Civics Unit 1:  Rights and Responsibilities of American Citizenship and Principles of American Government

 Comprehensive Curriculum

Concept Correlation
Unit 1:  Rights and Responsibilities of American Citizenship and Principles of American Government
Time Frame:  Regular 9 weeks; Block 4.5 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· There is a purpose and are forms of government.

· Citizens have civic responsibility.
· Government is financed and citizens play a role in determining distribution of financial resources

	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Explain competing ideas about the purposes of politics and government and identify reasons why government is necessary (C-1A-H1) (Synthesis)
1

Identify and describe services provided by government and assess their necessity and effectiveness (e.g., health care, education) (C-1A-H1) (Application)
2

Identify programs, institutions, and activities that fulfill a given governmental or political purpose (e.g., the court system, the military, revenue sharing, block grants) (C-1A-H1) (Application)
3
Compare and contrast various forms of government among Compare and contrast nations that have been significant in U.S. history (e.g., absolute monarchy in England or France, Germany under Hitler, the Soviet Union under Stalin) (C-1A- H2) (Comprehension)
5

Assess the importance of the U.S. Constitution as the Supreme Law of the Land, and ways in which U.S. Constitutional government has helped shape American society (C-1B-H1) (Analysis)
29
Identify and describe examples of freedoms enjoyed today but denied to earlier Americans  (C-1B-H1) (Evaluation)
30

Interpret, analyze, or apply ideas presented in a given excerpt from any political document or material (e.g., speech, essay, editorial, court case) (C-1B-H2) (Analysis)
32

Analyze a given example of American political or social conflict, and state and defend a position on the issue (C-1B-H3) (Evaluation)
33

Analyze discrepancies between American ideals and social or political realities of life (e.g., equal protection v Jim Crow laws) (C-1B-H4) (Analysis)
34

Evaluate the claim that American constitutional democracy requires the participation of an attentive, knowledgeable, and competent citizenry (C-1D-H4) (Application)
58

Distinguish between personal, political, and economic rights of citizenship (C-1D-H1) (Analysis)
49

Assess the difference between personal and civic responsibilities (C-1D-H2) (Evaluation)
53

Analyze the significance of the Magna Carta, English common law, and the English Bill of Rights in creating limited government in the United States (C-1B-H1) (Analysis)
25

Explain how European philosophers (e.g., Rousseau, Locke, Montesquieu, Voltaire) helped shape American democratic ideas (C-1B-H1) (Synthesis)
26

Analyze central ideas in an American historical document and explain the document’s significance in shaping the U.S. Constitution (C-1B-H1) (Evaluation)
27

Analyze ways in which the purposes of the U.S. government, as defined in the U.S. Constitution, are achieved (e.g., protecting individual rights, providing for the general welfare) (C-1A-H1) (Analysis)
4

Explain the distribution of powers, responsibilities, and the limits of the U.S. federal government (C-1A-H3) (Analysis)
6 

Categorize governmental powers as delegated, reserved, concurrent, or implied (C-1A-H3) (Analysis)
7

Identify powers denied to federal or state governments by the U.S. Constitution  (C-1A-H3) (Analysis)
8

Analyze or assess issues related to the distribution of powers at the federal level (e.g., tensions among the three branches of government; roles and responsibilities of the three branches) (C-1A-H3) (Analysis)
9

Cite the roles, duties, qualifications, and terms of office for key elected and appointed officials (C-1A-H4) (Analysis)
11

Examine constitutional provisions concerning the relationship between federal and state governments (C-1A-H4) (Evaluation)
14

Examine the meaning, implications, or applications of the U.S. Constitution (e.g., the Bill of Rights, the Fourteenth Amendment) (C-1A-H5) (Evaluation)
17

Explain the meaning and importance of principles of U.S. constitutional democracy in American society (C-1B-H1) (Comprehension)
28

Assess the importance of the US Constitution as the Supreme Law of the Land, and ways in which US Constitutional government has helped shape American society (C-1B-H1) (Analysis)
29
Explain issues involved in various compromises or plans leading to the creation of the U.S. Constitution (C-1B-H2) (Evaluation)
31

Describe the importance of various rights of citizenship to the individual or to society at large (C-1D-H1) (Comprehension)
50
Analyze an amendment or law concerning the rights of citizens in terms of their effect on public policy or American life (e.g., Nineteenth Amendment, Americans with Disabilities Act) (C-1D-H1) (Analysis)
51
Evaluate and defend a position on a given situation or issue in terms of the personal, political, or economic rights of citizens.  (C-1D-H2) (Evaluation)
52
Reflections

	Concept 1:  Purposes of Government/What is Civics:

1.  Can students identify the services and protections the government provides citizens?
2.  Can students identify the need for government?

3.  Can students identify services and protections the government provides citizens?
4.   Can students identify what forms of government exist in the world today?
5.  Can students articulate why the government provides social services (e.g., unemployment benefits, Medicare, Medicaid)?


	*Activity 1:  Creating an Island Scenario to Explain the Need for  Government

GQ 1, 2, 4
	1
	

	
	*Activity 2:  The Need for Government

GQ 2, 3, 5
	2, 3
	

	
	*Activity 3:  Political Cartoon Activity

GQ 2
	1
	

	Concept 2:  Various Forms of Government

6.  Can students explain how majority rule supports democracy?

7.  Can students identify why it           is important to understand how other countries are governed?
8.   Can students identify why it is important to understand how other countries are governed?


	*Activity 4:  Classifying Forms of Government/Modeling a Direct Democracy & Applying Governmental Concepts

GQ 6, 7, 8
	5
	

	
	Activity 5:  Defining the Purposes of Government by Researching a State 

GQ 6, 7
	1, 5
	

	Concept 3:  Citizen Participation and Political and Social Conflict

18.  Can students define social injustice and give an example in American society?

19.  Can students define civic responsibility and give an example in American society?
	*Activity 6:  Politics and Citizenship 

GQ 19
	58
	

	
	*Activity 7:  Freedom in Democratic Societies

GQ 18
	30
	

	
	*Activity 8:  Using Primary Sources

GQ ?
	32
	

	
	*Activity 9:  Analyzing Conflicted Issues

GQ 18
	33
	

	
	Activity 10:   Democratic Ideals and Practice
GQ 18, 19
	34,49,53
	

	Concept 4:  Development of American Government/Foundations of the American Political System

13.  Can students identify key European philosophers who influenced the development of the American democratic government?

14.  Can students explain the purpose and importance of key historical documents (e.g., United States Constitution) in the United Activity States government?
	*Activity 11:  Historical Origins of American Government

GQ 14
	25, 27
	

	
	*Activity 12:  American Colonies and Origins of the American Revolution GQ 14
	25, 27
	

	
	*Activity 13:  Philosophers and the American Constitution

GQ 13
	26
	

	
	*Activity 14:  Declaration of Independence

GQ 14
	27
	

	
	*Activity 15:  Articles of Confederation

GQ 14
	27
	

	Concept 5:  Constitution/Powers of Government

9.  Can students identify the branches of government and their purposes?

10.  Can students explain the roles and responsibilities of the branches of government?

11.  Can students identify the powers associated with each branch of government?

12.  Can students explain the vision of the Founding Fathers in designing a government with different branches of government?

14.  Can students explain the purpose and importance of key historical documents (e.g., United States Constitution) in United States government?

15.  Can students explain compromises that were necessary to create the United States Constitution?

17.  Can students explain the importance of the United States Constitution as the supreme law of the land?
	*Activity 16:  Compromise and the United States Constitution

GQ 15
	31
	

	
	*Activity 17:  Using Primary Sources to Define the Purpose of Government

GQ 14, 17
	4, 17
	

	
	*Activity 18:  Government in Action

GQ 9, 10, 11, 12, 14, 17  
	6, 7, 8, 9, 11
	

	
	*Activity 19:  Defining Federalism

GQ 14
	14
	

	
	*Activity 20:  Principles of Constitutional Government and Supreme Law

GQ 11, 12, 14, 17
	28, 29
	

	Concept 6:  Checks and Balances

12.  Can students explain the vision of the Founding Fathers in designing a government with different branches of government?
	*Activity 21:  Applying Concepts of Checks and Balances

GQ 12
	9
	

	Concept 7:  Amendments

16.  Can students identify and explain the importance of the Bill of Rights and the Fourteenth Amendment?

18.  Can students define social injustice and give an example in American society?
	*Activity 22:  Evaluating the Role of Law in a Democracy and the Bill of Rights 

GQ 16
	17

	

	
	*Activity 23:  Determining Limits on Personal Freedoms

GQ 16
	50
	Describe the importance of various rights of citizenship to the individual or to society at large (C-1D-H1) (Comprehension)
50
Analyze an amendment or law concerning the rights of citizens in terms of their effect on public policy or American life (e.g., Nineteenth Amendment, Americans with Disabilities Act) (C-1D-H1) (Analysis)
51
Evaluate and defend a position on a given situation or issue in terms of the personal, political, or economic rights of citizens (C-1D-H1) (Evaluation)
52


	
	*Activity 24:  New Freedoms through Amendments

GQ 16
	51
	

	
	*Activity 25:  Assessing the Rights of Citizens

GQ 18
	52
	


Unit 1 - Concept 1: Purposes of Government/What is Civics?

