4th Grade ELA – Read All About It – Unit 1



 Comprehensive Curriculum Correlation

Unit 1:  Read All About It

Time Frame:  Approximately 5 weeks 
	  Big Picture: (Taken from Unit Description and Student Understanding)
· Responses to literature can be made for a variety of texts.
· Story elements and genre characteristics enable a reader to gain comprehension of the text.

· Writers use story elements and literary devices to compose personal narratives with correct grammar usage.  
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	Guiding Questions
	Activities
	GLEs

	1.  Can students use graphic 

     organizers to compare/contrast a 

     variety of text including fiction 

     and nonfiction?

2. Can students respond to text using 

    prior knowledge and life 

    experiences?

3. Can students identify the characteristics of        
    various genre?
4. Can students describe a 

    character’s traits, actions, 

    relationships, and motivation?

5. Can students use “pre-reading-” 

    and “during reading-” 

    comprehension strategies as they   

    read and respond to various 

    genre?

6. Can students analyze and      

    write personal narratives and   

    written responses using correct 
    standard English usage and parts 
    of speech?

	Activity 1: Daily Independent Reading (Ongoing) 
	9,10

	
	Activity 2: Daily Vocabulary (Ongoing)
	2, 3

	
	Activity 3: Daily Writing Activities (Ongoing)
	20e, 21, 22, 23b, 24, 26b

	
	Activity 4: Daily Language (Ongoing)
	31a, 31b, 31c, 31d

	
	*Activity 5: Genre … Is French for Type or Kind

GQ 1
	12, 14e

	
	Activity 6:  Define Genres Using Graphic Organizers

GQ 1,2,3,5
	11, 13, 14d, 14e

	
	*Activity 7:  Before Reading/Comprehension Activity 4
GQ 2, 3, 4, 5, 6


	5a, 5c, 5d, 11, 13, 14b, 14d, 14e

	
	*Activity 8: During Reading  

GQ 1, 2, 4, 5, 6

	5a, 7, 8, 9, 14b, 14d, 14e

	
	*Activity 9:  Examine Elements

GQ 1, 4, 6
	5b, 5c,7, 14c, 20e, 21, 31a

	
	*Activity 10: Reading Like a Writer

GQ 3, 4, 5, 6
	5a, 11, 13, 14b

	
	*Activity 11:  Critical Thinking Written Response: The Gardener
GQ 2 ,4, 5, 6  
(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)
	4, 8, 14b, 14c, 19e

	
	*Activity 12:  Critical Thinking Written Response:  The Case of Pablo’s Nose     GQ 2, 4, 5, 6
(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)


	7, 8, 14b, 19e, 30b

	
	*Activity 13:  Critical Thinking Written Response:  One Grain of Rice

GQ 2, 4, 5, 6

(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)
	14a, 14b, 14c, 14e, 21

	
	Activity 14: Analyzing Personal Narratives
GQ 6

	21, 22, 24

	
	*Activity 15:  Write On/Composition Activity 2

GQ 6
	20a, 20b, 20c, 20d, 23a, 23b, 23c, 23d, 23e, 23f, 23g, 24, 27, 28, 30a, 30b, 31a, 31b, 31c, 31d, 34, 38

	
	Activity 16: Word Recognition Activities 

	1,2

	
	Activity 17: Fluency Activity 2
	9, 10

	
	Activity 18: Vocabulary Development Activity 2 


	Review Skill of 3rd GLE 6b

	
	Activity 19: Grammar and Conventions Activity 2 

GQ 6
	28

	
	Activity 20: Grammar and Conventions Activity 3 

GQ 6

	29


	DOCUMENTATION


	GLEs
	GLE Description
	Date and Method of Assessment

	4
	Adjust speed of reading to accomplish purpose based on text 

complexity (ELA-1-E3) (Comprehension)
	

	5a
	Identify a variety of story elements, including the impact of setting on character (ELA-1-E4) (Analysis)
	

	5b
	Identify a variety of story elements, including multiple conflicts (ELA-1-E4)(Comprehension)
	

	5c
	Identify a variety of story elements, including first- and third-person points of view (ELA-1-E4)(Comprehension)
	

	11
	Compare and contrast stories/tales from different cultures and explain the influence of culture on each tale in oral, written, and visual responses (ELA-6-E1) (Analysis)
	

	13
	Identify and explain the defining characteristics of various types of literature, including the myth and the legend (ELA-6-E3) (Comprehension)
	

	14a
	Demonstrate understanding of information in grade-appropriate texts by sequencing events and

steps in a process (ELA-7-E1) (Application)  (Focus: sequencing events)
	

	14e
	Demonstrate understanding of information in grade-appropriate texts by comparing and contrasting story elements or information within and across texts (Application) (ELA-7-E1)
	

	24
	Develop paragraphs and compositions of at least three paragraphs using the various modes (i.e. description, narration, exposition, and persuasion), emphasizing narration description (ELA-2-E4) (Application) (Focus:  narrative)
	

	28
	Use standard English punctuation, including apostrophes in contractions and in the possessive case of singular and plural nouns (ELA-3-E2) (Application) (Focus: contractions)
	

	30b
	Write using standard English structure and usage, including avoiding writing with sentence fragments and run-on sentences (ELA-3-E3) (Application)
	

	31a
	Apply knowledge of parts of speech in writing, including selecting and using common interjections appropriately (ELA-3-E4) (Application)
	


Grade 4 

English Language Arts

Unit 1:  Read All About It

Unit 1 Grade-Level Expectations (GLEs)

Highlighted area is focus of GLE within this concept.

