6th Grade ELA: Unit 4: Poetry

Comprehensive Curriculum
Concept Correlation
Unit 4: Poetry
Time Frame:  4 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Poetry is a concentrated blend of sound and imagery intended to create an emotional response.
· Poetry is characterized by rhythmical pattern of language, such as syllabification, rhyme, rhythm, alliteration, and onomatopoeia.
· Poetry is read, heard, and enjoyed through the effects of figurative language, literary elements, and sound devices.
· Figurative language of poetry includes simile, metaphor, personification, hyperbole, and idioms.
· Poetry is the most condensed and concentrated form of literature.



*Essential Ongoing Activities: Activity A: Independent Reading

                                                    Activity B: Vocabulary Study

                                                    Activity C: Writing Craft Mini-Lessons

                                                    Activity D: Sentence Formation/Grammar/Usage/Mechanics
	Guiding Questions
	Activities

	Introduction:  Poetic Devices
30. Can students identify the forms and elements of poetry?

31. Can students explain the use of figurative language in poetry?

34. Can students increase their personal writing vocabularies through the use of a word bank?


	*Activity 27:  Poetic Devices  GQ 30, 31, 34

	
	*Ongoing Activity B: Vocabulary Study

GQ 30, 34

	
	

	
	

	Concept 1:  Figurative Language
30. Can students identify the forms and elements of poetry?

31. Can students explain the use of figurative language in poetry?

32. Can students relate poetry to personal experiences?

33. Can students write original poems in a variety of forms that use a variety of sound and literary devices? 

34. Can students increase their personal writing vocabularies through the use of a word bank?


	*Activity 28:  Onomatopoeia and Alliteration

GQ 30, 31, 32, 33, 34

	
	*Activity 29:  Personification, Hyperbole, and Idioms

GQ 30, 31, 32, 33, 34

	Concept 2:  Writing and Performing Poetry

30. Can students identify the forms and elements of poetry?

31. Can students explain the use of figurative language in poetry?

32. Can students relate poetry to personal experiences?

33. Can students write original poems in a variety of forms that use a variety of sound and literary devices?

34. Can students increase their personal writing vocabularies through the use of a word bank?

35. Can students prepare, practice, and perform an oral interpretation of a poem?

36. Can students identify the speaker and explain how the point of view affects the poem?


	*Activity 30:  Writing Process

GQ 33, 34



	
	*Activity 31: Reviewing Poetic Devices

GQ 30, 31, 34

	
	*Activity 32:  Poetry Response Journal 

GQ 31, 32, 34, 36

	
	*Activity 33:   Interpreting Favorite Poems

GQ 32, 35, 36

	
	

	
	

	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Identify word meaning using a variety of strategies, including using:
	
	

	
	a
	using context clues (e.g., definition, restatement, example, contrast) (ELA-1-M1)
	Analysis
	

	
	b
	using structural analysis (e.g., roots, affixes)
	Analysis
	

	
	c
	determining word origins
	Analysis
	

	
	d
	using knowledge of idioms (ELA-1-M1)
	Application
	

	04
	 Identify and explain story elements, including:
	
	

	
	c
	relationship of word choice and mood (ELA-1-M2)
	Synthesis
	

	05
	Identify and explain literary and sound devices, including:
	
	

	
	c
	imagery (ELA-1-M2)
	Synthesis
	

	
	d
	onomatopoeia (ELA-1-M2)
	Synthesis
	

	10
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including:
	
	

	
	c
	poetry (e.g., lyric, narrative) (ELA-6-M3)
	Evaluation
	

	11
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including:
	
	

	
	g
	identifying literary devices (ELA-7-M1) (see ELA-1-M2)
	Synthesis
	

	19
	Develop grade-appropriate compositions on student- or teacher-selected topics that include:
	
	

	
	b
	vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)
	Evaluation
	

	31
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1)
	Application
	

	32
	Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1)
	Application
	

	35
	Adjust volume and inflection to suit the audience and purpose of presentations
	Application
	

	39
	Evaluate media for various purposes, including:
	
	

	
	b
	background information (ELA-4-M5)
	Evaluation
	

	
	
	
	
	

	
	
	
	
	

	Suggestions:  Please be sure to implement these skills in daily warm-ups or mini-lessons:

· Contrasting images

· Homophones

· Hyphens

· Frequently misspelled words

· Interjections

· Review of figurative language



Unit 4: Introduction—Poetic Devices

GLEs

*Bolded GLEs are assessed in this unit
01a
Identify word meaning using a variety of strategies, including using context clues (e.g., definition, restatement, example, contrast) (ELA-1-M1) (Analysis)

01b
Identify word meaning using a variety of strategies, including using structural analysis (e.g., roots, affixes) (Analysis)

01c
Identify word meaning using a variety of strategies, including determining word origins. (Analysis)
01e
Identify word meanings using a variety of strategies, including explaining word analogies (ELA-1-M1) (Analysis)
04c
Identify and explain story elements, including relationship of word choice and mood (ELA-1-M2) (Synthesis)