GLEs

*Bolded GLEs are assessed in this unit

	1
	Explain competing ideas about the purposes of politics and government and identify reasons why government is necessary (C-1A-H1) (Synthesis)

	2
	Identify and describe services provided by government and assess their necessity and effectiveness (e.g., health care, education) (C-1A-H1) (Application)

	3
	Identify programs, institutions, and activities that fulfill a given governmental or political purpose (e.g., the court system, the military, revenue sharing, block grants) (C-1A-H1) (Application)


	Purpose/Guiding Questions:

· Can students identify the various means of becoming a U.S. citizen?

· Can students identify the needs for government?

· Can students identify services and protections the government provides citizens (i.e., law enforcement, public education, health services)? 


	Vocabulary:

· Naturalization

· Levels of government

· Census

· Quota

· Immigration

· Refugee

· Citizen

· Government

· Alien

	Assessment Ideas:
· Timeline (Activity 2)

· Government Services List (Activity 2)

· Island Scenario or Puzzle Activity (Activity 1)

· Political Cartoon Assignment (Activity 3)

* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Textbook

· Political Cartoons (see appendix)

· Graphic Organizer

· Appendix 


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 1, 2, 3
Optional Activities:  
Activity 1: Creating an Island Scenario to Explain the Need for Government (CC Unit 1, Activity 1)

(GLE: 1) 

Materials List: chart paper, markers, Classifying Governments Chart BLM
(This is a reinforcement activity that should be used after introducing students to the purposes of government).  In small groups, have students create their own countries as if stranded on a desert island. The students should include a country name, flag, structure and rights. Class discussion on the need for government should follow the group presentations.

In small groups, have students create their own countries as if stranded on a desert island. The students should include a country name, flag, government structure, and rights. Students should present their work to the class. A class discussion of the type of government each group created should follow the group presentations. Class discussion on the need for government should follow the group presentations.

 Have students select a current country to examine.  Using the Classifying Governments Chart BLM (see sample below), students should write the name of their country in the appropriate column. Use the chart in a discussion focusing on the rights of the people and the source of power. Some governments may be judged aristocratic (Communist Party rule in the former Soviet Union) or autocratic (Stalin dictatorship). For definitions of democracy, aristocracy and autocracy, see Activity 4 in this unit. Discuss differences as well as difficulties in classifying governments under each political descriptor. The contemporary and historical examples might include:

	United Kingdom
	Nazi Germany
	Former Soviet Union

	United States
	France
	Saudi Arabia

	Pakistan
	Israel
	Sweden

	China
	Canada
	North Korea

	Roman Empire
	Sudan
	Ancient Greece


Classifying Governments Chart

	Democracy
	Aristocracy
	Autocracy

	
	
	

	
	
	


Use the following questions to guide the process for the chart above:

· What is the source of power in the country, and is it legitimate or illegitimate?

· Are the rulers elected?

· Does the government recognize a privileged class?

· Does this country share the same views as the United States about the purpose of government (e.g., promote the general welfare, provide for the common defense, etc.)? If so, provide evidence for your analysis.
Have students use information from the Internet, reference materials, textbook, or government publications to answer these questions and complete the chart above (See BLM.).
POSSIBLE SUBSTITUTION:

Teacher-Made Activity: Students will be divided into groups.  Each group will be given paper and markers along with a bag of puzzle pieces and the following directions:

You have 15 minutes to complete this task.  First, put the puzzle together.  Then, decide on a NAME AND a CONCRETE symbol for your group and either sketch it or build it.  Raise your hand when you are finished.  The first group to finish wins a prize.  All groups must finish the task in 15 minutes!!!!!  Good luck.  

The puzzle pieces (usually less than 30 pieces) should mostly comprise one puzzle.  However, each group should have at least one puzzle piece from another group.  In the process of the activity, the students will have to realize that they are missing pieces and must negotiate with the other groups to find the missing pieces.  The teacher should be merely an observer of the process and should not warn the students that they will have to trade with each other in order to finish the puzzle.

After the task is completed, the teacher should have the students complete the following questions for homework:

1. How did your group “assign” duties/responsibilities?  EXPLAIN.  If no duties/responsibilities were assigned, how was the work accomplished?

2. Did a “leader” or a “group of leaders” emerge in your group? EXPLAIN.  If not, would a leader have “helped” your group? EXPLAIN.

3.  Did every person “contribute” to the task in your group? EXPLAIN.

4. If you could have “organized” your group, how would you have structured it? EXPLAIN. (Hint: Would you have assigned tasks? Would you have voted for a leader or a group of leaders? Would you have forced everyone to participate?)

5. How did your group work with the other groups? EXPLAIN. (Hint: What approach did you use to find your missing puzzle pieces? Was your group’s approach well received? What could you have done differently to accomplish your task in a more timely manner?)

6. How did you decide on your group’s name? How did you decide on your group’s symbol?

7. If you could have given your group a name and symbol other than what your group chose, what would it have been and why?

8. What did you LEARN from this assignment? (Give at least two examples).

Activity 2: The Need for Government (CC Unit 1, Activity 3)

(GLEs: 2, 3) 
(This is an introductory activity to the services provided by government).  Have students make a list of ten activities they performed since waking up in the morning (or in essay form as a timeline of their life).  Have students review their list and discuss any activity that is not governed by some government agency. Discuss the importance of government in our daily lives. Ask students to brainstorm what it is that governments do. Ask them to list functions that government provides in their community, state, and nation. The list might include:

· provide services (e.g., library, fire, health care)

· protect individuals and groups (social security)

· educate people (schools)

· protect values in society (regulate films)

· promote cooperation among people (social services)

· provide rules (law)

· defend against internal and external threats (police, military)

· finance public projects

· decide just outcomes to conflicts between individuals and/or their governments (courts)

Have students discuss freedoms they are willing to give up to maintain a civil society.

Possible bell ringer: Have students explain the phrase in Lincoln’s Gettysburg Address “government of the people, by the people, for the people.”
Activity 3: Political Cartoon Activity: (Teacher-Made Activity)

(GLE: 1)

Teachers need to explain the use of political cartoons in American society and the ways in which to analyze a political cartoon. (Political cartoons will be used as instruction throughout the year).

Have students analyze a political cartoon examining the purpose, function, or power of the government.  For examples, see political cartoons below.  

The students should:

1. Identify the symbols used in the cartoon.

2. Explain the function of government being illustrated in the cartoon.

3. Analyze/interpret the cartoon by explaining the cartoonist’s intent.
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Unit 1 - Concept 2:  Various Forms of Government

GLEs

*Bolded GLEs are assessed in this unit

	1
	Explain competing ideas about the purposes of politics and government and identify reasons why government is necessary (C-1A-H1) (Synthesis)

	5
	Compare and contrast various forms of government among nations that have been significant in U.S. history (e.g., absolute monarchy in England or France, Germany under Hitler, the Soviet Union under Stalin) (C-1A- H2) (Comprehension)


	Purpose/Guiding Questions:

· Can students identify why it is important to understand how other countries are governed?
· Can students explain how majority rule supports democracy?

	Vocabulary:

· Direct (pure) Democracy

· Representative Democracy

· Democracy

· Majority Rule

· Autocracy

· Aristocracy

· Dictatorship/Absolute Monarch/Tyrant

· Forms of Government

· State, Nation, Nation-State

	Assessment Ideas:

· Graphic Organizer (Activities 1 & 2)

· Rubric for Foreign Nation Dossier (Activity 2) – for assistance with developing a rubric, visit http://rubistar.4teachers.org/index.php
* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Textbook

· Graphic Organizer

· Computer

· Appendix




Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities:  4
Optional Activities:  5
Activity 4: Classifying Forms of Government/Modeling a Direct Democracy & Applying Governmental Concepts (CC Unit 1, Activity 5)
(GLE: 5)

Materials List: Types of Government Systems BLM, class poster, markers
Classical Greece provided terminology that described the range of participation in government. Democracy is a complex concept derived from the Greek word, demokratia, where demo- means the people and kratia (-cracy) means power or rule. Literally, then, democracy means government by the people, exercised either directly by the people (New England town meetings) or through elected representatives (republican form of government). Democratic government is accomplished by majority rule. Therefore, pure democracy is a form of government in which every citizen participates directly and representative democracy is a form of government that consists of representatives elected by the people. One way to comprehend democracy is to define what it is not. It is not an autocracy, which comes from the Greek, auto- meaning self or one and -cracy meaning power or rule. Thus autocracy literally means rule by a single person. Examples in history would include a dictator (Hitler or Joseph Stalin) or an absolute monarch. Therefore, an absolute monarchy is a form of government by a sole and absolute ruler such as a king or emperor and a dictatorship is a form of government controlled by one person having absolute authority over the government of the state. Democracy is also not an aristocracy.  From the Greek, aristo- means the best (elite) and -cracy means power or rule. Thus, aristocracy literally means government by a ruling class (nobility or best qualified) considered superior to others. Therefore an oligarchy is a form of government where a small group of people, hold power. 

