7th grade Social Studies Unit 2: Building a New Nation (1789-1800)


Comprehensive Curriculum

Assessment Documentation and Concept Correlation

Unit 2: Building a New Nation (1789-1800)    

Time Frame: 8 Weeks
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	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Explain and evaluate the major purposes of government (C-1A-M1) (Comprehension)

10

Explain the meaning of the term federalism.  (C-1A-M2) (Comprehension)

11

Distinguish between various forms of government (e.g., monarchy, totalitarian) and

describe their characteristics and organization  (C-1A-M2) (Comprehension)

12

Explain how separation of powers limits government and describe the U.S. government system of checks and balances  (C-1A-M3) (Comprehension)
13

Identify the powers of the U.S. federal government and the powers it shares with state governments according to the U.S. Constitution  (C-1A-M3) (Comprehension)
14

Identify the structure and powers of the three branches of the federal government, the limits of those powers, and key positions within each branch  (C-1A-M5) (Comprehension)
15

Identify qualifications and terms of office for elected officials at the national level  (C-1A-M6) (Evaluation)
16

Identify current government leaders at the national level (C-1A-M6) (Evaluation)
17

Describe the powers/responsibilities and limits of power for government officials at the national level  (C-1A-M6) (Evaluation)
18

Explain how a bill becomes law at the federal level(C-1A-M7) (Comprehension)
19

Examine a given law or court ruling and evaluate it based on given criteria (e.g., Dred Scott decision) (C-1A-M7) (Evaluation)

20

Identify problems the United States faced after the American Revolution that led to the writing of the U.S. Constitution (C-1B-M1) (Comprehension)
22

Compare and contrast the Articles of Confederation with the U.S. Constitution  (C-1B-M1) (Application)
23

Identify the roles of the Continental Congress and the Great Compromise in forming the American constitutional government and the federal union  (C-1B-M1) (Comprehension)

24

Identify the arguments of the Federalists and Anti-Federalists (C-1B-M1) (Evaluation)

25

Explain how historical English documents, such as Magna Carta and English Bill of Rights, influenced American Democracy. (C-1B-M1)  (Analysis)

26

Explain how ancient 

governments influenced 

American democracy and

culture. (C-1B-M1) (Evaluation)
27

Define and explain the ideas expressed in the Mayflower Compact and the Declaration of Independence. (Application)

29

Explain the principles of government embodied in the U.S. Constitution  (C-1B-M3) (Comprehension)
30

Explain the principles of government embodied in the U.S. Constitution  (C-1B-M3) (Comprehension)
31

Analyze methods used to institute change or resolve social conflict in U.S. history (e.g., War of 1812, states’ rights theory)  (C-1B-M4) (Comprehension)
 32

Identify types of foreign policy issues with reference to current and historical examples (e.g., Middle East conflicts)  (C-1C-M3) (Knowledge)
38

Identify the qualifications or requirements for U.S. citizenship, including naturalization  (C-1D-M1)(Knowledge)
39

Explain the importance of various rights and responsibilities of citizenship to the individual or to society at large (e.g., Bill of Rights)  (C-1D-M2)(Comprehension)
40

Compare and contrast two primary sources related to the same event in U.S. history. (H-1A-M4) (Analysis)
48

Propose and defend an alternative course of action to a given issue or problem in U.S. history. (H-1A-M5) (Evaluation)

49

Describe the issues involved in the creation and ratification of the U.S. Constitution  (H-1B-M8)(Comprehension)
56

Describe major events and issues involving early presidencies. (H-1B-M8)(Application)
(Application)
57

Reflections



	Concept 1:  Problems Facing a New Government

7.Can students explain and evaluate the major purposes of government and

   distinguish among various forms of government?
8.Can students explain the

meaning of the term

federalism?
9. Can students explain how separation of powers limits government and describe the U.S.  government system of checks and balances?
111.Can students identify the structure and powers of
      the three branches of the federal government, the
      limits of those powers, and key positions within each branch?
12. Can students identify qualifications and terms of office for elected officials at the national level?
13. Can students identify current government leaders at the national level?
14. Can students describe

   the powers/responsibilities

   and limits of power for

   government officials at the
   national level?
15.Can students identify the qualifications or requirements for U.S. citizenship, including

   naturalization?
16. Can students describe political divisions of the world?
18. Can students explain how U.S. policy is formed and carried out?
19. Can students explain Napoleon’s reasons for selling the Louisiana territory to the United States and the impact of that acquisition?
20. Can students explain why President Madison asked Congress for a declaration of war in 1812, the sectional divisions over the war, and the consequences of the Native American alliance with the British?
22. Can students identify the causes, course, and consequences of the Texas War for Independence and the Mexican-American War?
23. Can students analyze various types of maps, charts, graphs, and diagrams related to U.S. History?
24. Can students analyze methods used to institute change or resolve social conflict in U.S. history?
25. Can students explain various processes/strategies nations use to interact?
	*Activity 12: Problems Facing the New Nation

GQ 7
	22
	

	Concept 2:   Past Events That Helped to Form Our New Government
7.Can students explain and evaluate the major purposes of government and

   distinguish among various forms of government?  
9. Can students explain how separation of powers limits government and describe the U.S.  government system of checks and balances?
111.Can students identify the structure and powers of
      the three branches of the federal government, the
      limits of those powers, and key positions within each branch?
12. Can students identify qualifications and terms of office for elected officials at the national level?
 18. Can students explain how U.S. policy is formed and carried out?
	*Activity13: Constitutional Convention

GQ 7


	24,25
	

	
	*Activity 14: Governmental Systems

GQ 7


	24,55
	

	
	Activity 15: Foundational Principles of Democracy

GQ 14


	12
	

	
	*Activity 16: Political     Parties
GQ 8


	25
	

	Concept 3:  Principles of Government in the U.S. Constitution
9.Can students explain how separation of powers limits government and describe the U.S. government system of

   checks and balances?
1 11.Can students identify the structure and powers of
      the three branches of the federal government, the
      limits of those powers, and key positions within each branch?
12. Can students identify qualifications and terms of office for elected officials at the national level?
13. Can students identify current government leaders at the national level?
15. Can students identify the qualifications or requirements for U.S. citizenship, including naturalization?
16. Can students describe political divisions of the world?
17. Can students identify types of foreign policy issues with reference to current and historical examples?
18. Can students explain how U.S. policy is formed and carried out?
19. Can students explain Napoleon’s reasons for selling the Louisiana territory to the United States and the impact of that acquisition?
20. Can students explain why President Madison asked Congress for a declaration of war in 1812, the sectional divisions over the war, and the consequences of the Native American alliance with the British?


	*Activity 17: Whiskey Rebellion 

  GQ 7


	57
	

	
	*Activity 18: Greco-Roman Concepts of Government 
  GQ 11


	27
	

	
	*Activity 19: Principles of American Government 
  GQ 9
	26
	

	
	*Activity 20: Mayflower Compact

GQ 7
	29
	

	
	*Activity 21: Primary Documents

GQ 9, 12
	29, 30, 48
	

	Concept 4: Change in Government
22. Can students identify the causes, course, and consequences of the Texas War for Independence and the Mexican-American War?


	*Activity 22: Articles of Confederation 
  GQ  12
	23
	

	Concept 5:  Citizens’ Rights
24. Can students analyze methods used to institute change or resolve social conflict in U.S. history?
25. Can students explain various processes/strategies nations use to interact?
26. Can students compare and contrast two primary sources related to the same event in U.S. history?


	
	
	

	
	Activity 23: Purposes of Government 
GQ 12


	13
	

	
	*Activity 24: Separation of Powers and Checks and Balances 
GQ 9


	13
	

	
	Activity 25: Important   

Federal Offices 

GQ 17, 18, 19, 20
	15,16,17,18
	

	
	Activity 26: Historical   

Events of Conflict 

GQ 
	13,14
	

	
	Activity 27: Federalism
GQ 10
	12
	

	
	*Activity 28: Change in a

Democratic Society
GQ 23
	32, 49
	

	
	*Activity 29: Changing    Government by Amendment

GQ 23
	32,49
	

	
	*Activity 30: How a Bill Becomes a Law 
GQ 21
	19
	

	
	*Activity 31: Bill of Rights

GQ 26
	56
	

	
	Activity 32: Qualifications for Citizenship 
GQ 24
	38
	

	
	*Activity 33: Rights and Responsibilities of Citizenship

GQ 25
	38
	

	
	*Activity 34: Rights and Responsibilities of Citizens 
GQ 25
	39,40
	

	
	Activity 35: Citizenship Characteristics and Special Rights GQ 25
	39,40
	


Unit 2 Concept 1:  Problems Facing a New Government
GLEs 

*Bolded GLEs are assessed in this unit.
	12
	Distinguish between various forms of government (e.g., monarchy, totalitarian) and describe their characteristics and organization. (C-1A-M2) (Comprehension)

	22
	Identify problems the United States faced after the American Revolution that led to the writing of the U.S. Constitution (C-1B-M1) (Comprehension)

	24
	Identify the roles of the Continental Congress and the Great Compromise in forming the American constitutional government and the federal union  (C-1B-M1) (Comprehension)

	25
	Identify the arguments of the Federalists and Anti-Federalists (C-1B-M1) (Evaluation)

	55
	Describe the issues involved in the creation and ratification of the U.S. Constitution  (H-1B-M8) (Comprehension)

	57
	Describe major events and issues involving early presidencies. (H-1B-M8)
(Application)


	Purpose/Guiding Questions:                                                                                    
7. Can students explain and evaluate the major

purposes of government and distinguish

among various forms of government?

