World History Unit 2:  Exploration and Expansion (1450-1770)

Ascension Parish Comprehensive Curriculum

Concept Correlation
           Unit 2:  Exploration and Expansion (1450-1770) 
Time Frame:  Regular 2 weeks; Block 1 week
	Big Picture: (Taken from Unit Description and Student Understanding)
· Europeans expanded over seas through conquest and colonization.

· The trans-Atlantic slave trade developed and resulted in many consequences.

· Technological innovation allowed for success in exploration.

· Commercial trade was established in Asia.

	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Debate an historical point of view, with supporting evidence, on an issue or event in world history (H-1A-H1) (Evaluation)
8

Propose and defend alternative courses of action to address an historical or contemporary issue, and evaluate their positive and negative implications (H-1A-H4) (Evaluation)
11

Conduct historical research using a variety of resources to answer historical questions related to world history and present that research in appropriate format(s) (visual, electronic, written) (H-1A-H5) (Analysis)
17

Analyze causes and effects in historical and contemporary world events, using a variety of resources  (H-1A-H6) (Analysis)
18

Explain the origins, developments, and consequences of the transatlantic slave trade between Africa and the Americas and Europe  (H-1C-H6) (Evaluation)
19

Identify major technological innovations in shipbuilding, navigation, and naval warfare, and explain how these technological advances were related to European voyages of exploration, conquest, and colonization (H-1C-H6) (Comprehension)
20

Describe major changes in world political boundaries between 1450 and 1770 and assess the extent and limitations of European political and military power in Africa, Asia, and the Americas as of the mid-eighteenth century  (H-1C-H8) (Evaluation)
23

Describe the goals and consequences of European colonization in the Americas     (H-1C-H9) (Evaluation)
25

Describe the European commercial penetration of Asia and the impact on trade (H-1C-H9) (Analysis)
26

Identify the influence of European economic power within Africa and its impact on other parts of the world (H-1C-H9) (Evaluation)
27

Describe and evaluate the significance and possible consequences of major technological innovations and trends  (H-1C-H15) (Evaluation)
52

Reflections

	Concept 1:  Exploration and Expansion

1.  Can students identify demographic, economic, and social trends in major world regions?

15.  Can students analyze the point of view of an historical figure or group in world history?

16.  Can students analyze or interpret a given historical event, idea, or issue in world history?

17.  Can students evaluate and use multiple primary or secondary materials to interpret historical facts, ideas or issues?

18.  Can students propose and defend alternative courses of action to address an historical or contemporary issue and evaluate their positive and negative implications?

19.  Can students conduct historical research using a variety of resources to answer historical questions related to world history and present that research in appropriate formats?

20.  Can students analyze causes and effects in historical and contemporary world events, using a variety of resources?

21.  Can students explain the role of the Renaissance spirit played in sparking the Scientific Revolution and the Age of Exploration?

22.  Can students explain the origins, developments, and consequences of the transatlantic slave trade between Africa and the Americas and Europe?

23.  Can students identify major technological innovations in shipbuilding, navigation, and naval warfare and explain how these technological advances were related to European voyages of exploration, conquest, and colonization?

24.  Can students describe major changes in world political boundaries between 1450 and 1770 and assess the extent and limitations of European political and military power in Africa, Asia, and the Americas as of the mid-eighteenth century?

25.  Can students describe the development of nation-states and major world powers?

26.  Can students describe the goals and consequences of European colonization in the Americas?

27.  Can students describe the European penetration of Asia and the impact on trade?

28.  Can students identify the influence of European economic power within Africa and its impact on other parts of the world?

29. Can students describe and evaluate the significance and possible consequences of major technological innovations and trends?


	*Activity 9:  The World in Comparison

GQ 1, 21, 27, 28
	17, 21, 23, 26, 27, 52
	

	
	Activity 10:  Nationalism and the Nation State GQ 16, 19, 20, 23, 29


	
	

	
	Activity 11:  Mapping Trade Routes in 1450 and the Age of Exploration GQ 1, 16, 


	18, 19, 20
	

	
	*Activity 12:  Religious Diffusion, Native Americans and Cultural Change

GQ 15, 16, 17,  18, 20, 26
	6, 7, 8, 11, 25, 52
	

	
	*Activity 13:  Mercantilism, Labor and Slave Trade

GQ 1, 17, 22, 26
	11, 19, 27
	

	
	*Activity 14:  Changing World Politics:  Analyzing Colonial Patterns 1450-1770

GQ 1, 15, 16, 20, 24, 25, 28
	23, 25


	

