3rd Grade Social Studies: Unit 2: Changes in Louisiana’s Landscape over Time


 Comprehensive Curriculum Assessment Documentation and Concept Correlation

Unit 2:  Changes in Louisiana’s Landscape over Time
Time Frame:  Approximately 3 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Louisiana’s physical environment has changed over time because of a variety of factors (natural disasters, human modification, erosion, etc).

· Louisiana has different geographical features.  

· Land use varies throughout the state.

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Construct a chart, line graph, or diagram to display geographic information. (Synthesis)
6

Identify and describe the human and physical characteristics of places in       

Louisiana (Comprehension)
10

Describe how people and the

physical environment have changed

over time in Louisiana based on

given information (e.g., bridges,

levees and houses) (Comprehension)

11

Use maps, charts and pictures to

describe how places in Louisiana are 
different (e.g. land use, vegetation, architecture) (Comprehension)
12

Identify examples of physical processes affecting Louisiana (e.g., coastal erosion,    river changes)  (Knowledge)
13

Identify and explain ways in which people in Louisiana modify the physical environment to meet basic needs and achieve certain purposes (e.g., clearing land  for urban development) (Comprehension)
19



	Concept 1: Human and Physical Characteristics

4. Can students describe   

    the human     

    characteristics of places    

    in Louisiana?

6.  Can students describe    

     ways in which people     

     in Louisiana have     

     modified the physical     

     environment over time    

     to meet basic needs?


	*Activity 11:  Human Characteristics of Place

GQ  4
	10
	

	
	Activity 12:  H and P Bingo

GQ  4, 6
	10
	

	
	*Activity 13:  Community Paragraphs

GQ  4, 6  
	10, 19
	

	
	*Activity 14:  Louisiana Land Use

GQ  4, 6
	12
	

	
	*Activity 15: Louisiana Physical Features   

GQ  4, 6 
	20, 47
	

	Concept 2:  Physical Processes and Human Interactions

5.  Can students explain     

     how people and the        

     physical environment 

     have changed over time     

     in Louisiana?

6.  Can students describe        

     ways in which people    

      in Louisiana have   

      modified the physical    

      environment over    

      time to meet  basic    

      needs?

7.   Can students name     

      examples of physical     

     processes affecting          

     Louisiana?


	*Activity 16:  The Disappearing Coastline

GQ  5, 6
	6, 13
	

	
	*Activity 17:  From Old to New

GQ  5, 7 
	11, 19
	

	
	*Activity 18:  Human-Environment Interaction

GQ  6, 7
	19
	


Unit 2 – Changes in Louisiana’s Landscape Over Time

Concept 1:  Human and Physical Characteristics

 GLEs:

*Bolded GLEs are documented.

10 Identify and describe the human and physical characteristics of places in       

            Louisiana (Comprehension)

12        Use maps, charts and pictures to describe how places in Louisiana are 

            different (e.g. land use, vegetation, architecture) (Comprehension)
	Guiding Questions
4.   Can students describe the human    

       characteristics of places in Louisiana?

6.   Can students describe ways in which 

      people in Louisiana have modified the

      physical environment over time to meet 

      basic needs?


	Assessment Ideas
· TMT

· Draw a picture of your community and label human and physical characteristics.



	Key Concepts

· Ways in which people in Louisiana modify the physical environment to meet basic needs.
· Ways human have adapted to the physical environment in Louisiana.
· Identification and description of natural resources in Louisiana.

	Recommended Vocabulary
1. human characteristics                                  2. physical characteristics



	Textbook Correlation
· None



Instructional Strategies

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 11:  Human Characteristics of Place (CC Unit 2) (GLE 10)

Materials List: old newspapers, Louisiana magazines, various Louisiana maps, Physical and Human Characteristics of Place BLM, Human and Physical Characteristics BLM

Conduct a class discussion of the concepts physical and human characteristics of place. Have students brainstorm (view literacy strategy descriptions) a list of human and physical characteristics of an area. Using the samples below and others like them, ask students to mark each phrase with a P if the item is a physical characteristic of place, or an H if it is a human characteristic of place.  (See the Physical and Human Characteristics of Place BLM and sample below.)

____1. The Atlantic Ocean 
   

____2. The State Capitol


____3. Freedom in the United States


____4. Spicy hot curry dishes

____5. The Louisiana Delta


Have students defend their answers. Discuss their responses, and reinforce their knowledge of the concept definitions.

Have students do the following as they identify physical and human characteristics of places in Louisiana:

· Look through old Louisiana newspapers and magazines for articles and illustrations of examples of physical and human characteristics.