8. Can students explain the meaning of the

term federalism?

	Vocabulary:

· Anti-Federalist

· Federalist

· Whiskey Rebellion

· Articles of Confederation

· Great Compromise

· 3/5 Compromise

· Constitutional Convention



	Assessment Ideas:

Test, Chart and collage on state and federal powers, foldable, video quizzes, group projects


	Key Concepts

· Characteristics and organization of various forms of government—e.g., absolute or constitutional monarchy, direct democracy, republic, oligarchy, autocracy and totalitarian dictatorship
· Problems the U.S. faced after the American Revolution that led to the writing of the Constitution—e.g., weaknesses of the Articles of Confederation, Shays’ Rebellion, Federalist Papers
· Formation of the American constitutional government and the federal union—e.g., Continental Congress, Great Compromise
· Arguments and leaders of the Federalists and Anti-Federalists
· Issues involved in the creation and ratification of the U.S. Constitution—e.g., Constitutional Convention, Virginia Plan, New Jersey Plan, Connecticut Compromise, Three-Fifths Compromise, slavery question, addition of a bill of rights 
· Major issues and events involving early presidencies
Resources:

· Textbook, internet, printable articles,

· Video (United Streaming), Teacher-Made Supplemental Resources




Introductory Activity

* It is suggested that a timeline is constructed throughout the entire Unit using the dates 1789-1800. This can be done individually by the student or as a class.
Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level. 
*Activity 12: Problems Facing the New Nation (LCC ACT 8)     
(GLE: 22) 
Ask students to generate a list of problems confronting the new states after independence was declared in 1776 and before the Articles of Confederation took effect in 1781. Create a classroom list of these problems (e.g., control of trade, power to tax, negotiating treaties, declaring war, raising an army). 

Have groups discuss their views on each topic listed above. A recorder for the group should note all major discussion points and differing points of view. Call on group representatives to report on the groups’ findings.

Ask students to write a sentence describing how each of the problems on the list was corrected (at least partially) by writing and implementing the United States Constitution.

Using RAFT writing (view literacy strategy descriptions), have students write a letter to the editor as if they were living in 1781. What concerns would they address, and what opinions would they have on the issues discussed? 

Note: R- Role (person living in 1781), A- Audience (newspaper reader), F- Form (letter to the editor), T- Topic (opinions on the issue being discussed).

*Activity 13 Constitutional Convention (LCC ACT 10)
(GLEs:  24, 55) 
Materials List:  computer (optional), articles on the Constitutional Convention
Using the content literacy strategy, process guide, (view literacy strategy descriptions)  have students read, in pairs, from the text or from teacher provided articles about the Constitutional Convention and the impact the Great Compromise had on forming the national government. 
Suggested websites for reading materials: http://www.sagehistory.net/constitution/constitutionalconv.htm
http://www.law.umkc.edu/faculty/projects/ftrials/conlaw/conhist.html .

As the students complete the readings, have them respond to the following questions/ statements:

· Where was the Constitutional Convention held and what was the date on which it convened?  
· Who presided over the meeting and was he more qualified than others attending? Why?

· Who is known as the father of the Constitution and what contribution did he make for him to receive such a title?

· Explain what impact the idea of creating a two-house legislature had on the success of the meeting.

· Explain how the Great Compromise impacted the outcome of the meeting.  Give details to support answers.

· Why were the meetings of the convention held secretly?

Once the students have answered the above questions/statements, have a whole-group review discussion.  Students should be encouraged to share their thoughts and ideas regarding the important task with which the Constitutional Convention was faced.  Students can also role-play what life was like as a member of the Convention or debate issues with which the members were faced. 

The process guide promotes applied thinking and reasoning of an article being read.  It is designed to stimulate students’ thinking during and after their reading, listening, or involvement in any content area instruction.  Guides also help students focus on important information and ideas, making their reading or listening more efficient.   

Assessment 

Have students write a paragraph describing the issues involved in the creation and ratification of the U.S. Constitution and have students complete a semantic web on the challenges of writing the Constitution.
*Activity 14: Governmental Systems (LCC ACT 3)
(GLE: 12)        
Materials List:  blank sheets of 8 1/2” x 11” paper, Contrasting Governmental Systems BLM

Using vocabulary cards, (view literacy strategy descriptions), provide the following definitions: democracy, aristocracy, and autocracy. By using vocabulary cards students will be able to define, list characteristics, give examples, and illustrate an understanding of unfamiliar terms. (e.g., democracy- people elected to power in government) Have students write their own definition of the vocabulary word and use for practice and review of terms throughout the unit. Explain demokratia in Ancient Greek, where demo meant people and kratia (cracy) meant power or rule; autocracy where auto meant self or one ruler; and aristocracy where aristo meant elite rulers. Have students determine the differences among monarchies, oligarchies, and totalitarian governments. Ask students to research (or the teacher will provide) brief descriptions of governments in Saudi Arabia, the former Soviet Union, Nazi Germany, Great Britain, France, and/or others. 

To review difficult vocabulary throughout the unit, give each student one sheet of white 8.5” x 11” paper. Ask students to fold the paper in half then in half again. After unfolding the paper the students should have four squares creased in one sheet of paper. Assign one vocabulary word to every student. Ask the students to write the vocabulary word in the upper left hand square, the definition in the upper right corner, and a sentence utilizing the vocabulary word in the lower left corner. Then they can draw a picture that represents the vocabulary word in the lower right corner. Have the students share their words with the class and display. 

Ask students to locate different types of governments on a chart according to their definitions. Use the charts in a discussion focusing on the rights of the people. (See the Contrasting Governmental Systems BLM and the sample below.)  Have the students sort the countries
below according to the types of government that best represent their systems. (The following website provides various information about each country:  http://www.hg.org/1table.html .)

	Great Britain
	Nazi Germany
	Former Soviet Union
	United States

	Pakistan
	France

	Saudi Arabia
	Zimbabwe

	Sweden
	North Korea
	Canada
	Syria


	DEMOCRACY
	AUTOCRACY
	ARISTOCRACY

	Example: United States
	Example: Nazi Germany
	Example: Ancient Roman Empire

	
	
	


Some governments may be judged both aristocratic (Communist Party rule in the former Soviet Union) and autocratic (totalitarian dictatorship under Stalin in the former Soviet Union). Discuss differences as well as difficulties in classifying governments under each concept heading. 
Questions for guiding the student placement of individual governments: 

· Who is the source of power in the country? 

· Are the rulers elected? 

· Does the government recognize a privileged class?  

· What is the difference between a direct democracy and an indirect democracy?  

· What countries have had presidents? kings? prime ministers?  Do these titles indicate a certain type of government? Give examples.

Ask students to use the above questions to search the Internet, reference materials, or U. S. State Department publications for a descriptive paragraph on the government of each country. Ask students to review findings in oral presentations. 

*Activity 15: Foundational Principles of Democratic Government (Teacher Made)
(GLE: 12)
Preparation:  Teacher will use index cards to create vocabulary match game, concepts will be written on one card and definitions on a different card to be matched in the course of the game.

Part I.
Working in pairs or groups students will participate in a vocabulary match game of the following democratic concepts:  rule of law, consent of governed, limited government, and representative government.  Ask students to share definitions with the class after successfully matching their term/definition.  Teacher will correct any misconceptions or clarify if needed.  Students will then complete a chart that requires them to apply the terms or concepts to scenarios along with an explanation.

Sample Chart:

	Concept
	Scenario
	Explanation

	Consent of Governed
	Citizens w/vote on a new park or recreation facility
	Without their vote, funds cannot be allocated by the city/parish to build the facility.