Split-page notetaking (view literacy strategy descriptions) is a strategy that assists students in organizing their notes. This strategy also helps to encourage active reading and summarizing. It provides a visual study guide for students to use when they review the material in preparation for their test. 

Split-page notetaking is a procedure in which students organize their page into two columns. One column is used to record big ideas, key dates, names, etc., and the other is used to record the answers. 

Using the split-page notetaking format, ask students to define different types of government systems (See Types of Government Systems BLM and the sample below.). Also, ask students to give examples of each government system.

Types of Government Systems

________________________________________________________________________ 

democracy
                        government by the people      


              

pure democracy




representative democracy 

oligarchy





anarchy
Using (a graphic organizer) the model below, ask students to recall examples of democratic, aristocratic, and autocratic governments from world history.

	Democracy
	aristocracy
	autocracy



	pure democracy


	nobility rules
	dictator

	representative democracy


	absolute monarch
	tyrant


Share the following model and have students list the countries on the continuum.

democracy-----------------------------------------------------------------totalitarianism

pure democracy ----------------------------------------------------------no freedoms                                                            

representative democracy------------- oligarchy----------------------dictator
                   

constitutional monarchy------------- (ruler of a few)-----------------absolute monarchy

Consider the following examples:

	North Korea
	Russian Federation
	Confederation of Independent States
	South Korea

	Saudi Arabia
	Iran
	Israel
	Palestine

	Peoples Republic China
	Taiwan
	Syria
	Egypt

	Afghanistan
	Pakistan
	India
	Japan


Create a class government modeled on the town meeting (direct democracy). Challenge the class to create rules governing an important activity in which they would have a variety of interests. Guide discussion of the activity to illustrate the difficulty of individuals directly shaping laws. Contrast the difficulty of a direct democracy with the ease of an autocracy, where one person decides the law.

Conduct a similar activity where the class elects a committee of three to five students who act as the government and form rules for a class function in which students have diverse interests. Contrast this representative government with direct democracy and autocracy, asking such questions as:
· What do we mean by the rule of the majority?

·  Does representative government protect minority interests?
 Ask students to describe some of the difficulties that arose when trying to form a class government. Ask them to compare it to what their local government must come up against when trying to do what is best for a community. 

Have students write a brief description of the pros and cons of direct democracy. Use their descriptions to build a class poster illustrating the collective list that can be used for later reference when discussing civic participation.  

Activity 5: Defining the Purposes of Government by Researching a State (CC Unit 1, Activity 4)

(GLEs: 1, 5)

Materials List: Fundamental Principles Word Grid BLM
Ask students to describe the fundamental principles of government. List the following on the board:  rule of law, consent of the governed, limited government and constitutionalism. Have students create sentences using these terms while describing their own country. Have students share their sentences. Have students compare their definitions to the ones below.

· Rule of Law: All societies make rules (laws) that govern how people will behave and conduct their affairs. In a democracy, the people make rules either directly or through elected representatives. Laws made by the peoples’ representatives are binding on all people and their government. Majority rule is the concept that makes democracy work. Individuals in any society hold different views of what is good and wise to make law.  Quite simply, laws supported by a majority of the people are easier to enforce in any society.

· Consent of the governed is the concept that the people are the source of all power (sovereignty) in a society. In an autocratic society, the people are subjects of the ruler who holds all power. In a democracy, the people create government and laws through elected representatives. The people give their consent to be governed.

· Limited government follows from the previous concepts. A democratic government is limited to the power given to it by the people. Through elected representatives the people always have the power to change their government.
· Constitutionalism is a way of thinking about the relationship between the rulers and the ruled in a community. It combines two concepts, limited government and the rule of law, which permeate the constitution, a country’s framework for government.

Another way to examine differences between political systems is to determine how each system practices these guidelines.  A word grid (view literacy strategy descriptions) is a strategy which involves building a grid with essential vocabulary listed on the vertical axis of the grid and major features, characteristics, or important ideas listed on the horizontal axis. Students fill in the grid, indicating the extent to which the key words possess the stated features or are related to important ideas. Students may fill in the grid with pluses or minuses or they may use a scale of 0, 1, and 2. Once the grid is completed, students are led to discover both the shared and unique characteristics of the vocabulary words. Using a word grid, ask students to research and determine how different countries of the world respect the four concepts above (See Fundamental Principles Word Grid and sample below.). 

Fundamental Principles Word Grid

	Country
	Rule of law
	Limited government
	Consent of the governed
	Constitutionalism

	
	
	
	
	

	
	
	
	
	


Ask students to use information from the word grid to write an essay describing how life in a democracy differs from life in an autocracy. The essay must include references to the four principles of government: consent of the governed, limited government, constitutionalism and the rule of law.
Having recognized the need for some type of government in every society, students should be introduced to basic concepts about government. The concept of state should be defined as an entity that has (1) a significant population, (2) distinct territory, (3) independence, or sovereignty, and (4) a stable government. Define nation as “a people (ethnic population) who share common customs, origins, history, and language—i.e., nationality.”   Review with the students the rise of nation-states in world history. Ask students to name nation-states that exist today. Pose the question:  How does a country become recognized as a nation-state? Are the members of the United Nations all nation-states? Can you name countries that contain more than one nation? Can you name a nation that does not belong to a state? Have the students give their answers round-robin style in a small discussion group. Assign a different state (country) to each class member, including some that are questionable for meeting the criteria for being a nation or a nation-state (e.g., Antarctica, Nauru, Guyana, and Taiwan). Ask students to use the Internet to research profiles of countries and unincorporated areas of the world. Then apply criteria to determine if the political entity is a state or a nation-state. Have the students present their research on their countries. Have them focus on sharing brief descriptions of governments in their researched country. Students can locate the governments on a chart similar to the one below and write the name of their country in the appropriate column. Use the chart in discussion focusing on the rights of the people and the source of power. Some governments may be judged aristocratic (Communist Party rule in the former Soviet Union) or autocratic (Stalin dictatorship). Discuss differences as well as difficulties in classifying governments under each political descriptor. The contemporary and historical examples might include: (Suggestion: Bold Questions could
be used as bell ringer)
	United Kingdom
	Nazi Germany
	Former Soviet Union

	United States
	France
	Saudi Arabia

	Pakistan
	Zimbabwe
	Sweden

	Syria
	Canada
	North Korea

	Roman Empire
	Roman Republic
	Athens


	Democracy
	Aristocracy
	Autocracy

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Use the following questions to guide the process:

· What is the source of power in the country?

· Are the rulers elected?

· Does the government recognize a privileged class?

· Does this country share the same views about the purpose of government that United States government implies (e.g., promote the general welfare, provide for the common defense, etc.)? If so, provide evidence for your analysis?

Have students use information from the Internet, reference materials, or state department publications to answer these questions and complete the chart.

POSSIBLE SUBSTITUTION:
Foreign Nation Dossier (Teacher-Made Activity: see Activities Appendix)

Students will be assigned a foreign country to research.  The students will need to be able to locate it on a world map, determine its economy, government, political leaders and if it is friendly to the United States or not.  They will present this information as a visual aid and an oral presentation.

Unit 1 - Concept 3:  Citizen Participation and Political and Social Conflict

GLEs

*Bolded GLEs are assessed in this unit

	30
	Identify and describe examples of freedoms enjoyed today but denied to earlier Americans  (C-1B-H1) (Evaluation)

	32
	Interpret, analyze, or apply ideas presented in a given excerpt from any political document or material (e.g., speech, essay, editorial, court case) (C-1B-H2) (Analysis)

	33
	Analyze a given example of American political or social conflict, and state and defend a position on the issue (C-1B-H3) (Evaluation)

	34
	Analyze discrepancies between American ideals and social or political realities of life (e.g., equal protection v Jim Crow laws) (C-1B-H4) (Analysis)

	58
	Evaluate the claim that American constitutional democracy requires the participation of an attentive, knowledgeable, and competent citizenry (C-1D-H4) (Application)

	49
	Distinguish between personal, political, and economic rights of citizenship (C-1D-H1) (Analysis)

	53
	Assess the difference between personal and civic responsibilities (C-1D-H2) (Evaluation)


	Purpose/Guiding Questions:

· Can students explain why it is important to have a knowledgeable and competent citizenry? 