Write a paragraph describing the physical and human characteristics of their community. 
· List the physical and human characteristics displayed on a variety of different types of Louisiana maps provided by the teacher or located by the students via reliable Internet resources. (See Unit 1, Activity 1 and Activity 2) 

· Complete a word grid (view literacy strategy descriptions) for various human and physical characteristics of places in Louisiana. Teachers should add or delete characteristics as needed. (See Human and Physical Characteristics BLM and sample below.)

	
	Human Characteristics
	Physical Characteristics

	Catahoula Lake
	
	+

	Freedom of Religion
	+
	

	Creole Dish
	+
	

	Old State Capitol Building
	+
	


Activity-Specific Assessment:  Provide students with two maps of Louisiana. Label the first map “Human Characteristics of Places in Louisiana” and label the second map “Physical Characteristics of Places” in Louisiana. Students will correctly identify human and physical characteristics of places of Louisiana on the appropriate maps. Students will label each map with at least 10-15 of the human and physical characteristics listed below. 

Human Characteristics of Places in Louisiana

1. language

2. newspapers

3. religion

4. arrival of Acadians

5. politics

6. hunting

7. Mardi Gras

8. quilting

9. Battle of New Orleans

10. dog trot home

11. cajun cooking

12. fishing

13. forestry

14. oil industry

15. teaching

Physical Characteristics of Places in Louisiana 

1. Mississippi Delta
2. Gulf of Mexico
3. rich soil
4. Kisatchie  Forest
5. cotton
6. crawfish
7. marshland

8. lakes

9. bayous

10. alligators

11. Mississippi River

12. Louisiana coast line

13. salt mines

14. ducks

15. Red River

To make this activity fit the students’ real world, teachers should use proper names of places that children are aware of in their communities or nearby areas.

Activity 12:  H and P Bingo (GLE 10)

Provide students with a sheet of paper divided into squares labeled with either H or P. Students should cut each of the squares apart to use with the H and P Bingo.

Also provide students with another sheet of paper divided with each square will be labeled with human (H) or physical (P) characteristics. As the teacher calls out the characteristics, the students will place either the H or the P over the characteristics. The first person to bingo will have their card checked by the teacher to verify they have correctly identified each characteristic. 

	H
	P
	H
	P

	 P
	H
	P
	H

	H
	P
	H
	P

	P
	H
	P
	H

	H
	P
	H
	P


	Religion
	Delta
	Mississippi River
	Growing

cotton
	Forestry

	Politics
	Marsh
	Crawfish Festival
	Railroads
	Dogtrot house

	Democratic
	Ducks
	Language
	Republican
	Growing Soybeans

	Hunting
	History
	Soil
	Cattle pastures
	Mardi Gras

	Hot weather
	Battle of New Orleans
	Alligators
	Language
	Gulf of Mexico


*Activity 13:  Community Paragraphs (CC Unit 2) (GLEs 10, 19)

Materials List:  encyclopedias, Internet use

Have students search textbooks, encyclopedias, and the Internet to discover information about communities. Give students the opportunity to show their understanding of rural and urban communities using RAFT writing (view literacy strategy descriptions).  


Role: A student who lives in a rural or urban community


Audience: A student moving from a suburban community


Form:
A letter


Topic: Communities in rural or urban community
This form of writing gives students the freedom to project themselves into unique roles and look at content from unique perspectives. From these roles and perspectives, RAFT writing has been used to explain processes, describe a point of view, envision a potential job or assignment, or solve a problem (Fisher & Frey, 2003). It’s the kind of writing that when crafted appropriately should be creative and informative. RAFT is an acronym that stands for:


R – Role (role of the writer)


A – Audience (to whom or what the RAFT is being written)


F – Form (the form the writing will take as in letter, song, etc.)


T – Topic (the subject focus of the writing)

Sample student letter:
Dear Joe,

I am glad that you are moving to the country to live. I have lived here all my life. I know it will be different from the city. We have a small farm. We raise chickens and cows, and have a large garden. I help my father and mother grow vegetables. During the summer we take our vegetables to the grocery store and sell them. 

Sincerely,

Sam

When students are finished, have them share their letters with the class. Allow students to compare their communities using a simple T-chart. As students share their paragraphs, encourage the class to guess the community written about. Ask students to identify the type of community where they live. Ask them if they have visited both types of communities. If so, do they feel it makes the community easier to recognize?
  

Next, discuss with students that a place has its own characteristics. Discuss with the class what makes a place different, such as: 
· Why is it a special place for some people? 
· What does it look like? 
· Did something important take place there? 
· What land features are nearby? 
· What types of people live in this area? 
· What do they do for a living? 
· Is the architecture or industry different from the town or city nearby? 
Teachers should stress the differences between human and physical characteristics of place. Physical characteristics include animal life, types of soil, temperature, rivers, lakes, gulfs, delta, marsh, and swamps. Human characteristics include land use, communication, religion, industries, leisure time, homes, food, language, how people make a living, type of government, politics, and historical events. 

