Engl. IV-Unit II: The Medieval Period


Comprehensive Curriculum

Concept Correlation

Unit 2:  The Medieval Period: England During the Age of Chivalry and Feudalism

Time Frame:  Regular 6 weeks; Block 3 weeks

	Big Picture: (Taken from Unit Description and Student Understanding)

· The primary characteristics of the Medieval period are identified.

· The evolution of the English language and the relationship to Old, Middle, and modern English are recognized

· The literature is recognized as a reflection of the medieval people and their feudalistic world.

	Essential Ongoing Activities
	GLEs

	Reading to Learn
	01a, 03a, 03b, 03c, 04, 09a, 09c, 09f, 11, 12, 13a, 13b, 13c, 13d, 13e, 13f

	Expanding Vocabulary
	01a, 01b, 01c, 21, 24

	Writing to Connect and to Understand
	05, 07c, 09a, 09c, 09d, 09f, 20a, 30b

	Developing Grammar and Language Skills
	19a, 19b, 19c, 19d, 21, 22a, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 23g

	*Activity 11:  Writing for College and Beyond 
Teachers can move activity where they deem appropriate because it does not align specifically to any time period in British literature.  
	14a, 14b, 14c, 15c, 16d, 16g, 20b

	Guiding Questions
	Activities

Essential activities are denoted with an asterisk
	GLE’s

	Concept 1:  The World of the Middle Ages

10. Can students identify the primary characteristics of the medieval period and explain how they are reflected in the literature of the period?

15.  Can students compare a medieval ballad to 

        the popular music of today?      


	*Activity 12: A Look at the World of the Middle Ages: GQ10
	04, 05, 09a, 09c, 29a, 34a, 34b, 37d

	
	*Activity 13: Medieval Ballads and the Music of Today:  A Comparison: GQ15
	07c, 09a, 09c, 09d, 27d, 33a, 33c 

	Concept 2:  Canterbury Tales

10. Can students identify the primary characteristics of the medieval period and explain how they are reflected in the literature of the period?

11. Can students explain how Geoffrey Chaucer uses direct and indirect characterization to create the pilgrims in The Canterbury Tales?

12. Can students recognize that Chaucer’s pilgrims are a reflection of the age?

13. Can students analyze Chaucer’s use of humor in his work and evaluate its effectiveness?

14. Can students explain ways in which the genres and the themes of Chaucer’s famous tales reflect the characteristics of the 
	*Activity 14: The Middle Ages in Action:  Viewing Becket: GQ10
	03d, 32d

	
	Activity 15: Travels:  Now and Then: GQ12
	15c, 16c


	
	*Activity 16: A Descriptive Profile: GQ12
	15c, 16a, 16b, 16c, 16d, 16e, 16f, 16g, 18, 19a, 19b, 19c, 19d

	
	*Activity 17:  Chaucer’s Pilgrims: Slices of Medieval Society/Applying Cicero’s Attributes: GQ11, 12,  14
	06, 07c, 09a, 09c, 09d, 16d, 18, 20a

	
	*Activity 18: Detailing a Tale: GQ13,14
	09a, 09h, 27a, 29a, 30a, 30b, 30c

	Concept 2 Cont.
           pilgrims who tell them?
	*Activity 19:  Chaucer’s Morals: A Morsel for Everyone  GQ 12, 13, 14
	05, 09a, 09d, 09h, 27a, 29a, 30a, 30b, 35a, 35b, 37c, 38d

	Concept 3: Romance in Medieval Literature 

10. Can students identify the primary characteristics of the medieval period and explain how they are reflected in the literature of the period?

16. Can students identify character traits of Sir Gawain in themselves, in their friends, and in Chaucer’s famous pilgrims?

17. Can students recognize the importance of legend and myth, both in the world of the Middle Ages and in our world today?
	Activity 20:  Knighthood, Chivalry, and Courtly Love: GQ10, 21
	03a, 03d, 05, 15d, 16c, 16d, 16e, 37c

	
	*Activity 21:  The Romance in Medieval Literature: GQ16, 17
	06, 07c, 09e


	GLE #s
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Extend basic and technical vocabulary using a variety of strategies, including:
	
	

	
	A
	analysis of an author’s word choice
	Analysis
	

	
	B
	use of related forms of words
	Analysis
	

	
	C
	analysis of analogous statements
	Analysis
	

	03
	Draw conclusions and make inferences about ideas and information in complex texts in oral and written responses, including:
	
	

	
	A
	fiction/nonfiction
	Synthesis
	

	
	B
	drama/poetry
	Synthesis
	

	
	C
	public documents
	Synthesis
	

	
	D
	Film/visual texts
	Synthesis
	

	04
	Evaluate ways in which the main idea, rationale or thesis, and information in complex texts, including consumer, workplace, public, and historical documents, represent a view or comment on life
	Synthesis
	

	05
	Analyze and critique the impact of historical periods, diverse ethnic groups, and major influences (e.g., philosophical, political, religious, ethical, social) on American, British, or world literature in oral and written responses
	Analysis
	

	06
	Analyze and explain the significance of literary forms, techniques, characteristics, and recurrent themes of major literary periods in ancient, American, British, or world literature
	Analysis
	

	07
	Analyze and synthesize in oral and written responses distinctive elements (e.g., structure) of a variety of literary forms and types, including:
	
	

	
	C
	forms of lyric and narrative poetry such as the ballad, sonnets, pastorals, elegies, and the dramatic monologue
	Synthesis
	