· Can students define social injustice and give an example in American society? 

· Can students define civic responsibility and give an example in American society?


	Vocabulary:

· Duty, Right (personal, civic, political), Responsibility

· Selective Service/Draft

· Jury

· Affirmative Action

· Discrimination

· EEOC

· Martin Luther King, Jr.

· Civil Rights Act of 1964

· Voting Rights Act of 1965

· Segregation

· Civil Rights

· Brown v. Board of Education

· Plessy v. Ferguson

	Assessment Ideas:

· Graphic Organizer (Activity 1)

· Class Debate (Activities 1 & 2)
· Analysis of Primary Source (Activity 3)

· Writing Rubric (Activity 4) -- for assistance with developing a rubric, visit http://rubistar.4teachers.org/index.php
· Classification of Rights (Activity 5)

* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Graphic Organizer

· Textbook

· Primary Resources (see appendix)

· Political Cartoons (see appendix)

· Appendix


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 6, 7, 8, 9
Optional Activities:  10
Activity 6: Politics and Citizenship (CC Unit 3, Activity 14) 

(GLE: 58) 
Using a graphic organizer, have students classify the differences between duties, rights, and responsibilities of citizens.  Have the students respond either in written form or through class debates to the following:        (Suggestion ) May be used as bell ringer
· What, in your opinion, is the most important responsibility of citizens and why?

· Should male citizens be required to register for selective service? Why or why not?

· Should women have to register for selective service? Why or why not?

· Should immigrants be required to register for selective service? Explain your answer.

· Should voting be a duty? Explain.

· If you aren’t a registered, active voting participant, should you be denied certain governmental services?

Activity 7: Freedom in Democratic Societies (CC Unit 4, Activity 4) 
(GLE: 30)

Ask your students to assess ways freedoms we have today but were denied to earlier Americans. 

Begin by asking your students to listen to the following scenario: 

Two students are talking quietly, but seriously, to each other. A third student, standing at the next locker, overhears the conversation, which happens to be about an act they have committed in violation of school rules. The third student shares the conversation with two other students, one of whom reports the incident to the principal’s office. The principal searches the lockers of the first two students, locates some incriminating evidence, and suspends the students in accordance with school policy.

Next, have your students consider and discuss whether 

· the first two students have a right to privacy; 
· the third student has a right to freedom of speech; 

· the other students are morally or legally obligated to report the incident; and 

· the locker search may be conducted without a warrant.

(see Appendix for remained of instruction)

Materials List:  research materials such as books, Internet access (optional), paper for timelines
Although the Declaration of Independence states that all men are created equal, that has not always been the case in American history. Ask students to identify and describe ways in which they have freedoms today that were denied to earlier Americans. Begin a discussion of the list with the most obvious differences (e.g., African-Americans, women, Native Americans and disabled persons are citizens with equal rights). Divide the class into research groups. Have groups research one historical event and create a timeline piece of their event that increased rights for American citizens (e.g., Snyder Act of 1924, Civil Rights Act of 1964). Students should present their item for the timeline and place their timelines on the classroom walls or boards.  Discuss times in history when rights were denied to Americans (e.g., Japanese Internment).  Is it ever acceptable for the government to deny people rights? Conclude the lesson with a discussion of current equal protection issues (e.g., privacy, technology).
Activity 8: Using Primary Sources (CC Unit 2, Activity 5)

(GLE: 32) 

Watch the segments of Martin Luther King, Jr.'s "I Have A Dream" and Franklin Roosevelt's Declaration of War in Great American Speeches: 80 Years of Political Oratory, and discuss the impact that each of the two speakers had on the United States, politically, socially and otherwise. (If the speech cannot be obtained, have it printed and hand it out to groups of students—see Activities Appendix.) 

www.usconstitution.net/dream.html and Franklin Roosevelt's Declaration of War at 
www.historyplace.com/speech/fdr-infamy.htm
Have the students respond in writing to the following questions after listening to the speeches:

· What has changed in the country and in the world from the times when these public speakers made their addresses?  

· What has stayed the same?  

· How does each man's manner of addressing his audience differ?  

· What did each speaker hope to accomplish through his words? Did he succeed?  

· Why is each style effective?

Activity 9: Analyzing Conflicted Issues (CC Unit 4, Activity 6)

(GLE: 33) 
Have students read an article (see Activities Appendix) or conduct research on affirmative action.  Have them write a short paragraph giving their opinion of affirmative action and then either conduct a class debate or have a few of the students explain their arguments. 

Materials List: research materials such as books, Internet access (optional)

Have students brainstorm (view literacy strategy descriptions)with a partner current issues of social and/or political conflict, and have them share ideas as a large group.

Using the list and providing more if needed (e.g., extending Medicare to include a drug benefit for senior citizens, involvement in the Middle East, immigration laws, school vouchers, etc.), have students research at least three areas of interest and compile information to share with the class. 

The questions for a researcher of a controversial issue should be – Why is this issue controversial? What is actually known about this issue? What motivates people to advocate specific positions? What are the facts? How many different perspectives are there on this issue? What political and/or economic interests are involved in the issue? Whose position is heard most? Have acts of violence taken place because of this controversy? Who was responsible for the violence?

Group students according to their interests. Have students write a paper on the conflict, countering opposition arguments while defending their position.
Activity 10: Democratic Ideals and Practice
(GLEs: 34, 49, 53) 

Part I:  Jim Crow and the fight for Civil Rights

(GLE:  34)
Focus Question:  What were “Jim Crow Laws and how did they affect African Americans?

  (see Activities Appendix )
Give students the Alabama State Literacy Test (see Activities Appendix)  telling them that it is a “pop quiz.”  Give students about 5 minutes before you tell them what it really is.

Explain that the document came from workbooks used by the Citizenship Schools in the early 1960’s, which taught African American applicants how to pass the exams.  Each applicant had to answer four questions to successfully register to vote, but this was only one part of the application process.  An applicant had to give, under oath, information about his or her address, employment, family members and a host of information that would be given to the applicant’s employer, the Ku Klux Klan and other organizations.  For trying to attempt to register to vote, applicants could lose their jobs, be thrown off their land, and be subjected to violence or even death.  White voters received much simpler exams and were encouraged to vote.  

Questions to the Group Following the Activity
1. Do you think this test was fair?  Why or why not?

2. Do you think that people should have to be tested before voting?  Why or why not?

3. Do you think that voters should be informed about their government?  Why or why not?

4. Why do you think that African Americans were willing to risk so much in order

to gain the right to vote?

5. Do you think that voting is a right worth struggling for?  Explain.

Next, show the students the political cartoon entitled: How the colored voter is allowed to cast his ballot in a state where Democrats control the election.  (see activities appendix) 

Ask students to describe what is happening in the cartoon.

1. What do you think the cartoonist’s point of view was?

2. Who would benefit from African Americans voting or not voting?  Why?

3. Do you think this cartoon is violent? Why or why not? Why would violence be necessary at a voting station?

Materials List: Classifying Rights BLM

American democracy was founded on ideals that practice has not yet fully achieved. Ask students to respond (add to the list) to one or more of the following statements by explaining how the ideal sets a standard beyond social realities:

· Internet connections make direct democracy possible while we continue with an Electoral College and representative legislatures.

· The Declaration of Independence provides for the pursuit of happiness and the Constitution provides for the pursuit of property.                                                                                                                                                                                                                                                                                                                                                                                

· All citizens have equal rights before the law but two-thirds of all prisoners are African-Americans.

Ask students to use a word grid (view literacy strategy descriptions) to classify individual rights of citizens as personal, political, and economic. The list of rights to be classified might include:


due process

voting


jury trial
           open business


free speech

free association
assembly
           religion

purchase of goods
pay taxes

join political party     driver’s license

Use the Classifying Rights BLM to complete this chart (See BLM and sample below.).

	Rights of Citizens
	Personal
	Political
	Economic

	religion
	X
	
	

	voting
	
	X
	

	open business
	
	
	X


Once the grid is completed, allow time for students to review the information with a partner in preparation for quizzes and other class activities. Ask students if they can explain why these rights also require responsibilities. What are the differences between personal and civic responsibilities?

After exploring the rights in this activity, explain in a paper why three of these rights also require responsibilities. 

Part II:  What’s the difference between personal and civic responsibilities?

(GLEs: 49, 53 )   

Personal responsibilities refer to those responsibilities where the individual takes ownership for self, family, and community.  Whereas civic responsibilities refer to the actions of a good citizen in a democracy in which the individual acts in a manner designed to promote the common good and to actively engage in the political process.  

Opening to the class:  Label one side of board “Rights” and the other side “Responsibilities”.