	GLE #
	GLE Text and Benchmarks

	02.
	Determine the meaning of unfamiliar words using knowledge of word origins and inflections (ELA-1-E1)(Comprehension)

	03.
	Determine word meanings, word choices, and pronunciations using a broad variety of reference aids such as dictionaries, thesauruses, synonym finders, and reference software (ELA-1-E1) (Application)

	04.
	Adjust speed of reading to accomplish purpose based on text complexity (ELA-1-E3) (Comprehension)

	05a.
	Identify a variety of story elements, including the impact of setting on character (ELA-1-E4) (Analysis)

	05b.
	Identify a variety of story elements, including multiple conflicts (ELA-1-E4)(Analysis)

	05c.
	Identify a variety of story elements, including first- and third-person points of view (ELA-1-E4)(Comprehension)

	05d.
	Identify a variety of story elements, including development of theme (ELA-1-E4)(Comprehension)

	07.
	Answer literal and inferential questions about ideas and information in grade-appropriate texts in oral and written responses (ELA-1-E5)(Analysis)

	08.
	Connect information in grade-appropriate texts to prior knowledge and real-life situations and written responses (ELA-1-E6)(Analysis)

	09.
	Increase oral and silent reading fluency and accuracy with grade-appropriate texts (ELA-1-E7)(Application)

	10.
	Demonstrate oral reading fluency of at least 93-110 words per minute in fourth grade texts with appropriate pacing, intonation, and expression (ELA-1-E7)(Application)

	11.
	Compare and contrast stories/tales from different cultures and explain the influence of culture on each tale in oral, written, and visual responses (ELA-6-E1)(Analysis)

	12.
	Identify a variety of types of literature, including poetry and short stories, in oral and written responses (ELA-6-E2)(Analysis)

	13.
	Identify and explain the defining characteristics of various types of literature, including the myth and the legend (ELA-6-E3)(Comprehension)

	14a.
	Demonstrate understanding of information in grade-appropriate texts by sequencing events and steps in a process (ELA-7-E1)(Comprehension)

	14b.
	Demonstrate understanding of information in grade-appropriate texts by explaining how the setting impacts other story elements, including the characters’ traits and actions (ELA-7-E1)(Analysis)

	14c.
	Demonstrate understanding of information in grade-appropriate texts by using specific evidence from a story to describe a character’s traits, actions, relationships, and/or motivations (ELA-7-E1)(Analysis)

	14d.
	Demonstrate understanding of information in grade-appropriate texts by confirming or denying a prediction about information in a text (ELA-7-E1)(Comprehension)

	14e.
	Demonstrate understanding of information in grade-appropriate texts by comparing and contrasting story elements or information within and across texts (ELA-7-E1)(Comprehension)

	19e.
	Demonstrate understanding of information in grade-appropriate texts by explaining connection between information from texts and real-life situations (ELA-7-E4) (Comprehension)

	20e.
	Write compositions of at least three paragraphs organized with transitional words and phrases that unify points and ideas (ELA-2-E1)(Synthesis)

	21.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-E2)(Application)

	22.
	Identify and audience for a specific writing assignment and select appropriate vocabulary, details, and information to create a tone or set the mood and to affect or manipulate the intended audience (ELA-2-E2)(Application)

	23b.
	Develop grade-appropriate compositions by identifying and applying the writing processes, including prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-7-E4) (Application)

	23c.
	Develop grade-appropriate compositions by identifying and applying the writing processes, including drafting (ELA-7-E4) (Application)

	23d.
	Develop grade-appropriate compositions by identifying and applying the writing processes by conferencing with peers and teachers (ELA-7-E4) (Application)

	23e.
	Develop grade-appropriate compositions by identifying and applying the writing processes, including revising based on feedback and use of various tools (e.g., LEAP21 Writer’s Checklist, rubrics) (ELA-7-E4) (Application)

	23f.
	Develop grade-appropriate compositions by identifying and applying the writing processes, including proofreading/editing (ELA-7-E4)(Application)

	24.
	Develop paragraphs and compositions of at least three paragraphs using the various modes (i.e. description, narration, exposition, and persuasion), emphasizing narration description (ELA-2-E4) (Application) (Focus:  narrative)

	27.
	Write legibly in standard cursive or printed form, indenting paragraphs appropriately, using standard margins, and demonstrating fluency (ELA-3-E1)(Application)

	28.
	Use standard English punctuation, including apostrophes in contractions and in the possessive case of singular and plural nouns (ELA-3-E2) (Application) (Focus: contractions)

	30b.

	Write using standard English structure and usage, including avoiding writing with sentence fragments and run-on sentences (ELA-3-E3)(Application)

	31a.
	Apply knowledge of parts of speech in writing, including selecting and using common interjections appropriately (ELA-3-E4) (Application)

	32.  
	Use knowledge of root words, affixes, and syllable constructions to spell words (ELA-3-E5) (Application)

	34.
	Adjusting pacing to suit purpose, audience, and setting when speaking (ELA-4-E1)(Application)


Louisiana Comprehensive Curriculum Activities

Note: The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level. 