	Rule of Law
	
	

	Limited Government
	
	

	Representative Government
	
	


Part II:  Students will also complete a “Types of Government” Civic Participation chart.

Assessment 

This vocabulary activity will review difficult vocabulary throughout the unit. Give every student one sheet of white 8.5” x 11” paper. Assign one vocabulary word to every student. Ask each student to write the vocabulary word, the definition of it, and a sentence utilizing the vocabulary word. Then draw a picture that represents the vocabulary word. Have students share their words with the class and display their work. 

*Activity 16: Political Parties (LCC ACT 12)

 (GLE: 25)          
Materials List: Views of Hamilton and Jefferson BLM, online activity: excerpts from The Federalist Papers

The Federalists and Anti-Federalists began debating the pros and cons of the Constitution before it was ratified, and those groups quickly formed the first American political parties. The two most 
Famous representatives of these parties were Thomas Jefferson (Anti-Federalist) and Alexander Hamilton (Federalist). 

If technology is available, ask students to complete the online activity, You Decide: Jefferson or Hamilton, at http://www.learner.org/biographyofamerica/prog05/index.html which is available through the EDSITEment-reviewed resource Learner.Org. The site is presented in an interesting point/counterpoint format, in which quotations from Hamilton and Jefferson are interwoven with background text and the recurring question, “Who had the more enduring vision for the United States?” 

Using an opinionnaire (view literacy strategy descriptions), have students list major arguments for and against ratification of the Constitution. Opposing teams will debate major arguments on ratification. Create a comparison chart representing the characteristics and beliefs of Hamilton and Jefferson and their respective political parties.  (See the Views of Hamilton and Jefferson BLM and the sample below.)

	Characteristic
	Alexander Hamilton

(Federalist)
	Thomas Jefferson

(Anti-Federalist)

	Occupation
	Lawyer
	Plantation owner

	Experience
	
	Experienced in diplomacy and negotiation


More characteristics can be added to further explain the differences between the Federalist and the Anti-Federalist parties. When the chart is complete, ask individual students to explain how Hamilton and Jefferson would have reacted, or did react, to selected issues addressed by the new Constitution (e.g., powers of the national government, role of the executive, limitations on the government). 

Assign students to role-play a Federalist arguing for a strong central government and an Anti-Federalist arguing to preserve power for the states. Provide selected portions of The Federalist Papers (primary resource) for comparison with role-play. See the following websites for information on The Federalist Papers:
http://odur.let.rug.nl/~usa/D/1776-1800/federalist/fedxx.htm
http://thomas.loc.gov/home/histdox/fedpapers.html 

Using the questions or statements below, have students work in small groups taking only two questions per group.  Research information either with student textbooks or the Internet to answer the assigned information.  Use the following website for information regarding political parties:  http://en.wikipedia.org/wiki/List_of_political_parties_in_the_United_States.  View the content box and choose the party or time period of the party. Allow time for discussion at the end of the class period.  Students should take notes from each presenter about information shared.

· What does the Constitution say about political parties?

· Trace the history of political parties.

· What is the purpose of these parties?

· Identify and describe various political parties of the United States.

· Describe the organization of the parties on national, state, and local levels.

· Define terms such as political party, two-party system, demographics, and socioeconomic status.

· Describe the demographics of each party (age, socioeconomic status, gender, race, geographic location, etc).

· Today, which party has the largest percentage of people who identify themselves as members?

· What is the role of third parties?

· What are some recent and somewhat successful third parties?

*Activity 17: Whiskey Rebellion (Teacher Made)        
(GLE: 57)

Provide reading materials that describe the Whisky Rebellion and President Washington’s response. Review the facts of the event and ask the class to consider how the executive would have acted under the Articles of Confederation. Ask them to explain why Washington was able to use executive power under the Constitution to suppress the rebellion. Ask students to informally debate the following questions:

· Did President Washington violate the rights of the farmers?  

· What was the common good in this case?

· Did President Washington promote the general welfare of the country?

· Was this simply a “right to tax” issue?
* You may also want to include other major events involving early presidencies. 
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Assessment 
Teacher may assess questions above.

Unit 2 Concept 2:  Past Events That Helped to Form Our New Government

GLEs 

*Bolded GLEs are assessed in this unit.
	26.
	Explain how historical English documents, such as Magna Carta and English Bill of Rights, influenced American Democracy. (Analysis)

	27.
	Explain how ancient governments influenced American democracy and culture. (Evaluation)

	29.
	Define and explain the ideas expressed in the Mayflower Compact and the Declaration of Independence. (Application)

	30.
	Explain the principles of government embodied in the U.S. Constitution  (C-1B-M3) (Comprehension)

	48.
	Compare and contrast two primary sources related to the same event in US history. (H-1A-M4) (Application)

	
	

	   Purpose/Guiding Questions:   

7.    Can students explain and evaluate the major purposes of government and distinguish among various forms of government?

9.  Can students explain how separation of powers limits government and describe the U.S. government system of checks and balances?
11. Can students identify the structure and powers of the three branches of the federal government, the limits of those powers, and key positions within each branch?

12.  Can students identify qualifications and terms of office for elected officials at the national level?

18. Can students explain how U.S. policy is formed and carried out?


	Vocabulary:

· Mayflower Compact

· Magna Carta

· Declaration of Independence
Key Concepts
· Major ideas expressed in the Mayflower Compact and the Declaration of Independence—e.g., natural/basic rights, self-government, proclamation of freedom 
· Principles of government embodied in the U.S. Constitution—e.g., popular sovereignty, respect for individual liberties, checks and balances, due process of law, separation of powers, consent of the governed


	Assessment Ideas: Teacher-made test, See Activity Specific Assessments


	Resources: textbook, Articles of Confederation, US Constitution, study guide, internet, See Teacher-Made Supplemental Resources


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 18: Greco-Roman Concepts of Government (LCC ACT 14) 

(GLE: 27)

The ancient Athenians practiced a form of direct democracy where all eligible citizens (free men) participated in the government of the city-state. An indirect democracy is what is practiced in the United States. Its origins are the representative democracy of the Romans. Have students hypothesize the meaning of an indirect democracy. (Use Marzano’s Vocabulary 1-3 for the terms mentioned above)
Tell the students that the principal has just asked them to vote for a class president for the entire seventh grade. Tell the students that for each ten students in the class, the class will have a representative that will count as one vote. How many votes will their class cast if there are thirty students in the class?  Have the students then vote for their class president and tally the votes. Whoever received the most class votes (direct democracy) will receive three votes (indirect democracy) for the school tally. 

Next, have students create a class government modeled on the town meeting (direct democracy). Challenge the class to create rules governing an important activity in which they would have a variety of interests. Guide discussion of the activity, illustrating the difficulty individuals have in directly shaping laws. Contrast the difficulty of a direct democracy with the ease of an autocracy—where one person is the government deciding the law.
With the Internet, there is the ability to let everyone vote on each law that is presented before Congress. Would it be a good idea to replace representative democracy (Congress) with a direct democracy using the Internet?  Using an opinionnaire, (view literacy strategy descriptions) have students create an opinion guide on the above question. (See A Representative Congress or the Internet BLM.)

Assessment 

Students will participate in a mock campaign and election for class President.  Allow students to create laws for the classroom as well.
*Activity 19: Principles of American Government (LCC ACT 13)
(GLE: 26)

Ask students to create a classroom tree (diagram) using Inspiration software and/or a timeline using Timeliner software tracing important documents and events leading up to the writing of the United States Constitution. Where possible, use copies of the original documents for analysis. As each document is introduced, have students identify and explain important principles that influenced American democracy (e.g., individual rights [Rights of Englishmen], consent of governed, representative government). Ask them to record discussion summaries in the chart below:
	Important Document
	Important Principle
	Example of How the Document Influences American Government Today

	Magna Carta 1215

www.law.ou.edu/ushistory/
Click on Magna Carta.
	
	

	Mayflower Compact 1620

Click on Mayflower Compact. www.law.ou.edu/ushistory/
	
	

	Declaration of Independence 1776

http://bensguide.gpo.gov/
Click on 6-8, then click on Historical Documents.
	
	

	Articles of Confederation 1781

http://bensguide.gpo.gov/
Click on 6-8, then click on Historical Documents.
	
	


Assessment 

Students will create a classroom tree (diagram) and/or a timeline tracing important documents and events leading up to the writing of the United States Constitution.

