5th Grade Social Studies: Unit 3 European Exploration 

Comprehensive Curriculum

Concept Correlation

Unit 3:  European Exploration (Beginnings to 1620)
Time Frame:  7 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
This unit focuses on motivations for early exploration in the Americas and the impact of exploration through the use of geographic tools and information.

·  Reasons for early exploration and settlement in the Americas. 

· Geographic tools and information help explain early exploration routes, cultural contact, and resulting consequences of colonization.  

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Describe the influence of location and physical setting on the founding of the original thirteen colonies (G-1C-M3) (Comprehension
10
Explain the reasons why Europeans chose to explore and colonize the world (G-1C-M4) (Analysis)
11
Use economic concepts (e.g., supply and demand, scarcity, interdependence) to identify the economic motivations for European exploration and settlement in the Americas (E-1A-M9) (Analysis)
19
Identify different points of view about key events in early American history (H-1A-M2) (Knowledge)
22
Explain that cultures change through cultural diffusion, invention, and innovation (H1B-M2) (Analysis)
30
Describe major early explorations and explorers and their reasons for exploration (H-1B-M2) (Analysis)
31
Explain the course and consequences of the Columbian Exchange, including its cultural, ecological, and economic impact on Europe, the Americas, and West Africa  (H-1B-M2) (Analysis)
33
Reflections


	Concept 1:   European Exploration
3. Can students interpret a map, using a map key or legend and symbols, 

7. Can students locate major landforms and geographic features, places, and bodies of water on a map of the United States?

8.  Can students explain the reasons
 why Europeans
 chose to explore and colonize the world?

9.  Can students identify different points of view about key events in early 

 American history?

10. Can students describe major early explorations and explorers and their reasons for exploration?

11. Can students explain the course and consequences of the Columbian Exchange, including its cultural, ecological, and economic impact on Europe, the Americas, and West Africa?
	*Activity 14: Just the Facts 
GQ 8, 9, 10

	11,31
	

	
	*Activity 15:  Explorers of the Century 

GQ 8, 9, 10
	31,33
	

	
	*Activity 16:  The Columbian Exchange
GQ 8, 11
	30,33
	

	Concept 2: Colonization
12.  Can students describe the influence of location and physical setting on the founding of the original thirteen colonies? 

13.  Can students use economic concepts such as supply and demand, scarcity, and interdependence to identify the economic motivations for European exploration and settlement in the Americas?

14. Can students explain that cultures change through cultural diffusion, invention, and innovation?

15. Can students describe the Spanish conquests in the Americas, including the impact on the Aztecs, Incas, and other indigenous peoples?


	Activity 17:  Different Types of Maps 

GQ 3, 7, 12

	1, 2, 10

	

	
	*Activity 18:  Migrations and Motivations 

GQ 13
	11, 19 

	

	
	*Activity 19:  Examining Cultural Change 

GQ 13, 14, 15

	22, 30, 33
	


Unit 3 Concept 1:  European Exploration 

GLEs

*Bolded GLEs are assessed in this unit.

	1
	Describe the characteristics, functions, and applications of various types of maps (G-1A-M1) (Synthesis)

	2
	Compare the use of different types of maps, including two different types of maps of the same area (G-1A-M1) (Synthesis)

	3
	Interpret a map, using a map key/legend and symbols, distance scale, compass rose, cardinal or intermediate directions, and latitude and longitude (G-1A-M2) (Application)

	4
	Locate major landforms and geographic features, places, and bodies of water or waterways on a map of the United States (G-1A-M2) (Synthesis)

	5
	Translate a mental map into sketch form to illustrate relative location, size, and distances between places (G-1A-M3) (Application)

	11
	Explain the reasons why Europeans chose to explore and colonize the world (G-1C-M4) (Analysis)

	22
	Identify different points of view about key events in early American history (H-1A-M2) (Knowledge)

	31
	Describe major early explorations and explorers and their reasons for exploration (H-1B-M2) (Analysis)

	33
	Explain the course and consequences of the Columbian Exchange, including its cultural, ecological, and economic impact on Europe, the Americas, and West Africa  (H-1B-M2) (Analysis)


	Guiding Questions:

· Can students describe the characteristics, functions, and applications of various types of maps and compare the use of different types of maps, including two different types of maps of the same area?

· Can students explain the reasons why Europeans chose to explore and colonize the world?