Activity 1:  Daily Independent Reading (Ongoing) (GLEs: 09, 10)

Materials List:  a wide variety of trade books, non-fiction, classroom sets, and chapter books at various reading levels, student library books

Teachers should reserve a specific amount of time every day for daily independent reading.    This reading time should supplement the standard reading program by encouraging students to read independently.  This time also provides an opportunity for students to read according to a variety of student interests and abilities. This daily reading time should not take the place of regular guided reading instruction.
Activity 2:  Vocabulary Activities (GLEs: 02, 03)
Materials List:    3 x 5 or 5 x 7 index cards, pictures or video clips, index cards, colored pencils/markers/crayons, Vocabulary Self-Awareness Chart BLM   
Students are involved with vocabulary activities to provide opportunities for them to apply context clues to demonstrate understanding of text and to determine base word meanings.  A variety of vocabulary-building activities will be used throughout the year.  These strategies will be used to gain meaning from unfamiliar texts through application of context clues and determination of base word meanings.  These strategies will be repeated, built upon, and ongoing.  Strategies may also be used to teach alphabetizing up to the third letter and dictionary skills.  Teachers can assess students understanding of vocabulary either formally (written tests) or informally (writing stories, poems, or sentences using the vocabulary words, etc.) 

Teachers can choose from these activities to reinforce weekly vocabulary comprehension.  Teachers do not have to use every activity.

Vocabulary Cards Activity   
Students create vocabulary cards (view literacy strategy descriptions) related to words in the stories they are reading.  Each student receives an index card and a word from the story.  Students write the word (or a sentence using the word) on the front and the definition on the back (Teachers can have these ready before class to save time).  Each student should have one vocabulary card.  The teacher will say, “Stand up, hands up, and pair up.”  Students will walk around the room and find a partner.  Students will hold up their cards, and the person they are paired with will state the definition.  If they do not know it, the student may give hints or use the word in a sentence.  After two chances the student should show the definition.  Then the other student turns to hold up his/her vocabulary card and asks for the definition.  When the two students are finished, they trade cards.  The teacher will say,” Stand up, hands up, and pair up” again, and students will find a new partner.  
Illustrate the Word Activity
The teacher shows pictures or video clips that demonstrate the meaning of a word.  Students receive a list of the vocabulary they will use to draw and label a picture illustrating the meaning of the words from the story.  This activity is not limited to concrete nouns – for example, a grim expression.  The labels explain how the word and drawing fit.  Drawing skills are not important; stick figures with accurate labels can succinctly express an idea as much as a well-drawn picture.  The student should not replace an abstract idea with a concrete example of it.  The teacher can also use the vocabulary cards above to illustrate the definition of the words.

Vocabulary Self-Awareness Activity: 
Distribute copies of Vocabulary Self-Awareness Chart BLM .  Before reading a story, give students the list of vocabulary words and have them complete the Vocabulary Self-Awareness Chart BLM to determine their knowledge of the words.  Students do not receive definitions or examples at this stage.  They rate their understanding of each word with either a “+” (understand well), a “√” (limited understanding or unsure), or a “—“(don’t know).  After reading the story and being exposed to other information, students return to the chart and add new information to it.  The goal is to replace all check marks and minus signs with a plus sign.  Students will be given many opportunities to revisit their vocabulary charts to revise their entries.

Vocabulary Self-Awareness Chart

	Word
	+
	√
	--
	Example 
	Definition

	Sprint
	+
	
	
	He sprinted across the field.
	To run at top speed

	Epidemic
	
	
	--
	He has an epidemic.
	A video game


Activity 3:  Daily Writing Activities (Ongoing) (GLEs: 20e, 21, 22, 23b, 24, 26b)

Materials List:  journal, pencil

Students will keep a daily journal or writer’s notebook.  Daily writing activities can include, but are not limited to, the following list:


Daily journal prompts


Story summary


Daily news (Write about things that happened at school that day.)


Picture prompts (Use pictures to create a story.)


Word wall or spelling activities


Story starters


Comic strips (Fill in what the characters are saying.) 

            Pen pals (Write to another class.)


Story responses (Respond to reading story or trade book.)


Poetry

Round Robin Writing (Students create and add to stories as they are passed around.)


Want ads


Advertisements


Directions


Greeting cards


Biographies


Websites for writing prompts:




http://www.busyteacherscafe.com/wspages/writing.htm


            http://www.canteach.ca/elementary/prompts.html
Activity 4:  Daily Language (Ongoing) (GLEs: 31a, 31b, 31c, 31d)
Materials List:  daily sentences or short passages (including letter format) that are to be edited; printed copy for each student and/or transparency copy for use as a class; overhead projector.  
Focus skills could include:  subject-verb agreement, run-ons, sentence fragments, vivid nouns, interjections, punctuation, pronouns, contractions,  etc.

Daily editing activities can be used in many ways. Here is one possible procedure that you might use:

· Copy the day's daily edit activity onto a transparency. As students enter class, hand them a copy of the day's passage. Immediately, they settle into finding the errors of capitalization, punctuation, or grammar included in that passage. 

· Give students 5 minutes or so to find and mark errors in the day's passage. 

· Divide the class into two teams or more. The teams you establish in this way will be "permanent teams" (for at least a month). 

· Start with one team and ask a student on that team to identify an error in the passage. If the student correctly identifies one of the errors in that day's passage, a point is awarded to the team. Then it is the other team's chance to identify an error. Go back and forth until all errors have been found in that day's passage. (Students might even find additional errors in a daily passage. Give credit if they offer an idea that would improve the passage.) 

