8th grade Social Studies: Unit 2: Government 


Comprehensive Curriculum

Concept Correlation

Unit 2: Government
Time Frame:  5 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Louisiana’s democratic form of government is derived from the United States federal government. 

· The state constitution explains the powers and the purposes of Louisiana state and local government.

· The role of citizens in Louisiana is based on their rights and responsibilities in a democratic society.

	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLEs 

Bloom’s Level

GLEs
Date and Method of Assessment

Identify the powers of state government as defined in the Louisiana Constitution and compare/contrast those powers to the powers of the federal government  (C-1A-M3) (Analysis)
18

Describe the purposes of state constitutions and describe the relationship of the Louisiana Constitution to the U.S. Constitution (C-1A-M4) (Analysis)
19

Identify the structure and powers of the three branches of the state government, the limits of those powers, and key positions within each branch (C-1A-M5)(Synthesis)

20

Describe the various forms of local government in Louisiana (C-1A-M5) (Comprehension)
21

Describe the powers/responsibilities and limits of power for government officials at the local and state levels in Louisiana (C-1A-M6) (Synthesis)
22

Identify qualifications and terms of office for key leaders/representatives at the state and local levels (C-1A-M6) (Synthesis)
23

Identify current government leaders at the state, local, and national levels in the United States (C-1A-M6) (Analysis)

24

Explain how a bill becomes law at the state level (C-1A-M7) (Evaluation)
25

List and apply criteria for evaluating rules and laws (C-1A-M7) (Evaluation)
26

Describe ways by which public policies are formed, including the role of lobbyists, special interest groups, and constituents (C-1A-M8) (Evaluation)

27

Explain why taxes are needed and purposes for which tax monies/revenues are used (C-1A-M9) (Application)
28 

Identify types of taxes collected by the local, state, and federal government (C-1A-M10) (Application)
29 

Explain how the Louisiana Constitution reflects the principles of government set forth in the U.S. Constitution (C-1B-M3) (Analysis)
31
Describe various peaceful ways of resolving political or social conflicts, including majority vote vs. consensus  (C-1B-M4) (Analysis)
32

Analyze how the democratic process has been used to institute change in Louisiana (C-1B-M5) (Comprehension)
33

Explain how the U.S. Census is used in the political process and how it affects Louisiana representation in Congress (C-1B-M6) (Comprehension)
34

Describe the role of the Electoral College and how Louisiana participates in that system (C-1B-M6) (Comprehension)
35

Explain how political parties, campaigns, and elections provide opportunities for citizens to participate in government (C-1B-M6) (Comprehension)
36 

Identify individual rights guaranteed in the Louisiana Constitution (C-1C-M2) (Synthesis)
39
Describe ways by which citizens can organize, monitor, or influence government and politics at the local, state, and national levels (C-1D-M4) (Synthesis)
40

Explain the importance of being an informed citizen on public issues, recognizing propaganda, and knowing the voting issues (C-1D-M5) (Synthesis)
41

Identify various types of taxes and user fees, and predict their consequences (E-1B-M5) (Evaluation)
56

Reflections



	Concept 1:   Structure and Purpose Government

16. Can students describe the purposes of the state constitutions and describe the relationship of the Louisiana Constitution to the U.S. Constitution?

17. Can students identify the structure and powers of the three branches of the state government, the limits of those powers, and the key positions within each branch?

18. Can students describe the various forms of government in Louisiana?

12. Can students explain how the Louisiana constitution reflects the principles of government set forth in the U.S. constitution?

13. Can students analyze how the democratic process has been used to institute change in Louisiana?

24. Can students describe the role of the Electoral College and how     Louisiana participates in that system? 


	*Activity 13: Introduction to Government (Forms, Systems and Shaping of Government) 
GQ 16, 17, 18

	18, 20, 21
	

	
	*Activity 14: Branches and Levels of Government

GQ 16, 17

	18, 20, 21
	

	
	*Activity 15: Amendments to the U.S. Constitution 

 GQ 12  


	32, 41
	

	
	*Activity 16:  The Political Process 

 GQ 13    


	33, 36
	

	
	*Activity 17:  U.S. Census and the Political Process 

 GQ 13   

	34
	

	
	*Activity 18:  Electoral College 
 GQ 14   
	35
	

	Concept 2:  State and Local Government in Louisiana

15. Can students identify the powers of state government as defined in the United States constitution?
16. Can students describe the purposes of the state constitutions and describe the relationship of the Louisiana Constitution to the U.S. Constitution?

17. Can students identify the structure and powers of the three branches of the state government, the limits of those powers, and the key positions within each branch?

18. Can students describe the various forms of government in Louisiana?

19. Can students describe the powers/                          responsibilities and       limits of power for government officials at the local and state levels in Louisiana? 

20. Can students identify current government        leaders at the state,       local and national               

       levels in the United    

       States?

22. Can students list and apply criteria for evaluating rules and laws? 


23. Can students describe ways by which public policies are formed, including the role of lobbyists, special    

       interest groups and       
       constituents?
14. Can students describe the role of the Electoral College and how Louisiana participates in that system? 

24. Can students describe ways by which citizens can organize, monitor, or influence government, and politics at the local, state, and national levels criteria for evaluating rules and laws?

	*Activity 19: Comparing State and Federal Governments

  GQ 16  
	18, 19
	

	
	*Activity 20:  Individual Rights in the Louisiana Constitution 

  GQ 24   


	19, 39
	

	
	*Activity 21:  Louisiana and U.S. Constitutions 

  GQ 15, 16, 17   

	19, 22, 31
	

	
	*Activity 22:  Forms of Local Government 

  GQ 18 


	21
	

	
	*Activity 23:  Current Representatives 

  GQ 14, 17, 19, 20

	24


	

	
	Activity 24:  Political Campaign Activity 

  GQ 19

  
	20, 22, 23
	

	
	*Activity 25:  Laws and Public Policy 

  GQ 18, 22, 23, 24
	25, 26, 27
	

	Concept 3: Roles of Citizens

21. Can students identify types of taxes collected by local, state, and federal government?

23. Can students describe ways by which public policies are formed, including the role of lobbyists, special         interest groups and      constituents?

