Name: _____________________________________________
                                                                       6th Grade Math: Unit 3: Fractions, Decimals, and Parts


Comprehensive Curriculum

Assessment Documentation and Concept Correlations

Unit 3:  Fractions, Decimals, and Parts

Time Frame:  4 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Fractions and decimals can be used interchangeably and represent equivalent quantities.

· Fractions, decimals, and percents can be compared using a number line or using symbols.

· A ratio is a comparison of two quantities.

· Proportional reasoning involves a comparison of the relationship among ratios. 

· Multiplying and dividing by powers of 10 are easy mental computations.



	Concepts & 

Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Recognize and compute equivalent representations of fractions (i.e., halves, thirds, fourths, fifths, eighths, tenths, hundredths) (N-1-M) (N-3-M) (Application)

4

Compare positive fractions and positive and negative integers using symbols (i.e., <, =, >) and number lines (N-2-M) (Application)

6

Read and write numerals and words for decimals through ten-thousandths (N-3-M) (Application)
7

Mentally multiply and divide by powers of 10 (e.g., 
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 = 2.5; 12.56 x 100 = 1,256) (N-6-M) (Application)

11

Use models and pictures to explain concepts or solve problems involving ratio, proportion, and percent with whole numbers (N-8-M) (Synthesis)

13

Calculate, interpret, and compare rates such as $/lb., mpg, and mph (M-1-M) (A-5-M) (Synthesis)

20

Reflections

	Concept 1:  Fractions

9. Can students generate equivalent forms of fractions and decimals?


	Activity 26: Daily warm-up activity - First 100 days 

GQ 9
	4, 6
	

	
	*Activity 27:  Fraction Strips 

GQ 9
	4, 6
	

	
	Activity 28: Tic-Tac-Toe Fractions

GQ 9
	4
	

	
	*Activity 29:  Same or Different? 

GQ 9
	4, 6
	

	Concept 2:   Decimals

9. Can students generate equivalent forms of fractions and decimals?

10.  Can students use different strategies to multiply and divide by powers of 10?

11.   Can students represent and interpret values for decimals through ten-thousandths?
	Activity 30: Daily warm-up activity - First 100 days 

GQ 9
	4, 6
	

	
	*Activity 31: Powers of 10 

GQ 10
	11
	

	
	*Activity 32: Race to Calculate

GQ 10
	11
	

	
	*Activity 33: Place Value

GQ 10
	7
	

	
	*Activity 34:  Box Scores 

GQ 11
	6
	

	
	*Activity 35: Reading, Writing, and Comparing Decimals 

GQ 11
	6, 7
	

	
	Activity 36: Rolling for Decimals 

GQ 11
	6, 7
	

	Concept 3:   Rates and Ratios

9. Can students generate equivalent forms of fractions and decimals?

12.   Can students utilize various strategies to work with rates and ratios such as mph, mpg, and dollar/pound?
	Activity 37: Daily warm-up activity - First 100 days 

GQ 9
	4, 6
	

	
	*Activity 38: Fun with Rates, Ratios and Proportions

GQ 12
	13
	

	
	Activity 39:  Tangram Ratio 

GQ 12
	13
	

	
	*Activity 40:  Vacation Math 

GQ 12
	20
	


Unit 3 Concept 1:  Fractions 

GLEs

*Bolded GLEs are assessed in this unit

4       Recognize and compute equivalent representations of fractions (i.e.,      

halves, thirds, fourths, fifths, eighths, tenths, hundredths) (N-1-M) (N-3-M)(Application)

6
Compare positive fractions and positive and negative integers using symbols (i.e., <, =, >) and number lines (N-2-M)(Application)

	Purpose/Guiding Questions:

9. Can students generate equivalent forms of fractions and decimals?

Key Concepts:
· Generate equivalent forms of fractions and decimals
	Vocabulary:

· Equivalent fractions

· Comparing fractions (using inequalities)

· Numerator

· Denominator

· Decimal/fraction/percent equivalencies

· Simplifying fractions



	Assessment Ideas:

· Activity 27, 29
	Resources:

· Rulers

·  construction paper (cardstock)
·  index cards

· Teacher-Made Supplemental Resources
· Black Line Masters


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 26: Daily warm-up activity - First 100 days (APCC Unit 2, Activity 13)
(GLEs:  4, 6) 

As students continue marking each day of the first 100 days of school, review and pay close attention to days number 10, 20, and 25. Explore fraction/decimal/percent equivalence: 
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Have students make comparisons using symbols =, <, and > followed by class sharing.