	09
	Demonstrate understanding of information in American, British, and world literature using a variety of strategies, for example:
	
	

	
	A
	interpreting and evaluating presentation of events and information
	Evaluation
	

	
	C
	making inferences and drawing conclusions
	Synthesis
	

	
	D
	evaluating the author’s use of complex literary elements, (e.g., symbolism, themes, characterization, ideas)
	Synthesis
	

	
	E
	comparing and contrasting major periods, themes, styles, and trends within and across texts
	Synthesis
	

	
	F
	making predictions and generalizations about ideas and information
	Synthesis
	

	
	H
	Synthesizing
	Synthesis
	

	11
	Analyze and evaluate the philosophical arguments presented in literary works, including American, British, or world literature
	Evaluation
	

	12
	Analyze and evaluate works of American, British, or world literature in terms of an author’s life, culture, and philosophical assumptions
	Evaluation
	

	13
	Analyze information within and across grade‑appropriate print and nonprint texts using various reasoning skills, including:
	
	

	
	A
	identifying cause-effect relationships
	Analysis
	

	
	B
	raising questions
	Analysis
	

	
	C
	reasoning inductively and deductively
	Analysis
	

	
	D
	generating a theory or hypothesis
	Analysis
	

	
	E
	skimming/scanning 
	Analysis
	

	
	F
	distinguishing facts from opinions and probability
	Analysis
	

	14
	Develop complex compositions, essays, and reports that include the following:
	
	

	
	A
	a clearly stated central idea/thesis statement
	Synthesis
	

	
	B
	a clear, overall structure (e.g., introduction, body, appropriate conclusion)
	Synthesis
	

	
	C
	supporting paragraphs organized in a logical sequence (e.g., spatial order, order of importance, ascending/descending order, chronological order, parallel construction)
	Synthesis
	

	15
	Develop complex compositions on student- or teacher-selected topics that are suited to an identified audience and purpose and that include the following:
	
	

	
	C
	information/ideas selected to engage the interest of the reader
	Synthesis
	

	
	D
	clear voice (individual personality)
	Synthesis
	

	16
	Develop complex compositions using writing processes such as the following:
	
	

	
	B
	prewriting (e.g., brainstorming, clustering, outlining, generating main idea/thesis statements)
	Synthesis
	

	
	C
	drafting
	Synthesis
	

	
	D
	conferencing with peers and teachers
	Synthesis
	

	
	E
	revising for content and structure based on feedback
	Synthesis
	

	
	F
	proofreading/editing to improve conventions of language
	Synthesis
	

	
	G
	publishing using available technology
	Synthesis
	

	18
	develop writing/compositions using a variety of complex literary and rhetorical devices
	Synthesis
	

	19
	Extend development of individual style to include the following:
	
	

	
	A
	avoidance of overused words, clichés, and jargon
	Evaluation
	

	
	B
	a variety of sentence structures and patterns
	Evaluation
	

	
	C
	diction that sets tone and mood 
	Evaluation
	

	
	D
	vocabulary and phrasing that reflect the character and temperament (voice) of the writer 
	Evaluation
	

	20
	Write for various purposes, including: 
	
	

	
	A
	interpretations/explanations 

that connect life experiences to works of American, British, and world literature
	Synthesis
	

	
	B
	functional documents (e.g., resumes, memos, proposals)
	Synthesis
	

	24
	Use a variety of resources (e.g., dictionaries, thesauruses, glossaries, technology) and textual features, (e.g., definitional footnotes, sidebars) to verify word spellings
	Application
	

	27
	Listen to detailed oral instructions and presentations and carry out 

complex procedures, including:
	
	

	
	A
	Reading and questioning
	Application
	

	
	D
	taking accurate, detailed notes
	Application
	

	29
	Deliver presentations that include the following:
	
	

	
	A
	Language, diction, and syntax selected to suit a purpose and impact an audience
	Application
	

	30
	Use active listening strategies, including:
	
	

	
	A
	monitoring messages for clarity
	Application
	

	
	B
	selecting and organizing information
	Analysis
	

	32
	Give oral and written analyses of media information, including:
	
	

	
	D
	critiquing strategies (e.g., advertisements, propaganda techniques, visual representations, special effects) used by the media to inform, persuade, entertain, and transmit culture
	Evaluation
	

	33
	Participate in group and panel discussions, including:
	
	

	
	A
	identifying the strengths and talents of other participants
	Analysis
	

	
	C
	evaluating the effectiveness of participants’ performance
	Evaluation
	

	34
	Select and critique relevant information for a research project using the organizational features of a variety resources, including:
	
	

	
	A
	print texts (e.g., prefaces, appendices, annotations, citations, bibliographic references)
	Evaluation
	

	
	B
	electronic texts (e.g., database keyword searches, search engines, e-mail addresses)
	Evaluation
	

	35
	Locate, analyze, and synthesize information from a variety of complex resources, including:
	
	

	
	A
	multiple print texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias, and periodicals)
	Synthesis 
	

	
	B
	electronic sources (e.g., Web sites or databases)
	Synthesis
	

	37
	Access information and conduct research using various grade‑appropriate data‑gathering strategies/tools, including:
	
	

	
	C
	using graphic organizers (e.g., outlining, charts, timelines, webs)
	Analysis
	

	
	D
	compiling and organizing information to support the central ideas, concepts, and themes of a formal paper or presentation
	Analysis
	