	
	Activity 15:  Effects of Colonization GQ 27, 28, 29
	23, 25, 26, 27
	


Unit 2 - Concept 1:  Exploration and Expansion

	GLEs

*Bolded GLEs are assessed in this unit



	6
	Analyze the point of view of an historical figure or group in world history (H-1A-H2) (Analysis)

	7
	Analyze or interpret a given historical event, idea, or issue in world history  (H-1A-H2) (Analysis)

	8
	Debate an historical point of view, with supporting evidence, on an issue or event in world history (H-1A-H1) (Evaluation)

	11
	Propose and defend alternative courses of action to address an historical or contemporary issue, and evaluate their positive and negative implications (H-1A-H4) (Evaluation)

	17
	Conduct historical research using a variety of resources to answer historical questions related to world history and present that research in appropriate format(s) (visual, electronic, written) (H-1A-H5) (Analysis)

	18
	Analyze causes and effects in historical and contemporary world events, using a variety of resources  (H-1A-H6) (Analysis)

	19
	Explain the origins, developments, and consequences of the transatlantic slave trade between Africa and the Americas and Europe  (H-1C-H6) (Evaluation)

	20
	Identify major technological innovations in shipbuilding, navigation, and naval warfare, and explain how these technological advances were related to European voyages of exploration, conquest, and colonization (H-1C-H6) (Comprehension)

	21
	Identify demographic, economic, and social trends in major world regions (H-1C-H7) (Comprehension)

	23
	Describe major changes in world political boundaries between 1450 and 1770 and assess the extent and limitations of European political and military power in Africa, Asia, and the Americas as of the mid-eighteenth century  (H-1C-H8) (Evaluation)

	25
	Describe the goals and consequences of European colonization in the Americas     (H-1C-H9) (Evaluation)

	26
	Describe the European commercial penetration of Asia and the impact on trade (H-1C-H9) (Analysis)

	27
	Identify the influence of European economic power within Africa and its impact on other parts of the world (H-1C-H9) (Evaluation)

	52
	Describe and evaluate the significance and possible consequences of major technological innovations and trends  (H-1C-H15) (Evaluation)


	Purpose/Guiding Questions:

· What countries grew as a world power due to exploration?

· What are the global consequences of the trans-Atlantic slave trade?

· How did the Renaissance and Reformation lead to exploration?

· What technological advances occurred to enable exploration?

· How did cultural diffusion occur?

· What were the consequences of exploration on native cultures? 
	Vocabulary:

· Nation state

· Columbian Exchange

· Reconquista

· Moors

· Jews

· Magna Carta

· Parliament

· Triangular Trade

· Caravel

· Astrolabe

· Mercantilism

· Bullion

· Commercial Revolution

· Joint stock company

· Westernization of world

· Transatlantic slave trade

· Colonization

· Middle Passage

· Cultural Diffusion

	Assessment Ideas:
· Newspaper/Commentary 

· Map/Graphic Organizer 
· Debate 
· Map/Debate 
· RAFT assignment
	Resources:

· Graphic organizer

· Maps

· Diagrams of slave ships

· Excerpt from The Life of Olaudah Equiano

· “The Great Disease Migration” by Geoffrey Cowley


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

**Essential Activities:  9, 10, 11,12, 13, 14
**Optional Activities:  15
Activity 9: The World in Comparison (CC Unit 1, Activity 1) 

(GLEs: 17, 21, 23, 26, 27, 52)
Establish a class newspaper or TV commentary.  Students should publish their work in Microsoft Publisher or a similar program.  Ask reporters to research, using a variety of sources, important events, places, etc during the Age of Exploration. They should also identify demographic, economic, and social trends in these major world regions (include the various perspectives of Europeans, Africans and Native Americans). Assign one member of the reporting pair as editor to review writings/oral reporting for accuracy before printing/presenting the information for release.

