Free Enterprise Unit 1:  The Economic Way of Thinking

Ascension Parish Comprehensive Curriculum

Concept Correlation
                 Unit 1:  The Economic Way of Thinking  
    Time Frame:  Regular 2 week; Block 1 week
	Big Picture: (Taken from Unit Description and Student Understanding)
· Scarcity influences economic choices and opportunity costs at the personal, family, and societal levels
· Economic systems interacts with circular flow.

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Apply fundamental economic concepts to decisions about personal finance

(E-1A-H1) (Comprehension)

1

Define scarcity (E-1A-H1) (Analysis)

2

Identify factors that drive economic decisions (e.g., incentives, benefits, costs, trade-offs, consequences)  (E-1A-H1) (Application)

3

Analyze an economic choice at the personal, family, or societal level to determine its opportunity cost  (E-1A-H1) (Evaluation)

4

Explain the role of factors of production in the economy. (E-1B-H2) (Application) 

29

Analyze the circular flow of goods and services and money payments from a diagram (E-1B-H2) (Analysis)

32

Reflections

	Concept 1:  Scarcity, and Opportunity Cost
1.  Can students identify an economic choice and its opportunity cost?

2.  Can students define scarcity and how the concept of scarcity drives decision-making?
3. Can students identify the four factors of production and analyze the role they play in the production of goods and services?

4. Can students use the Economic Way of Thinking in the decision-making process?
	*Activity 1:  Analyzing the Impact of Scarcity GQ 2
	2
	

	
	*Activity 2:  Analyzing Economic Choices GQ 1, 2, 4
	4
	

	
	*Activity 3:  Factors of Production GQ 3
	29
	

	
	**Activity 4:  “Planning your Prom Extravaganza” GQ 1, 2, 4
	4
	

	
	**Activity 5:  Interview-Trade-offs GQ 1, 2, 4
	3, 4
	

	Concept 2: Circular Flow
5. Can students explain the four fundamental economic questions associated with circular flow of goods/services?
	*Activity 6: Working with Circular Flow of Goods and Services GQ 5
	32
	

	
	**Activity 7: Circular Flow Human Model GQ 5
	32
	

	
	**Activity 8: Circular Flow Chart GQ 5
	32
	


Unit 1 Concept 1:  Scarcity, Choice, and Opportunity Cost

GLEs
*Bolded GLEs are assessed in this unit

	1
	Apply fundamental economic concepts to decisions about personal finance

(E-1A-H1) (Comprehension)

	2
	Define scarcity (E-1A-H1) (Analysis)

	3
	Identify factors that drive economic decisions (e.g., incentives, benefits, costs, trade-offs, consequences)  (E-1A-H1) (Application)

	4
	Analyze an economic choice at the personal, family, or societal level to determine its opportunity cost  (E-1A-H1) (Evaluation)

	29
	Explain the role of factors of production in the economy. (E-1B-H2) (Application) 


	Purpose/Guiding Questions:
· Can students identify an economic choice and its opportunity cost?

· Can students define scarcity and how the concept of scarcity drives decision-making?

· Can students identify the four factors of production and analyze the role they play in the production of goods and services?

· Can students use the Economic Way of Thinking in the decision-making process?
	Vocabulary:

· Scarcity

· Land

· Labor

· Capital

· Entrepreneur

· Consumers

· Products

· Price

· Income

· Benefits

· Opportunity Cost/Trade Off

· Consequences

	Assessment Ideas:

· Handouts (Act. 2)
· Collage (Act. 3)

*Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Handouts

· Magazines 

· Newspapers 

· Paper 

· Scissors

· Tape 

· Internet


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Essential Activities: 1-3
**Optional Activities: 4, 5
*Activity 1:  Analyzing the Impact of Scarcity (GLE: 2)

Ask students if they have ever played the game Musical Chairs. Have them explain how the game works, and ask, “What if there were as many chairs as there are players?” Explain that in order for the game to work there must be at least one less chair than there are players.  This demonstrates the concept of scarcity.  Economics is the study of how people deal with scarcity. 

Ask students when they have had to deal with scarcity.  Discuss how everyone has to deal with scarcity.  Explain that economists often look at things differently, using the Economic Way of Thinking.

Present these four statements to the students.  Ask them if they are true or false. Allow students to pair up and discuss why each statement may be true or false.

· The best things in life are free.,
· The largest cost of going to college is tuition, room and board. 

· Anything worth doing is worth doing well.

· The purpose of economic activity is to improve the well-being of some people at the expense of others.

