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Comprehensive Curriculum

Concept Correlation
Unit 3:  Who Am I?  - Biography and Autobiography
Time Frame:  4 Weeks






Ascension Parish Comprehensive Curriculum


	Big Picture: (Taken from Unit Description and Student Understanding)

· Nonfiction is a kind of writing that deals with actual events, people, places, things, and ideas.  

· Students will recognize that nonfiction writing can be subjective or objective.

· Sometimes known as literary nonfiction, biographies, autobiographies, and essays read like fiction, yet provide factual information.




	Guiding Questions
	Activities

	Concept 1: Understanding Key Concepts of Biography/Autobiography

10. Can students identify the defining    

     characteristics of a biography/an        

     autobiography?

11. Can students differentiate between                 

      subjective and objective writing?

	*Activity 27: Independent Reading 
GQ 10, 11

	
	*Activity 28:  Vocabulary Study  
GQ 10, 11

	
	*Activity 29: Literary/Personal Nonfiction Overview  
GQ 10, 11

	
	*Activity 30: Reading Biographies  
GQ 10, 11

	
	*Activity 31: Reading Autobiographies 
GQ 10, 11

	Concept 2:   Writing Biographies and Personal Narratives

12. Can students use technology        

      effectively for research?

13. Can students apply a writing process effectively?

14. Can students develop a personal narrative composition following standard English structure and usage?

15. Can students relate a biography/an autobiography to personal experience?


	*Activity 32: Writer’s Craft Mini-lessons 


	
	*Activity 33: Grammar/Usage Mini-lessons 


	
	*Activity 34: Locating Information for Writing Biographies  
GQ 12, 13, 14

	
	*Activity 35: Writing Biographies 
GQ 12, 13, 15

	
	*Activity 36: Writing a Personal Narrative/Autobiographical Incident 
GQ  13, 14, 15

	
	*Activity 37: Beginning a Personal Narrative/Autobiographical Incident  
GQ 13, 14, 15

	
	*Activity 38: Selecting a Topic for a Personal Narrative 

GQ 13, 14, 15

	
	*Activity 39: Drafting a Personal Narrative 
GQ 13, 14, 15

	
	*Activity 40: Focused Revision Activities Suggested for a Personal Narrative 
GQ 13, 14 ,15

	
	*Activity 41: Student Evaluation & Revision for a Personal Narrative  
GQ 13, 14, 15

	
	*Activity 42: Proofreading for a Personal Narrative  
GQ 13, 14, 15

	
	*Activity 43: Publication for a Personal Narrative 
GQ 13, 14, 15

	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	1
	Develop vocabulary using a variety of strategies,
	
	

	
	a
	including use of connotative and denotative meanings (ELA-1-M1)   


	Evaluation
	

	
	b
	including use of Greek, Latin, and Anglo-Saxon roots and word parts (ELA-1- M1)
	Synthesis
	

	8
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres
	
	

	
	b
	including nonfiction (e.g., essays, letters) (ELA-6-M3)
	Comprehension
	

	9
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies
	
	

	
	a
	including sequencing events and steps in a process (ELA-7-M1)
	Analysis
	

	
	b
	including summarizing and paraphrasing information (ELA-7-M1)
	Analysis
	

	
	c
	including identifying stated or implied main ideas and explaining how details support ideas (ELA-7-M1)
	Evaluation
	

	
	e
	making inferences and drawing conclusions (see ELA-1-M2)
	Evaluation
	

	12
	Evaluate the effectiveness of an author’s purpose (ELA-7-M3)
	Evaluation
	

	14
	Analyze grade-appropriate print and non-print texts using various reasoning skills, including
	
	

	
	a
	using cause-effect relationships. (ELA-7-M4)
	Analysis
	

	
	f
	Distinguishing facts from opinions and probability (ELA-7-M4)
	Analysis
	

	15
	Write multi-paragraph compositions on student- or teacher-selected topics 
	
	

	
	a
	With a clearly stated focus or central idea (ELA-2-M1)
	Synthesis
	

	
	b
	organized with important ideas or events stated in a selected order. (ELA-2-M1)
	Analysis
	

	
	c
	organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1)
	Synthesis
	

	
	d
	organized with elaboration (anecdotes, relevant facts, examples, and/or specific details) (ELA-2-M1)
	Synthesis
	

	
	e
	organized with transitional words and phrases that unify ideas and points (ELA-2-M1)
	Synthesis
	

	
	f
	organized with an overall structure (e.g., introduction, body/middle, and concluding paragraph that summarizes important ideas and details) (ELA-2-M1)
	Synthesis
	

	17
	Develop grade-appropriate compositions on student- or teacher-selected topics
	
	

	
	a
	that include word choices (diction) appropriate to the identified audience and/or purpose. (ELA-2-M2)
	Synthesis
	

	
	b
	that include vocabulary selected to clarify meaning, create images, and set a tone. (ELA-2-M2)
	Synthesis
	

	
	c
	that include information/ideas selected to engage the interest of the reader. (ELA-2-M2)
	Synthesis
	

	
	d
	that include clear voice (individual personality). (ELA-2-M2)
	Synthesis
	

	
	e
	that include variety in sentence structure. (ELA-2-M2)
	Synthesis
	

	18
	Develop grade-appropriate compositions by identifying and applying writing processes,
	
	

	
	a
	such as selecting topic and form. (ELA-2-M3)
	Application
	

	
	b
	such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)
	Application
	

	
	c
	such as drafting. (ELA-2-M3)
	Application
	

	
	d
	such as conferencing (e.g., peer and teacher). (ELA-2-M3)
	Application
	

	
	e
	such as revising based on feedback and use of various tools (e.g., LEAP21 Writer’s Checklist, rubrics). (ELA-2-M3)
	Application
	

	
	f
	such as proofreading/editing. (ELA-2-M3) 
	Application
	

	
	g
	such as publishing using technology (ELA-2-M3)
	Application
	

	23
	Use standard English capitalization and punctuation consistently (ELA-3-M2)
	Application
	

	24
	Write paragraphs and compositions following standard English structure and usage, including
	
	

	
	a.
	varied sentence structures and patterns, including complex sentences
	Application
	

	
	b.
	phrases and clauses used correctly as modifiers (ELA‑3‑M3)