24. Can students describe ways by which citizens can organize, monitor, or influence government, and politics at the local, state, and national levels criteria for evaluating rules and laws?

25. Can students identify types of taxes collected by local, state, and federal government?

26. Can students identify various types of taxes and user fees and predict their consequences?


	*Activity 26: Participate in Government
GQ 23, 24
	36
	

	
	* Activity 27: Citizen Influence on Government
GQ 23, 24
	40
	

	
	*Activity 28: Political and Social Conflicts
GQ 23, 24
	32
	

	
	*Activity 29: Taxes: What They are and Why We Need Them
GQ 21, 25, 26
	28, 29, 56
	

	
	*Activity 30: The Kingfish
GQ 24
	41
	


Unit 2 Concept 1:  Structure and Purpose of Government

GLEs

*Bolded GLEs are assessed in this unit.

	18
	Identify the powers of state government as defined in the Louisiana Constitution and compare/contrast those powers to the powers of the federal government  (C-1A-M3) (Analysis)

	20
	Identify the structure and powers of the three branches of the state government, the limits of those powers, and key positions within each branch (C-1A-M5) (Synthesis)

	21
	Describe the various forms of local government in Louisiana (C-1A-M5) (Comprehension)

	32
	Describe various peaceful ways of resolving political or social conflicts, including majority vote vs. consensus  (C-1B-M4) (Analysis)

	33
	Analyze how the democratic process has been used to institute change in Louisiana (C-1B-M5) (Comprehension)

	34
	Explain how the U.S. Census is used in the political process and how it affects Louisiana representation in Congress (C-1B-M6) (Comprehension)

	35
	Describe the role of the Electoral College and how Louisiana participates in that system (C-1B-M6) (Comprehension)

	36 
	Explain how political parties, campaigns, and elections provide opportunities for citizens to participate in government (C-1B-M6) (Comprehension)

	41
	Explain the importance of being an informed citizen on public issues, recognizing propaganda, and knowing the voting issues (C-1D-M5) (Synthesis)


	Guiding Questions:

· Can students describe the purposes of the state constitutions and describe the relationship of the Louisiana Constitution to the U.S. Constitution?

· Can students identify the structure and powers of the three branches of the state government, the limits of those powers, and the key positions within each branch?

· Can students describe the various forms of government in Louisiana?

· Can students explain how the Louisiana constitution reflects the principles of government set forth in the U.S. constitution?

· Can students analyze how the democratic process has been used to institute change in Louisiana?

Can students describe the role of the Electoral College and how Louisiana participates in that system? 
	Vocabulary:

· Forms of Government, Systems of Government, Branches of Government, Levels of Government

· Constitution, Preamble, Bill of Rights

· Bicameral 

· Bill, Law, Veto

· Election, Impeachment

· Recall/petitions

· Amendments

· Constituent

· Campaign

· Census

· Electoral College (Gerrymandering, Reapportionment)

	Key Concepts:

· Identify the powers of the U.S. federal government, the powers of state government and the powers they share (according to the U.S. and Louisiana constitutions)
· Identify the powers of the three branches of the federal government, the limits of their respective powers, and the key positions within each branch 
·  Describe the major responsibilities of local, state, and federal government

· Explain how changes are made in a democratic society

· Describe, analyze, or compare/contrast various peaceful ways of resolving political or societal conflicts, including understanding the role of majority vote vs. consensus
· Contrast peaceful methods of instituting change with such alternatives as revolution or assassination

· Describe the purpose and function of the Electoral College

· Explain how the U.S. Census affects the reapportionment of congressional districts



	Assessment Ideas:

· Amendment Activity
· Electoral College Activity

	Resources:

· See Teacher-Made Supplemental Resources 
· Internet
· Textbook


Reading Strategies/Activities

Activity 18
Writing Strategies/Activities
Activities 15, 18
Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understanding of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 13: Introduction to Government (Teacher-Made) 
(GLEs: 18, 20, 21)

Teacher will lead introductory discussion on the following topics:

· What is government?

· Why do we have government?

· Forms of government (Dictatorship, Monoarchy, Oligarchy, Democracy (Direct vs. Republic)

· Shaping of U.S. Government (Magna Carta, English Bill of Rights, Iroquois Confederation, Mayflower Compact, Articles of Confederation, U.S. Constitution & Bill of Rights)

· System of Government (Confederation vs. Federalism)

Teacher uses vocabulary strategies (See Unit Overview) to promote understanding of key concepts and vocabulary.  

*Activity 14: Branches and Levels of Government (Teacher Made)

(GLEs: 18, 20, 21)

Teacher will lead introductory discussion on the following topics:

· Branches of Government (Executive, Legislative, Judicial) – Checks and Balances

· Levels of Government (National, state, local)

Teacher uses vocabulary strategies (See Unit Overview) to promote understanding of key concepts and vocabulary.  

Activity 15: Amendments to the U.S. Constitution (Teacher-Made) (GLEs 32, 41)

Assessment

Teacher will lead a discussion of the Amendments to the U.S. Constitution, emphasizing the importance of the Bill of Rights.  Students will work individually or in pairs and will choose one of the 27 amendments of the U.S. Constitution to analyze and illustrate.  Students will read the amendment from a primary source document and analyze its meaning.  Then, students will illustrate the meaning of the amendment.  Students will present illustrations.  

With the information from the presentations, students will find at least 2 newspaper articles that illustrate a violation of the Bill of Rights to the U.S. Constitution and explain.  

As a culminating activity, students will choose one amendment that they feel is most important to them and explain (in paragraph form) the reasons for their opinions (*Hint: Ticket out the door activity).  