To extend this lesson, ask students what they think the land looked like in the local area several years ago. What are various ways in which people have changed the environment? (road building, flood control, building bridges and dams, bulldozing hillsides, etc.)

*Activity 14: Louisiana Land Use (CC Unit 2) (GLE  12)

Materials List: Louisiana regional maps, colored pencils or markers, drawing paper

Create four columns on the blackboard labeled land use, culture, vegetation, and architecture.

	Land use
	Culture
	Vegetation
	Architecture 

	Oil wells
	Zydeco music
	Rice
	Dog Trot 

	Cattle
	Cajun and Creole cooking
	Soybeans
	Lacy cast iron work

	Ports of Louisiana
	French language
	Trees
	Plantation homes

	Hunting 
	Jazz Music
	Sweet potatoes/yams
	Courtyards


Have students complete a chart (see above example) listing different ways for land use, culture, types of vegetation, and architecture found in Louisiana. Remind students that the culture of a group is made up of the customs and beliefs that its members share. Culture can be seen in clothing and heard in their language and music. 

Provide students with blank Louisiana regional maps that have been divided into the five regions. (See Unit 1, Activity 2.) Have students draw pictures to represent land use, vegetation, and architecture on their maps in the regions they belong. Display students’ maps in the classroom or school hallway. 

*Activity 15: Louisiana Physical Features (CC Unit 3) (GLE 20, 47)

Materials List: poster paper, teacher-made map of Louisiana, individual teacher-made maps of Louisiana for each student

Create a large map of Louisiana on poster paper. Make desk copies for individual students. Ask students to describe and locate the different land features found throughout the state. Direct students to divide the state into regions, and then draw the regions and land features on their maps. Students will locate the following features: Lake Pontchartrain, Mississippi River, Gulf of Mexico, Pearl River, Red River, Sabine River, Driskill Mountain, Kisatchie Hills, and Port of New Orleans. Have students compare this map to other maps (from previous activities) on the early settlements. Have students identify why settlers would have made the choices of settlement that they did.

· What physical features of the particular area were appealing?  

· What physical features of the area were challenges?  

· What natural resources were available and how did settlers use them (e.g., forests provided material for housing, etc.)?

· How did the settlers modify the area? 

· Were settlers concerned about the environment?  

Have students write an informal essay using one of the above questions as a focal point.
Unit 2:  Changes in Louisiana's Landscape Over Time

Concept 2:  Physical Processes and Human Interactions

GLEs
*Bolded GLEs are documented.

            6
Construct a chart, line graph, or diagram to display geographic information. 


(Synthesis)
11
Describe how people and the physical environment have changed over time in Louisiana based on given information (e.g., bridges, levees and houses)  (Comprehension)

13
Identify examples of physical processes affecting Louisiana (e.g., coastal erosion, river changes)  (Knowledge)

19
Identify and explain ways in which people in Louisiana modify the physical environment to meet basic needs and achieve certain purposes (e.g., clearing land for urban development) (Knowledge)
	Guiding Questions
4. Can students explain how people and the physical environment have changed over time in Louisiana?

5. Can students describe ways in which people in Louisiana have modified the physical environment over time to meet basic needs?

6. Can students name examples of physical processes affecting Louisiana?

	Assessment Ideas
· TMT 

· Activity Specific Assessments-Activity 16

	Key Concepts

· Ways in which people in Louisiana modify the physical environment to meet basic needs.
· Ways human have adapted to the physical environment in Louisiana.
· Identification and description of natural resources in Louisiana.

	Recommended Vocabulary
1. coastline                                                  2. coastal wetlands                       3. environment   

4. human-environment interaction              5. interview



	Textbook Correlation
· Louisiana – pg. 104




Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 16:  The Disappearing Coastline (CC Unit 2) (GLEs  6, 13)

Materials List: Louisiana physical map transparency, overhead projector, student copies of Louisiana physical maps, blue crayons or colored pencils, Louisiana’s Disappearing Coastline BLM