	Application
	

	25
	Apply knowledge of parts of speech in writing, including
	
	

	
	a
	infinitives, participles, and gerunds (ELA-3-M4)
	Application
	

	
	b
	superlative and comparative degrees of adjectives(ELA-3-M4)
	Application
	

	
	c
	Adverbs (ELA-3-M4)
	Application
	

	26
	Spell high‑frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA‑3‑M5)
	Application
	

	39
	Locate and select information using organizational features of grade-appropriate resources,
	
	

	
	c
	frequently accessed and bookmarked Web addresses

 (ELA-5-M1)
	Application
	

	
	d
	including, features of electronic texts (e.g., hyperlinks, cross-referencing, Web resources, including online sources and remote sites) (ELA-5-M1)
	Analysis
	

	40
	Locate and integrate information from a variety of grade-appropriate resources, including,
	
	

	
	b
	electronic sources (e.g., Web sites, databases) (ELA-5-M2)
	Synthesis
	

	42
	Gather and select information using data-gathering strategies/tools,
	
	

	
	a
	Including surveying (ELA -5-M3)
	Application
	

	
	b
	including interviewing (ELA-5-M3)
	Application
	

	
	c
	including paraphrasing (ELA-5-M3)
	Application
	

	43
	Generate grade-appropriate research reports that include information presented in a variety of forms,
	
	

	
	a
	including visual representations of data/information (ELA-5-M3)
	Synthesis
	

	
	b
	including graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3)
	Synthesis
	

	
	c
	Including works cited lists and/or bibliographies (ELA-5-M3)
	Synthesis
	


Unit 3 Concept 1: Understanding Key Concepts of Biography and Autobiography
GLEs

*Bolded GLEs are assessed in this unit

Unit 1 Grade-Level Expectations (GLEs)

	GLE #
	GLE Text and Benchmarks

	01a.
	Develop vocabulary using a variety of strategies, including use of connotative and denotative meanings (ELA-1-M1)

	01b.
	Develop vocabulary using a variety of strategies, including use of Greek, Latin, and Anglo-Saxon roots and word parts (ELA-1-M1)

	02b
	Interpret story elements, including development of character types (e.g. flat, round, dynamic, static) (ELA-1-M2)

	04b.
	Draw conclusions and make inferences in print and nonprint responses about ideas and information in grade-appropriate texts, including consumer materials (ELA-1-M3)

	04c.
	Draw conclusions and make inferences in print and nonprint responses about ideas and information in grade-appropriate texts, including public documents (ELA-1-M3)

	05.
	Interpret ideas and information in a variety of texts (e.g., scientific reports, technical guidelines, business memos) and make connections to real-life situations and other texts (ELA-1-M4)

	06.
	Analyze universal themes found in a variety of world and multicultural texts in oral and written responses (ELA-6-M1)

	08b.
	Use knowledge of the distinctive characteristics to classify and explain the significance of various genres, including nonfiction (e.g., workplace documents, editorials) (ELA-6-M3)

	09a.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including sequencing events to examine and evaluate information (ELA-7-M1) (see ELA-1-M2)


	09b
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing to examine and evaluate information (ELA-7-M2)

	09c.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including interpreting stated or implied main ideas (ELA-7-M1) (see ELA-1-M2) 

	09d.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas within and across texts (ELA-7-M1) (see ELA-1-M2)

	09e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making inferences and drawing conclusions (see ELA-1-M2)

	09f.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies including predicting the outcome of a story (see ELA-1-M2)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	12.
	Evaluate the effectiveness of an author’s purpose (ELA-7-M3)

	14a
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including identifying cause-effect relationships (ELA-7-M4)

	14b
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including raising questions (ELA-7-M4)

	14c
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including reasoning inductively and deductively  (ELA-7-M4)

	14f
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including distinguishing facts from opinions and probability (ELA-7-M4)

	
	

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA-3-M5)

	27.
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell-check) to find correct spellings (ELA-3-M5)


	Purpose/Guiding Questions:

· Students identify defining characteristics of a biography/autobiography

· Students differentiate between subjective and objective writing.
	Key Concepts & Vocabulary:

· Subjective Writing

· Objective Writing

· Biography

· Autobiography

· Etymology

· Personal Memoirs

· Diaries

· Essays

· Journals

· Letters

· Public Documents



	Assessment Ideas:

Evaluate author’s effectiveness through writing prompt (see activity 29e)
Activity-Specific Assessment: 

· Activity 30 and 31 – Reading Biographies/Autobiographies
	Resources:

· BLM


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level. 

*Activity 27:  Independent Reading (Ongoing): (GLEs: 05, 10, 14b, 14c) 

Materials List:  reading material covering a wide range of topics and readability levels, books/materials stored in the classroom itself and a constant flow of new books and reading material, Reading Response notebook or response log, Reading Response Log SSR BLM, Book Talk Checklist BLM

*A.  Regardless of the genre being addressed in each unit, students should read silently daily. Sustained Silent Reading (SSR) occurs when students (and teachers) are reading texts at their independent reading level for an uninterrupted period of time. Students select their own books or reading materials which require neither testing for comprehension nor book reports. Students will keep a reading log of materials read. Students may use the Reading Response Log SSR BLM. Students may respond through a reading response learning log (view literacy strategy descriptions) to write a short reflection of the reading. A marble composition notebook or teacher-created handout may be used as a learning log. When time permits, students will discuss and compare their learning log entries. Sample reflective response log prompts (starters) and a lesson plan on this strategy can be found at: http://www.readwritethink.org/lessons/lesson_view.asp?id=55.

Sample Reading Response Learning Log: 

	Reading Response Learning Log                              Name

	Title & Author
	Genre
	Date
	Pages Read

B-E
	Response to Reading: (e.g., This reminds me of___; I liked the part when___; I wonder why___; )
	Teacher or Guardian Signature

	Out of the Dust- Karen Hesse
	Historical fiction
	8/24
	1-4
	This reminds me of my friend Sally. Her dad always wanted a boy. So he treated her that way. I wonder if this is what the story is about.
	lmb


See http://engla.jppss.k12.la.us/instruction_and_assessment.htm for downloadable reading logs. 

*B.  Students may respond through quarterly book talks. A book talk is a short, informal oral presentation given after completing one of the SSR books. It is neither a book report nor summary; its purpose is for students to recommend good books to classmates. Students will state personal opinions and support those opinions as they discuss the book. 

See Book Talk Checklist BLM. See http://www.nancykeane.com for more information on using book talks in the classroom.