*Activity 16:  The Political Process 

(GLEs:  33, 36) 
Students will be divided into five groups, to analyze newspaper articles and identify the political processes used to make governmental change (impeachment, elections, recall/petitions, constitutional amendments, and making laws).  Each group will be given instances of how the democratic process has been used in Louisiana to make changes of current interests (real world current issues).  In small groups, students examine and debate these instances and determine which of these methods the article is illustrating.  Students will be prepared to compare their discussion findings with those of the other groups and defend their decisions.  Based on group activity and class discussion, students will create definitions of the political processes.  
As a review of the lesson, students will complete Political Process Worksheet (use PowerPoint if needed) (**See Teacher-Made Supplemental Resources)
*Activity 17:  U.S. Census and the Political Process 
(GLE: 34) LCC ACT 12
Have students first identify the section in the U.S. Constitution that orders enumeration and the section that mandates how the numbers of U.S. Representatives are set for the country and for the state (U.S. Constitution, Article 1, Section 2, Clause 3, http://www.house.gov/house/Constitution/Constitution.html). 

Then, ask students to determine their congressional district, the U.S. Representative for their district, and how many U.S. Representatives Louisiana has. Have students use 

CongressLink’s Glossary (http://www.congresslink.org/print_teaching_glossary.htm), the U.S. Constitution (http://www.law.cornell.edu/constitution/constitution.overview.html),
and related websites to list this information and to list the five statistical areas the census measures. Have students examine tables and maps to find and compare the information for their city and three other cities in different parts of Louisiana. 

Have students summarize the congressional reapportionment process. Have them use the U.S. Census website to research demographic statistics for four cities. Then, have them create four graphs and charts to show the information they found.  They should be prepared to explain orally the reapportionment process and to discuss how census information could be used by the following groups:  businesses, families, schools, students, minority groups, state and local governments, and members of Congress.  
Have students create a chart to facilitate this discussion and show how the U.S. Census is important to different groups of people and how the groups might be able to use the information to their benefit.

Apportionment population and the number of representatives by state, Census 2000:

http://www.census.gov/population/cen2000/tab01.pdf
United States congressional apportionment:
http://en.wikipedia.org/wiki/United_States_Congressional_apportionment
Office of the Clerk, U. S. House of Representatives:
http://clerk.house.gov/
U. S. Census: Congressional Apportionment--Historical Perspective:
http://www.census.gov/population/www/censusdata/apportionment/history.html
The Senate and the United States Constitution:
http://156.33.195.33/artandhistory/history/common/briefing/Constitution_Senate.htm
*Activity 18:  Electoral College 
(GLE:  35) LCC ACT 13

Materials List: Election 2000 BLM, U.S. political map, Electoral Vote BLM
Prior to teaching the content on the Electoral College, do an SQPL (view literacy strategy descriptions). Before exploring the topic of the Electoral College, state the following: The Electoral College is no longer necessary. Have students turn to a partner and think of one good question they have about the statement. Gather students together and share questions; then, write their questions on the board. After students have presented their questions, contribute other questions to the list. Students should search for the answers to the questions as they read and learn about the Electoral College. Periodically pause during the lesson and ask students to determine which SQPL questions have been answered.  At the conclusion of the lesson, have students share their answers. 
Provide students with a variety of sources concerning the United States Electoral College and the 2000 presidential election. Have students create a chart that displays the Electoral College and popular vote for Bush and Gore in the 2000 election (See Election 2000 BLM).
Ask students to write a brief paragraph explaining (a) how Gore won the popular vote, but did not become president, and (b) what role Louisiana played in the election. Then have students engage in a debate over whether to keep, change, or end the Electoral College.

Provide a U. S. political map with an outline of the states (see:  http://en.wikipedia.org/wiki/United_States_Congressional_apportionment), as well as a list of the states (alphabetically arranged) with columns indicating the population (Census 2000) and the revised number of electoral votes assigned to states for the 2004 and 2008  presidential elections. Students (individual or small group) may research Internet sites for data. Have students place the total number of electoral votes within (or line drawn to) the states on the map (See the sample below of the Electoral Vote BLM).
	State
	Population (2000 Census)
	# of Congressional Seats
	# of Electoral Votes

	Louisiana
	4,482,646
	7 House, 2 Senate
	9

	Texas
	21,779,893
	32 House, 2 Senate
	34


Have students deduce how the number of electoral votes each state possesses is derived, the importance of the Census, and why presidential campaigns tend to focus on some states more than others. 

In an election year, post a wall map or electronic representation prior to the election and as a post-election evaluation (blue and red states).

Follow-up by having the students explain the Electoral College vote and offer an opinion as to whether or not the system is still applicable versus a counting of the popular vote (offer a mini-lesson on the purpose of the Electoral College).  

Create a T-chart listing reasons for or against keeping the existing Electoral College to aid in the discussion.

Teacher Note: The 2000 election’s electoral votes assigned to the states were based on the 1990 census.  The 2004 Presidential election was based on the 2000 census.  Because of population gains, Florida had 25 electoral votes in the 2000 Presidential election, but had 27 in the 2004 election.  Texas had 32 votes in 2000 and 34 in 2004.  Mississippi had 7 in 2000, but only 6 in 2004 because of a very small increase in its population.  Louisiana had 9 electoral votes in 2000 and also in 2004.  However, since the exodus of so many people from LA due to the 2005 hurricanes, if the state does not have a major increase in its population by 2010, LA could possibly lose an elector (due to its possible loss of a U. S. Representative).  The District of Columbia is a special case.  It has no      U. S. Representatives (has one non-voting delegate in the House) or U. S. Senators, but   3 electoral votes (U. S. Constitutional Amendment 23, ratified in 1961).
Resources: 

U.S. Electoral College – frequently asked questions, 2004 presidential election, how electors vote, teaching resources, Electoral College calculator, historical election results, voting resources:

http://www.archives.gov/federal_register/electoral_college/electoral_college.html
A History of the Electoral College:

http://www.fec.gov/pdf/eleccoll.pdf
What is the Electoral College? Origin, pros and cons, number of votes per state:
http://www.votescount.com/books/elecoll.htm
Assessment

Students will write an opinion-based narrative answering the following question: Do you agree with the process of the Electoral College?  Why or Why not?  Justify your opinion by explaining the advantages or disadvantages of the Electoral College.  