· Can students identify different points of view about key events in early American history?
	Vocabulary:

· Types of maps: physical, political, climate, population density, historical, land use and resources, vegetation (R2 – R16 in textbook)

· Columbian Exchange



	Key Concepts:

· Map-political features by identification of fifty states by shape and position, capital of the U.S.

      Physical by identification of Rocky    

      Mountains, Appalachian Mountains, Mississippi River, Missouri River, Rio Grande River, Atlantic Ocean, Pacific Ocean, Gulf of Mexico, Great Lakes, Grand Canyon                                                                      

· Map Functions- map projections, political map, physical, resource, precipitation/climate, topographical/elevation map, grid system

· Reasons for explorations-find riches, gain religious freedom, spread Christianity, locate new trade routes/Northwest Passage

· Columbian Exchange- goods, agricultural crops, animals, 


	Resources:

· Activity 12– Websites about Columbus’ voyages in activity description

· Textbook pages 134-139 and 146-151

· Black line Masters (BLM)

· Scott Foresman Textbook


Reading Strategies/Activities

Note taking, graphic organizers, outlining, summarizing, read aloud, 
Writing Strategies/Activities

Using graphic organizers (Concept 1, Activities 9 & 11); writing from different perspectives (Concept 2, Activity 15)
Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 14:  Just the Facts
(GLEs: 11, 31) 

Materials List:  index cards, outline world map, markers

For Activities 8 and 9 students will maintain a social studies learning log (view literacy strategy descriptions).  Explain that explorers have always kept logs of their observations, thoughts, new understandings, hypotheses, and reflections. Students will pretend that they are an explorer and will keep a log of their adventures. Students should write for five to seven minutes each day about their journey.

Students will make flashcards about early explorers.  Index cards can be used for this activity. The students should write an explorers name of an index card.  On the other side of the card, they should list the purpose of exploration, places explored, dates of exploration, what the explorer discovered and the significance of exploration.  Students then trace the routes of each explorer on an outline world map. The routes should be labeled with the names of the explorers and the dates of their voyages. Students will use a different color for each route. The following explorers should be used for this activity:  Leif Ericson, Vasco Nunez de Balboa, Hernando Cortez, Francisco Pizarro, Ferdinand Magellan, Juan Ponce de Leon, Giovanni da Verrazano, Samuel de Champlain, Hernando De Soto, Jacques Cartier, John Cabot, Francisco Coronado, and Henry Hudson. 

Variation:  After students completed flashcards, have students rotate to different stations around the room to complete a Thinking Map.  After sharing the information from each explorer, students can complete a report card to evaluate one of the explorers. 

Resource books to teach the explorers are Hands On History: Explorers by Scholastic, Explorers of North America by Evan Moor Corporation.   
 In addition to their textbooks, students can go to http://www.google.com on the Internet and search for early explorers of America or Spanish conquistadors. There is also a video clip library that would be helpful at http://www.lpb.org/cyberchannel. Other reliable websites are as follows:

· http://www.42explore2.com/explorers.htm (Variety of information and links)
· http://www.stemnet.nf.ca/CITE/explorer.htm  (Organized by countries, has general resources, and baseline maps for plotting voyages).
Assessment

Students can make flash cards about explorers. The explorers’ names should be clearly written on one side of the cards and there should be facts written on the other side.  These facts are the purpose of the exploration, the places explored, the dates of the exploration, and what was discovered. Cards and diagrams should be checked for accuracy and understanding.
Activity 15:  Explorers of the Century (GLEs:  31, 33)
This activity is a continuation and an assessment from Activity 11.

Ask students to research one European explorer to identify the following:

· the country of origin and/or sponsorship

· the route(s) taken to explore the New World

· important discoveries

· reasons for exploring.

Have students make a poster to convince other students to vote for their nomination of the explorer of the century.  The poster should include: name of the explorer, the years of explorer, the voyages, the achievements, accomplishments, and why you believe they should be named explorer of the century. 
Use the same websites listed in Activity 8.
*Activity 16:  The Columbian Exchange  
 (GLEs: 30, 33) 

(LCC act 6)
Materials List: two large pieces of paper or poster board, markers or crayons, large world map

Introduce the idea of exploring the unknown universe. Ask students if they would be willing to take the risk involved in exploring space. Students will make a list of arguments for and against the exploration of space. Ask them why people volunteer to fly in the space shuttle. Then, ask them to list arguments for and against exploration in the New World around 1500. How are modern space ships similar to sailing ships of the fourteenth and fifteenth centuries? Are the risks similar? 