*Activity 20: Mayflower Compact/ Primary Document (LCC ACT 15)
(GLE 29)

Materials List:  copies of the Mayflower Compact, Mayflower Compact BLM
Provide copies of the Mayflower Compact so that students can examine each part of it. Use the following website for a copy of the compact:

http://usinfo.state.gov/usa/infousa/facts/democrac/2.htm.
Using RAFT writing, (view literacy strategy descriptions), have students define and express the ideas in the Mayflower Compact.  (See the Mayflower Compact BLM and sample below.)
Mayflower Compact  
After reading and discussing the opening sentence of the Mayflower Compact, write a sentence describing how the colonists believed in the divine right of the English King. Mark words from the document that support your statement.

In the name of God, Amen. We, whose names are underwritten, the Loyal Subjects of our dread Sovereign Lord, King James, by the Grace of God, of Great Britain, France and Ireland, King, Defender of the Faith, etc. 

Activity 21: Primary Documents (LCC ACT 16)
(GLEs: 29, 30, 48)
Materials List:  overhead projector, Primary Documents of America BLM; copies of the Declaration of Independence, Constitution, and Bill of Rights
Hold a discussion on the Declaration of Independence of 1776, the Constitution of 1787, and the Bill of Rights of 1791, focusing on the Preamble and its subsequent parts. Pass out copies of the Declaration of Independence and the Bill of Rights so students can read and discuss the documents along with the teacher. Have students complete the Primary Documents of America BLM marking (+) if that concept is found in that document or (-) if not.  (See BLM and sample below.)

	Rights of All Persons
	Declaration of Independence 1776
	Constitution of 1787
	Bill of Rights 1791

	Exercise free speech
	(-)
	(-)
	(+)

	Self-government
	
	
	

	Secure homes
	
	
	


When the chart is complete, ask students to explain how the Declaration of Independence contributed to development of the Constitution and why a Bill of Rights became important.

Using an overhead projector, the teacher should fill in the blanks and lead discussion of each statement.  Students should be encouraged to share ideas and feelings about the Declaration of Independence, the Constitution, and the Bill of Rights.  

 Unit 2 Concept 3:  Principles of Government in the U.S. Constitution   

GLEs  

*Bolded GLEs are assessed in this unit.
	10
	Explain and evaluate the major purposes of government (C-1A-M1) (Comprehension)

	11
	Explain the meaning of the term federalism  (C-1A-M2) (Comprehension)

	13
	Explain how separation of powers limits government and describe the U.S. government system of checks and balances  (C-1A-M3) (Comprehension)

	14
	Identify the powers of the U.S. federal government and the powers it shares with state governments according to the U.S. Constitution  (C-1A-M3) (Comprehension)

	15
	Identify the structure and powers of the three branches of the federal government, the limits of those powers, and key positions within each branch  (C-1A-M5) (Comprehension)

	16
	Identify qualifications and terms of office for elected officials at the national level  (C-1A-M6) (Evaluation)

	17
	Identify current government leaders at the national level (C-1A-M6) (Evaluation)

	18
	Describe the powers/responsibilities and limits of power for government officials at the national level  (C-1A-M6) (Evaluation)

	20
	Examine a given law or court ruling and evaluate it based on given criteria (e.g., Dred Scott decision) (C-1A-M7) (Evaluation)

	23
	Compare and contrast the Articles of Confederation with the U.S. Constitution  (C-1B-M1) (Application)

	48
	Compare and contrast two primary sources related to the same event in U.S. history. (H-1A-M4) (Analysis)

	49
	Propose and defend an alternative course of action to a given issue or problem in U.S. history. (H-1A-M5) (Evaluation)


	Purpose/Guiding Questions:

  9.  Can students explain how separation of powers limits government and describe the U.S. government system of checks and balances?
11. Can students identify the structure and powers of the three branches of the federal government, the limits of those powers, and key positions within each branch?

12.  Can students identify qualifications and terms of office for elected officials at the national level?

13.  Can students identify current government leaders    at the national level?

15.  Can students identify the qualifications or requirements for U.S. citizenship, including naturalization?

16. Can students describe political divisions of the world?

17. Can students identify types of foreign policy issues with reference to current and historical examples? 

18. Can students explain how U.S. policy is formed and carried out?

19. Can students explain Napoleon’s reasons for selling the Louisiana territory to the United States and the impact of that acquisition?

20. Can students explain why President Madison asked

      Congress for a declaration of war in 1812, the sectional divisions over the war, and the consequences of the Native American alliance with the British?
	Key Concepts and Vocabulary:
· Separation of Powers

· Checks and Balances

· Bills and Laws

· Bill of Rights (First 10 Amendments)

· Supreme Court

· Articles of Confederation

· Federalism

Key Concepts
· Major purposes of government—e.g., ensure domestic tranquility, provide for the common defense, promote general welfare, secure the blessings of liberty, make laws
· System of checks and balances and the limit of government through separation of power—e.g., presidential veto, judicial review, congressional override and approval of presidential nominees, presidential appointment of judges, impeachment 
· Powers of the federal government according to the U.S. Constitution—e.g., print money, establish a postal service, approve treaties, declare war, raise an army 
· Powers shared by the federal government and the state governments—e.g., establish courts, tax citizens, pass laws, enforce laws 
· Structure and powers of the three branches of government and the limits of those powers 

· Key positions within each branch of government 

· o Executive—president, vice-president, attorney general, secretary of state and other cabinet secretaries, Joint Chiefs of Staff 
· o Legislative—Speaker of the House of Representatives, president of the Senate, House and Senate majority leaders 
· o Judicial—Supreme Court justices, chief justice, federal district judge 
· Qualifications, terms of office, responsibilities, and limits of power for elected officials at the national level 
· Similarities and differences of the Articles of Confederation and the U.S. Constitution

	Assessment Ideas:  

· Test 
· Graphic Organizers

·  Student Written Paper

·  Student Presentations 
	Resources:

· Textbook, Study Guides, School House Rock Video, United Streaming Videos

· Textbook pages 296 – Constitution

· Page 248 – Compromises, Articles of Confederation


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 22: Articles of Confederation (LCC ACT 9)
(GLE: 23) 

Materials List: copies of the Articles of Confederation, Articles of Confederation BLM
It took four years (1777–1781) for all of the states to ratify the Articles of Confederation. The new states often quarreled over tariffs, trade restrictions, and boundaries. When the Articles were ratified, the provisions created a weak central government with powerful state governments. Provide students with the framework of the Articles of Confederation (primary resource) to work through the Articles of Confederation BLM. 

Using this BLM, have students read through the provisions of the Articles of Confederation and indicate whether each provision strengthened (S) or weakened (W) the national government. In the space provided, explain the choice. Then, write how the United States Constitution corrected the weaknesses of the Articles.  (See BLM and sample below.)
	1.
The Articles created a loose confederation of independent states that gave limited powers to a central government. Circle:    S
W  ___________________________________________________________________

2.
The national government consisted of a single house of Congress where each state would have one vote. Circle:    S      W ___________________________________________________________________




Have students fill in the chart above, using the following information and discussing each topic:

	Government Under the Articles

· Unicameral legislature
· One vote per state
· Two-thirds majority needed to pass legislation.
· Unanimous vote needed to amend Articles.
Weaknesses and/or problems of the Articles

· No national executive 
· No national court system
· National government could not enact taxes.
· National government could not raise a standing army.
· National government could not regulate trade.
· Currency problems:  Many states printed their own money. The national currency, meanwhile, became almost worthless.

· Interstate commerce: States placed tariffs on each other’s goods. This, combined with currency problems, led to a sharp decline in interstate commerce.

· Foreign trade: Other countries placed tariffs and trade restrictions on U.S. goods, and the U. S. was not able to reciprocate. The absence of a strong navy also left the U.S. merchant ships vulnerable to pirates.

Foreign affairs: The inability of the national government to raise a standing army left the U.S. vulnerable. For example, key provisions of the Treaty of Paris, which ended the Revolutionary War, were not enforced. As a result, the British continued to occupy forts in the Northwest Territory—land that had been ceded to the United States.


Next, have the students do the following:

· Create a chart comparing weaknesses of the Articles of Confederation to strengths of the Constitution  

· Create a political cartoon illustrating at least one of the weaknesses of the Articles of Confederation

· Create a bumper sticker supporting the ratification of the Articles of Confederation.

Assessment 
Have students create a political cartoon illustrating at least one of the weaknesses of the Articles of Confederation.

Have students create a bumper sticker supporting the ratification of the Articles of Confederation.