*C.  Student response also may be through a variety of other strategies (e.g., writing prompts, response logs, journals, book talks, or, if available, Reading Counts/Accelerated Reader). SSR guidelines for class use may be found at http://www.education-world.com/a_curr/curr038.shtml or http://www.dowlingcentral.com/MrsD/area/literature/ssr.html
*Activity 28:  Vocabulary Study (Ongoing): (GLEs: 01a, 01b, 26, 27) 
Materials List: graphic organizers, index cards, plastic sandwich bags, dictionaries, thesauruses

*A.  Students will develop vocabulary through the use of connotative and denotative meanings of words and the use of Greek, Latin, and Anglo-Saxon roots and word parts throughout the unit as appropriate. Students may use vocabulary cards (view literacy strategy descriptions) to define words specific to selections read. When students create vocabulary cards using index cards, they see connections between words, examples and nonexamples of the word, and the critical attributes associated with the word.   Students may also create a graphic representation of the word. This vocabulary strategy also helps students with their understanding of word meanings and key concepts by relating what they do not know with familiar concepts.  Vocabulary cards require students pay attention to words over time, thus improving their memory of the words.  Also by keeping the cards in a binder or small plastic bag, students can easily use them as reference as they prepare for tests, quizzes, and other activities with the words.  
Sample Modified Vocabulary Card (3x5 index card)
	Definition:
Characteristics:

WORD

Examples
Nonexamples



	way of life
    shared ideas


    shared beliefs

CULTURE

Ex: 
         NonEx:

language 
        hair color

music
        eye color

Cajun


B.  Students will also use electronic and print dictionaries, thesauruses, and glossaries to expand vocabulary during research, drafting, and editing processes. Students will incorporate connotative and denotative word meanings into their writing products. If computers are available, optional practice on using connotation and denotation may be found at http://www.dowlingcentral.com/MrsD/area/literature/Terms/Connotation.html.  
Graphic organizers (view literacy strategy descriptions) are available at http://www.region15.org/curriculum/graphicorg.html; http://www.eduplace.com/graphicorganizer/ ; and http://engla.jppss.k12.la.us/teaching_reading_in_the_content_areas.htm 

*Activity 29:  Literary/Personal Nonfiction Overview (GLEs: 05, 08b, 09a, 09e, 09f, 10, 12, 14f) 

Materials List: graphic organizers, literary/personal nonfiction examples, student anthology

*A.  The teacher will facilitate a discussion between informational nonfiction and literary/personal nonfiction. A Reading Genres handout is available at http://engla.jppss.k12.la.us/instruction_and_assessment.htm. The teacher will present a mini-lesson on the defining characteristics of literary/personal nonfiction (e.g., autobiographies, biographies, personal memoirs, essays, diaries, journals, letters).  The teacher should have examples (these may be obtained from the library or Internet) to show class. The class will discuss and then list in journals/notebooks the elements of literary nonfiction (e.g., main idea, drawing conclusions, understanding character, cause/effect, fact/opinion, problem/solution, author’s purpose/viewpoint, chronological order, persuasive techniques). During the instructional period, the teacher may need to present mini-lessons (available in the district-adopted anthology) on these strategies. 

*B.  As a review, the teacher will present a mini-lesson on the elements of fiction. Following a teacher-facilitated discussion on the similarities and differences between fiction and literary/personal nonfiction, the class will complete a Venn diagram/word grid comparing and contrasting the two genres. Students may create a content frame graphic organizer (view literacy strategy descriptions) to see the shared and unique qualities of the two genres. Content frames should be co-constructed with students, so as to maximize participation in the word learning process.  The teacher should have a simple content frame on the wall that will serve as an example for explaining how it is constructed and used. After analyzing a demonstration content frame, students will be much better prepared to create and study from one with actual disciplinary content. Once complete the content frame is an excellent study aid. Students will recognize that literary/personal nonfiction such as biographies and autobiographies often reads like fiction and has elements similar to fiction—interesting characters and dialogue, setting, conflict, plot, point of view, and theme.
Sample content frame: 

	
	Characters
	Setting
	Plot
	Point of View
	Theme

	Nonfiction-biography
	real person other than the author
	specific period in the person’s life & place(s) where the story occurs
	high or low points of person’s life
	third-person
	life lesson

	Nonfiction-autobiography
	real person writing the story
	specific period in author’s life & place(s) where the story occurs
	high or low points of author’s life
	first-person
	life lesson

	Fiction
	imaginary
	any time and any place
	events or problems in the story
	first-person or third-person
	life lesson or explanation


*C.  Reading nonfiction (autobiography/biography) can help students to see their own lives and problems more clearly through others’ experiences. Students will review with the teacher the difference between subjective writing (personal feelings expressed) and objective writing (strictly the facts), noting that autobiography and biography are subjective writing. 

*D.  The teacher will facilitate class discussion on the similarities and differences between biographies and autobiographies, explaining that a biography is an account of a person’s life written by someone else, while an autobiography is an account of a person’s life written by that person. 

*E.  Using teacher-selected short autobiographical and biographical excerpts (from the library, student anthology, or http://www.biography.com), the teacher will facilitate a discussion on the use of pronouns in these two genres and their relationship to point of view (first person /third person) and viewpoint. The class will discuss an author’s purpose in writing a biography or autobiography and what real-life lessons can be learned. In learning logs (journals/notebooks), students will write a paragraph evaluating the effectiveness of the author’s purpose in writing an autobiography or biography, discussing which may tend to be biased. Students will recognize that everyone has a story to tell. Teachers may present students with scenarios (Ex: Princess Diana – an autobiography – what are some of the things that she would have included? Some of the things she might have left out?  What about someone writing a biography? What if it was a close friend of Prince Charles? How might that person describe the princess?) Have students discuss and formulate a written response.   
*Activity 30:  Reading Biographies: (GLEs: 04c, 05, 08b, 09a, 09b, 09c, 09e, 10, 12, 14a) 

Materials List: graphic organizers, Biography Web BLM, Elements of Biography/Autobiography Checklist BLM, Character Map BLM, student anthology, library books, trade books, websites 

*A.  Using a transparency of the Biography Web BLM, the teacher will facilitate a discussion of the common characteristics of a biography. The teacher will discuss the word’s etymology, biography (from the Greek words bios meaning "life", and graphein meaning "write") to clarify that it is an account of a person’s life written or told by another person. The teacher will emphasize that a biographer should attempt to be fair, accurate, and complete by researching the subject through personal letters/memoirs, diaries, public documents, and interviews. Students should recognize that the study of biographies is really a study of character development. Students should understand that although biographies are about real people and based on facts, the biographer combines elements of fiction such as lively dialogue, opinion, characterization, and fictional detail to add color and interest. Students will be made aware that some modern biographies are authorized, approved, and permitted in advance by the subject, and others are unauthorized, not approved, and frequently challenged or discredited by the subject.