	38
	Write extended research reports (e.g., historical investigations, reports about high interest and library subjects) which include the following:
	
	

	
	D
	complete documentation (e.g., endnotes or parenthetical citations, works cited lists or bibliographies) consistent with a specified style guide
	Synthesis
	

	39
	Use word processing and/or technology to draft, revise, and publish various works, including:
	
	

	
	C
	research reports on high-interest and literary topics
	Synthesis
	


Unit 2 - Concept 1:  The World of the Middle Ages

	Purpose/Guiding Questions:

· Analyze and critique the impact of historical periods

· Demonstrate understanding of information

· Follow detailed oral instructions

· Critique relevant information for a research project


	Focus Concepts and Vocabulary:

· Philosophy

· Ethics

· Politics

· Religion

· Social life



	Assessment Ideas:

· Research 

· Test

Activity Specific Assessments:  Activities 11-13
	Resources:

· Modern music (for ballad comparison)

· Library

· Computer with Internet




Ongoing Activities

Reading to Learn (Ongoing) (GLEs: 01a, 03a, 03b, 03c, 04, 09a, 09c, 09f, 11, 12, 13a, 13b, 13c, 13d, 13e, 13f)  

Materials List: pen; paper; high interest, multi-level readings of fiction, nonfiction, and technical variation; Skills Index BLM (see Unit 1, Activity 1)

The teacher will encourage growth in independent reading skills and motivate students to read by providing time and skill instruction through selected readings. Teachers will design an independent reading program and approve selections from the literature study to foster this development. Student choice of reading material should be allowed to insure student interest and engagement. Class time should be dedicated to teaching strategies that allow students to grow as independent readers, both silently and orally. In addition, the teacher should emphasize the thought process involved in the act of reading and should lead students to think and reason about their selections through various activities. The teacher should monitor this reading, making sure to incorporate both oral and written responses to the text.  Responses may be initiated through a variety of strategies, including response logs, dialogue letters or journals, informal discussions at the end of the reading focus time, and book talks.  Regardless of the selected strategy, students should be able to demonstrate comprehension, interpretation, and analysis of their readings upon the request of the teacher; acquisition of such skills should be charted on a skills index.  The teacher will assess student engagement in this program by accessing the student log of readings, their responses, and the skills index provided. (If needed, please distribute a copy of the Skills Index BLM to each student to chart skills as they are acquired through various readings.)

Expanding Vocabulary (Ongoing) (GLEs: 01a, 01b, 01c, 21, 24)

Materials List:  student notebook/vocabulary log, pen, various texts from reading, dictionaries, thesauruses

As students read the works of each unit and participate in class activities, they will record new and unfamiliar vocabulary, as well as teacher-selected words for each reading, in an ongoing vocabulary log, which will include the following for each word:

· the definition

· the part of speech

· the sentence from the text or activity with the word used

· a student-composed sentence using the word in context appropriately

Skill development should focus on:

· analysis of an author’s word choice

· use of related forms of words

· analysis of analogous statements

The following is an example of a mini-lesson for vocabulary development appropriate for this unit:

Chaucer writes for the common man while elevating the language to that usually reserved for the noble class. One of the notable distinctions in Chaucer’s language is his use of romance words of French and Gallic derivation. Some critics claim that the French influence came in two ways: the translation of many French works into English and in Chaucer’s “borrowing” of them for his own writings. From Chaucer’s borrowing, though, he often developed new and different English words with various roots and stems that combine both the English influence and the French. An interesting study for students is to have them note romance words such as the following as they study Chaucer:

List of words: tendre, chambres, aventure, seson, hostelrye, chivalrie, conseil, parfit, nones, manere
As the teacher introduces words such as the ones listed, s/he might ask students if any of the words seem familiar, either in pronunciation or in spelling. Generally, students are able to see that these words are much like ones today. This recognition will lead students to see that the development of language was not reserved simply for the Middle Ages; rather, new words are formed constantly, and language evolves continuously. Some ways that new words are developed include the following:

· borrowing: using or adapting words from another culture

· affixation: the use of prefixes and suffixes with various roots

· coinage: the creation of new words

· blending: words created by using elements from two different words

Students should see the evolution of language in Chaucer’s time, and then the teacher will provide the opportunity for students to see the evolution of language today by having students access a dictionary that identifies new words, such as Merriam Webster’s Online Dictionary, which can be found at: http://www.m-w.com/info/new_words.htm. *If accessible, the online Oxford English Dictionary is the most exhaustive source for such information; however, this site requires a subscription. The site address is: http://www.oed.com/. Teachers will direct students to locate five words that have been added to the English language, to trace their etymology, and to explain how these words entered the language. As a culminating activity, the teacher will have students create a visual of their new words for class display on a word wall, and then teachers will encourage students to add words to the word wall as they encounter them throughout the year. An interesting note would be to talk with students about their own language development and how common activities such as email, text messaging, and online chats are changing our language. 

Writing to Connect and to Understand (Ongoing) (GLEs: 05, 07c, 09a, 09c, 09d, 09f, 20a, 30b)  

Materials List:  teacher-developed prompts and rubrics, paper, pen, technology for publication (if available)  

Ongoing writing prompts should be used as initiation, discussion, or closure activities. Prompts may assume any format, but all should address comprehension and higher-order thinking skills as well as lead students to connect ideas in British or world texts with real-life experiences. Prompts can be used to begin discussion, develop understanding, or assess learning. During discussions, students will use active-listening strategies, including monitoring messages for clarity and selecting and organizing essential information.  Students should be encouraged to identify strong insight provided by peers.