· Keep score over the course of a month and award a special treat (an ice pop, a homework-free-night coupon, or something else that students will value) to members of the team that has the highest score at the end of the month. You might change the makeup of teams for the following month.

*Activity 5:  Genre . . . Is French for Type or Kind (GLEs:  4, 12, 14e)
Material List:  Harcourt selections:  The Gardener, The Case of Pablo’s Nose, and One Grain of Rice, books from different genres of literature, Reader’s Notebook, Genre Characteristics BLM, My Reading Inventory BLM  

The teacher begins fourth-grade literature studies and this unit by giving students a Reading Notebook to record information, experiences, and responses for guided and independent reading activities. In addition to the Harcourt literature selections, the teacher chooses a grade-appropriate book to read each day to present examples of each reading genre, and students begin a reading list and genre chart BLM, identifying each category of literature with a list of characteristics. Students are given a My Reading Inventory BLM and asked to keep a list of books read, noting title/author, date completed, and genre. The teacher uses daily mini-lessons to introduce models for reading and responding during whole-class and independent reading activities. During these lessons, student volunteers share their personal reading, and the class decides the genre, supporting its conclusions by relating the genre’s identifying characteristics. When the genre charts are complete, students will search their homes, classroom, and/or school libraries to fill in the name of a book under each genre heading.

Examples of genre to be studied may include the following:

· Fiction:  Historical fiction, modern realistic fiction, science fiction, fantasy, mystery, poetry, and traditional literature (e.g., myths, legends, fables, folk tales)

Activity 6:  Define Genres Using Graphic Organizers (GLEs: 11, 13, 14d, 14e)

Materials List:  Harcourt selections, books or Internet copies of various genres (myths, legends, folktales, etc.), copies of Comparison/Contrast Chart BLM, Sample Rubric for Student Self-Assessment BLM, board/chart paper/overhead projector

Websites:

      
http://www.cdli.ca/CITE/legends.htm  This website includes  
                  animal legends, native legends, tales that teach a lesson
                  tales from around the world, origins, and teacher resources. 

                  http://home.freeuk.net/elloughton13/theatre.htm  This website includes 


      printable copies of myths, legends, and fables.


      http://www.americanfolklore.net/myths-legends.html  This website includes

                  American myths and legends.
This DRTA directed reading-thinking activity (view literacy strategy descriptions) will include a variety of genres.  In this activity, students can work as a class, in small groups, or as an individual. Website links that have a variety of samples are provided below.  The teacher will also use Harcourt stories that are part of the students’ textbook anthologies or books from the library.  For websites, see teacher’s resources at the end of the unit.

The teacher begins the lesson with a discussion to find out what students may already know, including personal experiences and prior readings. Students record their ideas on the board, chart paper, or overhead.  

The teacher introduces the story to be read and asks students to make predictions about the story and write their predictions in their notebook.  The teacher will share a variety of genres.  Stories can be read aloud, independently, or in small groups.  Students will stop at key points during their reading, will think about their predictions, and change their predictions, if necessary, using evidence from the story; but they must tell why they are changing their predictions.  Once reading is completed, the teacher uses students’ predictions to elicit discussions about their original predictions and why they revised them.  Students will write summaries about their predictions in their notebooks.   

After students complete this process for at least two stories, the teacher uses the following questions to guide students to think about some of the elements that were found in their readings:

· Does the story tell about something real?

· Could the story’s events be real, or are they totally unbelievable (fiction)?

· Are the characters human or animal?  

· If the characters are human, could they have been real people?

· Are characters doing things that are typically human, or are they doing things that are superhuman?

· Does the character face a problem that must be solved?

· Does the story teach a lesson?

· Can you tell when and where the story takes place, or could it be taking place at any time and anywhere?

· Does the story take place long ago?

· Are the people in the story ordinary/common people, or are they royalty?

Comparison/Contrast:  Students can create a multiple-column comparison/contrast graphic organizer (view literacy strategy descriptions) as shown below.  Students should replace the column headings with the genres of literature they are studying.  Under “Attributes,” students should write the questions above (or teacher-made questions).  Students will answer the questions from the stories they have read.  The information in the chart will help students understand the definitions of the genres being studies.
	
	NAME 1
	NAME 1

	Attribute 1


	
	

	Attribute 1


	
	


Comparison/Contrast Chart

*Activity 7:  Before Reading/Comprehension Activity 4 (GLEs:  05a, 05c, 05d, 11, 13, 14b, 14d, 14e)
Goal: Respond personally and compare and contrast texts with similar themes from different cultures 

Materials List:  Classic folktale, reading-response journal. Consider using Harcourt story “The Emperor and the Kite” as a read aloud to accompany “One Grain of Rice”.
Teachers model, coach, and apply what readers do before reading in order to comprehend a selection better. The teacher explains how good readers make predictions about what they are going to read and how readers can base some pre-reading predictions on what they already know about the kind of story to be read (genre, author’s purpose) and their personal experiences with the particular topic or theme. The teacher reviews the characteristics of a genre (such as the folktale) to set a purpose for what students might expect to hear in such a story:

· having third-person point of view 

· telling about other cultures 

· sequencing in the texts

· making predictions

· defining cause and effect relationships

· being passed down over time 

· having themes such as greed, jealousy, love, and courage 

· having a setting in different times and places 

· having problems solved by repetition of words, phrases, sentences, events, trickery, magic, or things happening in threes 

· having a single character dominating the action having a calm beginning, action rising to a high point, and then resolution leading to “happily ever after”

As the teacher reads aloud a classic folktale, students listen for examples of these identifying characteristics. They record their observations and questions in a reading-response journal. The class discusses which elements were present in the story. Students follow the same process independently to analyze characteristics of another folktale such as one of the Harcourt selections. They make a list of what they expect to find in the story and check off each one as they read silently. They discuss their observations with a reading partner.