The following topics could be included:

· The Roman Catholic Church and the emerging reform movements

· The population pressures and the growth of cities

· The rise of national identities in Spain, Portugal, France, and England

· The domination of trade by Italian city-states and their promotion of the Renaissance

· The trade between West African kingdoms and North Africa and with the Middle East

· The thriving economies of the Aztecs and Incas in the Americas

· The effects of the transatlantic slave trade on all countries involved

· The introduction of European based diseases on native cultures

· The rise of Christianity through the New World and Asia

· The penetration of European commercialization in Asia
· The significance/consequences of technological innovations and trends
Encourage students to incorporate political cartoons into the newspapers depicting the attitudes of the conquerors, Native Americans, African slaves, Chinese, Indians, or the Europeans.

If the TV commentary format is used, while one pair of students is presenting the other students should use split-page notetaking (view literacy strategy descriptions) to record the information for further reference (see the Split-Page Notetaking Guide:  TV Commentary

BLM).   If the newspaper format is used, copies of each newspaper should be distributed to every student along with the split-page notetaking blackline master.  Have the students compare notes with a partner.  The teacher should answer any questions and provide clarification.   

Have students incorporate original political cartoons into the newspapers or TV commentary depicting the attitudes of the conquerors, Native Americans, African slaves, Chinese, Indians, or the Europeans.
Activity 10: Nationalism and Nation-States (GLEs: 7, 24)

Materials List:  map of Europe in 1500 illustrating the nation-states
Review the definition of a nation—a people sharing culture and language occupying a specific region. Then review the definition of a state—an area bounded by a single government. Finally, define nation-state. Ask students if they can think of a country that has more than one nation within its boundaries. Ask them if they can name a nation today that does not have a state.

Provide a map of Europe in 1500 illustrating the creation of nation-states ( European Map in 1500 AD ) Ask students to explain: Why were Germanic peoples so divided? Why did now-meaningless social class structures such as feudalism last so long in the Holy Roman Empire? Ask students to describe the importance of the following:

· In Spain: the Reconquista, expulsion of the Moors and Jews, union of Aragon/Castile

· In England: Henry II, Magna Carta, Hundred Years War, rise of Parliament

· In France: Philip Augustus, Hundred Years War, Joan of Arc, removal of English claims  

Activity 11: Mapping Trade Routes in 1450 and the Ages of Explorers (Teacher Modified, CC Unit 1, Activity 3) (GLEs: 18, 19, 20)

Provide students with an outline map of Eurasia (circa 1450). Ask students to locate places important in the silk and spice trade, including the Silk Road, Arab trade routes, Italian city-states, and Constantinople. Then have them write on the back of the map why the fall of Constantinople (1453) had such an impact on Europe.

Have the students create lists of fifteenth- and sixteenth-century European explorers (such as Dias, da Gama, Columbus, Vespucci, Cabot, Cartier, Champlain, Magellan, Cook, Cortes, Prince Henry, Drake, Polo, Pizzaro, etc.), indicating the country they represented and the lands explored, innovations, or discoveries they made. They may gather data on a graphic organizer like the following: 

	Explorer
	Dates
	Country of Origin
	Discovery

	
	
	
	

	
	
	
	

	
	
	
	


Discuss the ramifications of technological advancements and trends and both the positive and negative consequences of those advancements.  Topics discussed should include: the astrolabe, compass, caravel, joint stock companies, entrepreneurs, bullion, and westernization of the world.

Have students create a timeline depicting the Age of Exploration.  Create color-coded flags to denote the different countries with the explorer’s name and area he claimed to mark the date of the discovery. For example, all the French explorations could be colored blue with the individual name of the explorer and what land he claimed denoted on each flag placed on the timeline.  After the timeline is complete, have students study the timelines and draw some conclusions about the Age of Exploration (e.g. Spain dominated the early years of exploration in the New World with claims throughout the Americas, whereas France and England started much later and claimed lands mainly in North America).   
Activity 12: Religious Diffusion, Native Americans and Cultural Change (CC Unit 1, Activity 4) (GLEs:  6, 7, 8, 11, 25, 52)

To introduce this activity, write the following an alternative-viewpoints SPAWN prompt (view literacy strategy descriptions) on the board or an overhead transparency:
Imagine you are a missionary traveling to the New World in the 1600s.  Why is it important for you to convert Native Americans and how do you plan to communicate with people who speak an unknown language?  Does it make a difference if you are a Spanish or English missionary?

Allow students ten minutes to write their answers.  Have the students share their answers with the class.    

Native Americans had an established social and political system when they first came into contact with Europeans. Divide the class into small groups of three or four members. Using evidence to support their point of view, have the groups debate the following from the perspectives of both Europeans and Native Americans:  

· Why did Europeans assume that Native Americans should live like Europeans? 