Unit 2 Concept 2:  State and Local Government in Louisiana
GLEs

*Bolded GLEs are assessed in this unit.

	18
	Identify the powers of state government as defined in the Louisiana Constitution and compare/contrast those powers to the powers of the federal government  (C-1A-M3) (Analysis)

	19
	Describe the purposes of state constitutions and describe the relationship of the Louisiana Constitution to the U.S. Constitution (C-1A-M4) (Analysis)

	20
	Identify the structure and powers of the three branches of the state government, the limits of those powers, and key positions within each branch (C-1A-M5) (Synthesis)

	21
	Describe the various forms of local government in Louisiana (C-1A-M5) (Comprehension)

	22
	Describe the powers/responsibilities and limits of power for government officials at the local and state levels in Louisiana (C-1A-M6) (Synthesis)

	23
	Identify qualifications and terms of office for key leaders/representatives at the state and local levels (C-1A-M6) (Synthesis)

	24
	Identify current government leaders at the state, local, and national levels in the United States (C-1A-M6) (Analysis)

	25
	Explain how a bill becomes law at the state level (C-1A-M7) (Evaluation)

	26
	List and apply criteria for evaluating rules and laws (C-1A-M7) (Evaluation)

	27
	Describe ways by which public policies are formed, including the role of lobbyists, special interest groups, and constituents (C-1A-M8) (Evaluation)

	31 
	Explain how the Louisiana Constitution reflects the principles of government set forth in the U.S. Constitution (C-1B-M3) (Analysis)

	39
	Identify individual rights guaranteed in the Louisiana Constitution (C-1C-M2) (Synthesis)


	Purpose/Guiding Questions:

· Can students identify the powers of state government as defined in the United States constitution?

· Can students describe the purposes of the state constitutions and describe the relationship of the Louisiana Constitution to the U.S. Constitution?

· Can students identify the structure and powers of the three branches of the state government, the limits of those powers, and the key positions within each branch?

· Can students describe the various forms of government in Louisiana? 

· Can students describe the powers/responsibilities and limits of power for government officials at the local and state levels in Louisiana? 

· Can students identify current government leaders at the state, local and national levels in the United States?

· Can students list and apply criteria for evaluating rules and laws? 

· Can students describe ways by which public policies are formed, including the role of lobbyists, special interest groups and constituents?

· Can students describe the role of the Electoral College and how Louisiana participates in that system? 

· Can students describe ways by which citizens can organize, monitor, or influence government, and politics at the local, state, and national levels criteria for evaluating rules and laws?

	Key Concepts and Vocabulary:

· U.S. Constitution vs. State Constitution

· Preamble

· Branches of Government

· Federalism

· Popular Sovereignty

· Checks and Balances

· Separation of Powers

· Candidate

· Political Campaign
· How A Bill Becomes A Law

	Key Concepts: 

· Identify problems the United States faced after the American Revolution that led to the writing of the U.S. Constitution
· Compare and contrast the Articles of Confederation with the U.S. Constitution

· Explain how the U.S. Constitution reflects certain principles of government

· Analyze how the separation of powers limits government 

· Explain how the system of checks and balances is used to prevent abuses of power

· Explain the meaning and importance of ideas essential to American constitutional democracy (for example, basic freedoms) and analyze these ideas in core documents (for example, Declaration of Independence, Bill of Rights, or other major speeches/texts)



	Assessment Ideas:

· U.S. & L.A. Constitution Compare/Contrast Essay
· Political Campaign
	Resources:

· Internet
· Textbook
· See Teacher-Made Supplemental Resources


Reading Strategies/Activities
Activity 19
Writing Strategies/Activities
Activities 20, 21, 24
Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understanding of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 19: Comparing State and Federal Preambles 
(GLEs: 18, 19)
Have the students read the Preamble to the U.S. Constitution (e.g., ABC’s Schoolhouse Rock/History Rock). Establish that the purpose of the Preamble is to describe the general purposes of government and the emphasis on “We the people…” as the power of the government. Have students list the purposes with a brief explanation or example (e.g., provide for the common defense). Provide the same exercise for analyzing the Preamble to the Louisiana Constitution.

Create a Venn diagram comparing and contrasting the preambles of the Louisiana Constitution and the U.S. Constitution (Preambles – * *See Teacher-Made Supplemental Resources). Students can use the diagram to write an essay or create a presentation comparing and contrasting the two preambles. Emphasize the similarities (e.g., promote welfare, ensure domestic tranquility, . . .) and differences (e.g., reference to God, assure equality of rights, promote education, . . .). Guided discussion should provide opportunity for students to realize that the constitutions are intended to be broad in scope and to allow for interpretation and function as a “Living Document.”

                                                       PREAMBLES


Constitution Resources

Louisiana Constitution: http://senate.legis.state.la.us/Documents/Constitution/
U.S. Constitution: http://www.law.cornell.edu/constitution/constitution.overview.html
Have the students (small group activity) construct a basic chart for the purposes of providing a basic description of each core document, then comparing the similarities and differences between the federal and state documents.

	
	U.S. Constitution
	Same or Different
	Louisiana Constitution

	Preamble
	
	
	

	# of Articles
	
	
	

	Categories addressed in articles
	
	
	

	# of Amendments
	
	
	

	Emphasis of Articles
	
	
	


Have students draw conclusions from the information in the chart for a class discussion.

*Activity 20:  Individual Rights in the Louisiana Constitution 
(GLE: 19, 39) LCC ACT 14
Have students research the individual rights guaranteed in the Louisiana Constitution and then create a Louisiana Bill of Rights outlining these individual rights. 