05c
Identify and explain literary and sound devices, including imagery (ELA-1-M2) (Synthesis)
10c
Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including poetry (e.g., lyric, narrative) (ELA-6-M3) (Evaluation)
11d
Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas (ELA-7-M1) (see ELA-1-M2) (Synthesis)
39b
Evaluate media for various purposes, including images/sensory details (ELA-4-M5) (Evaluation)
	Purpose/Guiding Questions:

30. Can students identify the forms and elements of poetry?

31. Can students identify and explain the use of figurative language in poetry?

34. Can students increase their personal writing vocabularies through the use of a word bank?
	Concepts/Vocabulary:

· Poetic Terms

· Elements of Poetry

· Figurative Language

	Assessments Ideas:

· Word Grids
· Learning Logs


	Resources:

· Ascension Parish Comprehensive Curriculum Supplemental Resource Book

· Black Line Masters

· Glencoe Textbook and CD-Roms


*Vocabulary

Note: Vocabulary instruction will be implemented and assessed throughout every unit.   Throughout the unit, word meanings should be identified using a variety of strategies including, context clues, structural analysis, and word origins. (GLE”s 01a, 01b, 01c) The key concepts and vocabulary box is a sample of vocabulary that needs to be enhanced with vocabulary from specified readings within the unit.   See supplemental resource for various ways to incorporate these strategies into your lessons

Introductory Activity
Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity A: Independent Reading (Ongoing) (Unit 5, CC Act. 1) (GLEs: 07,  09, 11d, 11g)
Materials List: poetry, reading response learning logs, reading response learning log prompts (starters) 

Students should have access to texts at their independent reading level in the current genre for 10 to 20 minutes of daily sustained, silent reading (SSR) that is not formally assessed; student choice is key in choosing these, as is teacher modeling of this skill. SSR offers students an opportunity to practice word attack skills, to boost confidence to work through reading problems, and to learn the joy that reading can bring. 
Students should continue to keep a reading response learning log (view literacy strategy descriptions) of pages read in which they keep copies of favorite poems, frequently respond to the poems they have read through the use of brief reflective prompts, and analyze the elements and forms of poems studied. Sample reflective response log prompts (starters) and a full-blown lesson plan on this strategy can be found at: http://www.readwritethink.org/lessons/lesson_view.asp?id=55. It is crucial that this be seen by students as a personal response to their reading, not as a test. Teacher modeling of his or her own use of the active reading processes of purpose setting, predicting and refuting, visualizing, connecting, speculating and questioning, reacting, and rereading is vital. An example is shown below.
	Reading Response Learning Log

	Title of Text: Hey, Batter Batter
	Genre: Poetry

	Date
	Poems Read:
	Response:

	11/1/06
	Poems 1-2
	I love baseball. I think I will like most of these poems.

	11/2/06
	Poems 3-4
	Whoever wrote this really knows baseball. I really like the way he described the high fly ball as it: “hangs there in the sky out blazing the sun.” That really shows the power of the hit.

	11/3/06
	Poems 5-6
	I don’t normally like poems that rhyme too much, but I like the rhythm of “Analysis of Baseball.” The author repeats ball and bat and mit in every stanza and that reminds me of the sounds of the game itself.


*Activity B:  Vocabulary Study (Ongoing) (Unit 4, CC Act. 2) (GLEs:  01a, 01e)
Materials List: index cards and vocabulary card examples, Frayer Model Vocabulary Card BLM, dictionaries and thesauruses, pen/pencil; paper or notebook, colored paper (for word banks/walls), index cards 

Students will continue to use the vocabulary self-awareness strategy (view literacy strategy descriptions) to determine their familiarity with new words, phrases, or idioms. 
Example: Vocabulary Self-Awareness Chart

	Word
	+   ?   (
	Example
	Definition

	quatrain
	+
	[image: image3.wmf]
[image: image1]
	a stanza or poem of four lines

	stanza
	?
	The words "nothing more" and “nevermore” which are repeated in “The Raven” by Edgar Allan Poe.
	a phrase, line, or group of lines that is repeated throughout a poem, usually after each stanza


Students will use two different forms of vocabulary cards (view literacy strategy descriptions) in this unit. They will use the standard vocabulary card to define words specific to the poetic content and key to its comprehension.  This is especially important for new content words that will be seen in poetry. Students will continue to use standard vocabulary cards to define vocabulary specific to selections read as part of the poetry unit and for common idioms as detailed below. 
Example: Standard Vocabulary Card 

[image: image4.png]


front of card

back of card

Students will continue to use the four most common types of clues (e.g., definition, restatement, example, and contrast) for figuring out the meaning of an unknown word in context; they will apply this comprehension strategy throughout the unit, as appropriate. 

Students will continue to create word webs and riddles that illustrate multiple-meaning words, including illustrations or examples for each meaning.  Students will use the second type of vocabulary card, which is a modified vocabulary card sometimes referred to as a Frayer Model vocabulary card to help acquire this vocabulary knowledge. Frayer model vocabulary card samples and additional best practices strategies for teaching vocabulary can be found at: http://www.justreadnow.com/strategies/vocabulary.htm. 