The teacher should have students write daily journal entries to various prompts throughout the unit. For many teachers, the journal serves as a bell-ringer activity and forethought about a particular topic or text or theme. 

Additionally, the teacher may utilize the QtA (view literacy strategy descriptions) technique for development of prompts to encourage thoughtful responses to texts. This technique serves as an after-reading activity and reinforces comprehension on all levels. Its goals are to construct meanings of texts to help the student delve beyond the words on the page, and to relate outside experiences from other texts. Following is an example list of the levels of questioning teachers and students may generate in class discussion:

	Goal
	Query

	Initiate discussion.

Focus on author’s message.

Link information.

Identify difficulties with the way the author has presented information or ideas.

Encourage students to refer to the text because they have misinterpreted, or to help them recognize that they have made an inference.
	What is the author trying to say?

What is the author’s message?

What is the author talking about?

That’s what the author says, but what does it mean? Why did the author choose this word?

How does that connect with what the author already told us?

What information has the author added here that connects or fits with _______________?

Does that make sense?

Did the author state or explain that clearly? Why or why not? What do we need to figure out or find out?

Did the author tell us that?

Did the author give us the answer to that?


*Source: 50 Content Area Strategies for Adolescent Literacy by Douglas Fisher, William Brozo, Nancy Frey, and Gay Ivey  

In addition to using journals, teachers may also use Admit and Exit Slips, which allow students to respond to prompts or to pose questions as they enter the classroom in preparation for the day or to close the day. This technique allows students, first, to address particular concerns about reading material, writing assignments, homework, or class work. Second, the students are given the opportunity, on the Exit Slips, to address learning for the day and to present their thoughts and questions to the teacher so s/he might address these needs in future lessons. Students should either submit the response to the teacher for formative assessment or discuss the response with the whole class as initiation, comprehension, or closure activities. 

Teachers should also utilize reader’s response criticism, which allows students to respond to a text both personally and analytically. In such responses, students can answer the following three questions: 

· What is the predominant effect of this piece on you? 

· What creates this effect? 

· What is the significance or importance of this effect on you? 

Finally, teachers should ask that students write analytically to demonstrate solid understanding of presented materials. This type of writing can be informal, as in a one- page/one-side response (for more information on one-page/one-side responses, please see Unit 1, Activity 3), or it can be a formal personal or literary analysis essay. 

Developing Grammar and Language Skills (Ongoing) (GLEs: 19a, 19b, 19c, 19d, 21) 

Materials List:  samples taken from student writings, sample ACT/SAT questions, teacher developed diacritic markings and stylistic tools handout (*refer to Elements of Grammar and Style Guide BLM for Unit 1, Activity 4, if needed), student rough drafts, Sentence Variety Chart BLM

The teacher will conduct mini-lessons focused on problems evident in student writing, oral presentations, vocabulary development, or standardized tests. These mini-lessons should focus on the following:

· sentence-formation problems (e.g., parallel structure)

· standard rules of usage (e.g., avoidance of splitting infinitives, correct use of subjunctive mood) 

· standard rules of mechanics and punctuation (e.g., parentheses, brackets, dashes, commas after introductory adverb clauses, commas after long introductory phrases, quotation marks for secondary quotations, internal capitalization, manuscript form)

· individual-style development (e.g., avoidance of overused words, clichés, and jargon, use of a variety of sentence structures and patterns, use of diction that sets tone and mood, use of vocabulary and phrasing that reflect the character and temperament or voice of the writer)  

Mini-lesson examples should cover areas of weakness identified from reviewing ACT/SAT assessments, from student writing, and from teacher-created models for literary and research writing. Mini-lessons should be ongoing and skill-specific.

The following is an example of a mini-lesson for sentence variety that may be used in conjunction with Activity 5 in which students will write a college or job application essay: 

The teacher will have students prepare a rough draft of their college/job application essay and bring it to class for peer conferencing. The teacher will assign peer groups based upon teacher knowledge of student needs. The teacher will distribute a copy of the Sentence Variety Chart BLM for each student and direct peers to read the draft and label each sentence according to type: simple, compound, complex, and compound-complex; students will write the label for each sentence on the essay itself. Next, the peers will complete the chart by filling in each sentence that fits into each category, and then returning the chart and the draft to its owner. Teachers will assess the chart for accuracy. Based upon peer feedback and the evidence of the chart, the students will revise their drafts to incorporate all types of sentences for the final draft. Once this activity has been completed, the teacher-developed rubric for this essay should incorporate assessment for sentence variety. 

Vocabulary Activities:  Ongoing Vocabulary Study (CC)

**This activity should be done throughout the unit.

(GLEs:  01a, 01b, 01c, 21, 24)

As students read the works from the period, they will record new and unfamiliar vocabulary in an ongoing vocabulary log, which will include the following for each word:

· the definition

· the part of speech

· the sentence from the text with the word used

a student-composed sentence using the word in context appropriately

Ongoing Grammar Study/Daily Oral Grammar (CC)

**This activity should be done throughout the unit.

(GLEs: 18, 19a, 19b, 19c, 19d, 21, 22a, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 23g, 25, 27b, 27d)

The teacher will conduct mini-lessons focused on problems evident in student writing, oral presentations, vocabulary development, or standardized tests. These mini-lessons should focus on the following:

·  sentence-formation problems (e.g., parallel structure)

·  standard rules of usage (e.g., avoidance of splitting infinitives, correct use of subjunctive mood) 

·  standard rules of mechanics and punctuation (e.g., parentheses, brackets, dashes, commas after introductory adverb clauses, commas after long introductory phrases, quotation marks for secondary quotations, internal capitalization, manuscript form)

·  individual-style development (e.g., avoidance of overused words, clichés, and jargon, use of a variety of sentence structures and patterns, use of diction that sets tone and mood, use of vocabulary and phrasing that reflect the character and temperament or voice of the writer)  

Mini-lesson examples should cover areas of weakness identified from reviewing ACT/SAT assessments, from student writing, and from teacher-created models for literary and research writing. Mini-lessons should be ongoing and skill-specific.