Louisiana Constitution of 1974: http://senate.legis.state.la.us/Documents/Constitution/
Have students compare the rights specified in the U.S. Bill of Rights and Louisiana’s Bill of Rights (see chart below). Have students discuss the possible origin of the state’s Bill of Rights and its significance as it relates to them.

	Identified Rights

	U.S. Bill of Rights
	Louisiana Bill of Rights

	
	


Assessment

Have students compare the rights specified in the U.S. Bill of Rights and Louisiana’s Bill of Rights (choose a graphic organizer: Venn Diagram, Double-Bubble, T-Chart).  Have students discuss the possible origin of the state’s bill of rights and its significance as it relates to them.

*Activity 21:  Louisiana and U.S. Constitutions 

(GLEs:  19, 22, 31) LCC ACT 3
Materials List: Branches of Government BLM, Principles of Government BLM

Begin this lesson with the following questions:

· What is the relationship between state and federal governments in the U.S.? 

· How are they similar? 

· How are they different? 

· Who has more power?

Provide students with copies (outlines of the articles with titles or notable excerpts is recommended) of the U.S. and Louisiana Constitutions. These may be found at:

http://senate.legis.state.la.us/Documents/Constitution/  (Louisiana Constitution)

http://www.law.cornell.edu/constitution/constitution.overview.html (U.S. Constitution)

http://bensguide.gpo.gov/ (Ben’s Guide to U.S. Government for Kids)

Divide the students into the following groups:  executive branch, legislative branch, and judicial branch. Have students compare and contrast their assigned branch of government in both the Louisiana Constitution and the U.S. Constitution. Have students create and present this information in a graphic organizer (view literacy strategy descriptions) that demonstrates and details the relationships among the three branches of government and compares the state and national powers, articulating the relationship between the Louisiana Constitution and the U.S. Constitution. (See the Branches of Government BLM and sample below.)  In their presentation, students should be sure to articulate the principles of government, such as checks and balances and separation of powers, that are reflected in both constitutions.

Branches of Government


[image: image1]
Follow-up activity should include a graphic organizer with scenarios or examples for students to distinguish the principles of government being exercised and the branches involved.  (See the Principles of Government BLM and sample below.)
	Action
	Reaction  
	Branches Involved
	Principle

	The House and Senate pass a controversial bill.
	It can be vetoed by (Governor).
	(Legislative and Executive)
	(Checks and Balances)

	The state Senate wants to attract more out-of-state tourists.
	This effort would have to be addressed by the

(Lt. Governor).
	(Legislative and Executive)


	(Separation of Power)

	A decision by the Secretary of State regarding an election is challenged.
	The lawsuit would be reviewed by the 

(Louisiana Supreme Court).
	 (Executive and Judicial)
	(Checks and Balances)


On the above chart, two principles selected were checks and balances, and separation of power.  The three branches involved were the state’s legislative, executive, and judicial branches.  The format may also be used to review different scenarios with federal branches of government.

Additional scenarios could be addressed in a similar format regarding popular sovereignty (e.g., voting for amendments), limited government (e.g., Bill of Rights), and federalism (e.g., What level of government is responsible for:  a) establishing a post office in the community? b) addressing issues about the LEAP Test in public schools?).

Conclude this activity with the following questions:

· What are the purposes of the Louisiana Constitution? (preamble)
· What is the relationship between the Louisiana Constitution and the U.S. Constitution? (similarities and differences, federalism relationship, U.S. Constitution’s supremacy) 
Assessment

Using Venn Diagram and Graphic Organizer write a compare/contrast essay on the U.S. and L.A. Constitutions.  

*Activity 22:  Forms of Local Government 
(GLE:  21) LCC ACT 4
Materials List:  chart or poster paper, Local Government BLM

Have students create a large chart showing the various forms of local government in the state of Louisiana (See the example below).  Divide students into groups and have them research the various forms of government using the following websites:
 
http://www.lpgov.org/directory/
http://www.la-par.org/State_Government.cfm 

Have students fill in information on the type of government and which Louisiana parishes and cities fall into the various categories.  
Examples:

	Parish
	Parish Government

	Acadia
	Policy Jury

	Caddo Parish
	Parish Administrator/Commission-Administration

	East Baton Rouge
	Mayor-President/Metropolitan Council

	Iberia Parish
	Parish President – Parish Council

	Lafayette Parish
	City/Parish President – Consolidated Government

	Terrebonne Parish
	Parish President/Parish Council – 
Consolidated Government

	City
	City Government

	Crowley
	Mayor/City Council

	Baton Rouge
	Mayor-President/Metropolitan Council

	New Iberia
	Mayor/City Council

	Lake Charles
	Mayor/City Council


Police Jury Association of Louisiana, Parish Government Structure: http://www.lpgov.org/
State and Local Government on the Net:

http://www.statelocalgov.net/state-la.cfm
Have students complete a graphic organizer that allows for the categorizing of local governmental offices by branches (See sample below and Local Government BLM).
Local Government

	Office
	Major Responsibility
	Branch of Government

	Mayor
	(City administrator)
	(Executive)

	Police Jury or Parish Council
	
	

	District Attorney and local judges
	
	


*Activity 23:  Current Representatives 
(GLE:  24)

Web-based scavenging-to-learn hunt:  Give students photos or textual clues that will help them identify specific current government leaders at the state, local, and national levels in the United States. Using a variety of news websites and, in particular, website Info Louisiana (http://www.state.la.us/), have students research current local, state, and national representatives. Have them gather and identify pictures, then match the pictures to their office. Have the class create a pictorial chart for each level of government. 