*Activity 27:  Fraction Strips (LCC Unit 3, Activity 4)
(GLEs:  4, 6) 
Materials List: different colored cardstock, scissors, pencil, paper
Have students work in groups and give each member of the group a sheet of different colored cardstock. Instruct each student to make fraction strips by cutting the cardstock into 6 one-inch wide strips. Remind students to use a ruler to make appropriate measurement. Ask students to fold one strip each into the following fractions: halves, fourths, eighths, thirds, sixths, and tenths and then write the fraction on each piece (each of the thirds will have 
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 on it). 

In the groups, use the strips to find equivalent fractions,
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, etc. Ask students to compare their fraction strips and write down comparisons using symbols of =, <, and >. Write fractions in lowest terms. Check students’ work in groups. 

Assessment 

The students will write a story using fractions and decimals appropriately, making at least five comparisons about the numbers by using the symbols =, <, and >.

Activity 28: Tic-Tac-Toe Fractions (Teacher-made Activity; APCC Unit 2 Activity 15)

(GLEs: 4)

 Tic-Tac-Toe is played using two die and the teacher made worksheet. Students are paired in groups of two. Each player rolls a die with the higher roll becoming the first player. Player one then rolls the die and uses the code on the worksheet to find the equivalent fraction on the game board. If he or she finds a correct fraction, player one writes his or her initials in that block. Player two then rolls and repeats all steps. Play ends when one player initials three blocks in a row- vertically, horizontally, or diagonally – to get the win. 

*Activity 29:  Same or Different? (APCC Unit 3, Activity 5)
(GLEs:  4, 6) 

Materials List: index cards, paper, pencil
Use the SQPL strategy (view literacy strategy descriptions) to challenge the students to further explore fraction and decimal equivalency.  SQPL stands for Student Questions for Purposeful Learning and involves presenting the students with a statement that provokes interest and curiosity.  Put the following statement on the board or overhead for students to read. “If I ate 3/5 of a pizza and you ate 0.55 of a pizza, then I ate more pizza.”  Have students work with a partner and brainstorm 2-3 questions that would have to be answered to prove or disprove the statement.  As a whole class, have each pair of students present one of their questions and write this question on chart paper or the board.  Give the class time to read each of the questions presented.  Give pairs of students time to select the ideas that they would use to prove or disprove the statement.
Divide the class into three groups. One group will be the “fraction”, one group will be the “decimal”  group, and the other the “percent” group. Ask the “fraction” group to provide a fraction expressed in each of the following: halves, thirds, fourths, fifths, eighths, tenths, or hundredths on index cards.  “Give the “decimal” group a specified time limit to provide an equivalent decimal representation of the fraction. Have the “decimal” and “percent” to create 7 index cards each using the same rules as the “fraction” group. Index cards will then be rotated between groups. Each group will then convert the number to another possible form. (i.e. the “decimal” group will write the decimal form of each number on each index card) Rotation will continue until all index cards have the fraction, decimal, and percent equivalent of each form written on it. Have students then determine whether each answer is correct. 

Once complete, shuffle the index cards and then pass them out to individual students. Have students then form a “human number line” across the classroom either by groups or whole class. Place the cards on the wall so that students can view them and their placement at the end of the activity. Keep the cards for future use (Activity 34).

If an answer is determined to be correct, ask students to record each answer on an index card. Once complete, shuffle the index cards and then pass them out to individual students. Have students then form a “human number line” across the classroom. Order the fractions and decimals with the fraction/decimal equivalents standing one in front of the other. As a whole group, discuss the placement of students. Note that students will be paired across the number line. Place the cards on the wall so that students can view them and their placement at the end of the activity. Keep the cards for future use.

Reread the opening statement and the questions the students generated.  As a class, answer each question and decide if the statement is true. 

Assessment

The student will bring a copy of a recipe from home. He/she will write the amount of each ingredient in fraction, whole number, and/or mixed number amounts and convert the values to decimal numbers.