Writing Prompts to Make Real-Life Connections and to Assess Understanding 

(Writing Activities: Ongoing) (CC Activity)
**This activity should be done throughout the unit.

(GLEs:  05, 09a, 09c, 09d, 09f, 20a, 30b)

Ongoing writing prompts should be used as initiation, discussion, or closure activities. Prompts should address comprehension and higher-order thinking skills, and lead students to connect ideas in texts and real-life experiences. Prompts can be used to begin discussions,  develop understanding, or assess learning. During discussions, students will use active-listening strategies, including monitoring messages for clarity and selecting and organizing essential information.

Suggested prompts for this unit:

· Write an analysis of a passage from a text. The response should ask students to delve into a particular aspect of the epic or the piece studied.

· Write a multi-paragraph essay in which you create your own personal hero, one that includes all of the traits you deem important.

· Write a reader’s response criticism, basically answering the three questions: 

· What is the predominant effect of this piece on you? 

· What creates this effect? 

· Why does it matter?
Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

* Activity 11:  Writing for College and Beyond (GLEs: 14a, 14b, 14c, 15c, 16d, 16g, 20b)  Teachers can move activity where they deem appropriate because it does not align specifically to any time period in British literature.  
Materials List: paper, pen, Internet access, writing textbooks, sample college and job applications, General Writing Rubric BLM

In preparation for the future, students will use writing processes to create a résumé and an autobiographical essay appropriate for a college or job application. The teacher will lead students to determine the purpose for their application as college or career and will differentiate guidance according to students’ choice. Students will first develop goals and objectives and will accumulate résumé data, including contact information, education, experience, honors and activities, and references. Next, they will write the résumé. The teacher will direct students to Purdue’s Online Writing Lab’s help guide for writing résumés at:  http://owl.english.purdue.edu/workshops/hypertext/ResumeW/.  The teacher should provide time in a computer lab, if possible, for the access of the site and the development of the résumé. The student will publish this résumé for assessment and for placement in the final application. Teachers should develop a rubric for scoring or access the General Writing Rubric BLM, which is provided. 
Upon students’ completion of the résumé, the teacher will lead students to write an essay appropriate for their specific purpose. If the student is completing a job application, the teacher will lead him/her to write an autobiographic statement or profile essay; for the college application, the teacher will lead the students to respond to a prompt from their selected college’s or university’s application or from the sample list below: 

· Evaluate a significant experience and its impact on you.

· Describe a person who has had a significant influence on you and the person’s influence on you.

· When someone tells you to think outside of the box, how do you do it? Give an example and explain the situation and its impact on you.

· Select a literary character that has changed your life in some way. Describe the character and explain his or her influence on you.

The teacher will lead all students through a writing process in the development of these essays. After peer and teacher conferencing to edit and revise, students will publish their essays, using available technology. 

Following is a list of resource links for teachers and students to use in this process:

· The College Board: http://www.collegeboard.com/student/apply/index.html
· U. C. Berkeley: http://students.berkeley.edu/apa/personalstatement/index.htm
· OWL at Purdue: http://owl.english.purdue.edu/owl/resource/642/01/
· The Common App: https://www.commonapp.org/CommonApp/default.aspx
· Writing the College Essay: http://www.unis.org/pdf/web/update/college/essay.pdf
Assessment:  Students will write an autobiographical essay appropriate for a college or job application. The teacher will develop a rubric that encompasses organization, content, style, and mechanics. The scoring should emphasize the development of relevant and supporting detail, engagement of audience through a clear voice, and a clear and intentional development of the significance or relevance of the selected topic to the applicant. If needed, the teacher may use the General Writing Rubric BLM, which is provided. 
*Activity 12: A Look at the World of the Middle Ages (CC)  

(GLEs: 03a, 04, 05, 09a, 09c)
Materials List: list of research topics, print and non-print resources for research, paper, pen
The teacher will facilitate an introduction to the world of the Middle Ages by directing students to stations, which contain essential aspects of the time period.