· Did Europeans have a right to attempt the destruction of the Native American culture? 

· Did Europeans have a right to claim lands in the New World? 

Ask students to assume the role of missionaries traveling to the New World in 1600. Have them analyze the point of view of this group in world history by asking the following:

· Why is it important for you to convert Native Americans? 

· Does it make any difference to your motivations if you are Spanish or English? 

· How do you plan to communicate with people who speak an unknown language? 

· What will be the effect of conversion on the natives?

Native Americans had an established social and political system when they first came into contact with Europeans. Divide the class into small groups of three or four members. Using evidence to support their point of view, have the groups debate the following:  

· Why did Europeans assume that Native Americans should live like Europeans? 

· What happened to Native American cultures? 

· Did Europeans have a right to claim lands in the New World? 

· What role did technological advancements play in colonization?

· Have the groups argue this situation from the perspectives of both Europeans and Native Americans. Each group should present their perspectives to the class. 

To aid students in their arguments provide them a copy of “The Great Disease Migration,” by Geoffrey Cowley.  Students should read the article and answer teacher generated questions.

Now, from a Native American perspective, assign each group a particular culture in a specific geographical area (e.g., New England colonies, New France, Spanish colonies in the Caribbean or Mexico) that was a part of European exploration in the New World and have them propose and defend an alternative course of action to address the issue of colonization, evaluating the positive and negative implications. 

Use the RAFT (view literacy strategy descriptions) writing strategy to conclude this activity.  This literacy strategy is a form of writing that allows students to demonstrate information learned by giving them the freedom to project themselves into unique roles and look at the content from different perspectives.  By incorporating these unique roles and perspectives, RAFT writing helps students to explain processes, describe a point of view, envision a potential job or assignment, or solve a problem.  This form of writing should be both creative and informative.

Ask each group to compose the following RAFT:


R – Role:  Native American perspective


A – Audience:  king of a European country


F – Form:  letter to the king


T – Topic:  propose and defend an alternative course of action to colonization, 

       evaluating the positive and negative implications.  

Student groups should orally present their letters to the class.  Display the RAFT letters on a thematic bulletin board. 
Activity 13: Mercantilism, Labor and Slave Trade (CC Unit 1, Activity 5) 

(GLEs: 11, 19, 27)

Spain acquired vast quantities of gold and silver from the New World. Ask students to hypothesize through discussion where the Spanish would secure goods they wished to consume. What happens to prices if consumers (wealthy Spanish) have more money to spend than there are products to consume? What is the relationship between inflation and the supply of money? 

Mercantilism was the driving force behind colonial trade policy. Ask the class to work in small groups to explain and then report out by group their responses to the following: Why were the English and French so insistent upon limiting products made in the colonies? What might have been the result had mercantilism been successful and the English had acquired all of the gold?

Ask students to discuss consequences of the transatlantic slave trade. The discussion must include the following:

· morality of slavery

· rigid social class systems

· disruption of African communities

· mixed cultures of the Caribbean area (African, European, and Native American)

Provide students with information regarding slave reparations.  Lloyd’s of London in Great Britain is currently being sued for activities which occurred during slavery while Aetna in America has issued an apology but has offered no reparations.  Students should also read an excerpt from The Life of Olaudah Equiano (or another primary reading from the perspective of a slave) and answer questions. After reading various primary and secondary documents, students should debate the issue of slave reparations. 

Ask students to locate, on an outline map of the Atlantic World in 1700 (Atlantic World of 1700 AD ), slave ports on the west coast of Africa and common delivery ports in the New World.  Using the maps and information in student texts or teacher-provided handouts, have the students draw at least three of the common “triangular trade routes” between Africa, the New World, and Europe.  Use a different color for each trade route and label the goods transported along each route.   

Provide students with diagrams of slave ships (picture of slave ship 1 and  picture of slave ship 2).  Have students relate the design of the slave ships to the death toll of slaves during the Middle Passage across the Atlantic Ocean.  

Activity 14: Changing World Politics: Analyzing Colonial Patterns 1450–1770 (Teacher Modified, CC Unit 1, Activity 6) (GLE: 23, 25)

Lecture on European colonization in the New World.  After the lecture students should be provided with a series of maps or atlases of world history for class study.  Include world political maps for 
· the known world in 1450 (known world in 1450 AD),

· colonial claims in 1550 (Colonial Claims in 1550 AD ),

· colonial claims in 1650 (Colonial Claims in 1650 AD ) , and

· European colonies in 1750 (European Colonies in 1750 AD).