Unit 3 Concept 2:  Decimals 

GLEs

*Bolded GLEs assessed in this unit

4          Recognize and compute equivalent representations of fractions (i.e.,      

halves, thirds, fourths, fifths, eighths, tenths, hundredths) (N-1-M) (N-3-M)(Application)

6
Compare positive decimals, and positive and negative integers using symbols (i.e., <, =, >) and number lines (N-2-M)(Application)

7
Read and write numerals and words for decimals through ten-thousandths (N-3-M)(Application)

11
Mentally multiply and divide by powers of 10 (e.g., 
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 = 2.5; 12.56 x 100 = 1,256) (N-6-M) (Application)
	Purpose/Guiding Questions:

9. Can students generate equivalent forms of   fractions and decimals?
10. Can students use different strategies to multiply and divide by powers of 10?

 11. Can students represent and interpret values for decimals through ten-thousandths?

Key Concepts:
· Represent and interpret values for decimals through ten-thousandths
· Generate equivalent forms of fractions and decimals

	Key Concepts and Vocabulary:

· Comparing decimals

· Ordering decimals

· Front-end estimation

· Clustering

· Rounding

· Word form

· Expanded form

· Standard form

	Assessment Ideas:

· Activity 32, 33, 34, 35, 36

	Resources:

· calculators

· index cards

· newspapers or Internet access

· calculators
· decimal grid paper

· number cubes

· Teacher-Made Supplemental Resources
· Black Line Masters


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
Activity 30: Daily warm-up activity - First 100 days (APCC Unit 2, Activity 17)
(GLEs:  4, 6) 

As students continue marking each day of the first 100 days of school, review and pay close attention to days number 10, 20, and 25. Explore fraction/decimal/percent equivalence: 
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Have students make comparisons using symbols  =, <, and > followed by class sharing.

* Activity 31: Powers of 10 (LCC Unit 2, Activity 8)
(GLEs: 11)

Materials List: calculator, pencil, paper, Spinner BLM, Powers of 10 BLM, paper clip, index cards

Distribute calculators and give the following directions for groups of students to follow using the calculator:

a. Enter the number 27

b. Multiply by 10 and record your answer

c. Multiply by 10 and record your answer

d. Multiply by 10 and record your answer

e. Make observations from recorded answers about what happens when you multiply by 10

f. Discuss with your group members

g. Enter the number 8.45

h. Multiply by 10 and record your answer

i. Multiply by 10 and record your answer

j. Multiply by 10 and record your answer

k. Make observations from recorded answers about what happens when you multiply by 10

l. Discuss with your group members

Have the class compare observations from the two activities and develop a general conjecture about multiplying by 10.  Ask:  What power of 10 would result in the same answer as multiplying by 10 threes as you did with the numbers above?
m. Enter the number 27

n. Divide by 10 and record your answer

o. Divide by 10 and record your answer

p. Divide by 10 and record your answer

q. Make observations from recorded answers about what happens when you divide by 10

r. Discuss with your group members

s. Enter the number 8.45

t. Divide by 10 and record your answer

u. Divide by 10 and record your answer

v. Divide by 10 and record your answer

w. Make observations from recorded answers about what happens when you divide by 10

x. Discuss with your group members

Have the class compare observations from the two activities and develop a general conjecture about dividing by 10.  Ask:  What power of 10 would result in the same answer as dividing by 10 three times as you did with the numbers above?  Is this different than when we multiply?
Distribute Spinner BLM and a paper clip to each group and a Powers of 10 BLM to each student.  Explain that the game is played by spinning the spinner and mentally moving the decimal on the starting number.  The starting number is on the Powers of 10 BLM.  The new number will then be used for the second spin.  After each student spins four times and writes his/her new number numerically and in words, the group will compare the number of each group member after spin #4 to determine who has the largest number.  Have groups write the number they end with after the 4th spin on index cards.  The students in each group should then order the numbers from largest to smallest and tape their order to the front board.  Students should make observations from all group’s cards and determine the largest number and smallest number anyone in the class ended with.  