1. What rights do you have? (List on the board)

2. What responsibilities do you have for yourself, family, friends, and neighbors? (List on the board)

3. Where do these responsibilities come from?  How do you know what is expected of you?

Divide handouts #A, #B, #C and #D evenly among the class.  Give every student the National Content Standards for Civics and the Government handout.  In their groups, have one group read the problem aloud. Together, they decide on a course of action and complete Box A.  Then, the students determine whether they were using any of the civic responsibilities from the board, or the National Content Standards list.  (see activities appendix)
Have each group report back to the whole class their findings.    Compare approaches, effectiveness, and repercussions from the actions that were taken in each group. Have final solutions to all handouts written on the board.

Unit 1 - Concept 4:  Development of American Government/Foundations of the American Political System

GLEs

*Bolded GLEs are assessed in this unit

	Foundations of the American Political System


	25
	Analyze the significance of the Magna Carta, English common law, and the English Bill of Rights in creating limited government in the United States (C-1B-H1) (Analysis)

	26
	Explain how European philosophers (e.g., Rousseau, Locke, Montesquieu, Voltaire) helped shape American democratic ideas (C-1B-H1) (Synthesis)

	27
	Analyze central ideas in an American historical document and explain the document’s significance in shaping the U.S. Constitution (C-1B-H1) (Evaluation)


	Purpose/Guiding Questions:

· Can students explain the vision of the Founding Fathers in designing a    government with different branches of government? 

· Can students identify key European philosophers who influenced the development of the American democratic government? 

· Can students explain the purpose and importance of key historical documents (e.g., United States Constitution) in United States government? 


	Vocabulary:

· Magna Carta

· English Bill of Rights

· Common Law

· Precedent

· Declaration of Independence

· Articles of Confederation

· Locke

· Rousseau

· Jefferson

· Mayflower Compact

· Federalists

· Anti-Federalists

· Taxation without representation

· House of Burgesses

· Patriots vs. Loyalists

· Shay’s Rebellion

· Ratify

· Amend

· Mercantilism

· Boycott

· Events leading to the American Revolution (Boston Tea Party, Intolerable Acts …)

· Compact

· Covenant

	Assessment Ideas:

· Analysis of Primary Source (Activities 1, 2, 4 & 5)

· Graphic Organizer (Activity 3)

· Creation of the Declaration of Independence (Activity 4)

* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Primary Sources

· Graphic Organizer
· Appendix


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities:  11, 12, 13, 14, 15
Optional Activities:

Activity 11: Historical Origins of American Government (CC Unit 2, Activity 10)

(GLEs: 25, 27)
Introduce students to British history through: Magna Carta, Glorious Revolution, English Bill of Rights, common law and precedent.  Analyze the primary resource documents (see Activities Appendix).

Magna Carta and Rights of Englishmen

The Rights of Englishmen were derived from the Magna Carta and verified in the Glorious Revolution. Essentially the English parliament in offering the throne to William of Orange in 1688 demanded a bill of rights for all Englishmen:

· King could not suspend the laws

· Only parliament could tax and expend money

· Freedom of speech in parliament

· Bail was not to be excessive

· Parliament to meet regularly

Activity 12: American Colonies and Origins of the American Revolution (CC Unit 2, Activity 12) 

(GLEs: 25, 27)

Introduce students to mercantilism, House of Burgesses, Mayflower Compact and origins of the American Revolution.

Provide copies of the following summaries for student reading

Mayflower Compact

The Mayflower Compact asserted colonist rights under English Common Law. English kings argued that they should rule as absolute monarchs (autocrats) because they had divine right (i.e., they believed they were ordained as sovereign by God and the Church). The nobility and merchants argued that they had rights as Englishmen to choose representatives to parliament—a parliament that would control taxes. The Mayflower Compact was an expression that colonists agreed to govern under a compact (e.g., government by the consent of the governed). 

Provide copies of the Mayflower Compact for a class reading. If needed, see http://www.historyplace.com/unitedstates/revolution/mayflower.htm for a copy of the Mayflower Compact. The old English in these original documents is challenging and the class should read the important passages with teacher guidance.  

Students record their observations on the following worksheet:
Mayflower Compact
After reading and discussing the opening sentence of the Mayflower Compact, write a sentence describing how the colonists believed in the divine right of the English King. Mark words from the document that support your statement.
In the name of God, Amen. We, whose names are underwritten, the Loyal Subjects of our dread Sovereign Lord, King James, by the Grace of God, of Great Britain, France and Ireland, King, Defender of the Faith, etc.

__________________________________________________________________

Answer the questions that follow this quote from the Mayflower Compact. 

Having undertaken for the Glory of God, and Advancement of the Christian Faith, and the Honour of our King and Country, a voyage to plant the first colony in the northern Parts of Virginia; do by these Presents, solemnly and mutually in the Presence of God and one of another, covenant and combine ourselves together into a civil Body Politick,

Where did the colonists plan to settle? __________________________________

What did the colonists mean by “covenant and combine ourselves together into a civil Body Politick”? _________________________________________________

Which portions of the following quote from the Mayflower Compact would you cite to indicate that they recognized the:
rule of law ___________________________________________________

rights of Englishmen__________________________________________________

consent of the governed____________________________________________________
 for our better Ordering and Preservation, and Furtherance of the Ends aforesaid; And by Virtue hereof to enact, constitute, and frame, such just and equal Laws, Ordinances, Acts, Constitutions and Offices, from time to time, as shall be thought most meet and convenient for the General good of the Colony; unto which we promise all due Submission and Obedience.

Ask students to write a statement explaining how these early colonists believed that they had individual rights limiting the power of the English King and Parliament.

POSSIBLE SUBSTITUTION:

The Mayflower Compact (see Activities Appendix)

Materials List: Document Summaries BLM, Articles of Confederation Opinionnaire Worksheet BLM

Write the names of the following on the board:  Magna Carta, the English Bill of Rights, English Common Law, the Mayflower Compact, the Declaration of Independence, and the Articles of Confederation. To determine background knowledge, have students brainstorm (view literacy strategy descriptions) what they know about each of these and discuss how they might have influenced the U.S. Constitution. Ask students to turn to a neighbor first to discuss these for a couple of minutes, and then gather responses from the whole class. Write all responses on the chalkboard. Revisit this exercise at the end of the activity.  

Provide copies of the summaries of the above documents for student reading (See the Document Summaries BLM and its inclusion below.).  Guide discussion of each summary and ask students to describe how each contributed to limited government in the United States.

* * * * *

Magna Carta  

The Magna Carta was the charter of English political and civil liberties granted by King John at Runnymede, England, in June of 1215. The document limited the king’s power and is therefore considered the beginning of constitutional government in England.  The most notable of rights guaranteed is trial by jury.

* * * * *

 English Bill of Rights (Rights of Englishmen)
The Rights of Englishmen were derived from the Magna Carta and verified in the Glorious Revolution of 1688. Essentially, the English parliament, in offering the throne to William of Orange in 1688, demanded that the king approve a bill of rights for all Englishmen, which became known as the English Bill of Rights in 1689.  These rights included the following:

· The king could not suspend the laws.

· Only parliament could tax and expend money.

· There was freedom of speech in parliament.

· Bail was not to be excessive.

· Parliament was to meet regularly.

* * * * *

English Common Law

The common law legal system is a system of laws that originated and was developed in England.  The laws are based on court decisions and the doctrines implied in those decisions.  These laws are based on customs and usages rather than on codified laws.

* * * * *

Mayflower Compact

The Mayflower Compact of 1620 asserted the rights of American colonists under English Common Law. English kings argued that they should rule as absolute monarchs (autocrats) because they had divine right (i.e., they believed they were ordained as sovereign by God and the Church). The nobility and merchants argued that they had rights as Englishmen to choose representatives to parliament—a parliament that would control taxes. The Mayflower Compact was an expression by the Pilgrims who agreed to be governed under a compact (e.g., government by the consent of the governed). 

* * * * *

Declaration of Independence

By 1775, the experience with British colonialism taught the American colonists that their rights as Englishmen were in competition with the power of the English king and parliament. Ideas expressed in the Declaration of Independence declared:

· The King had not protected Englishmen from their enemies.

· All men have unalienable rights (e.g., life, liberty, and the pursuit of happiness).

· All men are equal before the law.

The rights of colonists had been violated by taxation and regulation by the English parliament without colonial representation in that legislative body (e.g., without consent of the governed).

* * * * *

Articles of Confederation

The Articles of Confederation was America’s first plan of national government put into effect in 1781.  It loosely organized the former thirteen colonies into a confederation of thirteen states under a weak national government.  It was   replaced later by the federal government created under the U. S. Constitution in 1789.

Discuss:  The new states (formerly colonies) frequently quarreled over tariffs, trade restrictions, and boundaries.  Thus, when the Articles were ratified, the provisions created a weak central government with powerful state governments. Opinionnaires (view content literacy strategies) help develop meaningful understandings of content area topics by activating prior knowledge. Opinionnaires also help to build interest and motivation to learn more about a topic.  