Discuss students’ suggestions.  The first statement addresses two important concepts.  First, hardly anything is free.  Resources are scarce and our wants are unlimited, so we constantly have to decide how to use those scarce resources.  Things we think of as free, like spending time with our families or enjoying nature, have a cost.  In order to do those things, we must give up something else. Economists use the term TINSTAAFL – an acronym for “There is No Such Thing as a Free Lunch.” This means everything in life has a cost. While things may appear to be free, everything has a cost. A good example is the free lunch program.  In order for a student to get a free lunch, he or she must come to school.  Coming to school is the cost of that free lunch. This statement also points out that economics is the study of human behavior, not merely traditional topics such as taxes, investments, or money.  

The second statement is also false.  Students who attend college must give up the chance to work and earn money immediately following graduation from high school, and this cost is larger than tuition (room and board are irrelevant, since you must have a place to live and food to eat whether you go to college or to work).  The cost of something is not always measured in direct outlays of money, but in opportunities sacrificed. Have students compare the opportunity cost for someone like LeBron James (professional basketball player who went straight from high school to the NBA) to what they might face when they graduate from high school.

The third statement is also false.  We are often told this is true, but economists point out that time is a resource that is limited and that we must make choices.  We just don’t have enough time to do everything well.  

The fourth statement is false as well.  This is a common misconception of economic concepts.  When people trade with each other, they both anticipate being better off after making a voluntary trade.  Trade is a win-win proposition.  

*Activity 2:  Analyzing Economic Choices (Teacher Modified)

(GLE:  3, 4)  

Option 1:

Simulate a situation where a family or an individual has $100 left over at the end of the pay period. They have choices to make because they have opportunities to spend or save the money:

· Option 1:  family attends a baseball game-costing $95

· Option 2:  family saves the money -costing $100

· Option 3:  family goes out to dinner-costing $75

· Option 4:  family purchases a DVD player -$98

(If the family saves the money, they give up the opportunity to buy the DVD player—thus the opportunity cost of saving is $98.)  Have students define opportunity cost with a specific example of their own creation, like the one in the above scenario. Have students design a scenario in which a parish has a surplus of dollars in the budget at the end of the fiscal year and some opportunities to spend or save the money that might be present for a community. Have students present a case for the option that they could defend as the best option.

Option 2:

Materials List:  two on-line lessons: Decision-Making: Scarcity, Opportunity Cost and You, and It’s a Matter of Power

These two on-line lessons will help students understand the concept presented in this unit.  The lessons are referenced and summarized below.
1)  Decision Making: Scarcity, Opportunity Cost and You
http://www.ncee.net/resources/lessons/Focus_Personal_Decision_Making_Sample_Lesson.pdf 

Permission to use this lesson is a courtesy of the National Council on Economic Education (NCEE). This lesson can also be found in “Personal Decision Making: Focus on Economics” and is available from the Louisiana Council for Economic Education.  

The NCEE link is to a fully developed lesson plan that includes: Introduction, Concepts, Content Standard, Objectives, Lesson Description, Time Required, Materials Needed, Lesson Procedures, and Black Line Masters. This lesson is appropriate for all students.  (Note:  All lessons developed by NCEE use the same formatting and indicate the appropriateness of a lesson for all students or for those students who are average and above.) The lesson is designed to be printed from the web by the teacher and implemented in the classroom as a group activity.

Students will participate in three group activities that imitate the everyday phenomenon of “free” goods and illustrates that there is no such thing as a “free” lunch.  In this lesson, there are suggestions of five or six items that the teacher can provide “that students consider valuable and different enough to be willing to weigh the costs and benefits of selecting just one.”  The lesson illustrates the concepts of scarcity, opportunity cost, trade-offs, and consequences.

2)  It’s a Matter of Power
http://www.econedlink.org/lessons/index.cfm?lesson=EM341&page=teacher 

EconEdLink is endorsed by the National Council on Economic Education.

It’s a Matter of Power is also a downloadable lesson plan.  Both student and teacher versions are available.  The teacher version includes:  Key Economic Concepts, Lesson Objectives, Introduction, Resources, Process (procedures to be used including student questions and answers), Conclusion, and both Assessment and Extension Activities.  

This lesson is a case study of Kaiser Aluminum, which decided to shut down aluminum production in favor of reselling electricity.

Students are first introduced to this information:  Profit is the incentive that drives our market economy. Firms make production, pricing, and hiring decisions based on their quest for profit. They are asked to consider what happens when a firm discovers that it can make dramatically higher profits by stopping production altogether. In December 2000, due to wild swings in the market for electricity, Kaiser Aluminum faced just such a decision. 