The format for this activity may be adapted for use as a pre-reading strategy with other genre. As teachers model and coach, students become more adept in using prior knowledge to read analytically. They begin to use these techniques independently in their personal reading.
*Activity 8:  During Reading (GLEs 05a, 07, 08, 09, 14b, 14d, 14e)

Materials List:  book to read aloud, reading-response journal

Teachers choose a grade-appropriate novel to read aloud to the class. Possible 
introductory read-alouds include: 

· Blume, Judy.  Tales of a Fourth Grade Nothing
· Burnett, Frances Hodgson.  The Secret Garden
· Giff, Patricia Reilly.  Fourth Grade Celebrity
· Spinelli, Jerry. Fourth Grade Rats 

· Taylor, Mildred D.  Roll of Thunder, Hear My Cry  
· White, E. B.  Charlotte’s Web
 These books are excellent choices to capture students’ interest and practice comprehension strategies. Teachers model, coach, and apply the strategies, focusing on only one at a time. They use “thinking aloud” to model for students how to make predictions, read and verify, ask questions and read to confirm, activate prior knowledge, and make connections while reading. The teacher uses the QtA (questioning the author) strategy (view literacy strategy descriptions) that involves talking frequently about their own thoughts about the story and asking students to express their thoughts before, during, and after reading.  . Students point out examples of foreshadowing, where the author might give a clue that hints at what might happen next.  Teachers ask students if they have predictions:

· “Oh, I think I know what is about to happen…What do you think might happen next?” 

· Reading on to confirm predictions…“Gee, how did you guess that correctly?”

· “I wouldn’t do that if I were the character…What would you do?”

· “I’m not sure what that word means. Do you know? Could you guess by rereading the rest of the paragraph, or do you think we should look that word up in the dictionary?” 

· “Things might not have worked out that way at my house…what about yours?”

· “Has that ever happened to you before?”   

 Students practice using the same strategies in their independent reading by writing a split-page note taking entry journal (view literacy strategy descriptions) using Harcourt selections or other literature.  
Focus grammar skills could include:  subject-verb agreement, run-ons, sentence fragments, vivid nouns, interjections, punctuation, pronouns, etc.


*Activity 9:  Examine Elements (GLEs:  5b, 5c, 14c, 20e, 21)

Materials List: Chapter Matrix Poster BLM, book or short story, overhead projector
Teachers continue to coach and apply strategies during daily read-aloud experiences to instruct students in recognizing story elements, such as vocabulary, the impact of character, multiple conflicts, first- and third-person points of view, and theme development.   By reading to students from grade-appropriate books, teachers have an opportunity to model the process of using a Chapter Matrix Poster as a graphic organizer (view literacy strategy descriptions) to analyze story elements. 

	CH.
	Characters
	Problems/Conflicts
	Events
	Themes, Solutions,

Observations
	New Words



	  1
	
	
	
	
	


After reading one chapter or one story aloud, the teacher elicits student responses about the chapter / story, noting setting, characterization, theme, cultural differences, and literary elements. After this information is charted, students supply the sentences as the teacher writes a one- or two- paragraph summary of the chapter / story using an overhead projector. The teacher guides students in arranging their sentences in a logical manner, making sure paragraphs contain a topic sentence, relevant elaboration, and concluding sentences. Students are given practice in choosing appropriate transitional words and phrases that unify points and organize the sequence of events. Paragraphs should include vivid nouns, pronouns, complete sentences, interjections (when applicable) and subject/verb agreement.  Once this process is mastered, students can begin to analyze and summarize chapters on their own. They may also use a graphic organizer to respond to books read independently. 

Teachers will discuss with students that reading skills are improved and fluency goals best met when the students choose texts that are not too easy and not too difficult. Usually students can tell immediately if the text is too easy or too difficult.  The five-finger rule is helpful in teaching students to check if the reading level is right for them.  Have students open to any page in the book and read the page (aloud if possible).  Students should put one finger up for every word that cannot be pronounced.  If a student puts up five fingers while reading one page, the book is too difficult.  

*Activity 10:  Reading Like a Writer (GLEs:  5a, 11, 13, 14b)

Materials List:  copies of myths and legends and 1 transparency for each group, overhead projector. Optional website for definition and story writing: http://myths.e2bn.org 
The teacher will divide the class into literature groups and give each group a myth or legend to read. The teacher serves as “consultant” while students read and discuss. Students determine how setting and culture influence the characters and events of their stories. They review the characteristics of the genre and use a story-event chart to track the action in the story. Then students work as a group to change the setting, characters, and plot line of the first tale to create an original (but parallel) story. Students follow the steps in the writing process by working as a group to:

1. Make a list of the elements to be found in a myth or legend.

2. Make a story web to plan the setting, characters, story problem, and ending.

3. Make an outline or story map to plan the sequence of events/ rising action to resolution.

4. Use a collaborative group approach first to tell and then write an original story. 

5. Read the story to the class and ask for feedback about what would make the story more interesting. 


6.   Revise the composition to reflect input from classmates.

7.   Each group will make an overhead transparency of the story, and the class will edit according to grade-level conventions.