Provide students with the framework of the Articles of Confederation on a BLM worksheet (See the Articles of Confederation Opinionnaire Worksheet BLM and the sample below.). If needed, see http://libertyonline.hypermall.com/ArtConfed.html for a copy of the Articles of Confederation.

	Articles of Confederation Opinionnaire Worksheet

Read through the summaries of the provisions of the Articles of Confederation below. Indicate whether each provision strengthened (S) or weakened (W) the national government. In the space provided explain why you made that choice and how the United States Constitution corrected the problem.

The Articles created a loose confederation of independent states that gave limited powers to a central government.  Circle    S     W

_________________________________________________________________

_________________________________________________________________




Activity 13: Philosophers and the American Constitution (GLE: 26)

Ask students to list major ideas that Americans supported in 1787. Ask students to write brief descriptive biographies of Rousseau, Locke, Voltaire, and Montesquieu detailing their major writings and the time period in which they lived. In discussion, associate the following ideas with these writers: 

· natural rights of man

· social contract 

· divided government

· freedom of the press
· separation of church and state
Have students write a brief speech for one of the philosophers. The speeches should represent what the philosopher’s beliefs on a modern issue might be. Have students present their speeches to the class.
.
Activity 14: Declaration of Independence (CC Unit 2, Activity 10) 

(GLE: 27)

Declaration of Independence
By 1775, the experience with British colonialism informed colonists that their rights as Englishmen were in competition with the power of the English king and parliament. Ideas expressed in the Declaration of Independence declared:

· The King had not protected Englishmen from their enemies.

· All men have “unalienable rights” (e.g., life, liberty and the pursuit of happiness).

· All men are equal before the law.

The rights of colonists had been violated without representation (e.g., without consent of the governed).

**Give the students a copy of the Declaration of Independence with archaic words and have them define those words and substitute modern words for them with the same meanings.

Activity 15: Articles of Confederation (CC Unit 2, Activity 10) 

(GLE: 27)

Articles of Confederation

(possible bell ringer) Read through the summaries of the provisions of the Articles of Confederation below. Indicate whether each provision strengthened (S) or weakened (W) the national government.  Explain your answer.

1. The Articles created a loose confederation of independent states that gave limited powers to a central government.  Circle    S     W __________________________________________________________________________________________________________________________________________


2. The national government consisted of a single house of Congress, where each state would have one vote.  Circle    S     W
__________________________________________________________________________________________________________________________________________

Teacher Note: Add more summaries of the provisions of te Articles.

If needed, see http://libertyonline.hypermall.com/ArtConfed.html for a copy of the Articles of Confederation.
Unit 1 - Concept 5:  Constitution/Powers of Government

GLEs

*Bolded GLEs are assessed in this unit

	4
	Analyze ways in which the purposes of the U.S. government, as defined in the U.S. Constitution, are achieved (e.g., protecting individual rights, providing for the general welfare) (C-1A-H1) (Analysis)

	6 
	Explain the distribution of powers, responsibilities, and the limits of the U.S. federal government (C-1A-H3) (Analysis)

	7
	Categorize governmental powers as delegated, reserved, concurrent, or implied (C-1A-H3) (Analysis)

	8
	Identify powers denied to federal or state governments by the U.S. Constitution  (C-1A-H3) (Analysis)

	9
	Analyze or assess issues related to the distribution of powers at the federal level (e.g., tensions among the three branches of government; roles and responsibilities of the three branches) (C-1A-H3) (Analysis)

	11
	Cite the roles, duties, qualifications, and terms of office for key elected and appointed officials (C-1A-H4) (Analysis)

	14
	Examine constitutional provisions concerning the relationship between federal and state governments (C-1A-H4) (Evaluation)

	17
	Examine the meaning, implications, or applications of the U.S. Constitution (e.g., the Bill of Rights, the Fourteenth Amendment) (C-1A-H5) (Evaluation)

	28
	Explain the meaning and importance of principles of U.S. constitutional democracy in American society (C-1B-H1) (Comprehension)

	31
	Explain issues involved in various compromises or plans leading to the creation of the U.S. Constitution (C-1B-H2) (Evaluation)

	29
	Assess the importance of the U.S. Constitution as the Supreme Law of the Land, and ways in which U.S. Constitutional government has helped shape American society (C-1B-H1) (Analysis)


	Purpose/Guiding Questions:

· Can students identify the branches of government and their purposes? 

· Can students explain the roles and responsibilities of the branches of government? 

· Can students identify the powers associated with each branch of government? 

· Can students explain the vision of the Founding Fathers in designing a    government with different branches of government? 

· Can students explain the purpose and importance of key historical documents (e.g., United States Constitution) in United States government? 

· Can students explain compromises that were necessary to create the United States Constitution? 

· Can students explain the importance of the United States Constitution as the supreme law of the land? 

· Can students identify and explain the four guiding principles of the U.S. Constitution?
	Vocabulary:

· Federalism

· Republic

· Popular Sovereignty

· Compromise

· Great Compromise

· 3/5ths Compromise

· Federalists/Anti-Federalists

· Constitutional Convention

· Big States vs. Large States

· Electoral College

· Slave Trade Compromise

· Bill of Rights

· Checks and Balances

· Veto

· Override 

· Preamble

· Legislative, Executive, Judicial

· Enumerated, Reserved, Concurrent, Implied powers

· Supremacy Clause

· Amendment

· Limited government

· Four Principles of the Constitution (popular sovereignty, limited government, checks and balances/separation of powers, and federalism)

· Interpretation

· Articles of the Constitution

	Assessment Ideas:

· Timeline (Activity 1)
· Graphic Organizer (Activity 3)
· Preamble Analysis (Activity 2)
· Analysis of Constitution (Activity 3)
· Rubric for Newspaper Article Summary (Activity 4) -- for assistance with developing a rubric, visit http://rubistar.4teachers.org/index.php
· Illustrations (Activity 5) 
* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Textbook

· Primary Sources

· Computer

· Graphic Organizer

· Appendix




Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 16, 17, 18, 19, 20
Optional Activities:

Activity 16: Compromise and the United States Constitution (CC Unit 2, Activity 14) 
(GLE: 31)

Create a Constitutional Convention Foldable which details four compromises or plans made in order to secure ratification of a new constitution. On the back of the foldable have students 

answer the following  Brief Constructed Response item: 

· Based on their reading of the compromises and plans presented at the Constitutional Convention have students compose a brief constructed response which shows the compromise or plan they  feel deserves to be better known than the other compromises or plans.  
· Include details and examples to support your answer
Ask students:

· What does creating rules entail for a town?  A school system? An individual

school? A classroom?

· What problems might arise and why?

The Constitutional Convention faced difficult issues in securing ratification of a new constitution. Ask students to describe and explain compromises in the convention that resolved these issues:

· the Great Compromise (representation)

· the Three-fifths Compromise (enumeration of non-citizens)

· the Slave Trade Compromise (protected for 20 years)

· the Commerce Compromise (regulation of trade)
· the Election Compromise (election of members of the House and Senate, and 

of 
the President)

Using the textbook and the Internet, have students research the above compromises with focus on important figures and their viewpoints on the issue. Have students present their findings in the persona of that individual and discuss the issues debated over the compromise. In pairs, students should make presentations so that the arguments are more easily presented.
Activity 17: Using Primary Sources to Define the Purposes of Government (CC Unit 1, Activity 2)

(GLEs:1,4, 17
Provide copies of the Preamble to the Constitution of the United States. Ask students to use their textbooks to explain what is meant by the following phrases in the Preamble:
· we the people (sovereignty)

· promote the general welfare

· ensure domestic tranquility

· provide for the common defense

· secure the blessings of liberty

How does the Preamble provide for government programs and the ability to govern? List responses on the board. 

Activity 18: Government in Action (CC Unit 2, Activity 1)

(GLEs: 6, 7, 8, 9, 11, 29)
After introducing the Articles of the Constitution, students will use a graphic organizer to interpret and analyze Articles 1-3. (see Activities Appendix) 

Fearful of a strong, central government, the Founding Fathers divided powers and responsibilities among three branches of government. In addition, they limited government by denying powers to the federal government and the states, guaranteeing a bill of rights, and creating a system of checks and balances among the three branches of government. Ask students to use their notes from an analysis of the Constitution to answer a series of questions about checks and balances, powers denied Congress, and powers denied the states. Prepare worksheets similar to the example below and ask students to analyze Articles IV, V, VI and VII of the Constitution (see Activities Appendix).

Articles IV., V., VI., and VII. Of the United States Constitution


Summarize these articles in your own words in the space provided. 


Article IV. Relationships between states and the federal government

Why is it important that every state have a republican form of government?


How did the Constitution treat runaway slaves?

Why is it important that citizens in one state have the rights of citizenship in all other states?


What does full faith and credit mean?

____________________________________________________________________________________________________________________________________

Article V. Amending Process

What are the two ways amendments to the Constitution may be proposed?