*Activity 23: Purposes of Government (LCC ACT 1)
(GLEs: 10, 48) 

Materials List:  copy of the Preamble to the U.S. Constitution, The Preamble to the U.S. Constitution BLM, chart paper, copies of the Preamble to the Louisiana and U. S. Constitutions

Pose a hypothetical situation to the class. Imagine that, on a field trip to Tahiti, the students became stranded—without any adults and with little hope of being rescued in the foreseeable future—on a very hospitable tropical island. Start with a brief, general discussion about such matters as the following: 

· How will you work together? 

· How will you create rules? 

· How will you deal with people who group members think are not following the rules? 

Part I.
Have students read the Preamble to the United States Constitution, which lists promises the new government made to its citizens. Ask students working in pairs to compare promises in the Preamble. As a class activity, ask the pairs to complete a classroom wall chart like the one below.  (See The Preamble to the U. S. Constitution BLM and sample below.)

	GOALS STATED IN THE PREAMBLE
	EXAMPLES OF THE GOAL TODAY

	To form a more perfect union
	

	To establish justice
	

	To ensure domestic tranquility
	


Part II.
Working in small groups (if desired, groups can be assigned the questions below), make lists of the things the group would have to consider in developing its own government. Help the students by asking these guiding questions, which relate to phrases from the Preamble: 
· How will you make sure that anyone who feels unfairly treated will have a place to air complaints? (establishing justice)
· How will you make sure that people can have peace and quiet? (ensuring domestic tranquility)
· How will you make sure that group members will help if outsiders arrive who threaten your group? (providing for the common defense)
· How will you make sure that the improvements you make on the island (such as shelter, clothing, and the like) will be used fairly? (promoting the general welfare)
· How will you make sure that group members will be free to do what they want as long as it doesn’t hurt anyone else? (securing the blessings of liberty to ourselves)
· How will you make sure that the rules and organizations you develop protect future generations? (securing the blessings of liberty to our posterity)
If the students worked in groups, allow time for sharing. 

Provide copies of the Preamble to the Louisiana Constitution,  http://www.harbornet.com/rights/louisana.txt and the Preamble to the United States Constitution. 

Ask students to complete a Venn diagram to compare and contrast the two Preambles. Then, ask students to use RAFT writing (view literacy strategy descriptions) to describe in essay form how both constitutions compare. Have students discuss findings with the class.

Assessment 

Provide copies of the Preamble to the Louisiana Constitution and the Preamble to the United States Constitution. Ask students to complete a double bubble map to compare and contrast. Then ask students to briefly describe, in writing, how both constitutions compare. Have students discuss findings with the class. 

*Activity 24: Separation of Powers and Checks and Balances (LCC ACT 4)


(GLE: 13)

Materials List:  area in classroom for concept wall; Inspiration© software (optional); overhead projector or presenter; Article I, United States Constitution BLM     

Provide a graphic organizer or use a software program like Inspiration© to create an outline of the three branches of government, their powers, and limitations using brainstorming (view literacy strategy descriptions).  Have students use prior knowledge to organize special powers given to each branch.   
Provide students with the following information either using an overhead projector, presenter, or handout.  Have the students work in small groups to complete the following activity using the Constitution, the textbook, or the Internet to fill in the Article I, United States Constitution BLM (see sample below). (See the following website for information directly explaining checks and balances in the government:  http://www.usconstitution.net/consttop  cnb.html.)

Article I establishes the legislature that represents the people (republic) in making rules governing the country. The article has ten sections. In the space provided below, write a summary of the section in your own words.

Section 1 Congress

Explain what vested means.

__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
This activity should be further expanded for Articles II and III in regard to separation of powers and checks and balances.

Students can use data and concepts generated by small group discussion. When initial work has been completed, reinforce that the Constitution provides for three branches of government while students explain the powers of each branch. Introduce the concept of checks and balances. Ask students to use their study guides to explain how powers are separated among the different branches of government and how one branch of government checks on the power of other branches. What does balance mean in the phrase checks and balances?

*Activity 25: Important Federal Offices (LCC ACT 5)
(GLEs: 15, 16, 17, 18)
Materials List: 8½” x 11” white paper, Branches of Government BLM, computer (optional) 

Have students use brainstorming (view literacy strategy descriptions) to identify what constitutes an important position in the United States government. In teams of three, students will use the government website on the Internet (http://www.whitehouse.gov/government) to research important positions in each of the three branches of the federal government and name the person(s) holding those positions. Next, have students create charts showing offices of importance for each branch of government, including the names of individuals currently holding those offices at the national levels, their roles in those positions, qualifications, and terms. Finally, students will mark each position as E = elected or A = appointed.  (See the Branches of Government BLM and sample below.)

	
	Person holding office
	Qualifications to hold office
	Term to serve in office
	Mark

“E” if elected

or “A” if appointed

	Legislative (Congress)
	Representative:

Senate:
	
	
	


Ask students to use the Internet to identify the political affiliation of each person holding an important position in contemporary national government. As they record this additional data, ask students to explain why political affiliations are not listed for the judicial branch of government.

Review the powers and responsibilities of each branch of national government while posing questions displaying student knowledge, such as:

· Where does appointive power reside?  

· What branch has advise and consent power over appointments?  

· What powers are denied to Congress?  

· What powers are denied to the executive branch?  

· What does “supreme” mean in Supreme Court?

Using SPAWN writing, (view literacy strategy descriptions) ask students to compare those officials elected by the people and those appointed, and to speculate why some positions are elected and why some are appointed. Do they agree on the idea of appointment of officers?  Explain why or why not.

Other suggested writing prompts could be to have students write papers that discuss and contrast the terms of office for elected officials with those of federal judges who are appointed for life. Have them include their positions on the merits of this difference.

SPAWN writing sample related to activity:

S-Special Powers:  You have been given the power to change a country’s government from Autocracy or Aristocracy to a Democracy.  Describe how you would make the change and what changes the new government would have.  What benefits would the new government have on its people?

P- Problem Solving:  We have been reading and learning about our government and governments of other countries.  How is our government different from other countries which do not have a democracy?

A-Alternative Viewpoints:  Pretend you are the newly elected official (president) of the country which just became a democracy.  Write a letter to the people of the country explaining your feelings toward the new government.  Explain what benefits the country will experience.

W-What If?  With what challenges would the new government be faced?

N-Next:  We have learned how the autocracy and aristocracy differ from a democracy.  Do you think our government is better?  Explain why.

Activity 26: Historical Events of Conflict (LCC ACT 6)
(GLEs: 20, 49) 

Materials List:  computer, overhead projector (optional), PowerPoint© (optional)
Write the following scenario on the board or overhead:
· The Congress passes a law that says all citizens who were not born in this country must return to their country of birth within one month.

· The President signs the law and says he will have the armed forces help to enforce compliance.

Hold a class discussion using the following questions about the scenario above:

· Can anything be done about this? Propose and defend an alternative course of action to this issue. 

· Ask the question, “What is judicial review?” Give response time and lead students into the following scenario: 

In the United States, all courts have the power to review decisions of other branches and determine their constitutionality, but the “final” power of judicial review rests with nine appointed judges on the U. S. Supreme Court. In England, the decisions of the highest court are subject to review by the legislature. 

Who is best suited to have this authority? Explain and defend answers. 

· Could the United States have a workable system of government without judicial review? How would such a system be organized?

· Does the fact that the Supreme Court currently has the power to review actions of the legislative and executive branches relieve these two branches of the obligation to review their own decisions to be certain they are constitutional?

Have students choose one of the following and explain why it was important for each branch of government—executive, legislative, and judiciary. 

Some of the historic events involving conflicts between branches include the following: 

· the impeachment of President Andrew Johnson (1868) (Use the following website to locate information on the impeachment of President Andrew Johnson.  Click on Impeachment and Trial of President Andrew Johnson:

http://memory.loc.gov/ammem/amlaw/lwcg-imp.html.  This site also has many political cartoons that can be used with the unit.)

· the Alien and Sedition Acts (1798) (Use the following website for information on the Acts:  www.law.ou.edu/ushistory/sedact.shtml)

· Supreme Court cases such as Marbury v. Madison (1803) (Use the following website for information on the court case of Marbury v. Madison: http://usinfo.state.gov/usa/infousa/facts/democrac/9.htm) 

· the Dred Scott Decision (1857) (Use the following website for information on the Dred Scott Decision: 

http://www.pbs.org/wnet/slavery/experience/legal/history2.html)

· McCulloch v. Maryland (1819) (Use the following website for information on the McCulloch v. Maryland court case:

http://usinfo.state.gov/usa/infousa/facts/democrac/10.htm)

· the Watergate incident (1972) during President Richard Nixon’s tenure in office  (Use the following website for information on the Watergate incident:     

http://watergate.info/)
* Teacher may want to choose more relevant court cases to pique student interest 
(ex. Tinker vs. Des Moines, Texas vs. Johnson, Brown vs. Board of Education)
Using split-page notetaking (view literacy strategy descriptions), have students identify information from the websites to share with the class. The class can be broken into groups to research one, two, or all of the topics.  Information can be shared with whole-group discussion or turned in for assessment by the teacher.