Ask students to write or orally describe how European explorers’ contact with West Africans and New World Native Americans influenced all cultures involved. Provide a guide (cues) for the essay or oral discussion by asking the following questions:

· Why were European diseases a problem for native cultures?  

· Why was slavery important to Europeans? 

· How did slavery impact West Africans? 

· How did colonization and exploration lead to dietary changes?  

· Why was religious life changed in the New World?

· What were the ecological problems caused by the interaction?

· What were major changes in European and West African life and culture?  

· How did the Columbian Exchange affect Europe, the Americas, and West Africa?

Divide the class into four groups. Assign each group one of the voyages of Columbus. Each group should investigate the assigned voyage. In their investigation they should find out his route, where he landed, and what he found. Students should find out what he brought to the New World and what he took back to Europe. Each group should trace the route of the particular voyage on a large world map displayed on a bulletin board. Different colors should represent different voyages.  

Label two large pieces of paper or poster board with “From the New World to the Old World” and “From the Old World to the New World.” Discuss with the students the terms “New World” and “Old World”. What do these terms mean and how do they apply to this era? The students will write on the appropriate piece of paper the names of the new foods, plants, animals, germs, innovations, and technology involved in the Columbian Exchange. Groups will give oral presentations on their voyages. 

Then the whole class should look for more information in their textbooks on other explorations using the following questions as a guide:

· What other countries started explorations?

· What were the reasons or motivations for these voyages?

· What were the effects of these voyages? 

There should be a discussion on how the voyages of Columbus and the other explorations brought together two hemispheres that had had no previous contact. These contacts led to exchanges, all known as part of the Columbian Exchange, which impacted life in both hemispheres. Have the students discuss the cultural, ecological, and economic impact of the Columbian Exchange on Europe, the Americas, and West Africa including the positive and negative consequences of the voyages. 

In addition to their textbook, students can go to the following websites on the Internet:

· http://www.cdli.ca/CITE/excolumbus.htm (information on all of the voyages of Columbus, timeline, and numerous links to more information on Columbus)

· http://www.mariner.org/educationalad/ageofex/columbus_1st.php 

· http://www.mariner.org/educationalad/ageofex/columbus_2nd.php 

· http://www.mariner.org/educationalad/ageofex/columbus_3rd.php 

· http://www.mariner.org/educationalad/ageofex/columbus_4th.php 

(The four websites above have information on voyages and maps of routes.)

· http://www.mnh.si.edu/archives/garden/history/welcome.html (information on New World and Old World foods)

· http://www.mnh.si.edu/archives/garden/diversity/welcome.html (information on New World and Old World foods, information on slave ships and a picture of the inside of a ship, and a slave narrative)

· http://odur.let.rug.nl/~usa/D (primary sources, extracts from the journal of Columbus, and a letter from Columbus to king and queen of Spain).

After the completion of this activity, students should engage in RAFT writing (view literacy strategy descriptions). RAFT is an acronym that stands for:

R – Role (role of the writer)

A – Audience (to whom the RAFT is being written)

F – Form (the form of the writing will take)

T – Topic (the subject focus)

Once students have acquired new content information and concepts, they need the opportunity to rework, apply, and extend their understanding. This form of writing gives students the freedom to project themselves into unique roles and look at content from unique perspectives. The following RAFT writing assignment can help do this:

R – Christopher Columbus

A – King and queen of Spain

F – Letter

T – Description of his voyages to the New World

When finished, allow students to share their RAFTs, with a partner or the class.  Students should listen for accuracy and logic in RAFT writing.


Unit 3 Concept 2:  Colonization 

GLEs

*Bolded GLEs are assessed in this unit.

	10
	Describe the influence of location and physical setting on the founding of the original thirteen colonies (G-1C-M3) (Comprehension)

	19
	Use economic concepts (e.g., supply and demand, scarcity, interdependence) to identify the economic motivations for European exploration and settlement in the Americas (E-1A-M9) (Analysis)

	22
	Identify different points of view about key events in early American history (H-1A-M2) (Knowledge)

	30
	Explain that cultures change through cultural diffusion, invention, and innovation (H1B-M2) (Analysis)


	Guiding Questions:

· Can students describe the influence of location and physical setting on the founding of the original thirteen colonies?