Activity 24:  Political Campaign Activity 
(GLEs:  20, 22, 23)

Assessment 

(**See Teacher-Made Supplemental Resources) Students will choose which form of government they are interested in serving (local, state, or federal) and which political office they would like to run for.  Students will create a political campaign promoting themselves as candidate for their specific office.  Students will choose one campaign activity to complete: Campaign Poster, Campaign Brochure, or Campaign Speech.  Each activity must include the following information: 

1. Student’s name, office, and level of government

2.  Powers and responsibilities of selected office

3.  At least 3 key issues (i.e. taxes, education, environment, jobs)

Students will present political campaigns to the class.  Students will be graded according to the 4-point LEAP rubric.  *Expanded activity – Mock Election!!

Materials List:  chart or poster paper, colored markers

Possible modification: 

Have students participate in a mock campaign to be key leaders/representatives at the state and local levels. First, help students to create a class bulletin board or graphic organizer that identifies the structures and powers of the three branches of the state government, the limits of those powers, and the key positions within each branch. 

Then, drawing from a variety of state and local positions listed on slips of paper and contained in a hat or box, have students first research the qualifications, terms of office, powers, and limitations of their political position. They will then create a campaign poster and flyer that describe the form of local government they will be joining and its powers/responsibilities and limits of power. Have students also present at least three key issues that, should they be elected, they can influence to effect change for the good in their local government or state. 

Note: Modify this activity during election years, identifying and describing actual state or national offices, candidates, parties, and platforms.  
*Activity 25:  Laws and Public Policy 
(GLEs:  25, 26, 27)

Have students review current school rules and discuss why the school requires these rules. Then have students list the top ten laws they think govern their lives everyday in their parish (e.g., speeding, seatbelt, gun permits). Then, have the class discuss why laws are needed, comparing and contrasting the school and the community. 

Teacher will discuss the steps of How a Bill Becomes a Law (on the state level).  (**See Teacher-Made Supplemental Resources).  

Have students work in pairs to determine an issue for which they feel a law must be made or changed for the betterment of their community and/or state. When this collection of potential laws is posted for the whole class, have students list and apply criteria for evaluating rules and laws. After evaluating these laws, they should identify two that they will put through a simulation of moving from a bill to a law at the state level. Have them draft the bill and then adopt various roles as legislative representatives, constituents who might be affected by these laws, lobbyists (both pro and con), and special interest groups who might be affected as appropriate to participate in the process. As students engage in this process, they should also create for reference a chart that represents the process by which a bill becomes a law. 

An exemplary web resource for learning the value of rules is The Paper Clip Game for Learning the Value of Rules, available online at

http://eduref.org/cgi-in/printlessons.cgi/Virtual/Lessons/Social_Studies/Civics/CIV0023.html.

If possible, the I’m Just a Bill video by School House Rock, which is approximately five minutes long, would be a useful tool. School House Rock videos are available online from the Disney Store.

Unit 2 Concept 3:  Roles of Citizens 

GLEs

*Bolded GLEs are assessed in this unit.

	28 
	Explain why taxes are needed and purposes for which tax monies/revenues are used (C-1A-M9) (Application)

	29 
	Identify types of taxes collected by the local, state, and federal government (C-1A-M10) (Application)

	32
	Describe various peaceful ways of resolving political or social conflicts, including majority vote vs. consensus (C-1B-M4) (Analysis)

	36
	Explain how political parties, campaigns, and elections provide opportunities for citizens to participate in government (C-1B-M6) (Comprehension)

	40
	Describe ways by which citizens can organize, monitor, or influence government and politics at the local, state, and national levels (C-1D-M4) (Synthesis)

	41
	Explain the importance of being an informed citizen on public issues, recognizing propaganda, and knowing the voting issues (C-1D-M5) (Synthesis)

	56
	Identify various types of taxes and user fees, and predict their consequences (E-1B-M5) (Evaluation)


	Guiding Questions:

· Can students identify types of taxes collected by local, state and federal government?

· Can students describe ways by which citizens can organize, monitor, or influence government, and politics at the local, state, and national levels criteria for evaluating rules and laws?
· Can students identify types of taxes collected by local, state, and federal government?

· Can students identify various types of taxes and user fees and predict their consequences? 


	Vocabulary:

· U.S. vs. L.A. Constitution
· Citizens’ Roles 
· Types of taxes
· User Fees
· Revenue
· Expenditures
· Huey Long – E’vry Man a King
· Propaganda

	Key Concepts: 

· Define the following terms as they relate to the roles of citizens in U.S. society

· Identify the qualifications or requirements for U.S. citizenship 

· Identify the means by which noncitizens may become U.S. citizens

· Identify individual rights guaranteed by specific amendments to the U.S. Constitution

· Explain the importance of various rights and responsibilities of citizenship to the individual or to society at large

· Analyze issues involving rights and responsibilities of individuals in American society

· Interpret a political cartoon

· Explain, discuss, or argue for or against an idea/issue/position presented in stimulus material related to the rights and responsibilities of citizenship

· Describe ways by which citizens can organize, monitor, or influence government

· Examine the role of patriotism in the preservation of American constitutional democracy and identify ways in which citizens can demonstrate patriotism

	Assessment Ideas:

· Compare/Contrast Citizens Rights
· Character Activity
	Resources:

· See Teacher-Made Supplemental Resources 

· Textbook

· Internet
· LA Almanac


Reading Strategies/Activities
Activities 26, 28, 30
Writing Strategies/Activities
Activities 27, 28
Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understanding of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 26: Participation in Government
 (GLE:  36)  LCC ACT 11 

Materials List: social studies learning log, PBS lessons on elections on the Internet
Have students brainstorm (view literacy strategy descriptions) ways citizens can participate in government as part of their civic responsibility. Create a chart with ideas generated by students. Have students describe how political parties, campaigns, and elections provide opportunities for citizens to participate in government. Have students relate specific aspects of civic participation (e.g., campaign volunteers, party membership, poll watchers, etc.) to civic responsibility and the democratic process in a class discussion. In their social studies learning log (view literacy strategy descriptions) have students create a situation in which they can participate in the election process. Encourage them to use the terminology that was generated in the brainstorm activity and the class discussion.