After reading the case study, students are asked to answer a series of questions to assess their understanding of the major concepts presented.  Links to other sites within the lesson allow students to consider factors that were used in the decisions made.
*Activity 3:  The Factors of Production  (Teacher Modified) 

(GLEs: 29)

The factors of production are these:  land, labor, capital, and entrepreneurs.  Using old magazines or newspapers design a collage of examples of land, labor, capital and entrepreneurship.  Explain how each factor might be combined to produce a good/service  

(See Unit 1, Activity 2—Production Scrapbook) 
Explain how factors of production are necessary to produce any item, good or service, no matter how simple it might seem.  The four factors of production are:

Land:  natural resources or gifts of nature,

Labor:  workers with their physical or mental labor,

Capital:  tools, machines, and the factory used in production, and

Management/Entrepreneurship:  a person who combines the other three factors in search of a profit.
Part 1

Have students complete The Factors of Production BLM in order to display their understanding of how the four factors of production are used to produce goods and services.  

Part 2

Option 1: Criteria:  

· Make a collage of pictures for each factor of production  

· Each factor must have its own page 

· Use white lineless paper or construction paper  

· On the back of each collage explain how each factor contributes to production of a item 

· Combine all collage pages and make a small booklet  

· Title each page 

· Bind the book (staple, yarn, etc.) 

· Create a Coversheet 

· Include name, date, and block or period 

Materials List:  old magazines, newspapers, or pictures from the Internet; Factors of Production BLM

Option 2:  Break the students into groups of no more than four. Tell the students, “You are the entrepreneur and you want to create a revolutionary product that will change the way we view the world at large. If you believe that revolutionary product already exists, use that product to create your new company” . Create a product real or imaginary as your title page. Then brainstorm which factors of production contribute to the creation of the product.

Criteria:
· Pick a product.

· Create a cover page. This cover page should include a picture. If you are creating a new product, the picture should be an original creation. If you are using a previously made product, find a picture using magazines, newspapers, or the internet. 

· There should be three pages after the title page. Each page should be devoted to one of the factors of production. Each page should include at least two pictures and an explanation of why those pictures are relevant to the production of the product.
· Have students present their fantastic new product to the class.
Part 3
Students should stay in their groups. Each group member will pick a different Factor of Production. They will complete the Factor of Production Letter BLM.
Using the RAFT writing model (view literacy strategy descriptions) have students take the role of one of the factors of production and write a letter to consumers of that good or service.  In the letter, they should explain how they interact with the other factors and why the factor they have chosen is important to the production of the final good or service.
**Optional Activity 4:  “Planning Your Prom Extravaganza”  (Teacher-Made Activity)

(GLE : 4)

Divide the class into pairs.  Ask each pair to reach a decision about how the funds should be used for planning their prom extravaganza.  The teacher will assign each pair with either the budget plan or the expensive plan dollar costs (Budget plan cost $300 and Expensive plan cost $900).  Using the internet, students will complete the “Planning Your Prom Extravaganza” Handout.  Using the information from the handout pairs will create an informational brochure on their prom costs.  Included in this should be photos/drawings of dress, tux, limo, flowers, and restaurant options.

(See Unit 1, Activity 7--“Planning Your Prom Extravaganza”)

POSSIBLE WEBSITES:  

www.finetuxedos.com (this is not a rental site, but prices were comparable to rentals)

www.usa-flowers.com/prom.htm (both boys and girls)

www.bestpromdresses.com
www.usalimos.com
www.limopros.com
**Optional Activity 5:  Interview – Trade-offs  
(GLE: 3, 4)

Have students interview a parent or other family member and then write a short essay on the types of trade-offs this person made in his/her life and how it has impacted his/her achievement of goals.

Unit 1 - Concept 2: Circular Flow  

GLEs

*Bolded GLEs are assessed in this unit
	32
	Analyze the circular flow of goods and services and money payments from a diagram (E-1B-H2) (Analysis)


	Purpose/Guiding Questions:

· Can students explain the parts of the circular flow model?

· Explain or identify exchange between the households, government, and businesses. 
	Vocabulary:

· Resource Market 

· Product Market 

· Income 

· Economic Actors 

	Assessment Ideas:

· Circular Flow Model BLM (Act. 6)

· Human model construction  (Act. 7)
· Circular Flow Chart (Act. 8)
*Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Separate circle diagrams of circular flow model 

· Circular Flow Chart 

· Handouts


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Essential Activities: 6
**Optional Activities: 7, 8
*Activity 6: Working with the Circular Flow of Goods and Services (GLE: 32)

Materials List:  Circular Flow of Goods and Services BLM, colored pencils/markers 
Introduce the Circular Flow of Goods and Services graphic that illustrates what happens in an economic system. Most textbooks have a good example of this graphic, but an excellent one can be found at http://www.producingohio.org/action/circular/index.html if needed. Go over the graphic carefully with the class, identifying and defining terms (e.g., consumers and producers). Have students explain the roles of consumers and producers. Have students trace the flow of money and goods/services.  Use colored pencils/markers to shade the flow of money in green.