Students will also create word banks (or word walls) for vivid adjectives, nouns, and verbs, each on a different color of paper.  Students will store these in different colored jars or cans that match the colors of the different types of words.  Students will revise their practice poems for more vivid word choices throughout the unit by using these word banks.
*Activity C:  Writing Craft Mini-Lessons (Ongoing) (GLEs:  19b, 19e, 20a, 20b, 20c, 20d, 20e, 20f, 20g, 23) 

Materials List: Writing Piece with Target Skills Planner BLM, overhead and transparency pen or blackboard and chalk; pen/pencil; paper or notebook
The teacher will continue to point out examples of good writing in texts followed by questioning. (Examples: Does it make the writing clear, interesting, or pleasant sounding? Why do you think the author uses this skill? How do you like it as a reader?  What words do you especially like?  Can you imitate this?)  Teacher and student will continue to model the skill orally, then try it out in practice pieces, and finally apply the skill in independent writing. Important to focus on in this unit will be word choice, figurative language, literary devices, rhyme, rhythm, sound devices, chunking text for emphasis, voice, and creating imagery.

In planning whole-process pieces, the teacher will continue to choose the Writing Piece with Target Skills Planner BLM. The teacher will choose one (new) or two (review) genre target skills, one (new) or two (review) organization or composing target skills, and one (new) or two (review) conventions skills as Target Skills for each whole process poem. These skills become part of the scoring rubric.  Students will draft several whole process poems, double-spacing in order to have room for revisions (adding, substituting, deleting, reordering). It is important to do this visually, as well as orally, since most of our students are visual learners.
*Activity D:  Sentence Formation/Grammar/Usage/Mechanics Mini-Lessons (Ongoing) (GLEs: 25a, 27c, 28b, 29, 30) 
Materials List: overhead and transparency pen or blackboard and chalk, Secondary Editing/Proofreading Checklist BLM, Proofreading/Editing Strategies BLM, sentences for proofreading, pen/pencil; paper or notebook

The teacher should continue with whole-class brief mini-lessons in usage, mechanics, and spelling, choosing only one explicit focus for the lesson, based upon student errors in drafts and daily editing practice. Thus, this could be a grammar, usage, or conventions focus. Sentence formation should be addressed through the telescope of poetry, in which dependent or subordinate phrases and clauses may take the place of complete sentences. Mini-lessons should be adjusted accordingly for this unit.
Teacher will illustrate various proofreading/editing strategies, using the Proofreading/Editing Strategies BLM. Students should also continue daily proofreading practice of several sentences or lines of poetry in context (related), writing sentences or lines as correctly as they can while teacher walks around the room and gives positive feedback to each student. When a student has not caught an error, the teacher encourages him/her to search further and then returns to the board or overhead, correcting sentences with the class and explaining why each error is incorrect. Students continue to correct their papers, using proofreading symbols to record the types of errors they have made on the Secondary Editing/Proofreading Checklist BLM; to allow the teacher to see which errors are being made by the majority of students in order to plan appropriate whole-class mini-lessons. (Adapted from Jane Bell Keister’s Caught Ya: Grammar with a Giggle, Maupin House, 1990.) In addition, students should be taught how to edit and proofread using the BLM entitled Proofreading/Editing Strategies for Students.
Mini-lessons on the use of hyphens, commas and coordinating conjunctions, capitalization, possessives, verb tenses, revisions to add prepositional phrases, transitions, interjections for emphasis, and conjunctions and transitions to connect ideas should also be part of this unit whenever student errors indicate such a need.

Teacher will hold regular peer editing sessions to help students form the habit of attention to spelling high‑frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly and will daily reinforce the habit of using a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings. Students will continue to use the Proofreading/Editing Strategies BLM as a guide when proofreading their papers.
*Activity 27: Poetic Devices (Unit 5, CC Act. 5) (GLEs:  01e, 04c, 05c, 10c, 11d, 22a, 39b)
Materials List: Poetic Terms BLM, word grid; pencil; paper or notebook, or computer with word processing software and printer

To begin the unit of study, the teacher will provide a Poetic Terms BLM with the definitions provided for students to reference.  Students will read and listen to teacher-selected poems as the teacher models and discusses oral reading techniques such as: pausing for a few seconds between the title and the poem's first line; reading at a conversational pace, pausing only where there is punctuation just as when one reads prose; using a dictionary to look up unfamiliar words so as to be able to read with understanding; and writing out a word phonetically in order to pronounce it correctly. The teacher will discuss the theme and poetic voice in the poetry, as well as the use of similes and metaphors in expanding visual imagery. Students will discuss how a writer needs to help a reader create visual images, not from telling a thing directly but by providing clues so a reader can create the images and figure out the meaning of a poem from those clues. 