Sample Brainstorm Web:




The following website from PBS has lesson plans that are organized by grade level and topic. A variety of civics topics are covered through the large list of lesson plans.

http://www.pbs.org/elections/kids/educators.html
*Activity 27: Citizen Influence on Government 

(GLE: 40) LCC 15
This activity is based in part on ideas from: http://www.goodcharacter.com/ISOC/Citizenship.html.

As a class, discuss ways citizens can monitor what is happening in government/politics. Using the Internet and newspapers, have students research articles about local/state/national government activities. Have students share these articles in a class discussion on monitoring of government/politics and explain how citizens can organize, monitor, or influence government and politics.

Divide students into groups to prepare presentations on the following topics:

· Write a letter to the editor of your newspaper about a problem in the community that needs to be addressed—low voter registration and turnout. Lay out a plan for rectifying the problem that addresses the necessity of being informed, recognizing propaganda, and knowing the voting issues. Have the group present the plan to the staff (e.g., class).
· Have students write a speech describing the essential balance of rights and responsibilities in democracy.  They should try to convince fellow classmates that in a democracy the preservation of our rights depends on our exercise of responsibility. The speech should address ways in which citizens can organize, monitor, or influence government and politics at the local, state, and national levels.
· Have students write an owner’s manual for citizenship, developing a list of do’s and don’ts for good citizenship. Have them make oral reports to the class addressing the following questions:  
· What happens when people live in accordance with these guidelines? 
· What happens when they do not?
· In what ways does apathy or failure to act as good citizens affect our community and society?
· How can young people demonstrate civic responsibility? 
Website Resource:
The Responsibilities of Citizenship, available online at: http://odur.let.rug.nl/~usa/GOV/ch7_p2.htm. This website can be used by students to gain a greater understanding of the responsibilities of citizenship.

Assessment

Students will choose one of the following activities to complete and present to the class:

-Write a letter to the editor of your newspaper about a problem in the community that needs to be addressed—low voter registration and turnout. Lay out a plan for rectifying the problem that addresses the necessity for being informed, recognizing propaganda, and knowing the voting issues. Have the group present the plan to the staff (e.g., class).
-Have students write a speech describing the essential balance of rights and responsibilities in our democracy, they should try to convince fellow classmates that in a democracy, the preservation of our rights depends on our exercise of responsibility. The speech should address ways by which citizens can organize, monitor, or influence government and politics at the local, state, and national levels.
-Have students write an owner’s manual for citizenship, developing a list of do’s and don’ts for good citizenship. Have them make oral reports to the class addressing the following questions:  What happens when people live in accordance with these guidelines? What happens when they do not? In what ways does apathy or failure to act as good citizens affect our community and society? How can young people demonstrate civic responsibility? 
Websites:

The Responsibilities of Citizenship, available online at http://odur.let.rug.nl/~usa/GOV/ch7_p2.htm. This website can be used by students to gain a greater understanding of the responsibilities of citizenship.

http://en.wikipedia.org/wiki/Huey_Long
http://www.teachwithmovies.org/guides/all-the-kings-men.html

Plan a lessons based on the movie “All the Kings Men.”

http://en.wikipedia.org/wiki/Every_Man_a_King
***http://en.wikiquote.org/wiki/Huey_Long
http://www.answers.com/topic/louisiana-hayride
http://www.inthesetimes.com/article/2315/will_history_repeat_itself/
http://www.tulane.edu/~darwin/LanternSlidesWeb.htmhttp://www.tulane.edu/~darwin/LanternSlidesWeb.htm
http://movies.msn.com/movies/movie.aspx?m=511255
*Activity 28:  Political and Social Conflicts 

(GLE:  32) LCC ACT 9
 Materials List: Vocabulary Self-Awareness BLM, newspaper articles
Have students add the following terms to their vocabulary self-awareness (view literacy strategy descriptions) chart: picketing, boycotting, lobbying, negotiations, and majority vote vs. consensus (See Activity 1 and Vocabulary Self-Awareness BLM).
Have students use the newspaper to identify at least five current political and social conflicts. Then, using a graphic organizer of their own design and working in teams, students will brainstorm (view literacy strategy descriptions) ways to resolve each political and/or social conflict. Their graphic organizers should include, but do not need to be limited to, the following terms:  picketing, boycotting, lobbying, negotiations, and majority vote vs. consensus. Have students dramatize the most important problem and conflict resolution that they have identified in these various situations. 

After completing this activity have students refer back to their vocabulary self-awareness chart to determine if their understanding of the vocabulary has changed.

Note:  The teacher may select a historical event (e.g., Baton Rouge Bus Boycott, March on Washington, Kent State, Vietnam protests) and ask students to identify the tactics used. Have students analyze whether the identified tactics were successful.

Assessment 

Have students locate at least 5 current newspaper articles that illustrate any political or social conflicts.  Students will write an explanation of which process is being used to resolve each conflict.

**Possible Expanded Activity: Create a political cartoon that illustrates a current political or social conflict.    
*Activity 29:  Taxes:  What They Are and Why We Need Them 
(GLEs:  28, 29, 56)

Teacher will introduce students to the various types of taxes: sales, severance, inheritance, excise/tariff, property, income, social security.  Using the RAP method for completing a constructed response, have students respond to the following question:  How would the lives of American citizens change if no one paid taxes?

R—Restate the question in the form of a direct answer.
A—Add supporting details to justify the answer.
P—Provide a concluding sentence.
Lead a class discussion on taxes and why they are needed and help students list various taxes and the purposes of these taxes, noting which are local, state, and federal taxes. Students should be clear at this point about the difference between taxes and various user fees and should predict consequences as appropriate. From this list, have the class make a web of services that are available because of taxes. 

*Optional Activity:  Using Inspiration ® software or another graphic organizer have students brainstorm different types and various user fees. Assign students a tax or user fee to research. They are to identify the source of each and evaluate why the tax or user fee is necessary. Students will post their findings on a wall chart. After all taxes and user fees have been placed on the chart, an oral debate on the necessity of collecting this tax should be conducted.