*B.  Using the district-adopted anthology or other teacher resources, students will read and respond to biographical excerpts and selections. The teacher will instruct through mini-lessons on the elements of literary nonfiction (e.g. understanding character, sequencing, summarizing and paraphrasing, interpreting main idea, comparing and contrasting, and identifying cause/effect). Students will acquire vocabulary and will respond to literal, interpretative, and evaluative questions for the teacher-assigned literary nonfiction literature. Students will be assessed formally (multiple choice, constructed response, essay). Students or groups may read, analyze, and evaluate a biographical excerpt using elements of biography checklist graphic organizers (See Elements of Biography/Autobiography Checklist BLM). Students/groups may also read, analyze, and evaluate biographical excerpts using a character trait web (Character Map BLM). 

C.  Students may also respond to biographies through writing, speaking and listening, research, or art activities. Lessons on biographies may be located at http://www.aetv.com/class/teach/index.html (Biography study guides); http://712educators.about.com/cs/lessonplans/a/biographies.htm (Teaching through Biographies); http://www.education-orld.com/a_lesson/lesson/lesson185.shtml (Ten Ways to Teach Biographies); http://www.readwritethink.org/lessons/lesson_view.asp?id=1028 (Teaching Summarizing with the Bio-Cube)

*Activity 31:  Reading Autobiographies: (GLEs: 04c, 05, 08b, 09a, 09b, 09c, 09e, 10, 12, 14a) 
Materials List: graphic organizers, Autobiography Web BLM, Character Map BLM, Elements of Biography/Autobiography Checklist BLM, student anthology, library books, trade books, websites

*A.  Using a transparency of an Autobiography Web BLM, the teacher will facilitate a discussion of the common characteristics of an autobiography. The teacher will discuss the word’s etymology, autobiography (from the Greek words auto meaning “self,” bios meaning "life," and graphein meaning "write"), to clarify that it is an account of a person’s life written by that person. It gives readers a direct, personal connection with the author. The teacher will discuss with students the difficulty for an individual to write objectively about him/herself. Students will generate a list of autobiographical writing, such as diaries, journals, memoirs, anecdotes, eyewitness accounts, travelogues, personal essays, and letters.

*B.  Using the district-adopted anthology or other teacher resources, students will read and respond to autobiographical excerpts and selections.  While reading, students may respond to selections using the Elements of Biography/Autobiography Checklist BLM. The teacher will instruct through mini-lessons on the elements of literary nonfiction (e.g. understanding character, sequencing, summarizing and paraphrasing, interpreting main idea, comparing and contrasting, and identifying cause/effect). Students will acquire vocabulary and will respond to literal, interpretative, and evaluative questions for the teacher-assigned literary nonfiction literature. Students will be assessed formally (multiple choice, constructed response, essay). Students/groups may read, analyze, and evaluate autobiographical excerpts using a character trait web (Character Map BLM). 

C.  Students may also respond to autobiographies through writing, speaking and listening, research, or art activities. To make a real-life connection to the autobiography study, students may create their own autobiographies, using one of the following formats (e.g., life collage; life map [http://teacher.scholastic.com/lessonplans/unit_autobio9_12_lesson1.htm]; timeline; biopoem/mandala [http://www.louisianaschools.net/lde/uploads/1986.pdf]; photo display; PowerPoint® presentation; All About Me booklet; memory bag). 

Unit 3 Concept 2:  Writing Biographies and Personal Narratives

	GLE #
	GLE Text and Benchmarks

	05.
	Interpret ideas and information in a variety of texts (e.g., scientific reports, technical guidelines, business memos) and make connections to real-life situations and other texts (ELA-1-M4)

	08b.
	Use knowledge of the distinctive characteristics to classify and explain the significance of various genres, including nonfiction (e.g., workplace documents, editorials) (ELA-6-M3)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	11.
	Use technical information and other available resources (e.g., Web sites, interviews) to solve problems (ELA-7-M2)

	14d.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including generating a theory or hypothesis (ELA-7-M4)

	14e.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including skimming/scanning (ELA-7-M4)

	15a.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with a clearly stated focus or central idea (ELA-2-M1) 

	15b
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with important ideas or events stated in a selected order (ELA-2-M1)

	15c.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1)

	15d
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with elaboration (anecdotes, relevant facts, examples, and/or specific details) (ELA-2-M1)

	15e.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points (ELA-2-M1)

	15f.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with an overall structure (e.g., introduction, body/middle, and concluding paragraph that summarizes important ideas and details) (ELA-2-M1)

	16.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1)

	17a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)

	17b
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)

	17c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader (ELA-2-M2)

	17d
	Develop grade-appropriate compositions on student- or teacher-selected topics that include clear voice (ELA-2-M2)

	17e.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure (ELA-2-M2)

	18a.
	Develop grade-appropriate compositions by identifying and applying writing processes such as selecting topic and form (ELA-2-M3)

	18b.
	Develop grade-appropriate compositions by identifying and applying writing processes such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers)  (ELA-2-M3)

	18c.
	Develop grade-appropriate compositions by identifying and applying writing processes such as drafting (ELA-2-M3)

	18d
	Develop grade-appropriate compositions by identifying and applying writing processes such as conferencing (e.g., peer and teacher) (ELA-2-M3)

	18e.
	Develop grade-appropriate compositions by identifying and applying writing processes such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3)

	18f.
	Develop grade-appropriate compositions by identifying and applying writing processes such as proofreading/editing (ELA-2-M3)

	18g.
	Develop grade-appropriate compositions by identifying and applying writing processes such as publishing using technology (ELA-2-M3)

	19.
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes of writing (e.g., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4)  

	23.
	Use standard English capitalization and punctuation consistently (ELA-3-M2)

	24a.
	Write paragraphs and compositions following standard English structure and usage, including varied sentence structures and patterns, including complex sentences (ELA-3-M3)

	24b.
	Write paragraphs and compositions following standard English structure and usage, including phrases and clauses used correctly as modifiers (ELA-3-M3)

	25a.
	Apply knowledge of parts of speech in writing, including infinitives, participles, and gerunds, (ELA-3-M3)

	25b.
	Apply knowledge of parts of speech in writing, including superlative and comparative degrees of adjectives (ELA-3-M3)