The Critical Thinking Written Response questions are designed to get the students familiar with answering higher order thinking questions using complete sentences.  The following three activities are story specific to Harcourt, but if you choose to use a different text, include questions similar to these.
*Activity 11:  Critical Thinking Written Response: The Gardener (Teacher-Made) (GLE: 7, 
                      8, 14b, 14c, 19e) 

  Students will compare texts and write a written response to the following:

Look at the letter on page 29 in the story The Gardener (Harcourt Trophies). Compare it to the last letter in the story on page 43.  Based on these letters, what is the most important change you see in Lydia Grace? What can you say about how Lydia Grace’s emotions changed over time? If Lydia Grace happens to find herself in another life-changing situation in the future, do you feel that her anxiety will be similar to this situation? Tell why.  Support your responses with citations from the texts.
*Activity 12:  Critical Thinking Written Response:  The Case of Pablo’s Nose (Teacher- Made) (GLE: 7, 8, 14b, 19e)
Students read The Case of Pablo’s Nose (pages 424-430 Harcourt Trophies) and the Hen and the Apple Tree (page 433 Harcourt Trophies). 

Through discussion, the teacher and students will compare character traits of each of the main characters from the two different texts.  Students will then write a written response to the following:

Identify the problems and solutions within each of the texts.  Compare and contrast how Pablo and the Hen problem-solved within each of the stories. Use a Venn Diagram as a graphic organizer and transfer the information from the Venn Diagram to paragraph form.
Which character do you believe was the better problem-solver? Defend your response. Include this evaluation with your written response to the above questions.
*Activity 13:  Critical Thinking Written Response:  One Grain of Rice (Teacher-Made, modified from Harcourt Trophies page 496) (GLE:  14a, 14b, 14c, 14e, 21)
Students will write a written response to the following:
On the last day of Rani’s reward, the raja realizes he has no rice left. Think about what the raja might have written in his journal that day.  Take on the point-of –view of the raja and write to express the raja’s thoughts and feelings. Use a graphic organizer like the one shown here or one of your own designs to organize your thoughts. Transfer the information from the graphic organizer to paragraph form.
	At first, I thought Rani’s plan was…

	Events that happened were…

	Now, I think Rani’s plan was…

	In reflection, I feel Rani’s thoughts and the events that took place were… 


Activity 14: Analyzing Personal Narratives (Teacher Made) (GLE:  21, 22, 24)
Materials: http://www.louisianaschools.net/lde/uploads/9765.pdf for analyzing narratives
Students will become familiar with the writing components of LEAP. Show the grading rubric that the state provides on their website.  Explain what constitutes a score of Advanced, Basic, and so on.  Pull writing samples from the state website of Released Test items.  Students should be exposed to a different one each day and analyze why it received the score it did and what could have been done differently to improve the composition.

*Activity 15:  Write On/Composition Activity 2 (GLEs:  20a, 20b, 20c, 20d, 23a, 23b, 23c, 23d, 23e, 23f, 23g, 24, 27, 28, 30a, 30b, 31a, 31b, 31c, 31d, 34, 38)

Goal: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct and then present coherent narrative compositions and responses to text. The personal narrative will apply knowledge of parts of speech and standard English structure and usage, sentence fragments and run-ons, interjections, vivid nouns, pronouns, subject/verb agreement, apostrophes in contractions. Resulting compositions will be shared with classmates in a prepared oral presentation and later will be scored with a rubric.
Materials List: Harcourt teacher manual pgs.101C-101D provides guidelines and materials for teaching how to write personal narratives.  
Sample Activities
1.
Whole-Group. The teacher engages the class in a shared writing of a story.  The teacher displays the graphic organizer that has been used to understand stories read aloud, reviewing each feature.  Then the teacher engages the class in a shared writing exercise, the goal of which is to plan a novel story.  Together they think aloud about a possible setting and set of characters, brainstorm several possible problems, choosing the one that is most interesting.  Once the problem is set, they brainstorm several different possible sets of events and solutions.  The teacher reinforces how the use of the graphic organizer before writing allows for the creation of a great story.

2. Independent. Students use graphic organizers during prewriting and then draft their story.  The teacher will conduct conferences with each student to provide individualized support and guidance or utilize peer conferencing.  After stories have been edited and final drafts have been produced, the students take turns sharing their products.
Activity 16: Word Recognition and Spelling
Goal: Applies syllable types to decode and encode unknown words
Focus:  long and short a (The Gardener )

 vowel-r (The Emperor and the Kite)

***Harcourt spelling list, teacher-created list, individualized student list, or applied writing may be used to reach this goal. 
Fourth graders must be able to decode all six basic types of syllables. The focus of this lesson will include (1) closed (e.g., cat), (2) open (e.g., me), and (3) vowel-r (e.g., force). 
Goal:  Decodes and spells unknown words through structural analysis
Focus:  prefixes (The Case of Pablo’s Nose)
Fourth graders must learn to analyze multisyllabic words on the basis of morphemes (affixes and roots) whenever words contain these elements. Many of the technical terms they will encounter in content areas will possess affixes, and it is important for children to have the skills required to recognize them.