Have the students brainstorm (view literacy strategy descriptions) how they could use powers of 10 to solve 4 x 12.  Discuss with students that numbers that are not powers of 10 can be broken down into simpler problems using powers of 10.  For example, 4 x 12 could be 4 x10 and 4 x 2.  Then the students would add the two products to find the solution.  Provide students with several problems to practice using this method and discuss the process used and solution as a class.  

Have the students explain in their math learning log (view literacy strategy descriptions) how they could use the powers of 10 to solve 55 x 110.  Students should explain the process in words and provide a solution.  Have the students share their entry with the class to check for accuracy.

*Activity 32: Race to Calculate (LCC Assessment)
(GLE 11)

The teacher will divide the students into two teams in a “race to calculate” with powers of 10. One team will be given a calculator and the other team will be required to use mental math. The teacher will read a problem from a set of computation problems that involve multiplication or division by a power of 10. The team with the quickest correct answer earns a point.  Repeat this activity with teams, reversing their computational roles.

Assessment 

Assign each student a multiplication or division problem. The student will show at least three different ways to compute the answer and to explain his/her reasoning. 

*Activity 33:  Place Value (LCC Unit 3, Activity 3)
(GLE:  7) 

Materials List:  Writing Decimals BLM, I Have Who Has BLM, Decimal Cards BLM, pencil 
In the classroom, display a place value chart that students can refer to for this activity and throughout the year. The chart should range from billions to hundred-thousandths. Distribute the Writing Decimals BLM to the students.  Have students work independently writing the decimals.  Discuss the correct answers as a class.  Cut apart and shuffle the cards on the I Have Who Has BLM and distribute all of the cards.  Some students may have to take more than one card depending on the size of the class.  One student will start by reading his/her card. “I have three and two hundredths.  Who has one ten-thousandth?”  The student who has the card with 0.0001 on it would respond, “I have one ten-thousandth.  Who has forty-two and one tenth?”  It does not matter which card starts the process. As long as all cards are used, the last card read will be answered by the first card read.  Have the students try to read the decimals in words.  

The professor know-it-all strategy (view literacy strategy descriptions) can be used to check for understanding.  Cut apart the Decimal Cards BLM and place the cards in a box.  Instead of forming groups, an individual student is chosen to come to the front of the class.  The student will pull a decimal card from the box and read it aloud.  After the student reads the decimal, the class will ask him a variety of questions. For instance:  Can you write your decimal in words?  What fraction represents your decimal?  What digit is in the tenths place?  The class should hold the student accountable for her/his answer.  After a couple of questions, a new student should be asked to be a know-it-all and go to the front of the class to repeat the process.  
Assessment 
The students will complete an assessment where the student matches decimal numbers to the written equivalent.
*Activity 34:  Box Scores (LCC Unit 3, Activity 6)
(GLE:  6)

Materials List:  sports data, index cards
Depending on the season, use box scores from the newspaper’s sports section to get data to order decimals. For example, show the average yardage for rushes by different football players, rebounds for basketball players, on-base percentage or batting averages for baseball, times for track stats—dashes and pole vaults, etc. Write each statistic or number on an index card. As a class, order the stats on a number line. An example of batting averages would be .222, .234, .245, .255, .266, .289, etc. Help students understand how these data can be interpreted as rates.  For example, a baseball player batting .250 gets a hit once every four times he bats, on average. After exploring the decimals, have students mix these index cards with those from the previous activity. Repeat the “human number line” with the additional cards (use index cards from Concept 1 Activity 4). Because the number of cards may now surpass the number of students, discuss with students how to solve this problem, i.e. pair the equivalent fractions and decimals- eliminate one-half of them.

New Orleans Saints Statistics

http://www.nfl.com/teams/statistics?team=NO
New Orleans Zephyrs Statistics

http://web.minorleaguebaseball.com/milb/stats/stats.jsp?t=t_ibp&cid=588&stn=true&sid=t588
New Orleans Hornets Statistics

http://www.nba.com/hornets/stats/
Assessment

Students will access Internet (www.espn.com) to obtain data (in decimal format) from sports statistics of their choice. Students will need a minimum of 10 data. Students will order data (from least to greatest) and find the measures of central tendency. Students will write a newspaper article giving audience information about their team.