	25c.
	Apply knowledge of parts of speech in writing, including adverbs (ELA-3-M3)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA-3-M5)

	27.
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell-check) to find correct spellings (ELA-3-M5)

	30.
	Follow procedures (e.g., read, question, write a response, form groups,) from detailed oral instructions (ELA-4-M2)

	39a.
	Locate and select information using organizational features of grade-appropriate resources, including complex reference sources (e.g., almanacs, atlases, newspapers, magazines, brochures, map legends, prefaces, appendices) (ELA-5-M1)

	39b.
	Locate and select information using organizational features of grade-appropriate resources, including electronic storage devices (e.g., CD-ROMs, diskettes, software, drives) (ELA-5-M1)

	39c.
	Locate and select information using organizational features of grade-appropriate resources, including frequently accessed and bookmarked Web addresses (ELA-5-M1)

	39d.
	Locate and select information using organizational features of grade-appropriate resources, including organizational features of electronic information (e.g., Web resources including online sources and remote sites) (ELA-5-M1)

	40b.
	Locate and integrate information from a variety of grade-appropriate resources, including electronic sources (e.g., Web sites, databases) (ELA-5-M2)

	41.
	Explain the usefulness and accuracy of sources by determining their validity (e.g., authority, accuracy, objectivity, publication date, coverage) (ELA-5-M2)

	42a.
	Gather and select information using data-gathering strategies/tools, including surveying (ELA-5-M3)

	42b.
	Gather and select information using data-gathering strategies/tools, including interviewing (ELA-5-M3)

	42c.
	Gather and select information using data-gathering strategies/tools, including paraphrasing (ELA-5-M3)

	43a.
	Generate grade-appropriate research reports that include information presented in a variety of forms, including visual representations of data/information (ELA-5-M3)

	43b
	Generate grade-appropriate research reports that include information presented in a variety of forms, including graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3)

	43c.
	Generate grade-appropriate research reports that include information presented in a variety of forms, including works cited lists and/or bibliographies (ELA-5-M3)

	44.
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including documented research reports with bibliographies (ELA-5-M4)

	45c.
	Give credit for borrowed information following acceptable use policy, including creating bibliographies and/or works cited lists (ELA-5-M5)

	Purpose/Guiding Questions:

· Student can effectively use technology for research

· Students can apply the writing process effectively

· Students can develop a personal narrative composition

· Student can relate a biography/and autobiography to their personal experience
	Concepts & Vocabulary:

· Hook

· Personal Narrative

· Chronological order

· Validity



	Assessment Ideas:

Timeline, projects, posters, personal narrative, multi-media presentation, journal entries, note taking, peer evaluation

Activity 30 – See assessment – Proofreading format for grammar GLEs.
Activity-Specific Assessment: 

· Activity 34 – Locating Information for Writing Biographies

· Activity 35  – Writing Biographies

· Activity 36 - 43 – Writing a Personal Narrative/Autobiographical Incident
	Resources:

· BLM


*Activity 32:  Writer’s Craft Mini-Lessons (Ongoing) (GLES: 16, 17a, 17b, 17c, 17d, 17e, 19, 21) 

Materials List: writing examples, Writing Piece with Target Skills Template (see activity for link to download), whiteboard or overhead projector & transparency pen or chalkboard & chalk

*A.  Since writing is a process done in recursive stages, it is important that students receive instruction in the writing craft through mini-lessons on target skills. For this unit, target writing skills should include making appropriate word choices; using vocabulary to clarify meanings, create images, and set a tone; selecting information/ideas to engage a reader; using a clear voice; enhancing a composition through dialogue; and using a variety of sentence structure.  Students should keep a writer’s notebook or learning log. In teaching students writing craft, the teacher should first show them how accomplished writers use a particular skill, and then encourage students to emulate those writers. The writing craft mini-lesson that can be used for any grade level should occur as follows: 
1) The teacher should introduce a skill by showing an example from a trade book, picture book, or magazine article or by demonstrating the technique through modeled writing. The teacher thinks aloud as he/she composes in front of the students; models should be prepared beforehand. 
2) The teacher then has the class discuss the skill by asking questions, such as: 
Does it make the writing clear, interesting, or pleasant sounding? 
Why do you think the author uses this skill? 
How do you like it as a reader?  
Can you construct something like this? 

3) The teacher then models the skill orally for students. 
4) The students then try it out orally for practice, with partners. 
5) Students then apply the skill to a short practice piece of several sentences or more (guided writing). 
6) Finally, students practice the skill in their independent writing, using a previously composed draft as a practice write. If the practice writes are kept in a notebook and labeled with a table of contents, students will have a writer’s notebook of target skills practices for future reference.

*B.  When students have practiced a new writing craft Target Skill several times, they should use it in a new writing draft. In planning a whole-process piece, the teacher will choose one (new) or two (review) genre target skills, one (new) or two (review) organization or composing target skills, and one (new) or two (review) conventions skills as Target Skills for the whole process piece. These skills then become part of the scoring rubric. The Writing Piece with Target Skills Template can be found at http://engla.jppss.k12.la.us/Instruction%20and%20Assessment/Writing%20Instruction%20and%20Assessment/Writing%20Piece%20with%20Target%20Skills%20TEMPLATE.pdf.
*Activity 33: Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 23, 24a, 24b, 25a, 25b, 25c, 26, 27) 

Materials List: writing samples, Secondary Editing/Proofreading Checklist BLM
*A.  The teacher may use the daily oral language strategy with target skills. The teacher will provide students with a sentence or a group of sentences in need of editing to give students consistent practice correcting grammatical errors. Target skills should be identified (e.g. varied sentence structure and patterns, phrases and clauses, infinitives, participles, gerunds, superlative and comparative degrees of adjectives, adverbs, spelling).  Students may also discuss the common errors in student writing samples. Students continue to correct their papers, using proofreading symbols and recording the types of errors they have made on a proofreading chart.  
As an assessment, teachers will use the LEAP proofreading format to have students evaluate the correct/incorrect use of capitalization, phrases and clauses used correctly as modifiers, infinitives, participles, and gerunds, superlative and comparative degrees of adjectives, and adverbs.
*B.  Through the writing process, students should use peer editing to work with mechanics. Grammar instruction should occur within the context of students’ reading and writing. Grammar instruction mini-lessons with examples may be found in the district adopted textbook. Fun lessons for grammar instruction may be found at 

http://www.education-world.com/a_lesson/lesson/lesson334.shtml and http://www.internet4classrooms.com/lang_mid.htm.