Sample Activities
1.
Whole-Group. The teacher prepares a list of coined words that contain a common root word and at least one common affix (e.g., rewashed, doglike). The teacher underlines the affixes and root and provides a sentence containing each coined word (e.g., “After she drove through mud, the girl rewashed her car.”) In each case, the teacher asks the children to suggest a meaning. 

2.
Small-Group. The teacher prepares word cards containing new coined words that contain a common root word and at least one common affix. Working in pairs, the students must infer each word’s meaning and write a meaningful sentence.

3.
Independent. Given a list of root words, prefixes, and suffixes, the students must coin their own words and write sentence contexts that reflect their meanings.

Goal:  Recognize that different words have the same origin
Focus:  suffixes (One Grain of Rice)

Root words are frequently combined with affixes to form variants (the root plus an inflectional ending, such as s, es, ed, ing) or variants (the root plus an affix that changes the sense of the word and often the part of speech). Understanding that variants and derivatives stem from the same root is essential to effective structural analysis and to general vocabulary acquisition.

1.
Whole-Group. The teacher uses a graphic organizer (a web) to illustrate how many words can spring from the same root. For example:







Students volunteer additions to the diagram as it is constructed by the teacher. The teacher points out the position of the root in each case and also shows how other word parts alter or extend its meaning.

2.
Small-Group. The teacher provides pairs of students with blank webs. Sometimes the root is given, and students must create affixed forms, possibly using print or online dictionaries. Sometimes a derivative or variant along one spoke is given but not the root. In this case, the students must identify the root and then identify other affixed forms of the root. For example:



 

3.
Independent. Students are given a list or root words and asked to construct a web for each, using dictionaries to assist them.
***Spelling list may be used from Stealing Home to address grammar skill.  Spelling goals will be met through listed Harcourt selections from this unit.
Activity 17: Fluency Activity 2

Goal: Read an early fourth-grade text with accuracy, prosody, and adequate reading rate
Materials List:  Harcourt teacher’s manual (see Theme Resources); various leveled texts, and FCRR.org
Sample Activities 

1.
Whole-Group. The teacher pairs children in high-low pairs for 15 minutes of fluency practice.  S/he instructs the stronger reader to begin, reading one paragraph.  Then the partner rereads the same paragraph.  The children take turns reading until the timer rings.

2.
Small-Group. The teacher selects text that contains words or word patterns that have been introduced in the word recognition lesson.  She directs children to whisper read the text, and then to reread it to hunt for particular words.

3. Independent. Children use whisper phones to reread previously read text or poems.  At the end of the week, each child performs a favorite segment for a partner.
Activity 18: Vocabulary Development Activity 2 (Review Skill of 3rd GLE 6b)
Goal: Identify unknown words during reading, and determine their meanings through context clues and/or reference aids 

Proficient readers use context in an effort to infer the meanings of familiar words. In cases where context proves inadequate and they judge the word to be important to comprehension, they consult reference aids, such as glossaries and dictionaries.

Sample Activities
1.
Whole-Group. The teacher writes a sentence on the board containing a low-frequency word that the student can decode but the meaning of which will be unfamiliar (e.g., “The vole lives in a burrow.”). The teacher then points out that just pronouncing the word does not help since the children have never heard it before. The next strategy is to see if there are clues in the sentence. The students are prompted to generate conclusions, which the teacher lists (e.g., a vole is probably an animal, it lives underground, etc.). The teacher points out that often the sentence does not tell us enough and that we must decide whether the word is important enough to look up.
2.
Small-Group. Students are given a list of sentences like the example above. They work in pairs to try to infer the word’s meaning from context. They then check their conclusions by looking up the words in a dictionary.

3.
Independent. Working in reverse, each student undertakes a word hunt to discover 10 low frequency words in a dictionary. The student then writes a sentence context for each, containing strong clues to the word’s meaning.

Activity 19: Grammar and Conventions Activity 2
Goal: Use Standard English punctuation in writing, including apostrophes and contractions (focus: contractions)
Sample Activities
1.
Whole-Group. The teacher reviews the rules of punctuation (e.g., apostrophes to denote possession or contracted forms) and provides examples of how each rule is applied. The teacher then moves on to examples that may or may not contain an error. The class must decide in each instance whether the punctuation is wrong. Some of the errors involve lack of required punctuation:



The Saints coach said it’s time for the big game.


Some of the errors involve erroneous capitalization:



The Saint’s Coach said its time for the big game.


Note that such lessons can be combined with other grammar objectives, such as capitalization.

2.
Independent. Each student’s compositions are routinely examined to determine whether the rules of punctuation have been applied properly. The teacher notes errors and reviews them individually.

Activity 20: Grammar and Conventions Activity 3
Goal: Apply Standard English capitalization in writing (focus: proper nouns and adjectives, first word in a sentence)

Sample Activities
1.
Whole-Group. The teacher reviews the rules of capitalization (e.g., proper nouns and adjectives, first word in a sentence) and provides examples of how each rule is applied. The teacher then moves on to examples that may or may not contain an error. The class must decide in each instance whether capitalization is wrong. Some of the errors involve lack of required capitalization:



the farmer from Shreveport worked all day in the field.