Students will apply these poetic devices by completing a word grid (view literacy strategy descriptions) designed to enable them to identify the words and lines from the poems that support identification of voice, mood, and theme.  They will also identify similes and metaphors in the poems, noting how these analogies and comparisons help readers to “see” the images of the poem; specific word choice sets the mood of a poem.  Students will then read examples of various poems that have good sensory detail, creation of images, figurative language, and sound devices.  Good websites for such poems include the following: 

· http://www.poets.org/index.php

· http://www.gale.cengage.com/free_resources/poets/
· http://www.poetry4kids.com/index.php
Example of Word Grid for Poetry
	
	Shows Voice:
	Shows Mood:
	Reveals Theme:

	Quote from Poem A


	
	
	

	Quote from Poem B


	
	
	

	Quote from Poem C


	
	
	


Unit 4 Concept 1:  Figurative Language

GLEs

*Bolded GLEs are assessed in this unit
01d
Identify word meanings using a variety of strategies, including using knowledge of idioms (ELA-1-M1) (Application)
05d
Identify and explain literary and sound devices, including onomatopoeia (ELA-1-M2) (Synthesis)
09
Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres (ELA-6-M2) (Synthesis)
10c
Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including poetry (e.g., lyric, narrative) (ELA-6-M3) (Evaluation)
11d
Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas (ELA-7-M1) (see ELA-1-M2) (Synthesis)
11g
Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying literary devices (ELA-7-M1) (see ELA-1-M2) (Synthesis)
39b
Evaluate media for various purposes, including images/sensory details (ELA-4-M5) (Evaluation)

	Purpose/Guiding Questions:
30. Can students identify the forms and elements of poetry?

31. Can students identify and explain the use of figurative language in poetry?

32. Can students relate poetry to personal experiences?
33. Can students write original poems in a variety of forms that use a variety of sound and literary devices?

34. Can students increase their personal writing vocabularies through the use of a word bank?


	Concepts/Vocabulary:
· Elements of Poetry

· Repetition/Refrain Poem

· Onomatopoeia Poem
· Strong Verb Poem

· Personification Poem



	Assessments Ideas:

Activity-Specific Assessments: 

· All activities are assessed after 

      concept 2 activity 30.


	Resources:

· Teacher-selected Poems 

· PowerPoint

· Reader’s Handbook

· Scholastic.com

· Ascension Parish Comprehensive Curriculum Supplemental Resource Book

· Black Line Masters

· Glencoe Textbooks and CD-Roms


Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 28:  Onomatopoeia and Alliteration (Unit 5, CC Act. 7)                                                            (GLEs:  05d, 09, 10c, 11d, 11g, 39b)

Materials List: split page notetaking example, reading response learning logs, Descriptive Attributes BLM, pen/pencil; paper or notebook
Students will read aloud teacher-selected poems that use alliteration, onomatopoeia, and repetition/refrain. To encourage oral reading fluency, which is directly related to text comprehension, these should be done through choral reading, echo reading, or partner reading. Further information on these strategies and on improving oral reading fluency can be found at http://www.coe.uga.edu/fluency/forilessonplan.html. 

Students will discuss these distinctive characteristics as used in poetry, again using a word grid (view literacy strategy descriptions) (See Activity 5) to analyze these features.  Students will use split-page notetaking (view literacy strategy descriptions) to define the terms in their notes with one or two examples. These can be added to their reading response learning logs (view literacy strategy descriptions).
Example of split-page notetaking for sound devices in poetry:

	Alliteration – What is it?
	the repetition of the same sound, usually of a consonant, at the beginning of two or more words not far apart

EXAMPLE(S):  The blazing hot sun hovers high in the sky.

Peter Piper picked a peck of pickled peppers.

	Onomatopoeia– How is it different from alliteration?
	words whose pronunciations suggest their meaning 

EXAMPLE(S): meow, buzz, gong, crackle, twitter

	Refrain – What is it? Why do authors use it?
	A phrase, line, or group of lines that is repeated throughout a poem, usually after every stanza
EXAMPLE(S): nothing more and nevermore are repeated throughout Edgar Allan Poe's The Raven. 
Or

Poem  

by Langston Hughes

I loved my friend.

He went away from me.

There’s nothing more to say.

The poem ends,

Soft as it began—

I loved my friend.


Demonstrate for students how they can study and review information from their split-page notes by covering information in the right column and use the prompts in the left column to recall the covered information.  Students can also quiz each other over the information in their notes in preparation for other tests and other class activities.  Do not underline the whole paragraph.

Students will read a variety of such poems independently and will search for and identify examples of onomatopoeia, alliteration, and deliberate repetition/refrain.  When examples are found, students will explain in their reading response learning logs how these literary sound devices enhance the meaning of the poems, including creating images/sensory details.  Students will then generate phrases that illustrate onomatopoeia and alliteration and include them also in their reading response learning logs.  

