the theme

	0
	The student’s response is incorrect, irrelevant, too minimal to evaluate, or blank



· Activity 6:  Students will complete an outline that will be assessed on the following criteria:  (See Story Outline Rubric BLM)

· Point-of-view is clear.

· Tone or reason is clear.

· Settings are clear. 

· Characters are well developed.

· Three or more main events are described.

· Climactic event is clear.  

· Conflict is resolved.

· Ending is clearly explained.   
· Activity 7:  After completing Activity 7, the students will be assessed from a teacher made rubric which includes following criteria: 

· Title:
     Captures the attention of the reader

· Plot:
     Appropriate for intended audience

· Beginning:
     Introduces the characters and setting

· Characters:     Thoroughly described, including, physical aspects, personal thoughts, feelings, attitudes, and personalities; interesting; appeal to the readers

· Setting:
Descriptive; appropriate for the plot, mood, and characters; realistic and accurate; changes when necessary

· Middle:
      Builds suspense; holds reader’s attention; uses action and dialogue; sequential order

· Climax:
      High point of suspense; demonstrates turning point of the story

· Ending:           Demonstrates change in characters; resolves problems

· Organization:  Organizes information logically in paragraphs

· Mechanics:      Uses capitalization and punctuation correctly; spells words correctly; uses complete sentences and correct subject/verb agreement
The following web sites are available for creating rubrics: http://rubistar.4teachers.org/index.php http://edweb.sdsu.edu/triton/july/rubrics/Rubric_Template.html  

http://rubrics4teachers.com/
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Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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