*Activity 35: Reading, Writing, and Comparing Decimals (Teacher-made Activity) 

(GLE 6, 7)

To help the visualization of comparing decimals, students will use decimal grid paper (centimeter) to draw and label decimal numbers. Using their drawings, students will compare decimals with the symbols  =, <, and >. Students should be given several opportunities to compare decimals using models on grid paper before comparing without models. To check, have the students read and write the various forms of each decimal number (word, standard, and expanded).

Assessment 

The teacher will create an assessment where the student matches decimal numbers to the written equivalent.
Activity 36: Rolling for Decimals (LCC Unit 3, Activity 7)  

(GLE:  7) 

Materials List: three number cubes per group, Rolling for Decimals BLM, index cards, pencil   
Have students work in small groups of no more than 4 for this activity. Provide 4 number cubes per group. Ask students to take turns rolling the cubes and examining the numbers showing. Using those numbers as digits to create a decimal number, instruct groups to find the largest number possible and the smallest number. 

Have students record the number on paper and read the numbers correctly. After repeating this five or six times, have students write the numbers on note cards, turn the cards over and shuffle the cards. Instruct groups to turn the cards over and place them in order - largest to smallest. Repeat the process, this time from smallest to largest. To check, have the students read and write the various forms of each decimal number (word, standard, and expanded).

As an extension, a whole class tournament may be player with this game. A bracket is included in the teacher made resource supplement. 

Assessment

Students will create a number map (similar to a word web) that shows various meanings of a decimal, which is in the tenths place, including mathematical meanings and everyday meanings. For example, with 0.5 in the middle of the number map, students could place the word form, a picture of money representing one-half, one-half of an hour, the fraction form for fifty-hundredths, etc. on the outside of the web. 

Unit 3: Concept 3:  Rates and Ratios 

GLEs

*Bolded GLEs are assessed in this unit

4
Recognize and compute equivalent representations of fractions (i.e.,      

halves, thirds, fourths, fifths, eighths, tenths, hundredths) (N-1-M) (N-3-M)(Application)

6
Compare positive decimals, and positive and negative integers using symbols (i.e., <, =, >) and number lines (N-2-M)(Application)

13
Use models and pictures to explain concepts or solve problems involving ratio, proportion, and percent with whole numbers (N-8-M)(Synthesis)

20
Calculate, interpret, and compare rates such as $/lb., mpg, and mph (M-1-M) (A-5-M)(Synthesis)

	Purpose/Guiding Questions:
9. Can students generate equivalent forms of fractions and decimals?
12. Can students utilize various strategies to work with rates and ratios such as mph, mpg, and dollar/pound?

Key Concepts:
· Express rates and ratios in terms of mph, mpg, and dollar/pound in fractional form

	Vocabulary:

· Ratio

· Equivalent ratios

· Rate

· Unit rate

· Proportions

· Cross products

	Assessment Ideas:

· Activity 39, 40
	Resources:

· construction paper

· scissors

· atlas/maps of US  or Internet

· Teacher-Made Supplemental Resources
· Black Line Masters


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 37: Daily warm-up activity - First 100 days  (APCC Unit 2, Activity 24)
(GLEs:  4, 6) 

As students continue marking each day of the first 100 days of school, review and pay close attention to days number 10, 20, and 25. Explore fraction/decimal/percent equivalence: 
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Have students make comparisons using symbols  =, <, and > followed by class sharing.

* Activity 38: Fun with Rates, Ratios, and Proportions (Teacher-made Activity)

(GLEs: 13)

Divide the students into groups. Each group will be given a bag of pattern blocks. The students will carefully pour the blocks onto a plate in the center of the groups table (desk). The students will express the ratio of one shape to another as a fraction in simplest form. Students will continue using pattern blocks to solve problems involving rates, ratios, and proportions.  A worksheet is located in the Teacher-Made Supplemental Resource.

Activity 39:  Tangram Ratio (LCC Unit 3, Activity 9)
 (GLE 13) 
Materials List: Tangrams BLM, one paper square for each student, scissors, pencil
A tangram puzzle is made up of seven pieces:  2 large triangles, 1 medium triangle, 2 small triangles, 1 parallelogram, and 1 square. A large square can be formed using all 7 tangram pieces. Have each student make his/her own set of tangrams so that he/she can have a direct understanding of the relationships between the parts and whole and among the pieces to one another. Simple directions for creating the tangrams are given below. Directions with visual representations are on the Tangrams BLM.