Teachers may choose to have students write the following poems as a homework assignment.  Students will write a “Repetition/Refrain Poem” that uses repetition/refrain about a conversation based on “Well, you shouldn't have” or “Well, don’t do it again.” as the repeated line or any other refrain they are likely to have heard repeatedly from parents or teachers. Students will also write an “Onomatopoeia Poem” with onomatopoeia about the noises on a street, at the mall, at school, in the cafeteria, or in any other noisy location. They will select appropriate verbs to personify the noises made by various machines. 
*Activity 29:  Personification, Hyperbole, and Idioms (Unit 5, CC Act. 8)                                     (GLEs:  01d, 05d, 09, 10c, 11g, 39b)

Materials List: reading response learning logs, Descriptive Attributes BLM, pen/pencil; paper or notebook

Students should discuss the importance of common verbs like eating or walking not communicating as effectively as stronger verbs might.  A reader needs to visualize, so a writer should help the reader picture the action through more specific word choice (e.g., eating doesn’t communicate as clearly as gobbling, gnawing, munching, chomping, dribbling, inhaling, slurping; walking isn’t as clear as: stomping, limping, strolling, bouncing). An important point for students to understand about strong verbs is that the verbs don’t have to be used exclusively with people as doers.  Grass can nibble toes, flowers can slurp rain, etc. Using their Descriptive Attributes BLM, students will write a “Strong Verb Poem” about a self-selected object or strong emotion.

Students will read aloud teacher-selected poems that contain good examples of personification, hyperbole, and idioms.  Students will brainstorm (view literacy strategy descriptions) and write in their reading response learning log (view literacy strategy descriptions) an explanation of how the poet’s use of each literary device affects the meaning of each poem. Students will then read a variety of such poems and find examples of personification, hyperbole, and idioms in the self-selected poems. When examples are found, students will explain in their reading response learning log in a written reflection how these literary devices enhance the meaning of the poems. 
Teacher may opt to select only one or two of these writing assignments or allow students to choose on their own.  These poems can also be drafted as part of a homework assignment.  Students will then complete a “Personification Poem” by choosing an object and imagining that they become the object.  They will begin their poem with the lines, “If I were a(n) object,/ I’d _____ and _____. / I’d _____.” and then complete the poem as they wish, using strong verbs as a target skill. They should also complete an original poem that either uses an idiom or hyperbole. These “Idiom” or “Hyperbole Poems” should be added to their poetry booklets.

Unit 4 Concept 2: Writing and Performing Poetry

GLEs

*Bolded GLEs are assessed in this unit

04c
Identify and explain story elements, including relationship of word choice and mood (ELA-1-M2) (Synthesis)
7
Explain the connections between ideas and information in a variety of texts (e.g., journals, technical specifications, advertisements) and real-life situations and other texts (ELA-1-M4) (Analysis)
10c
Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including poetry (e.g., lyric, narrative) (ELA-6-M3) (Evaluation)
19b
Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2) (Evaluation)
19e
Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure (ELA-2-M2) (Application)
20a
Develop grade-appropriate compositions applying writing processes such as selecting topic and form (ELA-2-M3) (Synthesis)
20b
Develop grade-appropriate compositions applying writing processes such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3) (Synthesis)
20c
Develop grade-appropriate compositions applying writing processes such as drafting (ELA-2-M3) (Application)
20d
Develop grade-appropriate compositions applying writing processes such as conferencing (ELA-2-M3) (Synthesis)
20e
Develop grade-appropriate compositions applying writing processes such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3) (Evaluation)
20f
Develop grade-appropriate compositions applying writing processes such as publishing using technology (ELA-2-M3) (Application)
20g
Develop grade-appropriate compositions applying writing processes such as proofreading/editing (ELA-2-M3) (Application)
23
Develop writing using a variety of literary devices, including foreshadowing, flashback, and imagery (ELA-2-M5) (Synthesis)
24c
Write for various purposes, including text-supported interpretations of elements of novels, stories, poems, and plays (ELA-2-M6) (Synthesis)
25a
Use standard English punctuation, including hyphens to separate syllables of words and compound adjectives (ELA-3-M2) (Application)
27c
Write paragraphs and compositions following standard English structure and usage, including homophones (ELA-3-M3) (Application)
28b
Apply knowledge of parts of speech in writing, including interjections for emphasis (ELA-3-M4) (Application)
29
Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA-3-M5) (Application)
30
Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5) (Application)
31
Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1) (Application)
32
Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1) (Application)
35
Adjust volume and inflection to suit the audience and purpose of presentations (Application)
37a
Demonstrate active listening strategies for various purposes, including viewing a video to interpret the meaning of the story, to determine the speaker’s/character’s attitude using verbal and nonverbal cues, and to draw conclusions about the presentation (ELA-4-M4) (Analysis)
37b
Demonstrate active listening strategies for various purposes, including, summarizing the main points of a speaker’s message, including supporting details and their significance (ELA-4-M4) (Analysis)
39b
Evaluate media for various purposes, including background information (ELA-4-M5) (Evaluation)
40a
Participate in group and panel discussions, including explaining the effectiveness and dynamics of group process (ELA-4-M6) (Analysis)
40b
Participate in group and panel discussions, including applying agreed-upon rules for formal and informal discussions (ELA-4-M6) (Analysis)
	Purpose/Guiding Questions:
30. Can students identify the forms and elements of poetry?