· Can students use economic concepts such as supply and demand, scarcity, and interdependence to identify the economic motivations for European exploration and settlement in the Americas?
	Vocabulary:

· push-pull factors of migration

· supply and demand

· scarcity

· dependence and interdependence

· cultural diffusion

	Key Concepts:
· Ways cultures change-blending of ideas, religions, literary traditions, foods, music, and art, trade of various animals, crops, and goods.
	Resources:

Blackline Masters (BLM)
Scott Foresman Textbook 


Reading Strategies/Activities

Note taking, graphic organizers, outlining, summarizing, read aloud, blackline masters (BLM)
Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 17:  Different Types of Maps (GLEs:  1, 2, 10)
Materials List:  historical map of the 13 colonies; road map of the United States; political, physical, climate, and resource maps

Students compare a historical map of the thirteen original colonies to a political map of today. Discuss what types of maps the two are and what information can be obtained from them. Discuss the differences in the two maps and the location of the colonies. Discuss the landforms, nearby bodies of water, climate, and available resources. Use physical, climate, and resource maps to aid the discussion. In the discussion of maps, ask students to explain what influenced colonists to settle in a particular area.  

Next, show the class a road map of the United States. Discuss how it is different from the historical map and the political map.
Display different types of maps and label each one with a different letter. For example:

· a historical map of the United States–labeled A

· a political map of the United States–labeled B

· a road map of the United States–labeled C

· a climate map of the United States–labeled D

· an elevation map of the United States–labeled E.

 Students should answer questions similar to the following and should explain why they would select one map over another in order to answer the questions:

· Which map would you use to plan a car trip across the United States?

· Which map would you use to find out the height of a certain mountain?

· If you wanted to move to a place that had mild winters, what kind of map would help you to decide?

· Which map would tell you what interstate highway runs north and south through Mississippi?

· Which state has the hottest summers, Arizona or North Carolina?

· Which states made up the New England colonies?

· What would be the best map to use to locate the boundaries and capital city of Michigan?

· Which map would help you find the land height above sea level of a certain area?

· Which map would help you find the main states that grow cotton?

These are examples of questions that the teacher could use depending on the types of maps that are available. In addition to the textbook, some reliable websites for map resources are as follows:

· http://www.civics-online.org/library/formatted/images/13_colonies.html 

· http://www.graphicmaps.com/webimage/countrys/namerica/usstates/colonies.htm 

· http://www.nationalgeographic.com/mapmachine 

· http://www.nationalatlas.gov/printable.html 

*Activity 18:  Migrations and Motivations 
(GLEs:  11, 19) 

Materials List:  chart or poster paper, Push/Pull Factors BLM, Motivations of Explorers BLM, Motivations of Early Settlers BLM

Present the idea that people are “pulled” to move from one place to another while others are “pushed” out of one place to another.  Ask students to make a list of people who have been pulled to move, followed by a list of people who have been pushed to move, such as

· pulled—retired people move to warm climates or students attend college of choice

· pushed—workers lose jobs, cost of living is too high.

Based upon readings and other data, ask students to create a large classroom chart listing the push/pull factors that motivated explorers and early settlers to come to the New World, such as the following:

	Category of Motivation
	Push Factors
	Pull Factors

	Religion
	Religious persecution (Puritans in New England)
	Religious freedom 

Convert Indians to Catholicism (Spanish colonies)

	Economics
	Primogeniture (no land inheritance for younger men)

Unemployment—need for 

jobs and/or land
	Precious metals—increased as Spanish discovered gold

Find trade routes to the riches of the Far East



	Political
	Competition with other countries after Columbus discovered New World for Spain
	Increase the land and power of the nation—nationalism




Provide a list of explorers.  Have students complete the following chart listing reasons (Use note cards from Unit 1, Concept 1, Activity 3) for the exploration:

	Explorer
	Motivations to Explore

	Christopher Columbus
	

	Henry Hudson
	

	Juan Ponce de Leon
	


Ask students to create a concept wall where precise student-generated definitions of concepts can be posted, such as:

· supply and demand  

· scarcity
· dependence and interdependence. 
Ask students to think of these concepts and add to their wall as they review why explorers were willing to risk their lives to find new worlds.  Ask students to report on things that were in short supply (e.g., land, precious metals, spices) and things that Europeans demanded (e.g., silks, spices) and add to the concept wall.  Ask students to build simple models to illustrate interdependence (e.g., family members are dependent on one another for different things; thus, they are interdependent). Students can also use interdependence to define the relationship between the Native Americans and the explorers/settlers. 