*Activity 34:  Locating Information for Writing Biographies: (GLEs: 05, 08b, 10, 11, 14d, 14e, 18a, 39a, 39b,  39c, 39d, 40b, 41, 42a, 42b, 42c, 43b, 45c) 

Materials List: graphic organizers, Graphic Organizer for Note-taking BLM, Biography Questions for Split-page Notetaking BLM, library or computer with Internet access
*A.  Students will select a person about whom they would like to learn more and use the library or Internet (e.g., http://www.factmonster.com; http://www.biography.com; http://www.s9.com/ ) to research, summarize, and paraphrase events in this person’s life. The teacher will explain important elements in split-page note taking, to sequence main ideas and details, when reading biographical works. Split-page notetaking (view literacy strategy descriptions) is a strategy that assists students in organizing their notes. This strategy also helps to encourage active reading and summarizing. It provides a visual study guide for students to use when they review the material in preparation for their test. Split-page notetaking is a procedure in which students organize their page into two columns. One column is used to record the questions and the other is used to record the answers. As the students read the material, they record the answers or notes of their findings beside each question. Students will skim and scan their selections while using selected guiding questions and taking notes on key ideas or actions and supporting details.

Sample split-page notetaking:
	   Biography: Harriet Tubman 
10/4

	Why is this person significant?
	conductor on the Underground Railroad who made 19 trips to lead slaves to freedom

	When and where did she live?
	Dorchester County, Maryland


An excellent lesson on biography (Research and Class Presentation) is available online at http://www.readwritethink.org/lessons/lesson_view.asp?id=243 wherein, according to the website, “As a class, students brainstorm about famous people and each selects one to research.” Each student finds information about the famous person by reading a biography and doing Internet research, and then creates a graphic organizer (a web) to teach the class about the person's life. Students evaluate themselves and their classmates by using a rubric (available on website) during the research and web-creation process and by giving written feedback on each other's presentations.”
Biography writing information may be located at http://teacher.scholastic.com/writewit/biograph/ (Biography Writing Workshop).
*Activity 35:  Writing Biographies: (GLEs: 15a, 15b, 15c, 15d, 15e, 15f, 18b, 18c, 18d, 18e, 18f, 23, 30, 43a, 43c, 44) 

Materials List: graphic organizers, Graphic Organizer for Note-taking BLM, Biography Rubric BLM, library or computer with Internet access

*A.  Students will prewrite by using the graphic organizer (Graphic Organizer for Note-taking BLM) made when brainstorming (view literacy strategy descriptions) and/or other prewriting activities to begin a first draft of a biography that uses a hook/lead that engages the reader’s interest and uses dialogue to reveal character. After completing the first draft, students will self/ peer edit with a partner, using a checklist focusing on elements of biography, use of dialogue, word choice, vocabulary that creates images and uses stylistic techniques, and voice. After conferencing with the teacher to receive feedback, students will use the Writer’s Checklist (http://www.louisianaschools.net/lde/uploads/2071.pdf ) to evaluate and revise the drafts for composing (e.g., ideas and organization) and audience awareness/style (e.g., voice, tone, word choice, variety of sentence structure). Students will also correct errors in capitalization, subject-verb agreement, spelling, and sentence structure (e.g., fragments).  Students will review previous work and look for patterns of errors. 

*B.  Students’ revisions should include varied sentence structure and patterns, correct use of adjectives, and standard capitalization and punctuation. Students will proofread for fluency, usage, mechanics, and spelling, using print or electronic resources. Students will give credit for borrowed information following acceptable use policy, by creating a bibliography containing at least two sources. The teacher will model how to write bibliographic entries; how to compile the works cited page; and how to determine the validity of sources.  An interactive MLA-Style Bibliography Builder is available at http://jerz.setonhill.edu/writing/academic/bib_builder/index.html. Using the Modern Language Association (MLA) Format from the Online Writing Laboratory (OWL) at Purdue is available at

http://owl.english.purdue.edu/owl/resource/557/01/.

*C.  Students will generate biography reports that include information presented in a variety of forms, including tables, outlines, timelines, charts, webs, graphics, and appropriate documentation. The teacher will decide which form to use and will present a mini-lesson for instructional purposes. 

Students will utilize available technology to create a final copy of the biography. Students’ work will be assessed via Biography Rubric BLM.
Following the teacher’s instructions, the class will decide as a whole group how they would like to share the biographies (e.g., reading aloud, class book, skit, bulletin board). An interactive website may also be utilized if computers are available.  See http://www.bham.wednet.edu/bio/biomaker.htm  (The Biography Maker-interactive).
*Activity 36:  Writing a Personal Narrative/Autobiographical Incident: (GLEs: 18b, 18c, 18d, 18e, 18f, 18g, 30, 44) 