31. Can students explain the use of figurative language in poetry?

32. Can students relate poetry to personal experiences?

33. Can students write original poems in a variety of forms that use a variety of sound and literary devices?

34. Can students increase their personal writing vocabularies through the use of a word bank?

35. Can students prepare, practice, and perform an oral interpretation of a poem?

36. Can students identify the speaker and explain how the point of view affects the poem?


	Concepts/Vocabulary:
· Elements of Poetry

· Writing Process

· Poetry Analysis

	Assessments Ideas:

Activity-Specific Assessment: 

· Activities:  30, 32, 33


	Resources:

· Teacher selected poems

· Reader’s Handbook

· Ascension Parish Comprehensive Curriculum Supplemental Resource Book

· Black Line Masters

· Glencoe Textbooks and CD-Roms


Instructional Activities
Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 30:  Writing Process (On-Going for Poetry Booklets) (Unit 5, CC Act. 10)                                                                           (GLEs:  19e, 20a, 20b, 20c, 20d, 20e, 20f, 20g, 23, 25a, 27c, 28b, 29, 30)

Materials List: reading response learning logs, Descriptive Attributes BLM, Poetry Rubric BLM, pen/pencil; paper or notebook, or computer with word processing software and printer

Students will plan and develop one poem at a time. Students will organize their ideas and write their first drafts, focusing first on message, then on form both during and outside of class. Students should refer to their Descriptive Attributes BLM as needed throughout this activity. 
Students will conduct several peer response sessions, allowing time for revision after each session. Students will appoint a facilitator and will read their poetry aloud while others in the group listen for content and form. All sessions will begin with positive comments from the poetry rubric. Students will ask clarifying questions and make suggestions for changes, which will be discussed by the group. 
Students will consider feedback from peer response when they revise. They will ask themselves: Did I use forms, language patterns, and techniques effectively?  How does the rhythm of each poem affect its mood and meaning? They will proofread and edit their work, using the Poetry Rubric BLM and a proofreading checklist as a reference, especially for the use of hyphens, interjections, homophones, and frequently misspelled words. Students will use word processing to write, spell check, and publish their final copies. Students will use spelling resources as needed. 

Students will review the rule for capitalizing the first letter of every word of every line of poetry, editing their poems to apply this rule. Students will add clip art from a clip art Internet site such as Google>Images or http://office.microsoft.com/clipart/. Poetry anthologies will be assessed for completeness and for quality of work; components of the assessment rubric should be reviewed before submission. Students will make selections from their writing to present orally in the next activity. 

	Assessment

As part of an in-class or at-home assignment, students will publish their original poems in a variety of formats (example: scrapbook, poetry booklet, poster, PowerPoint, etc.)
Activities throughout Concepts 1 and 2 up to this point: Students will compose individual poems as described to illustrate specific writing craft or figurative language skills (Repetition/Refrain Poem, Onomatopoeia Poem; Strong Verb Poem; Personification Poem; Idiom or Hyperbole Poem;), as well as additional self-selected forms and topics. Each poem should: 

· adhere to all the rules for the particular form

· express ideas, organization, thoughts, feelings, and experiences that create one overall mood and appropriate content

· use details that appeal to the reader’s emotions and/or the senses

· use one or more figurative language device(s)

· use one or more sound device(s) or deliberate repetition of sounds to create rhythm

· use carefully chosen precise, exact, and vivid word choice

· use parallel structure in creating phrasing

· use line breaks in which each image stands on its own

· have the first letter of the first word of each line capitalized




*Activity 31:  Reviewing Poetic Devices (Unit 5, CC Act. 11) (GLEs:  01e, 04c, 05c, 10c, 11d, 22a, 39b) 

Materials List: completed Word Grid BLM, reading response learning logs, props for professor-know-it-alls, such as glasses, ties, briefcases, lab coats, etc.

The students will then participate in the professor know-it-all (view literacy strategy descriptions) strategy to review important poetic elements and devices. To prepare for this activity, students may refer to their word grids (view literacy strategy descriptions) and reading response learning logs (view literacy strategy descriptions) from previous activities in this unit. This strategy makes students the experts who must inform their peers and be challenged and held accountable by them for their knowledge gained during this unit of study.

Students form groups of three or four and groups will be called on randomly to come to the front of the room to be a team of “professor know-it-alls” who will provide expert answers about questions on rhyme, rhythm, sound and literary devices, etc. Each group of students should construct possible questions about poetry and its elements and forms that they might be asked and that they can ask of the other experts (e.g. What is an example of an idiom in the poem “(Title)”? or What is being compared in the simile: “My love is like a red, red rose?” or What lines from the poem “(Title)” support identification of voice/mood? etc.)  