Station contents may include the following:

· Knighthood and Chivalry

· Medieval Ballads



· The Norman Conquest

· The Archbishop of Canterbury

· The Power of the Pope

· The Four Humors



· The Major Themes of the Arthurian Legend

· Canterbury Cathedral




· Thomas a Becket

· Henry II, IV




· Richard II

· Medicine in the Middle Ages


· The Corruption of the Catholic Church

· Peasants’ Revolt of 1381


· Rights of Women in the Middle Ages

· Feudalism




· Chivalry

· The Vows of the Monastery

 

· The Black Plaque

· The 100 Years War



· The Birth of the Middle Class

· The Crusades 

Individual class members will record the information for further reference by using split-page notetaking (view literacy strategy descriptions).  This strategy requires that students summarize the main points of the stations on the right side and on the left record the topic being discussed, questions to be asked, and ideas being considered.
Following is an example of what students might record in this split-page notetaking exercise:

	Gothic Architecture
	Qualities: light and unity of design; characteristics; pointed arches, 

	
	ribbed vaults, buttresses; often use stained glass windows and 

	
	gargoyles; two notable structures: Canterbury Cathedral and Notre 

	
	Dame

	
	

	The Black Plague
	Also called the bubonic plague; 25-50% of Europe fell victim to this 

	
	pestilence; spread by fleas from infected rats; caused a labor shortage  

	
	which ultimately led to the end of feudalism

	
	

	Thomas à Becket

*What impact does this have on the Medieval Church and Chaucer?
	A Norman who rose to great power under his friend King Henry II; 

	
	was first chancellor then archbishop of Canterbury; Henry planned to 

	
	use his friendship with Thomas to gain strength over the Church; 

	
	however, Thomas often sided with the Pope, which led to his 

	
	“accidental death by Henry’s knights; became a saint

	
	*Setback for the monarchy which ultimately leads, in part, to the 

	
	corruption of the Catholic Church (Chaucer writes of this in his  

	
	Canterbury Tales)


Assessment
In this activity, students will report to each station and take notes, answer questions, or complete a task for the station topic. The teacher will facilitate a class discussion on the most important aspects of the time period after students work through each station activity. The stations will serve as the foundation for the teacher introduction to the Middle Ages and Geoffrey Chaucer’s Canterbury Tales.

*Activity 13: Medieval Ballads and the Music of Today:  A Comparison (CC)

(GLEs:  07c, 09a, 09c, 09d, 27d, 33a, 33c)

Materials List: background information on the ballad, various medieval ballads for reading, paper, and pen

Before studying the more complex literature of this period, the teacher will introduce the medieval ballad. After reading several medieval ballads, students will generate a list of common characteristics they see among them and compare this list to a teacher-provided or textbook list of characteristics. Next, students will compare selected medieval ballads to present-day popular and country music, recording the notes in a journal. and then using their notes for class discussion.  In discussion, students will draw conclusions, based upon evidence in both the ballads and the present-day songs, about the ballad genre, its characteristics and themes, as well as its continuing significance.  Hopefully, students will come to see the lasting value of depicting experiences as stories set to rhyme.

Assessment
In cooperative groups, students will compose a ballad and then either recite or sing it to the class. Peer groups will identify the strengths and effectiveness of each presentation based upon a rubric established by the teacher.

Unit 2 - Concept 2:  Canterbury Tales

	Purpose/Guiding Questions:

· Explain Chaucer’s use of direct and indirect characterization

· Recognize that Chaucer’s pilgrims are  reflective of the age

· Analyze Chaucer’s use of humor and evaluate effectiveness

· Explain how the genres and themes of the famous tales represent their pilgrims


	Focus Concepts and Vocabulary:

· Dramatic monologue

· Writing process

· Clichés, jargon, overused words

· Catholic church background

· Beckett

· Middle English

	Assessment Ideas:

· Test

· Presentations

Activity Specific Assessments:  Activities 17-18

	Resources:

· Cicero’s attributes

· Beckett

· Copies of other tales
· Tale review form


Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
Activity 14:  The Middle Ages in Action: Viewing Becket (GLEs: 03d, 32d)

Materials List: 1964 film Becket, paper, pen

The teacher should introduce this film by reinforcing information learned in research and presentations. Then, s/he should direct students to record notes and points of interest as they view the 1964 film Becket (directed by Peter Glenville and starring both Richard Burton and Peter O’Toole). This source will give students a feel for the political and religious turmoil of the Middle Ages, particularly that of the struggle between King Henry II and Thomas à Becket. After viewing the film, students will write either a film review or a film critique in which they apply analytical skills to a media presentation. Students will present their interpretations of the film in a whole-class discussion, which will serve as an introduction into the study of Chaucer’s Canterbury Tales.
*If time and resources permit, the teacher may have students read the play on which this movie is based, Jean Anouilh’s Becket. While rather lengthy for a play (144 pages), the selection offers a straightforward approach to the conflict between these two best friends. 

Note: Becket was remastered in 2004 and is readily available in DVD format. However, if resources do not permit the acquisition of the film, the teacher will access Fordham University's list of medieval movies available at:  http://www.fordham.edu/halsall/medfilms.html
Activity 15: Travels:  Now and Then (CC)

(GLEs:  20a, 25, 26c)

Materials List: student journals, pen 

Prior to reading the prologue to The Canterbury Tales, students will write a journal response to the following prompt:  

You are about to depart on a month-long journey with a group of people you have never met but share with them a belief in the value of the destination. How do you feel about this new experience, and what are your chief worries? What kinds of individuals do you hope will be in the group, and what personality types do you hope are not a part of the group? What is your personal motive for taking this journey, and what do you imagine the motives are for your fellow travelers? What is your expected outcome? What destinations would prompt such a journey? What destination and purpose would you and your group share? What feelings and worries do you have about the journey?  What kinds of individuals in your group do you hope and dread to meet?  What is your expected outcome?
After discussing their responses with the class, students will file their comments away for referral after the reading of the prologue.