What are the two ways amendments to the Constitution may be ratified?

Then ask students to respond to a series of questions such as these:  How does the phrase supreme law of the land define power relationships between federal and state governments? Why did the Founding Fathers make the amending process so difficult? 

Students should create a graphic organizer categorizing powers as enumerated, reserved, or concurrent.

OR
Materials List: copies of the Constitution, Analysis of Articles of the United States  Constitution BLM, Governmental Powers BLM

It is important for students to understand the significant relationships in government that make the system work. Discuss how power in government flows back and forth between branches of government and between the states and the federal government. Provide examples of when the Supreme Court has taken power to limit the authority of the states (e. g., Brown v. Board of Education), when Congress has taken the power of the executive, and when the executive has taken the power of the Congress. Explain how this struggle becomes even more intense when different political parties control each branch of government. 

Ask students to brainstorm (view literacy strategy descriptions) events in American history when the federal government has expanded its powers, when the executive branch has been in a struggle with the judiciary, or when the executive branch and Congress have fought to keep or obtain power. Have students turn to a partner and come up with two or three events. Then have student pairs share their ideas with the entire class.

Fearful of government, the Founding Fathers divided powers and responsibilities among three branches of government. In addition, they limited government by denying powers to the federal government and the states, guaranteeing a bill of rights, and creating a system of checks and balances among the three branches of government. Ask students to use their notes from an analysis of the Constitution to answer a series of questions about checks and balances, powers denied Congress, and powers denied the states. Prepare worksheets similar to the example below and ask students to analyze Articles IV, V, VI and VII of the Constitution (See the sample below and use the Analysis of Articles of the United States Constitution BLM to complete this activity.).

Analysis of Articles of the United States Constitution

Students will summarize Articles IV, V, VI, and VII in their own words in the space provided. 


Article IV. Relationships between states and the federal government


What does full faith and credit mean?

Why is it important that citizens in one state have the rights of citizenship in all other states?


What is extradition?


How did the Constitution treat runaway slaves?

Why is it important that every state have a republican form of government?

__________________________________________________________________

Have students list the delegated powers, implied powers (necessary and proper clause), and powers held concurrently with the states—e.g., police power. Ask students to list powers reserved to the states. (See the sample below and use the Governmental Powers BLM to complete this activity.)

Governmental Powers

Powers Reserved

Concurrent Powers
           Congressional Powers


     To the States


           (Shared)

______________________
_______________________
Delegated: ___________________

______________________
_______________________            _

______________________
_______________________
Implied:  ____________________

______________________
_______________________            

Using collected data, ask students to identify, list, and describe powers denied Congress (federal government) and the states. As the lists are developed, ask students to compare delegated and implied powers to powers denied government. Reviewing American colonial history, ask students to explain why each denied power appears in the Constitution.
Activity 19: Defining Federalism (CC Unit 2, Activity 4)

(GLE: 14)

1. Ask students the following question:
“What does the government do for its citizens?”
After some initial responses, have students list some things government does. Write these items on the chalkboard. Select one of these items and ask: “Which level of government handles this activity - the government in Washington D.C. or the government in Annapolis? Repeat this question for a few more listed items.
  

2. Introduce the concept of federalism. Have students use their textbooks to define federalism. Ask students: “Why did the writers of the Constitution include federalism as a part of our system of government?”
  

3. Distribute the handout Dividing the Powers of Government  ( see Appendix) and have students refer to the Constitution to complete this activity. Review student responses for accuracy.
  

4. Summarize by having students complete the handout Summary of Powers. ( See Appendix)  Discuss the balance of power between the federal and state governments in terms of: 

legal system
safety/security issues
economic activities
lawmaking
education 

      5. Have students answer this Brief Constructed Response item: 

· Explain why the federal government has more power and responsibility than the state governments.  

· Which one power of the federal government do you believe is most important? Justify your choice.  

· Include details and examples to support your answer
Activity 20: Principles of Constitutional Government and Supreme Law (CC Unit 2, Activity 13)

(GLE: 28, 29)

Review the following principles:

· divided government (checks and balances)

· Bill of Rights (due process)

· federal system

· judicial review

· limited government

· popular sovereignty

· consent of the governed

· supreme law

The students should be divided into groups.  Each group should be assigned one of the above principles.  That group should create a picture illustrating that particular principle of the Constitution and then present their illustrations to the class.

Unit 1 - Concept 6:  Checks and Balances

GLEs

*Bolded GLEs are assessed in this unit

	9
	Analyze or assess issues related to the distribution of powers at the federal level (e.g., tensions among the three branches of government; roles and responsibilities of the three branches) (C-1A-H3) (Analysis)


	Purpose/Guiding Questions:

· Can students explain the vision of the Founding Fathers in designing a    government with different branches of government? 


	Vocabulary:

· Checks and Balances

· Judicial Review

· Veto

· Override Veto

· Approval of Executive Appointments

· Separation of Powers

	Assessment Ideas:

· Graphic Organizer (Activity 1)

* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Textbook

· Graphic Organizer

· Appendix


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities:   21
Optional Activities:

Activity 21: Applying Concepts of Checks and Balances (Unit 2, Activity 2)

(GLE: 9)

Materials List: Opinionnaire BLM
Opinionnaires (view content literacy strategies) help develop meaningful understandings of content area topics by activating prior knowledge. Opinionnaires also help to build interest and motivation to learn more about a topic.  

Have students complete the Opinionnaire BLM on opinions about the branches of government (See the sample below and the Opinionnaire BLM to complete this activity.). Students will discuss their answers following completion of the opinionnaires. After completion of their study of the three branches, have students return to their answers on the opinionnaire to decide whether their original responses have changed.  Students should justify their answers to the class.

	What Are Your Opinions About the Branches of Government?

1. The executive branch is the most powerful branch of our government._____

Your reasons:




Ask students to analyze and/or assess the significance of issues arising from the division of power among the three branches of government. 

Using a graphic organizer, students will give examples of checks and balances and then have a class discussion using contemporary issues to stimulate student thinking about these issues.

Use a series of contemporary issues to stimulate student thinking about these issues: (examples only)

· President Bill Clinton found it difficult to get his judicial appointments approved (advise and consent) by the Senate. President George W. Bush had the same problem. Why?

· Congress passed a law recognizing travel access to Cuba only to have it opposed and stopped by President George W. Bush.

Unit1 - Concept 7:  Amendments

GLEs

*Bolded GLEs are assessed in this unit

	17
	Examine the meaning, implications, or applications of the U.S. Constitution (e.g., the Bill of Rights, the Fourteenth Amendment) (C-1A-H5) (Evaluation)

	50
	Describe the importance of various rights of citizenship to the individual or to society at large (C-1D-H1) (Analysis)

	51
	Analyze an amendment or law concerning the rights of citizens in terms of their effect on public policy or American life (e.g., Nineteenth Amendment, Americans with Disabilities Act) (C-1D-H1) (Synthesis)

	52
	Evaluate and defend a position on a given situation or issue in terms of the personal, political, or economic rights of citizens (C-1D-H1) (Evaluation)


	Purpose/Guiding Questions:

· Can students identify and explain the importance of the Bill of Rights and the amendments? 

· Can students define social injustice and give an example in American society?


	Vocabulary:

· Due Process

· Bill of Rights

· Slander

· Libel

· Equal Protection

· Double Jeopardy

· Eminent Domain

· Indictment

· Grand Jury

· Bail

· Civil 

· Criminal

· Suffrage

· Search Warrant

· Cruel and Unusual Punishment

· Poll Tax

· Petition

· Assembly

· Limited Government

· Term Limits

	Assessment Ideas:
· Bill of Rights Activity (Activity 1)

· Amendments Situations Activity (Activity 1)

· Writing Rubric (Activities 2 & 4) -- for assistance with developing a rubric, visit http://rubistar.4teachers.org/index.php
· Presentation Rubric (Activity 3) -- for assistance with developing a rubric, visit http://rubistar.4teachers.org/index.php
* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Textbook

· Primary Sources

· Appendix

· Computer 


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 22, 23, 24, 25
Optional Activities:

Activity 22: Evaluating the Role of Law in a Democracy and the Bill of Rights (CC Unit 2, Activity 9) (Teacher-Made Activity)

(GLE: 17)
Bill of Rights Activity: (see Activities Appendix)

Ask students the following questions and record answers:  How does the Bill of Rights limit government? How does the Bill of Rights define the phrase that “all men have unalienable rights” found in the Declaration of Independence? 
POSSIBLE SUBSTITUTION:

Amendments Situations:  (see Activities Appendix)
The students should be divided into groups of three or four.  Using the “amendments situations” worksheets, the groups should apply the amendments and explain how the judge would rule on each situation.  Then, the class should debate several of the following issues: Is serving seafood on Fridays during Lent a violation of separation of church and state? Does the second amendment apply to the ownership of semi-automatic weapons?  Should abortion be considered cruel and unusual punishment?  Should the death penalty be abolished? Should those accused of being involved in terrorism or of committing terrorist acts be afforded the same rights of those accused of other crimes? After a hurricane, the government will use its right to eminent domain to buy property in some flooded areas and use that space for drainage (in essence, not allowing people to rebuild in those areas).  Should the government have to pay the property owners for the value of their property BEFORE the hurricane landed or at its PRESENT value after the hurricane made landfall? Should there be a constitutional amendment to make flag burning a crime?