Have students study and compare the four maps in order to make observations of changes in colonial patterns. To facilitate the class discussion, ask the following questions: 

· How did the defeat of the Spanish Armada impact colonial empires? 

· Why were the English so aggressive in establishing colonies? 

· Why were the Dutch and the English competitors? 

· Why were the Portuguese doomed to decline as a colonial power? 

· Why were the Dutch so active in navigation and commerce?

Based on a map of European colonies in 1750, ask students to explain the location of the following colonial claims:

· Portuguese—Angola, Mozambique, Goa, Macao, Brazil

· Why were the Portuguese so successful early on in India and China? 

· Why were the Portuguese unable to maintain this vast empire?  

· Why did the Portuguese have so few claims in the New World? 

· French—Louisiana, Canada, Caribbean

· Why was French control in North America so expansive? 

· Why was the French influence less than that of the English?  

· Why did the French have better relations with the Native Americans than England and Spain?

· British—American colonies, Caribbean, India 

· Why were the British such avid colonizers? 

· How did private companies (e.g., the Hudson Bay Company and the British East India Company) promote the British empire?

· Spanish—Central and South America, Philippines, Africa

· Why were the Spanish handicapped by the discovery of so much gold in the New World? 

· How were the Spanish able to maintain so vast an empire for so long?

· What signaled the decline of Spain’s dominance of the New World?

Students should choose between the following two activities:

Have students role-play a discussion among explorers of each nation listed above; have them argue for their national interests as well as their personal ones. Also, have them critique their approaches to colonialism.  After all arguments are presented, have students respond to the following journal prompt:  I believe __________(European country) was the most humane in their treatment of the native people they conquered because…..
Divide the class into two groups to discuss the positive and negative aspects of European colonization. One group will view colonization through the eyes of European colonizers and the other group will view colonization through the eyes of native people being colonized. They can discuss any of the above-mentioned aspects of colonization

Activity 15: Effects of Colonization (GLEs: 11, 25, 26, 27)

Materials List:  Colonization Chart BLM, map of world languages, map of world religions     
Based on information gathered through teacher lecture and/or student research, have the students complete a graphic organizer (view literacy strategy descriptions), indicating the areas colonized by Spain, France, and England and the purpose and consequences of this colonization.  (See Colonization Chart BLM and sample below)

	European Country
	Areas

Colonized
	Purpose of

Colonization
	Consequences



	Spain
	North and South America

Caribbean


	Self-sustaining colonies

convert natives to Christianity; expand absolute power of the monarchy; acquire gold and precious metals
	Political: Continued dominance by the Church-Inquisition; colonies failed to benefit from changes taking place in Europe and English colonies

	
	
	
	Social: No development of middle class at home or in colonies; rigid social class system

	
	
	
	Economic: Gold flooded Spain creating inflation in 1550


When completed, guide discussion comparing the interests (goals) of the colonizing nations and their impact on the New World.  Later add the Dutch and the Portuguese to the Colonization Chart and ask students to explain why their impact was minor in the Americas and significant in Africa, India, and Indonesia. 

Provide students with a linguistic map of the world today (map of world languages).  Ask them to explain how those particular patterns of language were created. Follow with a religious map of the world and ask the students to explain why religious change occurred in some areas and not in others (e.g., Spanish colonies versus India - map of world religions).

Conduct a discussion where students express their opinions about the Age of Exploration and Colonization. Make a list of positive and negative aspects of European colonization including the following:

· spread of technology

· commercialization of agriculture (plantations)

· disease

· proselytizing religion (religious conversion)

· political traditions

· slavery

Resources

 List of websites on the early European explorers:

http://panorama.harrison.k12.co.us/mcdowell/Webpage/explorers.htm  
· Good chart of the explorers:
http://www.mce.k12tn.net/explorers/explorers.htm 
· Good site for quizzes:  
http://www.mce.k12tn.net/explorers/explorers_start.htm 
· Biographies, timelines, etc.:  

http://www.mariner.org//educationalad/ageofex 
· Extensive list of explorers associated with sponsoring countries:  

http://www.chenowith.k12.or.us/tech/subject/social/explore.html

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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