With information gained from the websites, have students record their findings on the chart.  Model the approach by placing on the board or overhead a split-page sample such as the one below.  Explain the value of taking notes in this format by saying it logically organizes information and ideas.  It is a source that allows inductive and deductive prompting for rehearsing and remembering information.  

Split-Page Notetaking

	Date:  1803


	Topic: Marbury v. Madison

Information gathered:

  


An additional method to present their information is to have students present their findings to the class using software such as PowerPoint©. They should include the facts of the case or incident; the arguments before the Supreme Court, Senate, or Congress; the decision (including the actual vote) or outcome; reasons for the decision or outcome; and possible alternative courses of action for this issue. Have students include the process of checks and balances as it pertains to the case.

*Activity 27: Federalism (LCC ACT 2)
(GLEs: 11, 14) 

Materials List:  poster paper, National and State Governments BLM

Tell students to examine the balance of governmental power as set up by the Constitution. Make a three-column chart with one column labeled “State,” one labeled “Federal,” and one labeled “Both.” Using brainstorming (view literacy strategy descriptions), have students list powers held by the state government and the federal government and document these on the chart. Place powers shared by both governments in the column labeled “Both.” 

Define federalism as: a system of government in which power is distributed between national and state governments (e.g., National Laws/State Laws). 

Distribute the National and State Governments BLM (see sample below) and have students compare it to their brainstorming list:

	National Government
	State Governments

	· print money

· regulate interstate (between states) and international trade 
	· issue licenses 

· regulate intrastate (within the state) businesses  


Ask students if they can think of any other powers that are not on the BLM list. For example, providing education (which is part of providing for the general welfare) is shared, though mostly delegated to state and local governments. Have students discuss and defend why particular powers might be placed where they are. Lead students into a discussion on shared (or concurrent) powers. Have students make an additional list of what they think would be concurrent powers. The list may include, but is not limited to, the following:

· collect taxes

· build roads 

· borrow money 

· establish courts 

· make and enforce laws 

· charter banks and corporations 

· spend money for the general welfare 

· take private property for public purposes, with just compensation

In small groups ask students to make posters with various national, state, and concurrent powers.

Representatives from each group can share information about individual powers with the class.

In small groups, have students respond to the following questions, collaborating before writing down their final answers: 

· What is the relationship between state and federal governments in the U.S.? How are they similar? How are they different?  Which has more power? 

· What are the advantages of a federal government in which power is divided between national and state governments? What are the advantages of a centralized government (as in France or Great Britain) where all the power rests with the national government? 

· Why did the “Founding Fathers” ultimately decide on a federal government? 

· What kinds of laws do states make? What kinds of laws does the federal government make? Why? 

· What might happen if a state could override a federal law, as Thomas Jefferson once suggested? 

· What issues or conflicts might arise from divisions of power between state and federal governments? Use examples.

Assessment 

Project Poster Activity, students will make posters that correspond to various national, state and concurrent powers. Students will make drawings, pictures, or other type of visual image that correspond to the powers held by national, state and shared powers. 

Unit 2 Concept 4:  Change in Government
GLEs

*GLEs that are bolded will be assessed in this unit.

	19
	Explain how a bill becomes law at the federal level(C-1A-M7) (Comprehension)

	31
	Explain the principles of government embodied in the U.S. Constitution  (C-1B-M3) (Comprehension)

	32
	Analyze methods used to institute change or resolve social conflict in U.S. history (e.g., War of 1812, states’ rights theory)  (C-1B-M4) (Comprehension)

	49
	Propose and defend an alternative course of action to a given issue or problem in U. S. history. (H-1A-M5) (Synthesis)

	Purpose/Guiding Questions

     22. Can students identify the causes, course, and consequences of the Texas War for Independence and the Mexican-American War?
	 Vocabulary:

· Bill

· Amendment
Key Concepts
· How a bill becomes a law at the federal

level
· Principles of government embodied in the U.S. Constitution—e.g., popular sovereignty, respect for individual liberties, checks and balances, due process of law, separation of powers, consent of the governed
· Methods of making changes in a democratic society—e.g., petition, elections, impeachment, civil disobedience (marches, rallies, boycotts, strikes), compromise, constitutional amendment, recall 


	Assessment Ideas:

See specific assessment activities, test, presentations, rubrics, group work.
	Resources:  

· Internet

· Textbook

· See Teacher-Made Supplemental Resources


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 28: Change in a Democratic Society  (LCC ACT 18)
(GLEs: 31, 32)
Materials List: overhead projector (optional)

Guide class discussion on the following ways a representative democracy addresses the need for change. Ask students to describe the ways in which a representative democracy makes changes in society. Guide a discussion of the following:

· persuasion/consensus

· supreme court cases

· impeachment

· petition

· laws (majority rule)

· elections and voting (changing the majority)

· amendments to the Constitution

· judicial review (protection of minority rights)

Divide the class into two groups.  Have one group favor an amendment and the other group oppose the amendment.  Create an informal classroom debate on the following:

· How did the abolition of slavery (Thirteenth Amendment) change democracy?  The Fourteenth Amendment?

· How did granting women the right to vote (Nineteenth Amendment) impact democracy?

· How did lowering the voting age (Twenty-Sixth Amendment) impact democracy?
Using SPAWN writing (view literacy strategy descriptions), have students write a paper based on a special problem prompt on any issue and explain the process that led to change in U.S. history. In the paper, have the students include what issue the country may have faced if this change had never occurred. Whom would it have affected and why?  How would things be different today? 
Have students bring in articles that display the potential for change in American society today (e.g., new amendments to the Constitution, petitions on a local level, Supreme Court cases, etc.).

Assessment 
Have students write a paper on any issue and explain the process that led to change in U.S. history. In the paper, have the students include what issue the country may have faced if this change never occurred. Who would it have affected and why?  How would it be different today? 
Have students bring in articles that display the potential for change in our society today (e.g., new amendments to the Constitution, petitions on a local level, Supreme Court cases, etc.).

*Activity 29: Changing Government by Amendment  (LCC ACT 19)
(GLEs: 32, 49)

Materials List:  overhead projector (optional)

Adding amendments to the Constitution creates changes in the supreme law of the land. Provide a study guide for Articles IV-VII of the Constitution as follows: 

Articles IV-VII U.S. Constitution

Summarize the content of these articles of the Constitution in your own words:  

Article IV. Relationship between States and the Federal Government

Why is it important that every state have a republican form of government?

What is meant by the phrase “a republican form of government”? Note: A republican form of government is not a reference to the Republican Party.

How did the Constitution treat runaway slaves?

Why is it important that citizens in one state have the rights of citizenship in all other states?

What does full faith and credit mean?

Article V. Amending Process

What are the two ways amendments to the Constitution may be proposed?

What are the two ways amendments to the Constitution may be ratified?

What special provision was made concerning slavery until 1808?

Article VI. Supreme Law of the Land

What does supreme law of the land mean?

Article VII. Ratification

What were the provisions established for ratifying this Constitution?

Building on the study guide, ask students to explain the two ways an amendment can be proposed and the two ways amendments can be ratified. Ask the students to describe the process and construct a model on the chalkboard.

Ask individual students to add new concepts with definitions to the concept wall.

Discuss the fact that dozens of Constitutional amendments are proposed in every Congressional session, but few make it out of committee. Students can research the status of these pending amendments and then make a presentation showing the viewpoints of both sides of the issue. Then have each student propose and defend an alternative course of action. Suggested amendments could include the following: 

· repeal the Second Amendment. 

· provide for direct election of the president and vice president. 

· disallow the desecration of the American flag. 

· make English the official language of the United States. 

· allow a naturalized citizen of the United State to become president.

*Activity 30: How a Bill Becomes a Law (LCC ACT 11)
(GLE: 19)
Materials List: computer (optional), How Laws Are Made BLM
With teacher guidance, students will construct a “How a Bill Becomes a Law” chart in class. Use one or both of the models from: 

http://www.bensguide.gpo.gov/  (click on grades 6-8)

http://www.esditement.neh.gov/
To help students, begin the process with a series of questions about who can propose a law. Does it make a difference what type of law (e.g., revenue bills)?  Use the chart to illustrate student knowledge of checks and balances. 