Fold and cut a square sheet of paper by following these instructions:

1.
Fold the square in half diagonally, unfold, and cut along the crease into two congruent triangles.

2.
Take one of these triangles. Fold in half, unfold, and cut along the crease. Set both of these triangles aside.

3.
Take the other large triangle. Lightly crease to find the midpoint of the longest side. Fold so that the vertex of the right angle touches that midpoint, unfold and cut along the crease. You will have formed a middle-sized triangle and a trapezoid. Set the middle-sized triangle aside with the two large-size triangles.

4. 
Take the trapezoid, fold it in half, unfold, and cut. To create a square and a small-sized triangle from the other trapezoid half, fold the acute base angle to the adjacent right base angle and cut on the crease. Place these two shapes aside.

5.
To create a parallelogram and a small-sized triangle, take one of the trapezoid halves. Fold the right base angle to the opposite obtuse angle, crease, unfold, and cut. Place these two shapes aside.

6.
You should have the 7 tangram pieces:
2 large congruent triangles








1 middle-sized triangle








2 small congruent triangles








1 parallelogram








1 square

7. The pieces may now be arranged in many shapes. Try recreating the original square.

After a quick review of the terms area and ratio, have students determine the ratio of the area of each piece to that of the other pieces by comparing the sizes of the pieces. For example, students should determine the ratio of a small triangle’s area compared to the medium triangle. Next, ask students to write the ratios of each of the tangram pieces to the whole (the completed puzzle). As an example, students should find that the ratio of a large triangle to the large square (the completed puzzle) to be 2 to 4, which reduces to a ratio of 1 to 2. This ratio compares the area of a large triangle to the area of the square (the completed puzzle). Have the students use the ratios to write proportions. When students complete the activity, have them rewrite the ratios of area of single pieces to the whole as fractions and then as percents.

Assessment

Have students create a poster with original definitions and/or pictures to convey the meanings in order to demonstrate understanding of the math terms covered – ratio, area, triangle, trapezoid, etc.
*Activity 40:  Vacation Math (LCC Unit 3, Activity 11)
(GLE:  20) 
Materials List: Internet access, maps, or atlases, paper, pencil
We’re going on vacation!  Allow students, in groups of 2, to make use of the Internet, maps, or atlases to locate the distance from home to a destination of their choice.  Have the students predict how long it will take to drive at the posted speed limit. This distance with a variety of speeds will be used to determine trip length. Class discussion should focus on the distance formula with students discovering the formula instead of having it given to them. Questions student should explore include the following: If we are going to drive to visit our location, how long will it take to get there if we drive 60 mph? If the car we’re using gets 30 miles to the gallon, how much gas will we use to get there and back? If the price of gas is $2.50 per gallon, how much will it cost to go on our trip? Have each group make a presentation to the class sharing information. 
Assessment

Students will complete activity sheet on Vacation Math (Teacher-Made Supplemental Resources) and teacher will use a rubric evaluate presentation.

Unit 3 Assessment Options

General Assessment Guidelines

· The teacher will observe individual and group work throughout the unit.

· The student will create portfolios containing samples of experiments and activities.

· The teacher will facilitate small group discussions to determine misconceptions, understandings, use of correct terminology, and reasoning abilities. Appropriate questions to ask might be:

· How did you get your answer?

· What are the key points or big ideas in this lesson?

· How would you prove that?

· What do you think about what ___ said?

· Do you agree with your group’s answer? Why or why not?

· How would you convince the rest of us that your answer makes sense?

· The student will create journal writings using such topics as:

· The most important thing I learned in math this week was…

· If I were the math teacher …

· Explain today’s lesson to a student who was absent today.

· The student will submit a written reflection to the following two questions as a Performance Task Assessment of the unit:

· How can you decide whether a fraction is closest to 0, ½, or 1?

· When comparing two decimals such as 0.36 and 0.349, how can you decide which decimal represents the larger number?
Activity-Specific Assessments

· Activity 27, 29
· Activity 32, 33, 34, 35, 36
· Activity 39, 40
Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.)


















Assessment


Assign each student a multiplication or division problem. The student will show at least three different ways to compute the answer and explain his/her reasoning.
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