*Activity 16: A Descriptive Profile (CC)
(GLEs:  18, 19a, 19b, 19c, 19d)

Materials List: paper, pen 

Students will write a descriptive profile of the perfect traveling companion. They will use writing processes to develop the profile and focus on extending the development of individual style by doing the following:

· avoiding overused words, clichés, and jargon 

· using a variety of sentence structures and patterns 

· selecting diction that sets tone and mood 

· choosing vocabulary and phrasing to reflect the character and temperament or voice of the writer

The teacher will encourage students to develop distinctive characterizations by including a physical description that hints of the inner person and specific details that reveal character through action, thought, or deed. Mannerisms, body language, tones, and physical, mental, or emotional quirks are all fair game for consideration.  The ultimate goal is to present a character that both outwardly and inwardly reveals himself as a person easily judged through a close perusal of the written profile.  
*Activity 17:  Chaucer’s Pilgrims:  Slices of Medieval Society/ Applying Cicero’s Attributes (GLEs: 06, 07c, 09a, 09c, 09d, 16d, 18, 20a)
Materials List: background information on Geoffrey Chaucer and The Canterbury Tales, audio version of the introduction to “The Prologue,” paper, pen, Cicero’s Attributes BLM, Peer Attribute BLM

The teacher will provide background information on Geoffrey Chaucer and the world in which he lived by building upon information gained in the research presentations and in the viewing of the film Becket. Teachers will make sure to note the various facets of medieval society as they will pertain to the study of Chaucer’s works. 

The teacher will then provide an introduction to the prologue of The Canterbury Tales by explaining the frame-tale format, and then reading aloud the first forty-two lines of the narrative. Teachers may access an audio version of these lines in Middle English so students can understand the change in language and its pronunciation. 

After assessing student understanding of Chaucer’s introduction and the purpose of this pilgrimage, the teacher will move to Chaucer’s characterization of those along for the journey: the pilgrims. The teacher will remind students of the structure of medieval society

(the mix of the feudal system and the estate system) and will model the characterization of the first pilgrim, the Knight, to expose the techniques Chaucer employs. Teachers may first ask students to note such distinctions as profession, physical appearance, dress, personality, and morals. 
To examine further Chaucer’s methods of characterization, the teacher will introduce students to Cicero’s “Attributes of Persons” and have students apply them to the pilgrims in “The Prologue.” Students will come to understand that Cicero was a Roman statesman, orator, and philosopher who developed the eleven attributes to define and describe people and their personality traits. Chaucer, a reader of Cicero, might have used these attributes himself; certainly, the structure of his rhetoric implies it. The teacher will use the Cicero’s Attributes BLM to project information for the students at the beginning of this activity. This blackline master is a graphic organizer (view literacy strategy descriptions) that labels and identifies each attribute in a table format. The teacher will distribute a copy of this graphic organizer to students so they can record the information from the class discussion and have a model to follow in their own close reading. 

The teacher will explain Cicero’s attributes by giving the definition of each attribute and a model from the text; for example, students will work through an entire pilgrim (continuation of examination of the Knight) with the class to ensure the understanding of the material. Then, students will work in pairs and select one of the longer character sketches in the prologue, analyze it for the attributes, create a visual representation of the character, and prepare a presentation of their work. Individually, students will compose a unified character sketch of their pilgrim.

As an extension activity, students will develop a peer character sketch based on Cicero’s attributes. Students will use the Peer Attribute BLM to gather information about a classmate in an interview. With accumulated data, they will write a character sketch in the style of Chaucer, including all eleven attributes, eight or more rhymed couplets, and humor (irony, but no sarcasm).
Assessment:  Students will write a peer character sketch following Chaucer’s model in The Canterbury Tales. The teacher will develop a rubric for this sketch that encompasses the elements required, such as line length, rhyming couplets, use of humor, and inclusion of Cicero’s eleven attributes, or the teacher will use the Peer Character Sketch Rubric BLM, which is provided.

*Activity 18: Detailing a Tale (CC)

(GLEs:  09a, 09c, 09d, 09f)

Materials List: background information on literary tales and Chaucer’s Canterbury Tales, student journals, pen

The teacher will provide an overview of Chaucer’s tales, their types, and their themes. The entire class will read aloud one of the most frequently read tales (e.g., “The Pardoner’s Tale”). To aid in student understanding of Chaucer, the teacher will utilize reciprocal teaching (view literacy strategy descriptions), a strategy in which students use four categories of comprehension processes: summarization, questioning, clarifying, and prediction to help or teach each other to understand text. Prior to reading the tale, the teacher or the class should identify specific places in the text where students, in groups of four, should stop and have their reciprocal teaching conversation. In this conversation, students will work through all categories; for each turn to talk, the students will move to a different category, so each student will have practice with all four components.  
Following the reciprocal teaching activity, the teacher will direct students to analyze the tale by answering evaluative and reasoning questions such as the following:  

Working in cooperative groups with each group addressing the same topic, students will analyze the tale by answering evaluative and reasoning questions such as the following:  

· How would you classify the tale? 

· What do you think was the reaction of the pilgrims to this tale? 

· Why does the pilgrim tell the tale? 

· Why would this pilgrim tell this type of tale? 

· How does his/her choice enhance the entirety of Chaucer’s effort? 

· What is the most distinguishing literary (or other) trait in this tale? 

· What is the moral of the tale?

After a class discussion of the answers, students will write journal entries that respond to questions of personal relevance, such as the following: 

· What was the predominant emotion this story evoked in you? 

· What details from the story created this feeling? 

· What might this feeling prompt you to do differently in life?

	Assessment  

After a class discussion of the answers, students will write journal entries that respond to questions of personal relevance, such as the following: 

· What was the predominant emotion this story evoked in you? 