Websites:

Louisiana Department of Revenue, http://www.rev.state.la.us/ 
Optional Activity: 

LCC Activity 8
Materials List:  Taxes BLM

Have students complete the Taxes BLM chart identifying types of taxes collected by the local, state, and federal governments (See BLM).
Lead a class discussion on taxes and why they are needed, and help students list various taxes and the purposes of these taxes, noting which are local, state, and federal taxes. Students should be clear at this point about the difference between taxes and various user fees and should predict consequences as appropriate. From this list, have the class make a web of services that are available because of taxes. 

*Activity 30:  The Kingfish 
(GLE: 41) LCC ACT 17
Materials List: political cartoons about Huey Long
Begin this activity with the questioning the author (QtA) strategy (view literacy strategy descriptions). This strategy is meant to help students learn to ask and answer meaningful questions about the material they read in order to improve understanding and develop independent reading and thinking skills.  Put on chart paper the types of questions that students can be expected to ask (see chart below) as they read the lyrics of Huey Long’s song, Every Man a King. Encourage the students to have dialogue about the song. Lead them to develop questions about Huey Long’s meaning behind the words. Invite students to add questions to the chart.

	Goal
	Query

	Initiate discussion
	What is Huey Long trying to say?

What is his message?

How does he propose that his plan will work?

	Focus on the message
	What is the purpose of this song?

What is he trying to relay to the people of Louisiana and the United States?

	Propaganda
	Is this a form of propaganda?

What is this politician trying to gain?

Why does he use such words as castles and king?

What does he mean by “every neighbor a friend”?


Note: Huey Long is a key figure in Louisiana History that may be a subject on the LEAP. It is recommended that he be introduced in a mini-lesson in the context of propaganda.

Have students identify key political promises made by Senator Huey Long (D-Louisiana). Introduce the term “propaganda.” Ask the students whether or not this would qualify as propaganda and why or why not?

“Why weep or slumber America

Land of brave and true

There’s castles, and clothing and food for all

All belongs to you

Ev’ry man a king, ev’ry man a king

For you can be a millionaire

But there’s something belonging to others

There’s enough for all people to share

When its sunny June and December too

Or in the winter time or spring

There will be peace without end

Every neighbor a friend

with ev’ry man a king.”

by Huey Long

If possible, have students view a political cartoon about Huey Long or an appropriate related theme (e.g., FDR, Flood of 1927, Louisiana Hayride). Emphasis should be placed on the purpose of propaganda (i.e., to influence) and the types of propaganda (e.g., bandwagon, plain folks, glittering generality).

Provide a mini-lesson on Huey Long’s contributions as Louisiana’s governor and his Share Our Wealth program with emphasis on the Kingfish’s “politikin” techniques. Have students created a political poster, brief speech, or campaign song that would illustrate a propaganda technique.

Have students identify current political campaigns through commercials, newspaper advertisements and billboards. What are the current issues in these campaigns? Can the students identify propaganda in these campaigns? Keep a wall chart available throughout the election year for students to add this information as it is identified. Have periodic discussions on what students have discovered in their campaign quest. In their social studies learning log (view literacy strategy descriptions) have students write their thoughts about the campaign process. Have them identify a favorite candidate, the campaign tactic that drew them to that candidate and the current political issues. Include their thoughts on being an informed political citizen.

Teacher Resources:
· See http://www.cagle.com for political cartoons (recommended for teachers only).  The Internet has multiple sites with lesson plans. NOTE: Caution should be taken (bookmark, directed web search) if students are assigned to search the Internet for propaganda. 

· Video clips from Louisiana Boys Raised On Politics – LPB, Great American Speeches – The History Channel. 
Unit 2 Assessment Options

General Guidelines

· Use a variety of performance assessments to determine student understanding of content. 
· Select assessments that are consistent with the types of products that result from the student activities, and collaboratively develop a scoring rubric with other teachers or students. 
· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries.

General Assessments    

· Journal writing on sleeved topics: patriotism, due process of law, how a bill becomes a law, principles of the constitution, electoral college, U.S. census and reapportionment of districts, citizen involvement in government.

· Compare and contrast using a graphic organizer: systems of government (Democracy, Monarchy, Oligarchy, Totalitarian/Authoritarian/Dictatorship), the relevance and relationships between historical (core) documents (e.g., federal and state constitutions/amendments).

· Create charts for the following concepts: identifying government leaders and representatives at local, state, and national level (include roles and responsibilities, qualifications, terms of office); identifying various taxes and their purposes, major components of the U.S. political system (elections, political parties, campaigns, democratic processes, role of citizens).

· Create a timeline of historical documents: Declaration of Independence, Magna Carta, Articles of Confederation, Mayflower Compact, U.S. Constitution, Bill of Rights, Amendments, Louisiana Constitutions.

Activity-Specific Assessments

· Activity 15: Have students write a well-developed paragraph defending their reasons for choosing a particular amendment as the most important.  
· Activity 18: Have students write an opinion-based narrative to justify their explanations of the advantages or disadvantages of the Electoral College.  

· Activity 20: Have students create a Venn Diagram or Double-Bubble map Comparing and Contrasting the U.S. Bill of Rights and the Louisiana Bill of Rights.  
· Activity 22: Have students write a compare/contrast essay on the U.S. and Louisiana Constitutions
· Activity 24: Have students assume the role of someone running for an office and create a campaign speech outlining a platform that will enhance their chances of being elected to the position.
· Activity 27: Have students write a letter to the editor of your newspaper about a problem in the community, write a speech describing the essential balance of rights and responsibilities in our democracy, or write an owner’s manual for citizenship that develops a list of do’s and don’ts for good citizenship.  
· Activity 28: Have students write an explanation of which political process is being used to resolve each conflict.  
Name:_________________________________
School:_______________________
Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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