Some of the errors involve erroneous capitalization:



The Farmer from Shreveport worked all day in the field.


Note that such lessons can be combined with other grammar objectives, such as punctuation.

2.
Small-Group. Students work at computers in pairs and examine word-processed sentences that contain capitalization errors. The computer will provide them with green or red prompts, and together they will decide how to repair the sentence, checking their changes against the prompts.

3.
Independent.  Each student’s compositions are routinely examined to determine whether the rules of capitalization have been applied properly. The teacher notes errors and reviews them individually.
Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:

General Assessments
· Students will keep a personal reading log of selections read by the teacher or independently, listing the book, author, title, a brief summary, and date completed. Students will classify the book by genre. Students will maintain a Reader’s Notebook containing teacher-provided information, vocabulary lists of words defined by the student, and a reading-response journal. 

· Teachers schedule reading conferences periodically to check Reader’s Notebooks and monitor the student’s oral reading progress.

· Students will be provided with graphic organizers/Thinking Maps to help them comprehend increasingly complex material and organize thoughts for writing extensions.

· Students will be given constructed responses on a variety of topics to determine if students are able to write extemporaneously and fluently, producing a well-developed writing sample within a specified time.

Book: Lead the Way

Theme 1: You Can Do It!

Story: The Gardener

Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4: Authors and Illustrators, The Gardener
2. Grade 4: Reading Skills Rocket, The Gardener - Narrative Elements
3. Grade 4: Test Tutor, The Gardener - Narrative Elements
4. Grade 4: Grammar Practice Park, Planting Sentences - run-ons, fragments, complete sentences
Technology Related Activities
PLATO:  Refer to the PLATO Alignment Chart located at the end of this document.

Book: Lead the Way
Theme 4: Creative Minds

Story: The Case of Pablo’s Nose

Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4: Author and Illustrators, Creative Minds, The Case of Pablo's Nose
2. Grade 4: Building Background, Creative Minds, The Case of Pablo's Nose
3. Grade 4: Reading Skills Rocket, Creative Minds, The Case of Pablo's Nose (sequence)

4. Grade 4: Test Tutor, Creative Minds, The Case of Pablo's Nose (sequence and following directions)

Technology Related Activities

PLATO: Refer to the PLATO alignment chart at the end of this document.
Book: Lead the Way

Theme 4: Creative Minds

Story: One Grain of Rice: A Mathematical Folktale

Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4: Author and Illustrator, Creative Minds, One Grain of Rice
2. Grade 4: Building Background, Creative Minds, One Grain of Rice 

3. Grade 4: Reading Skills Rocket, Creative Minds, One Grain of Rice (compare and contrast)

4. Grade 4: Test Tutor, Creative Minds, One Grain of Rice
5. Grade 4:  Proofreading Makes Perfect, Creative Minds, One Grain of Rice
Technology Related Activities

PLATO: Refer to the PLATO alignment chart at the end of this document.
Name/School_________________________________
Unit No.:______________
Grade    ________________________________
                       Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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comforting





-Read words with long/short vowels; prefixes and suffixes; vowel–r.








comfort





comforted





comfortable





Activity Specific Assessment:


Activity 10:  Students will be given a format for script writing, a timeline and guidelines for group work, and tips for oral presentation. This activity is not designed to perfect writing skills, but rather to engage students in higher order thinking and creative expression. Students are to be evaluated according to creativity and originality. Teachers will use a collaborative group rubric to evaluate the group’s final product and final performance. This is an informal presentation not intended for grading purposes.








Activity Specific Assessment:


Activity 6:  Compare student definitions to actual definitions, and check students’ graphic organizers.  








Activity Specific Assessment:


Activity 9: Teachers will have students chart and summarize a chapter of a book read independently. In a reading/writing conference, the teacher will evaluate the summary according to the standards suggested during model lessons:


 Appropriate use of transitional words


Paragraphs with topic sentences, supporting details, and concluding sentences


Inclusion of characters, action, and theme development


Organization according to sequence of events


Edits for spelling, sentence construction, and grammar (subject-verb agreement, run-ons, sentence fragments, vivid nouns, interjections, punctuation, pronouns, etc


Teachers will provide students with oral feedback about their writing progress. As students are given more practice, they will be able to use a self-assessment rubric to determine if their summaries meet the above criteria.








Activity Specific Assessment:


Activity 4: Students complete a self-assessment rubric for reading response, including the following guiding standards:


I use prior knowledge and my own experience as I think about what I read.


I explain my own thinking clearly.


I use details from the text to support my ideas.








Activity Specific Assessment:


Activity 1:  Teachers check Genre Charts for completion and accuracy. They post a list of genre in the classroom library and make these terms a part of the literary language used in class discussions, checking to see that students are using the terms appropriately.





Spell words with long/short vowels; prefixes and suffixes; vowel-r.











-Comparing and contrasting


The Emperor and the Kite


One Grain of Rice





- Subject-verb agreement, run-ons, sentence fragments, vivid nouns, interjections, punctuation, pronouns,  contractions, etc.





-Responses to literature


The Gardener


The Case of Pablo’s Nose


One Grain of Rice








-Sequencing


The Case of Pablo’s Nose





-Sequencing





Writing


-Narratives 


-Responses to literature








-Story elements





Reading


-Story elements (Narrative Elements)


-Genre Characteristics


The Gardener


One Grain of Rice


The Case of Pablo’s Nose








uncommon
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