Students come to the front of the room, stand facing the class, and invite questions from the class (and from the teacher, if needed).  The group of students confers as a team to talk about the answer, then returns to position, and the spokesperson then answers in complete sentences; students take turns being the spokesperson.  After five minutes or so, a new group of professor know-it-alls take their place in front of the class, don their props, and continue the process of student questioning.  All groups should have a chance to serve as professor know-it-alls.  
*Activity 32: Poetry Response Journal (Unit 5, CC Act. 9) 
(GLEs:  04c, 07, 10c, 19b, 19e, 23, 24c, 39d)
Materials List: reading response learning logs, Descriptive Attributes BLM, pen/pencil; paper or notebook, or computer with word processing software and printer

Students should discuss poetic form and how a poet does not write in complete sentences, but uses exact word choices, leaves out any unnecessary words, and divides a poem into lines (chunks) deliberately so the first or last word of a line is emphasized by deliberately ending or beginning lines with the words the poet sees as most vivid.  Students will look at models of poems that do this.  They will then revise a previous practice poem or write a new one, using this technique to “chunk” and emphasize the words they see as most vivid or important in their own poems. (Students should use a slashed line to indicate where to divide a line into two or more images and use the proofreading delete symbol ([image: image2.png]


) to condense sentences into poetic lines by deleting unnecessary words such as the, an, etc.)  

Students will read teacher-selected poems that incorporate the use of foreshadowing, flashback, and imagery and will facilitate a discussion of these literary devices.  In the same poems, students will identify in their reading response learning logs (view literacy strategy descriptions) the speaker of each poem and will explain how point of view affects the poem.  Students will identify poems and poets they like from text anthologies, electronic sources, or the Internet.  They will share resources they used to locate poems with others and place copies of favorite poems or a list of the titles in their reading response learning logs.  

*Activity 33:  Interpreting Favorite Poems (Unit 5, CC Act. 12) 

(GLEs:  31, 32, 35, 37a, 37b, 39b, 40a, 40b)

Materials List: Text Marking for Emphasis BLM, books of poetry, reading response learning logs, booklets of original poetry
Students will select favorite poems they would like to interpret orally, using components of good public speaking, including good diction, enunciation, syntax, pronunciation, and Standard English grammar when speaking. Audience members will practice active listening. The teacher will demonstrate how poems can be read in different ways to evoke different meanings by reading examples to the class. The teacher will distribute copies of Text Marking for Emphasis BLM and will facilitate a discussion of how to mark text (in this case, poems) to create emphasis on key words or phrases. The teacher will model, using a poem previously studied in class. Students will then practice marking for emphasis and reading different selections of poetry aloud in groups of two or three with a focus on adjusting their diction and enunciation to suit different interpretations of the poem.  They will adjust their volume and inflections with feedback from the other students. 

To prepare their poems for performance, students will mark an accent above words in the poem that need emphasis, by underlining words that will need to be acted out, and by marking a couple of slashes, //, above any places where they will need to pause. Students will also consider how characters or speakers should sound or how they can show particular feelings or emotions with their voices. Should it be a funny voice? etc.  Students will practice their interpretation and timing, including standing or moving as appropriate to the meaning and actions of the poem, in front of a mirror. A rubric with these components should be reviewed.  Students can audiotape or videotape presentations and place in the library for all classes to enjoy.  They may memorize and recite a short poem for the class.  Students will be provided feedback via the oral presentation rubric.  

	Assessment

Students will perform a favorite poem.  The performance should:

· begin with the name of the poem and its author, as well as a statement of why that particular

      poem was chosen

· employ confident body language and eye contact with the audience

· be appropriately animated with appropriate facial expressions and gestures

· be clearly enunciated

· use varied pitch, rate, volume, stress, and tone as appropriate

· appear to be well rehearsed; if a script is used, it should be used only for occasional reference

· have a strong, memorable ending


Unit 4 Assessment Options

General Guidelines

Use a variety of performance assessments to determine student understanding of content.  Select assessments that are consistent with the type of product that results from the student activities, and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that can be used for this unit:

General Assessments

· Students will be provided with a checklist of poetry/vocabulary terms for the unit. Students will be assessed on the completion of vocabulary lists/products. Students will also be assessed on vocabulary acquisition via a teacher-created selected/constructed response format.

· Students will give oral presentations in small groups or whole class, summarizing details learned about poetry forms and elements. 

· Students will complete a visual representation of the knowledge they have gained about poetry at the end of the unit. These may include outlines, posters, graphic organizers, word processing, PowerPoint, and other technologies to demonstrate mastery of knowledge about poetry.  

· Students will use a proofreading checklist that addresses the most common errors in punctuation, capitalization, usage, and sentence formation to proofread their final drafts of individual poems, their reading response journals, and their original poetry anthologies.

· For specific skills within the unit, the teacher will use observations, checklists, and anecdotal records to monitor individual student progress in reading strategies, poetic elements and figurative language characteristics, writing process, vocabulary acquisition, and related performance components.