When the chart is complete, distribute copies of a similar chart from the text or other source. Ask students to compare the charts to verify and correct their work. Post the completed (as corrected) chart on the classroom wall. A sample chart follows.

How Laws Are Made

Laws may be initiated in either chamber of Congress, the House of Representatives or the Senate. For this example, we will track a bill introduced in the House of Representatives. For more information, try How Our Laws Are Made (Senate Document 105-14) Text (166k) PDF (327k).
	1. When a Representative has an idea for a new law, he/she becomes the sponsor of that bill and introduces it by giving it to the clerk of the House or by placing it in a box, called the hopper. The clerk assigns a legislative number to the bill, with H.R. for bills introduced in the House and S. for bills introduced in the Senate. The Government Printing Office (GPO) then prints the bill and distributes copies to each representative.
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Let’s track the bill history of the International Dolphin Conservation Act.
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	2. Next, the bill is assigned to a committee (the House has 22 standing committees, each with jurisdiction over bills in certain areas) by the Speaker of the House so that it can be studied. 
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The standing committee (or often a subcommittee) studies the bill and hears testimony from experts and people interested in the bill. The committee then may release the bill with a recommendation to pass it, or revise the bill and release it, or lay it aside so that the House cannot vote on it. Releasing the bill is called reporting it out, while laying it aside is called tabling.
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	3. If the bill is released, it then goes on a calendar (a list of bills awaiting action). Here the House Rules Committee may call for the bill to be voted on quickly, limit the debate, or limit or prohibit amendments. Undisputed bills may be passed by unanimous consent, or by a two-thirds vote if members agree to suspend the rules.
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	4. The bill now goes to the floor of the House for consideration and begins with a complete reading of the bill (sometimes this is the only complete reading). A third reading (title only) occurs after any amendments have been added. If the bill passes by simple majority (218 of 435), the bill moves to the Senate.
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	5. In order to be introduced in the Senate, a senator must be recognized by the presiding officer and must announce the introduction of the bill. Sometimes, when a bill has passed in one house, it becomes known as an act; however, this term usually means a bill that has been passed by both houses and becomes law.
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	6. Just as in the House, the bill then is assigned to a committee. It is assigned to one of the Senate’s 16 standing committees by the presiding officer. The Senate committee studies and either releases or tables the bill just like the House standing committee.
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	7. Once released, the bill goes to the Senate floor for consideration. Bills are voted on in the Senate based on the order they come from the committee; however, an urgent bill may be pushed ahead by leaders of the majority party. When the Senate considers the bill, they can vote on it indefinitely. When there is no more debate, the bill is voted on. A simple majority (51 of 100) passes the bill.
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	8. The bill now moves on to a conference committee, which is made up of members from each House. The committee works out any differences between the House and Senate versions of the bill. The revised bill is sent back to both houses for their final approval. Once approved, the bill is printed by the Government Printing Office (GPO) in a process called enrolling. The clerk from the introducing house certifies the final version.
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	9. The enrolled bill is now signed by the Speaker of the House and then the vice president. Finally, it is sent for presidential consideration. The president has ten days to sign or veto the enrolled bill. If the president vetoes the bill, it can still become a law if two-thirds of the Senate and two-thirds of the House then vote in favor of the bill.




Copies of bills are provided as a service of the Superintendent of Documents, U.S. Government Printing Office.

http://bensguide.gpo.gov/6-8/lawmaking/index.html
Have students create a short script showing the process of how a bill becomes a law. Assign parts, and have students create a bill that the class would like to see become a law, and simulate the process of a bill becoming a law.

Ask students to create a song/poem telling the process of how a bill becomes a law. School House Rock has a song about how a bill becomes a law (see http://www.schoolhouserock.tv/Bill.html).

Assessment 
Ask students to create a song/poem telling the process of how a bill becomes a law. School House Rock has a song about how a bill becomes a law.

Unit 2 Concept 5:  Citizens’ Rights

GLEs

*Bolded GLEs are assessed in this unit.

	38
	Identify types of foreign policy issues with reference to current and historical examples (e.g., Middle East conflicts)  (C-1C-M3)

	39
	Identify the qualifications or requirements for U.S. citizenship, including naturalization  (C-1D-M1)

	40
	Explain the importance of various rights and responsibilities of citizenship to the individual or to society at large (e.g., Bill of Rights)  (C-1D-M2)

	56
	Describe the issues involved in the creation and ratification of the U.S. Constitution  (H-1B-M8)


	Purposes/Guiding Questions:

24. Can students analyze methods used to institute change or resolve social conflict in U.S. history?

25. Can students explain various processes/strategies nations use to interact?

26. Can students compare and contrast two primary sources related to the same event in U.S. history?
	Key Concepts and Vocabulary:

· Citizenship

· Rights and Responsibilities

· Bill of Rights

· Naturalization
Key Concepts
· Types of foreign policy issues—e.g., war, isolationism, national security, containment
· Qualifications and requirements for U.S. citizenship—e.g., birth in the U.S., birth to American parents abroad, naturalization (residency, citizenship test, oath of allegiance) 
· • Issues involving important rights and responsibilities of individuals in American society 

o Rights—First Amendment freedoms, rights of persons with disabilities, due process of law, other rights in the Bill of Rights 
o Responsibilities—military service, jury duty, paying taxes, obeying laws, holding public office 
· Issues involved in the creation and ratification of the U.S. Constitution—e.g., Constitutional Convention, Virginia Plan, New Jersey Plan, Connecticut Compromise, Three-Fifths Compromise, slavery question, addition of a bill of rights 


	Assessment Ideas: See specific activity assessments, tests, group work, projects, and presentations.
	Resources:  

· Constitution

· Bill of Rights, textbook

· Internet

· See Teacher-Made Supplemental Resources


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 31: Bill of Rights (LCC ACT 21)
(GLE: 56)

Materials List:  The Bill of Rights BLM

Working in groups of three, ask students to make a list of ten rights of individuals that all three members agree upon. Each group must agree unanimously! Put these lists on the board. Identify the rights agreed on most frequently. Have students vote on each right and cross off any right that does not secure a three-fourths majority vote by the class. (If students come up with the same provisions found in the Bill of Rights, adjust the activity.)  Ask students to list rights not included in the Bill of Rights such as the right to vote.

Trace the origin of individual rights beginning with the Rights of Englishmen, Virginia Declaration of Rights, and the Declaration of Independence. During this review, have students explain how Americans came to believe that all citizens had basic human rights. Suggested sites for students to locate information that support the activity are as follows:

http://www.populistamerica.com/direct_democracy_rights
http://en.wikipedia.org/wiki/Virginia_Declaration_of_Rights
http://www.constitution.org/bcp/virg_dor.htm
http://www.nationalcenter.org/VirginiaDeclaration.html
During class discussion ask students to identify historical reasons why each right was included in the Bill of Rights. For example, no quartering of soldiers can be traced to the Quartering Act (quartering of British soldiers in private homes) during the period preceding the Revolutionary War. 
Have students complete The Bill of Rights BLM.  (See the BLM and the sample below.)

The Bill of Rights

Match the following freedoms and rights to specific amendments in the Bill of Rights and write a summary in your own words indicating the importance of each amendment:

(1) freedom of speech
(2) freedom of religion

(3) freedom of the press                          
(4) freedom of assembly

(5) right to petition government                     (6) right to bear arms

(7) freedom from quartering soldiers
(8) freedom from unreasonable 

(9) freedom from unreasonable
      searches
 

      seizure

                                              (10) indictment by grand jury before

(11) no double jeopardy                                        trial                                           

(13) due process
                                  (12) protection from 

(15) right to a speedy trial                                    self-incrimination

(17) right to trial by jury of one’s peers       (14) eminent domain compensation  

Have students complete a Bill of Rights project. For each amendment, students will complete the following:

· Write out the amendment as it is in the Constitution.

· Write what the amendment means to them and what it guarantees.

· Draw a picture of what the amendment entails or cut out an article or political cartoon that represents the amendment and provide a written explanation of how it does so.

Provide copies of George Mason’s Virginia Declaration of Rights (primary resource) and ask students to make comparisons with the Bill of Rights amended to the United States Constitution.

Assessment  

Bill of Rights project: Write out the amendment as it is in the Constitution, write what the amendment means to them and what it guarantees. Draw a picture of what the amendment entails or cut out an article or political cartoon that represents the amendment and provide a written explanation of how it does so.