Materials List: highlighters, green bar paper, white, unlined paper, sticky notes or Avery dots (1” or larger), markers, crayons, or colored pencils, rulers, graphic organizers, computer with Internet access (if available)
*A.  Students enjoy writing about themselves. If the teacher does not have a method for teaching personal narrative writing, these websites may provide instruction: www.webenglishteacher.com/biography.html (Autobiography, Biography, Personal Narrative, and Memoir Lesson plans); http://www.npatterson.net/memoir/memoir.html (Memoir writing); http://www.educationoasis.com/curriculum/LP/LA/memoir_stuff_life.htm (Memoir Writing); http://www.readwritethink.org/lessons/lesson_view_printer_friendly.asp?id=805 (Exploring and Sharing Family Stories)
The following personal narrative writing is suggested:  Students should create a personal timeline; choose a topic from the timeline as the focus of a personal narrative; write a first draft of a personal narrative, using a hook, transitions of time and place, a personal narrative ending and chronological order. Students will make focused revisions; peer and self evaluate their draft and make more revisions; publish by word processing the piece and add appropriate clip art to it, and finally share it with their classmates. Teachers will use a writing rubric such as the LEAP 12 point writing rubric to assess. 
*Activity 37:  Beginning a Personal Narrative/Autobiographical Incident: (GLEs: 18a, 43a) 
Materials List:  markers, crayons, or colored pencils; rulers; white unlined paper;  copy of Wilfrid Gordon McDonald Partridge by Mem Fox; Personal Narrative Characteristics BLM;  Graphic Organizer for a Personal Timeline BLM
*A.  The teacher will present a mini-lesson on characteristics of a personal narrative using the Personal Narrative Characteristics BLM.  An enlarged version of the BLM may be put on poster paper and attached to the wall so that students may refer to it during the activities. Then the teacher will read aloud to students the children’s book by Mem Fox, Wilfrid Gordon MacDonald Partridge. This story refers to Memories That Make Us Cry, Memories That Make Us Laugh, Memories from Long Ago, and Memories As Precious As Gold.  (This activity can be done without reading the book, but it loses much without it. As the purpose of the read aloud is to initiate a memory discussion, other picture books such as Eve Bunting’s The Memory String, Mary Bahr’s The Memory Box, or Susan Bosak’s Something to Remember Me By may be used.) Students can share an object or other artifact that fits a personal memory from one of these categories.  Students will explain its significance to other class members. Students will brainstorm (view literacy strategy descriptions) a list of their own memories that fit each of the categories above and record these using copies of the Graphic Organizer for a Personal Timeline BLM.
*B.  Students are now ready to choose one event for the focus of a personal narrative.  Students then will create a personal timeline of memorable events from their own lives. Students should draw the events or use clip art or pictures above the line as representing positive experiences (meeting a best friend, a special birthday) and those below the line as representing more negative ones (breaking your arm, losing a friend).  Each event recorded on the timeline (by year or by age) should be accompanied by a simple symbol or graphic representing the event (a cake with candles to represent a special birthday, a baseball to represent winning a team championship, a rattle to represent a new addition to the family, etc.). Students may do these with rulers and pencils, then trace over the symbols in ink, colored pencils, or markers and color each symbol. Students’ work may be backed with construction paper and displayed.  
*Activity 38:  Selecting a Topic for a Personal Narrative: (GLEs: 18a, 18d, 30) 
Materials List: pen/pencil; paper; Graphic Organizer for a Personal Narrative BLM;  Personal Narrative Beginnings; Personal Narrative Endings BLM; Time Transitions BLM
*A.  Students should then focus their planning by identifying the purpose, targeted audience, tone, and mood they want to create for this composition. The teacher will model the use of a graphic organizer for a personal narrative by filling it out about his/her own life (See Graphic Organizer for a Personal Narrative BLM).  It should include sensory details, events, people, places, and, most important of all for a personal narrative, thoughts and feelings as events unfold.  The teacher will model a good personal narrative by having students read one or more aloud, looking at each of these components as they read.  Students then will fill out their own graphic organizer for a personal narrative that has all of these components. The teacher will review the characteristics for a personal narrative  and will discuss each element. 

*B.  The teacher will review good beginnings for narratives (See Personal Narrative Beginnings BLM). Students will practice write at least three different beginnings (hooks) for their own stories. The teacher will read to students the endings of several good personal narratives, since the most important component of the conclusion of a personal narrative is the explanation of a lesson learned or insight gained from the experience (See district-adopted English/writing textbook or models from literature for examples).  Then the teacher will review good endings for personal narratives (See Personal Narrative Endings BLM). Writers need to focus on the tiny details that help their readers see a character.  In fiction, a character would be make-believe, but for personal narratives, the characters are real.  That means each student needs to gather details about his/herself and/or the other characters in their stories from direct observation or from memory. Students should think about their own habits and behaviors and what details they can observe or recall about the person they’re writing about, noting things, such as any repetitive habits like nail biting, blinking, talking with lots of hand motions, facial expressions, ways of responding to others, manner of speech, temper, patience, etc.
*C.  Students in cooperative groups (of 2 to 4) should then brainstorm and share lists of character traits they can use in revealing their own personalities and characteristics, as well as those of the other people who are part of their personal narratives. The teacher will demonstrate for students the usefulness of creating a word bank of sensory details and/or the usefulness of a thesaurus in building details which are specific and vivid and create images for the reader. The teacher will briefly review chronological ordering for narrative writing and the need to create unity in a composition.  The teacher will model the use of transitions related to time, place, or events in telling a story or personal narrative (See Time Transitions in Narratives BLM). 

*Activity 39:  Drafting a Personal Narrative: (GLEs: 15a, 15b, 15c, 15d, 15e, 15f, 18c) 
Materials List: highlighters; green bar paper, if available; pen/pencil; Personal Narrative Rubric BLM

*A.  The teacher will model the writing of a first draft for students. Students will begin a first draft of a personal narrative. This draft should be double-spaced in order to make revision easier. The teacher will display the target skills for the personal narrative. These target skills will be reflected in the final assessment rubric and should be posted where the students can refer to them throughout the remainder of this lesson. It is suggested that an enlarged copy of the target skills listing be posted in the room for reference. 

 The Target Skills for the Personal Narrative are that it:
· focuses on one main incident in the author’s/writer’s life 

· has an effective hook (attention grabber)
· gives sufficient background information 

· includes setting and some showing, not telling about main/other characters
· is ordered chronologically

· reveals the author's/writer’s  thoughts and feelings throughout the narrative

· uses transitions of time, place, and events to connect ideas 

· ends with the overall meaning of the event, the lesson learned, or the insight gained from the experience for the author
Students will continue to write and revise the first draft.

*Activity 40:  Focused Revision Activities Suggested for a Personal Narrative: (GLEs: 17a, 17b, 17c, 17d, 17e, 18e) 
Materials List: highlighters; red pen; pen/pencil paper; green bar paper, if available; Specific Emotion Words BLM; Exploding the Moment BLM; Figurative Language BLM

*A.  Since showing thoughts and feelings is a major characteristic of a personal narrative, students now need to revise the first drafts to include at least four or more places where they reveal their own thoughts and feelings during the experience.  The teacher will model for them the difference between thoughts and feelings.  Simply naming an emotion can usually reveal feelings.  The teacher will distribute copies of the Specific Emotion Words BLM.  The teacher will explain that thoughts, on the other hand, can either be direct quotes or summary sentences.  The teacher will have them practice feel/think sentences from the Specific Emotion Words BLM: “I felt _____ when I thought of/about ____.”  Students should then be ready to revise their drafts to add their four passages that reveal thoughts and feelings.  If they do these revisions in red ink, they should be easy to check. Most personal narratives are told in first person, since the author is part of the story.  The teacher will review with students the need to keep the point of view consistent throughout the story.  The teacher will conduct a mini-lesson on verb tense if needed by students. The teacher will model revisions for them. For this unit, target writing skills should include making appropriate word choices; using vocabulary to clarify meanings, create images, and set a tone; selecting information/ideas to engage a reader; using a clear voice; enhancing a composition through dialogue; and using a variety of sentence structure. The students may highlight examples in their compositions.  See BLMs for suggested focused revision activities.