Activity 23: Determining Limits on Personal Freedoms (CC Unit 4, Activity 8) 
(GLE: 50)
Ask students to describe the meaning and limits of “freedom of speech.”  

Provide reviews of Supreme Court cases that have limited and delimited this freedom (e.g., shouting fire in a theatre, Tinker Case, censorship, banned books, the Sedition Act, Hazelwood School District v Kuhlmeier (1988), Brandenburg v Ohio (1969), Minersville School District v Gobitis, West Virginia State Board of Ed. v Barnette).
Have students write a paper explaining their understanding of individual rights under freedom of speech. Extend the question to include the phrase, “freedom of expression.” Ask students to consider how freedom of expression impacts groups of citizens who are offended by music, film and literature without censure. When is censorship a good thing?  Have students write protest letters about one of the issues discussed in one of the court cases.

POSSIBLE SUBSTITUTION (see Tinker Case, Activities Appendix):
The day before the activity, the teacher should give a copy of the “revised” dress code policy to the office at school.  This “revised” dress code policy should be stricter than the present policy but still be believable for the students.  On the day of the activity, the teacher should have someone from the office (preferably an assistant principal) interrupt the class while the students are reading about the Tinker v. Des Moines case.  The teacher should allow them to voice their opinions about the new policy and then compare the “revised” dress code policy with the Federal Court Guidelines for School Dress Codes.  For homework, the students should apply the federal guidelines to the current school dress code and then create a new dress code that adheres to the ruling of the federal court.  At an appropriate time during the lesson, the students should be informed that the “revised” dress code policy will not be used by the school and was created strictly for the purposes of the activity.

Activity 24: New Freedoms through Amendments (CC Unit 4, Activity 9) 
(GLE: 51)
Have students choose an amendment or law and have them explain its impact on American public policy or life.  This can be assessed through a paragraph, a poster, a speech, or a multi-media presentation.  Fifteenth and Nineteenth Amendments must be included.
. Questions to be considered: 

· Why did the Fifteenth Amendment only enfranchise African-American men? 

· Why and who were some American citizens still without voting rights after the ratification of the Fifteenth Amendment? 

· Did the Nineteenth Amendment provide freedoms to women at the expense of men? Or, were men also freed by passage of the amendment?

Activity 25: Assessing the Rights of Citizens (CC Unit 4, Activity 10)

(GLE: 52)

Have students debate informally whether women should be in the armed forces, and to explain why or why not. Discuss how the conscription of American youth ceased in favor of an all-volunteer army after the Vietnam War. Young men must register when they reach age 18, but they are not required to serve in the military. 
Have students write a position paper defending their position on women in the military and how their position stance would affect women personally, politically, and economically.
Assessments

General Guidelines

· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries.
· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used. 
· Use a variety of performance assessments to determine student comprehension. 
· Select assessments consistent with the type of products that result from the student activities.
Sample Assessments Items for Unit 1:

1. Which of the following is a responsibility of the U.S. Secretary of State?

a. Appoints ambassadors

b. Affirms treaties

c. Directs the implementation of foreign policy

d. Authorizes sending U.S. troops on peace-keeping missions

2. The main role of Congress in foreign policy is to

a. Appoint ambassadors to foreign countries

b. Approve treaties made by the president

c. Order troops into countries in times of war

d. Send Declarations of War to the president for approval

3. Which of the following is a false statement about the U.S. Constitution?

a. It is the oldest living constitution in the world today.

b. It grants freedom and responsibility to individuals.

c. It was replaced by the Articles of Confederation in 1787.

d. It reflects a series of compromises with which none of the founding fathers was completely satisfied.

4. Read the passage below and answer the question that follows.

Two of President Washington’s closest advisors during his first term in office were his Secretary of the Treasury, Alexander Hamilton, and his Secretary of State, Thomas Jefferson.  Washington adhered to their urgings that the U.S. remain neutral in European wars.  Gradually, however, the President came to favor Hamilton’s position on a strong central government over Jefferson’s idea of strong state governments.  By the end of Washington’s first administration, he drifted even further toward Hamilton’s political views.  Hamilton persuaded the President that a strong Federal Constitution was preferable to the weak one advocated by Jefferson.  Because Washington respected Jefferson’s statesmanship and intellect, he wanted to keep the author of the Declaration of Independence in his cabinet.  However, the rift between Jefferson and Hamilton had grown too great.  Despite Washington’s efforts to bring his two strong-minded secretaries closer together, Jefferson resigned as Secretary of State on December 31, 1793.

According to the passage, which of the following statements is true of President Washington?

a. He took more advice from Hamilton than from Jefferson.

b. He failed to take Jefferson’s advice to keep the U.S. out of European wars.

c. He followed Hamilton’s and Jefferson’s advice in creating a strong central government.

d. He asked his Secretary of State to resign because he was too strong-minded.

5. The 1990 census revealed that immigrants came to the U.S. in greater numbers during the 1980s than in any decade since 1910.  Some native-born Americans blame immigrants for taking away their jobs, for burdening taxpayers, and for increases in crime.  Others say that immigrants have created new businesses, revitalized urban areas, and helped make the U.S. more competitive globally.  The core of this debate centers on:

a. A difference between Democrat and Republican party principles

b. A disagreement over broad versus strict interpretation of the U.S. Constitution

c. A discrepancy between American ideals and the social and political realities of life.

d. An argument over the need for an amendment to the U.S. Constitution to cover the rights of immigrants.

6. In America today, there are many organized groups of people who band together based on some shared belief.  Such groups often demonstrate their beliefs by holding peaceful marches or assembling in public places to make their positions known.  Some groups have beliefs that are repugnant to other Americans.  Therefore, their peaceful demonstrations are sometimes attended by people who shout at them and accuse them of “hate-mongering.”  These exchanges tend to involve ugly accusations on both sides.  At the core of these exchanges is a disagreement over

a. the importance of civic participation in a democratic society

b. the right of free speech

c. the importance of staying informed about public issues

d. the right to due process of law

7. A president of the United States is not officially elected until he or she

a. Wins the popular vote in an election

b. Is confirmed by the Senate

c. Receives a majority of votes cast in the Electoral College.

d. Is chosen at the party’s national nominating convention

8. To be considered a country or nation-state, a group of people must have all of the following elements, EXCEPT

a. A territory with defined boundaries respected by its neighbors

b. Sovereignty to govern all who live within established borders

c. A single, common language and shared culture

d. A government and other institutions to exercise order and control over the populace

9. The landmark Supreme Court case known as Plessy v. Ferguson had which of the following results?

a. It gave all African-Americans the right to use all public facilities without limitation.

b. It required bussing of school children to achieve the goals of desegregation.

c. It forced public schools to desegregate with all deliberate speed.

d. It gave separate but equal treatment to African and Caucasian Americans.

10. Jury duty is an important civic duty of all Americans because it

a. Enables the accused to be judged by a panel of their peers

b. Allows the accused to be treated as innocent until proven guilty

c. Ensures that the accused will be afforded all their Miranda rights.

d. Guarantees the right of the accused to competent legal counsel.

11. Boycotts have been used at various times in our nation’s history, such as boycotts against British goods during colonial rule, boycotts against products out of sympathy for labor unions, or boycotts against certain foreign goods.  The purpose of all such boycotts is to

a. Influence governments or employers to change their behavior

b. Prevent the importation or exportation of certain products

c. Save money for consumers

d. Increase government revenues

12.  Read the excerpt from the Declaration of Independence and write a well-developed paragraph in response to the assignment that follows. 

Think about your answers to the following questions and present your thoughts in a well-developed paragraph 

· What vision and expectations for our nation are expressed in the excerpt 

· How have we fulfilled that vision or met those expectations in the United States today? 

· In what ways have we fallen short of those expectations in American society today?

Your paragraph should state your position clearly and offer a persuasive supporting argument.  Be sure to include some examples drawn from what you know about political or social life in America today. 

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Source: www.cagle.com





We hold these truths self-evident: That all men created equal: That they are endowed by their Creator with certain unalienable rights; tat among these are life, liberty, and the pursuit of happiness.  That, to secure these rights, government are instituted among men, deriving their just powers from the consent of the governed; that, whenever any form of government becomes destructive of these ends, it is the right of the people to alter or to abolish it, and to institute a new government. 
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