Assessment

Teacher-made rubric for models

*Activity 19:  Examining Cultural Change 
(GLEs:  22, 30, 33) 

Materials List:  Cultural Changes in the New World BLM
(Ask students to interview their parents about how life for them as a child is different from what they see for their children. Students can use a graphic organizer to compare the two or a brief summary)
Have students discuss what current inventions and innovations have changed school life (computers, Internet, television, CDs). Define culture and give examples of what happens when something is diffused. Discuss how elements of culture are diffused within a given locale. Have them discuss how a significant body of individuals from a different culture might influence a change in their classroom environment—for example, a body of students who came and only spoke another language. Discuss other examples of ideas and practices from various cultural groups within and outside of the United States. (e.g., growing, cooking, and eating of certain foods, celebration of certain holidays, and the playing of certain games) Have students make some conclusions about how change occurs in general through invention, innovation, and cultural diffusion. In their discussion guide students to include what cultural changes they have seen in their own personal lives.

Then select an important event during the Age of Explorers (e.g., Columbus discovers the New World or first African-American slaves arrive in the New World). Ask students to write a description of that event from the perspective of the Europeans, West Africans, and Native Americans.  

Ask students to investigate and record cultural changes that occurred during exploration and settlement in the New World, such as:

	Cultural Change
	Why did change occur?
	What were some long-term results?

	Plantation system and slavery
	
	

	Tobacco a money crop
	
	

	Spread of Catholic Church in Spanish colonies
	
	

	Cultivation of the potato in Europe
	
	

	Disease killed Native Americans
	
	


Assessment

Teacher-made rubric for writing; teacher observation and guided discussion

Unit 3 Assessment Options

General Assessment Guidelines

· Students should be monitored throughout the work on all activities via teacher observations, log/data collection entries, report writing, group discussion, and journal entries.
· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.
· Use a variety of performance assessments to determine student comprehension.
· Select assessments consistent with the type of products that result from the student activities.
General Assessments

· On a large world map, students trace all of the routes of the explorers who were studied in this unit. They should use a different color marker or different color yarn for each country that sponsored the voyages. They should label each route with the name of the explorer and the year of the exploration. A map key should be added to explain each color.

· Display different types of maps and label each one with a different letter. For example:

· a historical map of the United States–labeled A

· a political map of the United States–labeled B

· a road map of the United States–labeled C

· a climate map of the United States–labeled D

· an elevation map of the United States–labeled E.

· Students answer questions similar to the following:

1. Which map would you use to plan a car trip across the United States?

2. Which map would you use to find out the height of a certain mountain?

3. If you wanted to move to a place that had mild winters what kind of map would help you to decide?

4. Which map would tell you what interstate highway runs north and south through Mississippi?

5. Which state has the hottest summers, Arizona or North Carolina?

6. Which states made up the New England colonies?

7. What would be the best map to use to locate the boundaries and capital city of Michigan?

8. Which map would help you find the land height above sea level of a certain area?

9. Which map would help you find the main states that grow cotton?

· These are examples of questions that the teacher could use depending on the types of maps that are available.

· Students dress up like their favorite explorer or draw his face using poster board. Arms, legs, and body can be designed using construction paper. Then they take turns telling about their favorite explorer, his explorations, and why he is the favorite. Each student should make up a quote that would be appropriate for his explorer to have said. A rubric should be devised by the teacher and students to grade the role play.

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

Assessment


Students can give oral presentations about one of the four voyages of Columbus. These oral presentations are the results of the group investigations. The presentations should include where Columbus landed, what he found, and what he brought to the New World and what he took back to the Old World. The following is an example of a rubric that could be used to assess these presentations:





�
 4 points�
 3 points�
 2 points �
1 point�
�
Group Participation �
If all members participate�
If all members but one participate�
If all members but two participate�
If only one member 


does all the presentation or if three or more do not participate�
�
Group Presentation�
If all required information about the voyage is presented�
If one piece of required information about the voyage


is missing �
If two pieces of required information about the voyage is missing�
If more than two pieces of required information is missing, but there is some evidence of work�
�
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