Use the Circular Flow Model BLM to check students’ basic understanding of the Circular Flow Model (See BLM).  Then have students describe the market for factors of production and define each factor (i.e., labor, land, capital, and management/entrepreneurship). Have each student write an explanation of the Circular Flow Model. Then have them exchange explanations with at least two other students, making additions/corrections to each other’s as needed. Assess these individually against a class-generated rubric.
**Optional Activity 7: Circular Flow Human Model  (Teacher-Made Activity)

(GLE 32)

Review student knowledge of the exchange of resources, products, and money payments through the U.S. economy. Ask students to explain how the different factors interact in the U.S. economy. 

Assign each student a role in the Circular Flow model.  Have students create a sign to wear as their role in the model.   Place labels of the economic actors in positions on the floor as guides to use in the activity.  Have students construct a moving Circular Flow model using resource market and product, market and interaction of economic factors.  Students will rotate in and out of the model until all students have participated in the activity.                                                                   (See Unit 2, Activity 15--Circular Flow Human Model) 

**Optional Activity 8: Circular Flow Chart (Teacher-Made Activity)

(GLE 32) 

Have students read statements that apply to the Circular Flow model.  Students will then put the statements in the correct place of the chart.                                                                                   (See Unit 2, Activity 16--Circular Flow Chart)
Sample Assessment Items

(Note: These test questions are examples of the “GEE-like” multiple choice and constructed response questions.  They may be used as a basis for appropriate questions for each unit.)

Unit 1 test – Scarcity, Choice, and Opportunity Cost

Reviewing Facts -  In the space provided, write the letter of the term or phrase that matches each description.  Some answers will not be used.

_____ 1.  The fundamental condition of economics that                   a.  income

                results from the combination of limited

                resources and unlimited wants.

_____2.  A manufactured item, such as machinery, that                   b.  human resource

               is used to produce goods and services.

_____3.  Anything that is necessary for survival

                c.  scarcity

_____4.  A natural item, such as farmland, that is used                    d.  capital resource

               to produce goods and services.

_____5.  A person who attempts to start a new business.                 e.  consumer

_____6.  If a resource is used to produce or consume one                f.  need

               good, that same resource cannot be used to

               produce or consume something else.  This                        g.  opportunity cost

               sacrifice is called a _______________.  

_____7.  The value lost by rejecting one used of a resource            h.  entrepreneur

               in favor of another.

_____8.  Money payments that households receive from                i. natural resource

              businesses firms and the government in

              exchange for resources.

Understanding Ideas :  For each of the following, write the letter of the best choice in the space provided.

______9.  Which of the following is an example of human needs?


a.  food           b.  clothing            c.  shelter               d.  all of the above

_____10.  Because resources are limited and wants are unlimited, people must

a. decide how to uses resources effectively

b. exchange goods and services carefully

c. think about how to satisfy their needs

d. use credit to make purchases.

_____11.  What is the basic problem of economic life?


a.  credit        b.  technology         c.  scarcity         d.  sacrifice

____12.  People use these things to make what they need and want.


a.  goods       b.  services              c.  products        d.  resources

____13.  Kristen  opens a new shoe store, “Head Over Heels”, her main goal is 

a. To develop a new combination of factors of production, thereby creating a new product 

b. To achieve the six economic goals   

c. To start a business that produces economic profit  

d. To enhance existing products and improve methods for making products 

____14. Morgan went to Wal-Mart to buy a new blow dryer she is a 

a. Entrepreneur 


b. Consumer 

c. Producer

d. Economist 

____15.  Brandon was invited to a Valentines Dance at St. Amant High, a Mardi Gras Formal at East Ascension High and a talent show at Dutchtown High; he chooses to go to the Valentines Dance because it is closer to his house. What is this situation an example of? 

e. Opportunity Cost 

f. Trade-Off

g. Choices

h. All of the above 



____16.  The lawyer’s fees were very expensive for John’s court case; the lawyer’s fees were based on his 

i. Human Resources 



j. Services 

k. Goods

l. Entrepreneurship 

Political Cartoons: Analyze each cartoon then answer the questions that correspond with the image. (2 pts each) 
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Short Answer: Answer the following question.   Be sure to address the entire question.   

Resources that be used to produce goods and services are called factors of production.  Economists usually divide these factors of production into 4 categories.  List, explain and give an example of the 4 factors of production.  

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Which of the following does the cartoon describe?


Abundance of Needs; the consumer only gets what the government gives them 


Abundance of Wants; the consumer is never satisfied always wanting more


Limited Factors of Production


Scarce Resources 


What is a consumer? 


An economic decisions maker 


Individuals who purchase items 


Important individuals in economy 


ALL of the above 


How does the consumer interact with the world?


Increase worldwide Scarcity 


Contribute to the production of naturally occurring  Resources 


Both A& B 


None of the above 
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