Display a transparency of a physical map of Louisiana on an overhead projector. Give students their own personal copy of a physical map of Louisiana. Have the students use a blue crayon or colored pencil to trace the outline of the coast of Louisiana on their personal maps. The teacher should complete this task on the overhead map also. Ask students why they think rivers, lakes, and the Louisiana coast are important to the people of Louisiana. Write student answers on the board or chart paper. Explain that the Louisiana coastal wetlands are at risk because of coastal erosion, and that the coast of Louisiana is retreating. Have students trace the coastline of Louisiana about 1/4 inch inside the border of Louisiana. Model this task using the overhead projector. Ask students to explain what they see is happening to the coastline. Continue this until about one inch has been colored blue and modeled on the transparency for student understanding. 
On the blackboard or overhead transparency list the following causes of coastal erosion: rise of sea level, tides, storms, hurricanes, and animals such as the nutria. Have students complete a graphic organizer (view literacy strategy descriptions) or chart like the one below identifying the damage to the environment, economy, and quality of life of Louisiana. (See the BLM on Louisiana’s Disappearing Coastline and sample below.) Then have students explain why it is important to preserve Louisiana’s environment, economy, and quality of life. Students can also use the software Inspiration© to create their graphic organizers.
	
	Damage to the environment
	Damage to the economy
	Changes in the quality of life

	Rise of sea level
	
	
	

	Tides
	
	
	

	Storms
	
	
	


To extend this activity, have students think back to Hurricanes Katrina and Rita. Ask students to identify ways that Katrina and Rita have changed the environment, economy, and quality of life for the people of Louisiana. 

*Activity 17:  “From Old to New” (CC Unit 2)  (GLE  11, l9)

Materials List: old and new photographs of Louisiana and of local communities, copies of student-developed interview questions 

Before this activity, the teacher will need to have various photographs, old and new, available of both Louisiana and of the local communities where the students live. Display these around the classroom for students to view. Give students time to study the photographs in groups of three so they can discuss the changes they see from photograph to photograph. Bring the students together for a classroom discussion. Have students explain the various ways that Louisiana and their community have changed. Have them brainstorm (view literacy strategy descriptions) ways that people affect or change the environment in their day-to-day living. Ask students if any of the photographs show environmental changes and possible causes for the changes. 

Discuss with students how to conduct an interview. Then have students interview a grandparent, parent, or other elder resident of the community to find out ways Louisiana and their community have changed through the years. As a class, have students create a list of five to seven interview questions to use in their interview. Provide students with a copy of the questions to use for their interviews. The teacher should give the students four or five days to complete the interviews. Have students share their findings with the class. The teacher should close the classroom discussion by having students write a short paragraph describing how the physical environment has changed over time.


*Activity 18:  Human-Environment Interaction (CC Unit 2) (GLE 19)

Materials List: old textbooks, newspapers, and magazines; Internet access; coat hangers, yarn, or thread; chart paper (optional); Human-Environment Interaction BLM, overhead projector (optional)

Have students write creatively by using a SPAWN writing (view literacy strategy descriptions) activity.  SPAWN is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternative Viewpoints, What if? and Next). These categories can create numerous thought-provoking and meaningful prompts related to any topic. The teacher begins by targeting the kind of thinking students should be exhibiting. Next, the teacher selects a category of SPAWN that best accommodates the kind of thinking about the content students should exhibit. The teacher presents the SPAWN prompt to the students by writing it on the board or projecting it from an overhead projector. Prompts may be used before or after new content is presented. The teacher should allow students to write their responses within a reasonable period of time. Students should be asked to copy the prompt in their notebooks before writing their responses. Since this is not formal writing, it should not be graded as such. Instead, give students credit for completing responses. SPAWN writing should be a tool students can use to reflect on their developing disciplinary knowledge and critical thinking. 
To begin a discussion on the ways in which people in Louisiana modify the environment, have students reply to the following SPAWN prompt: If you had super hero special powers to change the environment of Louisiana, what would you change? Then explain why. Have students write a response to the prompt in their learning logs. (view literacy strategy descriptions)   Give students about ten minutes to respond to the prompt then have them share what they have written. As students give their responses, write the changes on the board or chart paper. Use these responses to introduce to the students the idea that humans and their environment interact with each other. For example, rain can cause floods, but dams can be built to prevent them; people cut down trees and build houses; and people plant flowers. Ask students to brainstorm (view literacy strategy descriptions) ways in which they interact with their environment at home, at school, and at play. 

Have students demonstrate their understanding of human-environment interaction by listing on a graphic organizer (view literacy strategy descriptions) the ways the environment has affected them and the ways they have affected the environment. (See the Human-Environment Interaction BLM.)

Ask volunteers to share their lists with the class, including experiences they have had. Have students search textbooks, newspapers, magazines, and Internet for photographs that illustrate human-environment interaction. Use these illustrations to create simple wire-hanger mobiles and display them in the classroom. Students may also write a paragraph about one way humans affect the environment in Louisiana, explaining the positive and negative aspects of these human actions. Have students debate whether people have greater impact on the Earth or the Earth has greater impact on people.
Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).



Activity Specific Assessment


Use a rubric to assess students’ interviews and paragraphs.
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