Activity-Specific Assessment

· Note that all activities from concepts 1 and 2 are assessed after  Concept 2 Activity 30
· Concept 2 Activities 30, 32, 33
Poetry Anthologies: Grade 6 Recommendations

For Teachers:

1. Elizabeth, Mary.
Painless Poetry

2. Holbrook, Sara.
Outspoken!: How to Improve Writing and Speaking Skills 

Through Poetry Performance

3. Janeczko, Paul.
How to Write Poetry (Scholastic Guides)

A Kick in the Head: An Everyday Guide to Poetic Forms

Poetry from A to Z: A Guide for Young Writers

4. Johnson, K.
Writing With Authors Kids Love: Writing Exercises by 

Authors of Children’s Literature

5. Koch, Kenneth and
Wishes, Lies, and Dreams: Teaching Children to Write 
Ron Padgett.

Poetry
6. Lies, Betty Bonham.
The Poet's Pen: Writing Poetry with Middle and High 

School Students

7. Moore, Jo Ellen.
Writing Poetry with Children

8. Ruurs, Margriet.
The Power of Poems: Teaching the Joy of Writing Poetry

9. Stanley, Nile.
Creating Readers with Poetry

10. Upson, Greta B.
Poetry Writing Handbook: Definitions, Examples, Lessons 

For Students:

1. Berry, James.
Around the World in Eighty Poems

2. Clinto, Catherine.
I, Too, Sing America: Three Centuries of African American 

Poetry

3. Driscoll, Michael.
A Child's Introduction to Poetry: Listen While You Learn 

About the Magic Words That Have Moved Mountains, Won Battles, and Made Us Laugh and Cry

4. Dunning, Stephen.
Reflections on a Gift of Watermelon Pickle

5. Fleischman, Paul.
Big Talk: Poems for Four Voices

I Am Phoenix: Poems for Two Voices

Joyful Noise: Poems for Two Voices

6. Fletcher, Ralph.
Seeing the Blue Between: Advice and Inspiration for Young 
Poets
A Writing Kind of Day: Poems for Young Poets

7. Graves, Donald.
Baseball, Snakes, and Summer Squash: Poems About 

Growing Up

8. Guthrie, Donna W.
How to Read, Recite, and Delight in All Kinds of Poetry

9. Holbrook, Sara.
The Dog Ate My Homework: Poems

I Never Said I Wasn’t Difficult: Poems

Walking on the Boundaries of Change: Poems of Transition

10. Hughes, Langston.
The Dream Keeper and Other Poems

11. Janeczko, Paul.
The Place My Words Are Looking For : What Poets Say 

About and Through Their Work

Seeing the Blue Between: Advice and Inspiration for Young 

Poets

12. Kennedy, X. J.
Knock at a Star: A Child’s Introduction to Poetry

Talking Like the Rain: A Read-to-Me Book of Poems

13. Koch, Kenneth.
Talking to the Sun: An Illustrated Anthology of Poems for 

Young People

14. Lansky, Bruce.
Kids Pick the Funniest Poems

15. Mendelson, Edward.
Poetry for Young People: Lewis Carroll

16. Morrison, Lillian.
More Spice than Sugar: Poems about Feisty Females

17. Pappas, Theoni.
Math Talk: Mathematical Ideas in Poems for Two Voices

18. Prelutsky, Jack.
Random House Book of Poetry for Children

The 20th Century Children's Poetry Treasury

19. Roessel, Paul.
Poetry for Young People: Langston Hughes

20. Shane, Bill.
Hey Batter Batter: A Collection of Baseball Poems for Kids

21. Vechhione, Patricia.
Whisper and Shout: Poems to Memorize

22. Wilson, Edwin Graves.
Poetry for Young People: Maya Angelou

23. Yolen, Jane.
Color Me a Rhyme: Nature Poems for Young People

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Vocabulary word





a poem


lyric





Lyric poetry expresses personal thoughts and feelings, often in a songlike style or form.











Sentence from text that illustrates the word





Superordinate idea





1) a short poem with one speaker (not necessarily the poet) who expresses thought and feeling.


2)Adjective


3)Example of a lyric poem


Winter Poem


By Nikki Giovanni





once a snowflake fell


on my brow and i loved


it so much and i kissed


it and it was happy and called its cousins


and brothers and a web


of snow engulfed me then


i reached to love them all


and i squeezed them and they became


a spring rain and i stood perfectly


still and was a flower


Janette wrote a lyric poem to express her feelings about being in love.





Definition





Characteristics or features





Example or drawing





Student-composed sentence





Assessment:


Students will create a poetry reflection booklet that gives their interpretations of selected poems. Each entry in the reflection booklet should:


identify the poem being studied by title and author


state an overall response to the work


make clear the student’s overall response by citing clear reasons and supporting evidence backed up with examples (paraphrases or quotations) from the work


clinch the position taken so that the reader is left with a final question, a quotation, a fresh insight, or another memorable impression


use word choice that is clear, precise, and expressive


show attention to sentence formation, usage, mechanics, and spelling