*Activity 41:  Student Evaluation & Revision for a Personal Narrative: (GLEs: 18d, 18e) 
Materials List: highlighters; paper; pen/pencil; green bar paper, if available; sticky notes or Avery dots (1” or larger); Personal Narrative Rubric BLM
*A.  Students should now use the Personal Narrative Rubric to self-evaluate their papers (See Personal Narrative Rubric BLM). They should make any revisions needed directly on their paper in a different color of ink so that you can spot their revisions easily. Students should then meet in pairs or small cooperative groups to peer evaluate their papers, using the final scoring rubric as the basis of all comments about the writing. This gives students direct practice in reading their own work aloud in cooperative groups. The teacher should model this sticky note activity so that the students can see it.  In these pairs or groups, using sticky notes or Avery dots, students will evaluate one another’s papers, one target skill at a time, placing a sticky note or dot next to each place in the paper where the writer hit the target and labeling it with the name (only) of the target skill they achieved (e.g., hook, transition of time, thought, feeling, etc.). Once every target skill has been addressed, students return the papers to their owners.

*Activity 42: Proofreading for a Personal Narrative: (GLEs: 18f, 23, 26) 
Materials List: highlighters; pen/pencil; paper; green bar paper, if available; Proofreading Checklist BLM; Proofreading Strategies That Work BLM
*A.  Papers should then be self-assessed and/or peer-assessed for errors in grammar, usage, and mechanics. The teacher may instruct the students to use one of the strategies listed in the Proofreading Strategies That Work BLM. Students will correct for errors in capitalization, subject-verb agreement, spelling, and sentence structure (e.g., fragments). Using proofreading charts/checklists (See Proofreading Checklist BLM) to look for their own most common errors is vital to students internalizing these skills.
*Activity 43: Publication for a Personal Narrative: (GLEs: 15a, 15b, 15c, 15d, 15e, 15f, 17a, 17b, 17c, 17d, 17e, 18g)   
Materials List: paper; pen/pencil; computer, if available; Personal Narrative Rubric BLM

*A.  A final copy should then be word processed, if possible. Students may now add clip art, if available, to illustrate their narrative. The paper should then be published in some formal way, and then presented to the teacher for scoring with the Personal Narrative rubric. Student work should be assessed on classroom effort and participation (worksheets, first draft, and all practice writes) and through the use of a rubric for the Personal Narrative Final Draft or the LEAP Writing rubric which is part of the Assessment Guide found at http://www.louisianaschools.net/mark/lde/uploads/9842.pdf.
Sample Assessments

General Guidelines
Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:

General Assessments 
· Students will be provided with a checklist of biographical/autobiographical elements/vocabulary terms for the unit. Students’ completion of vocabulary lists/products and vocabulary acquisition will be assessed via a teacher-created selected/constructed response format.
· Students will be formally assessed via literal, interpretative, and evaluative questions for biographical/autobiographical selections read in a teacher-created, selected/constructed response format. 

· Students will complete a visual representation of the knowledge learned about the genre at the end of the biographical/autobiographical study. These may include projects, illustrations, posters, dramatizations, PowerPoint® presentations, multimedia presentations, and/or other technology to demonstrate mastery of the unit. Students will be assessed by a rubric created for the format chosen.

· Students will collect all journal entries/graphic organizers created or completed and turn them in for assessment via a teacher-constructed checklist for completion and/or response to topic.

· Students’ progress in the research process will be assessed via a teacher-determined timeline checklist or teacher observations.

· Students will use a trait rubric (i.e., ideas, organization, voice, word choice, sentence fluency, conventions) to self-assess their written work. A Six Trait Rubric is available at www.nwrel.org/assessment/pdfRubrics/6plus1traits.pdf. 


· Students’ writing products may be assessed using the LEAP 21 Writer’s Checklist http://www.louisianaschools.net/lde/uploads/2071.pdf or www.louisianaschools.net/lde/uploads/3743.pdf  for self/peer evaluation.

· Students’ writing products will be assessed using the LEAP 21 Writing Rubric for final drafts:  http://www.louisianaschools.net/lde/uploads/9842.pdf. 

· Students will be assessed via teacher observations, teacher-constructed skills assessments and anecdotal records to monitor individual progress in reading strategies and writing skills.

Activity Specific Assessments 

· Activity 30 and 31:  Reading Biographies/Autobiographies—Students will complete Elements of Biography Checklist (See BLMs Unit 1.)
· Activity 34:  Locating Information for Writing Biographies—Students will select four/five questions for research (See BLMs Unit 1.)
· Activity 34:  Locating Information for Writing Biographies—Students will complete (See BLMs Unit 1.)
· Activity 34 and 35:  Writing Biographies—Students’ writing products will be assessed using the Biography Rubric (See BLM Unit 1.)
· Activity 36-43: Writing a Personal Narrative/Autobiographical Incident—Students will be assessed using graphic organizers, checklists, and rubrics (See BLMs Unit 1.)

Teacher Resources
· Culham, Ruth.  6+1 Traits of Writing. New York: Scholastic Professional Books, 2003.

· Fisher, Douglas, William G. Brozo, Nancy Frey, and Gay Ivey. 50 Content Area Strategies for Adolescent Literacy. Upper Saddle River: Merrill/Prentice Hall, 2007.
· Fletcher, Ralph and Joann Portalupi. Craft Lessons. York: Stenhouse, 1998.

· Forney, Melissa.  Razzle Dazzle Writing.  Gainesville, Florida: Maupin House, 2001.

· Freeman, Marcia. Building a Writing Community. Gainesville, Florida: Maupin House, 1995.

· Freeman, Marcia. Listen to This: Developing an Ear for Expository. Gainesville, Florida: Maupin House, 1997.

· Lane, Barry.  After the End. Portsmouth: Heinemann, 1993.

· Lane, Barry.  Reviser’s Toolbox.  Shoreham, Vermont: Discover Writing Company, 1999.

· McCarthy, Tara. Teaching Genre:  Grades 4-8. New York:  Scholastic, 1996
· Portalupi, Joann & Ralph Fletcher.  Nonfiction Craft Lessons. Portland, Maine: Stenhouse, 2001.

· Schrecengost, Melissa.  Writing Whizardry. Gainesville, Florida: Maupin House, 2001.
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Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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