Activity 32: Qualifications for Citizenship (LCC ACT 10)
(GLE: 38)
Ask students to use a copy of the United States Constitution and to list the provisions indicated in the document about citizenship. In the absence of provisions in the federal Constitution, states determine qualifications for voting. Thus, in 1789, all “free” men and women born in the United States were citizens, but only men were privileged to vote by state law. African Americans were considered neither citizens nor voters. 

Ask students to explain how immigrants to the United States become citizens and the status of a child born in the United States of parents who are not citizens. If possible, have students visit the following Web site: http://uscis.gov/graphics/index.htm
After they have browsed the site, ask the following questions:

· What are the seven general requirements for naturalization as a U.S. citizen?

· If you immigrated to the United States and wanted to become a citizen, when would your time as a permanent resident begin?

· Once you have submitted an application, how long does the naturalization process usually take? 

· Can a person give up his or her U.S. citizenship? If so, how? 

· Create an information brochure for someone seeking U.S. citizenship. Include information that will be helpful to a person in this position, such as requirements, fees, frequently asked questions, etc. Use color and other visual effects to make your flyer appealing. 


Have students respond to the following questions:  If an immigrant (alien) enters the United States legally and does not seek citizenship, what is his or her status?  How does an alien (legal) resident differ from an illegal alien resident?
*Activity 33: Rights and Responsibilities of Citizenship (TEACHER MADE)
 (GLE: 38)
Ask students to chart the rights and responsibilities of each of the following persons living in the United States:

	Rights and Responsibilities
	Citizen Born in the United States
	Naturalized Citizen
	Resident Alien (Legal)
	Resident Alien (Illegal)

	Right to Vote
	X
	X
	
	

	Right to hold elective office but not the presidency
	X
	X
	
	

	Right to hold all elective offices including the presidency
	X
	
	
	

	Right to the benefits of public policy (e.g., welfare, education, services)
	X
	X
	X
	?

	Right to the protection of the U.S. government
	X
	X
	X
	X

	Responsibility to demonstrate loyalty to the U.S. government
	X
	X
	
	


Do illegal aliens have the same rights to social services as do legal alien residents and citizens?  Why is this a controversial topic today?  What would Americans have thought in 1840?

Ask students to describe the waiting period and process immigrants must follow to become citizens

*Activity 34: Rights and Responsibilities of Citizens (LCC ACT 11)

 (GLEs: 39, 40)

Materials List:  computer/Internet (optional), newspaper articles (optional), chart paper 

Information on the Bill of Rights can be found in the text or at:

http://usinfo.state.gov/usa/infousa/facts/funddocs/billeng.htm.  Ask students what they believe their rights are in this society. Ask the class to make a list of rights contained in the Bill of Rights from memory. Encourage them to recall the amendment guaranteeing each right (if possible). Then have students read excerpts from the Bill of Rights to complete the task.  Ask the class to consider how and why individual rights come under attack (e.g., free speech during wartime). Are individual rights under attack today?  If so, which ones?

Have students clip articles or headlines or take notes from the national news and bring them into class. Have students create a wall chart listing the amendments. Students can place their articles, headlines, or notes under the amendment that is being addressed. Are any of these rights being violated?  Are certain people being accorded too many or too few rights (e.g., prisoners, celebrities)?  

Using reciprocal teaching (view literacy strategy descriptions), have students choose one article or news topic and write a paper discussing rights and responsibilities of citizenship for an individual or for the society. Why are they important?  Ask students:  Do you think there are too many rights?  Not enough rights?  Have them explain their positions. 

Reciprocal teaching highlights four comprehension processes: summarizing, questioning, clarifying, and predicting.  Introduce the lesson by summarizing content which has been taught.  Use the students’ articles or provide articles for each group.  Lead students into questioning, clarifying, and predicting what their article may demonstrate according to its headline.  Monitor student groups, giving necessary guidance as the activity is completed.

Activity 35: Citizenship Characteristics and Special Rights (TEACER MADE)
(GLEs: 39, 40)

Begin this activity with these questions:  How are the rights and responsibilities of citizens important to American society?  How do individuals who are free to express their opinions protect a democratic society?  How do freedom of religion and separation of church and state improve society?  

Conduct informal debates on the following propositions:

· Guaranteed rights of individuals protect minority opinion and actions

· Individuals with rights have responsibilities to protect the rights of others

· Protection of individual rights opposes the potential of a tyrannical government

· Reform movements are dependent on individual rights

· Individuals have the responsibility to pay taxes

In addition to rights guaranteed by the Bill of Rights, other rights exist under public laws (e.g., equal opportunity, equal access). Ask students to explain the rights of the following:

· improved access, reserved parking (Ask students to explain the responsibilities of the majority toward the disabled.)

· minority hiring (Ask students to explain responsibilities of employers to ensure that racial and ethnic minorities and women have equal access to employment.)

Assessment 
Have students write a persuasive essay about one of the topics they discussed as a class and encourage them to use supporting details in order to provoke thinking by their audience. Have students create posters illustrating characteristics of citizenship. Have students share their essays and posters with the class. Discuss any essays that caused students to change their views. What were some thought-provoking points? Why?

Unit 2 Assessment Options
General Guidelines
· Use a variety of performance assessments to determine student comprehension.

· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries.

· Select assessments that are consistent with the types of products that result from the student activities, and collaboratively develop a scoring rubric with other teachers or students.

· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.

General Assessments

· Students will construct study guides on the Constitution of the United States.

· Students will identify vocabulary words and create a concept wall of definitions unique to this unit of study.

· Students can propose and defend some positions on a topic given by the teacher, which can include a written essay, journal writing, and letter writing on selected topics. Students will use written expression in:

· explaining issues involved in the creation and ratification of the U.S. Constitution

· comparing and contrasting democratic with nondemocratic governments

· describing the importance of each of the four concepts of democracy to a democratic society

· speculating on why some positions are elected and why some are appointed

· expressing the ideas in the Mayflower Compact and compare it to the United States Constitution

· contrasting the terms of office for elected officials with those of federal judges who are appointed for life

· discussing issues and processes that led to change in U.S. history  
· Students will search the Internet, reference materials, or state department publications for writing descriptive paragraphs on a given topic. 

· Students will generate lists to:

· explain promises the new government made to its citizens

· compare promises in the Preamble

· explain considerations required for developing one’s own government

· explain concurrent powers

· explain problems confronting the new states after independence was achieved in 1783

· create a classroom list of the problems encountered during and after the Revolutionary War (e.g., control of trade, power to tax, negotiating treaties, declaring war, raising an army)

· Students will collaborate and share ideas surrounding:

· the Preamble

· why particular powers might be placed where they are

· concurrent powers

· placement of individual governments

· what constitutes an important position in the United States government 

· ideas on taxes

· Students can create and utilize charts in the study of Building a New Nation. Students can make a three-column chart comparing and contrasting state, federal and shared powers, showing how government today carries out goals promised in the Preamble. The countries can be sorted by the students according to the types of government that best represent their systems.

· Students will investigate the following concepts essential to democracy:

· offices of importance for each branch of government

· how a bill becomes a law 

· checks and balances

· taxes

· weaknesses of the Articles of Confederation

· strengths of the Constitution

· power of national government

· role of the executive branch of government

· limitation on government

· important principles that influenced American democracy 

· a comparison and contrasting view of the Rights of Man with the:

· Declaration of Independence

· Constitution of 1787

· Bill of Rights

· Students will utilize a graphic organizer to complete a double bubble map in comparing and contrasting the Preamble to the Louisiana Constitution and the Preamble to the United States Constitution. 

· Students will conduct a simulation on a real-world problem using a system of separation of powers and checks and balances. Students will create a short script and simulate the process of how a bill becomes a law and the principles of government.

· Ask students to review findings of groups in oral presentations.

· Students will create political cartoons illustrating at least one of the weaknesses of The Articles of Confederation.

· Students will conduct a scenario on how the three branches work together.
· Students will conduct research on the following topics: the four principles of democratic government for identifying the political affiliation of each person holding an important position in contemporary national government. Ask students to explain why political affiliations are not listed for the judicial branch of government.

· Have students investigate appointive power, advise and consent power, powers of Congress, powers of the executive branch, conflicts between branches, and possible alternative courses of action.

· Provide a graphic organizer or use Inspiration to create an outline of three branches, their powers, and limitations as a brainstorming activity.

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Big Picture: (Taken from Unit Description and Student Understanding)


Government has a purpose.


Ideas and events led to the formation of the U.S. Constitution. 


Principles of government embodied in the U.S. Constitution and how they have shaped the lives of U.S. citizens in building a new nation.


The US constitution shaped citizens’ rights and responsibilities.
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