· What details from the story created this feeling? 

· What might this feeling prompt you to do differently in life?


Activity 19: Chaucer’s Morals: A Morsel for Everyone (CC)

(GLEs:  9a, 9h, 27a, 29a, 30a, 30b, 30c)

Materials List: Chaucer’s Tales BLM, paper, pen, research materials, copies of selected tales for study

Working in pairs or threes, students will select another Canterbury tale to read and analyze from a list such as the following:

· The Pardoner’s Tale (if not used in model lesson)

· The Nun’s Priest Tale

· The Knight’s Tale

· The Wife of Bath’s Tale

· The Franklin’s Tale

· The Summoner’s Tale

· The Miller’s Tale

The teacher will lead students (in groups) through the following process in studying their selected tales:

· Read and annotate the selected tale.

· Meet with group to discuss the tale, ensure comprehension, make note of the particular type of tale and its characteristics, and analyze particular elements for study. *Groups may choose to share in a reciprocal teaching (view literacy strategy descriptions) conversation as modeled in Activity 11. 

· Retell the story for the class.

· After each group retells a tale, the class will complete the Chaucer’s Tales BLM (graphic organizer) that identifies primary characters, summarizes the key points of the action, identifies the type of tale, and analyzes its moral or message.

· Research a critical article on the tale.

· Summarize the article and include bibliographic information.

· Reconvene with group and apply research to analysis.

· Offer insight from research and analysis in class discussion.

· Give relationship between the teller of the tale and the tale itself.

· Compose and publish multi-paragraph documented analysis of the tale.

· This step will involve writing a multi-paragraph literary analysis that includes documented critical information from the research. 

Assessment Students will write a multi-paragraph literary analysis of one of Chaucer’s Canterbury Tales. This essay will include both analysis of the tale and supporting literary criticism from research. The teacher will develop a rubric that encompasses the analysis of the tale, use of supporting details, incorporation of criticism, documentation, and works cited, or the teacher will use the Documented Tale Analysis Rubric BLM, which is provided.

Unit 2 - Concept 3:  Romance in Medieval Literature
	Purpose/Guiding Questions:

· Identify story elements

· Draw conclusions and make inferences

· Develop complex composition

· Access information and conduct research


	Focus Concepts and Vocabulary:

· Knighthood

· Chivalry

· Courtly love

· Feudalism

· Arthurian legend and Camelot

· Gentilesse

· Story elements

	Assessment Ideas:

· Creating prop/presentation

· Publish multi-paragraph writings with analysis

Activity Specific Assessments:  Activities 20-21
	Resources:

· Library

· Computers with Internet

· Film clips—Excalibur and Monty Python
Excerpts from Arthurian romances


Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
Activity 20:  Knighthood, Chivalry, and Courtly Love (CC)  

(GLEs: 03a, 03d, 05, 15d, 16c, 16d, 16e, 37c)

Materials List: background information on the Arthurian legend, copies of excerpts from Thomas Malory’s Le Morte d’Arthur, paper, pen, art materials
Students will research and define words associated with knighthood, for example, chivalry, feudalism, courtly love, the Crusades, Charlemagne, The Arthurian Legend, truth and gentilesse. 

Assessment
After recording definitions, students will tie together the topics in two or three paragraph summaries, which they will present orally to the class. The class will discuss this question:  Do concepts, such as chivalry and courtly love as portrayed in the legends of King Arthur and Camelot, still exist? Students will draft a list of ideas in response to these questions:  How do you “see” this topic? How might we do the same? Finally, students will make this time period “come to life” by selecting one idea learned through the research and creating a prop, a chart, a picture, or a symbol that represents the concept. 

The class will discuss this question:  Do concepts, such as chivalry and courtly love as portrayed in the legends of King Arthur and Camelot, still exist? Students will draft a list of ideas in response to these questions:  How do you “see” this topic? How might we do the same? Finally, students will make this time period “come to life” by selecting one idea learned through the research and creating a prop, a chart, a picture, or a symbol that represents the concept. 

The teacher will then lead students as they read an excerpt from an exemplary Arthurian piece: Thomas Malory’s Le Morte d’Arthur. Students will identify and list the main story elements, such as the hero, character, setting, theme, symbol, and motif. The teacher will direct a discussion of the similarities and differences between King Arthur and his legends and Beowulf and his legendary fame. Students will view film clips from films (e.g., Excalibur) that chronicle legendary figures. Students will write a brief analytical response about an element of Malory’s work. 

*Activity 21:  The Romance in Medieval Literature (CC)
(GLEs:  06, 07c, 09e)

The teacher will provide information about the characteristics of the literary romance. Students will use the background knowledge about knighthood in the Middle Ages as they read a selected Arthurian romance (or the Breton lais) such as The Wife of Bath’s Tale, Sir Gawain and the Green Knight, Le Morte d’Arthur, Idylls of the King, Lanval, or Brut. 

Assessment
Students will analyze and discuss the selected romance in terms of its characteristics, theme, and points of contrast with earlier literature of Britain. 

General Assessments for Unit 2

· Students will retell a Chaucerian tale in their own words in a selected format. The teacher will develop an activity rubric that encompasses both the composition of the rewritten text as well as the overall creativity involved in the retelling.

· Students will respond to journal prompts that call for analysis of character, theme, humor, setting, romance, and style.

· Students will participate in collaborative activities that further their understanding of the literature studied and direct their abilities to make meaning from their readings. 

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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