Comprehensive Curriculum
Concept Correlations
Unit 3:  The Classical World (1000 B.C.- A.D. 300)

Time Frame:  10 Weeks

	Big Picture: (Taken from Unit Description and Student Understanding) This unit focuses on the characteristics of great empires in the ancient world.

· Characteristics of Minoan, Mycenaean, Hittite, and Phoenician civilizations.

· Reasons for differing patterns of migration of early people.

· How ancient civilizations were influenced by trade and the spread of technology.

· Use historical thinking skills and conduct research to answer historical questions related to ancient civilizations.

· Ancient empires established, expanded, and sought to maintain political boundaries.

· Ancient empires engaged in trade and conquests and, through these activities, influence other cultures.

· Certain civilizations have come to be called “classical” and the enduring influences of those civilizations impact our own lives and societies.

· Empires have risen and fallen throughout history for many reasons.

	Guiding Questions

	Activities

The essential activities are denoted by asterick.
	GLEs
	DOCUMENTATION

Documented GLEs

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Explain reasons for different patterns of migration among early peoples (G-1C-M4) (Application)

5

Explain factors or events that have facilitated cultural diffusion (e.g. the Silk Road, Crusades) (G-1C-M5) (Synthesis)

6

Describe the economic interdependence among various ancient civilizations (G-1C-M6) (Application)

7

Explain how ancient civilizations established and maintained political boundaries (G-1C-M7)

8

Identify the essential elements of Greek and Roman government that would later influence the U.S. government (H-1C-M7) (Comprehension)

11

Use economic concepts (e.g. supply and demand, interdependence) to describe the economic motivations for expanding trade and territorial domination in world history (E-1A-M9) (Application)

14

Construct a timeline of key developments in world history (political, social, technological, religious/cultural) (H-1A-M1) (Evaluation)

15

Describe the defining characteristics of world civilizations from political, social, and economic perspectives (H-1A-M6) (Synthesis)

17

Describe the causes, effects, or impact of a given historical development or event in world civilizations (H-1A-M3) (Synthesis)

18

Use multiple primary and secondary sources to describe world civilizations (H-1A-M4) (Application)

19

Identify historical issues or problems in world civilizations and discuss how they were addressed (H-1A-M5) (Comprehension)

20

Conduct historical research using a variety of resources to answer historical questions related to world civilizations (H-1A-M6) (Analysis)

21

Describe how early river valley civilizations influenced the development of other cultures through trade and cultural diffusion (H-1C-M4) (Synthesis)

29

Describe the development of agricultural societies and individual communities in Southwest Asia, the Mediterranean basin, and temperate Europe, including the roles of plow technology (H-1C-M4) (Application)

30

Identify the effects of migration and militarization on the politics and social fabric of Europe and Asia (H-1C-M5) (Analysis)
31

Analyze the origins and influence of the Hittite, Minoan, and Mycenaean civilizations (H-1C-M5) (Application)

32

Explain the significance of the introduction of iron tools and weapons in Southwest Asia and the Mediterranean region (H-1C-M6)  (Comprehension)

33

Explain the significance of Phoenician trade n the Mediterranean basin (H-1C-M6) (Evaluation)

34

Identify forms of writing developed in early civilizations and explain how written records changed political, legal, religious, and cultural life (H-1C-M3) (Synthesis)

35

Describe the development of the Greek city-states, the cultural achievements of Athens, and the impact of Alexander the Great’s conquests (H-1C-M7) (Synthesis)

36

Explain the sharing of ideas, goods, and services through trade between the Greek and Roman civilizations, and the influence of those civilizations on other cultures (H-1C-M7) (Evaluation)

37

Describe and compare/contrast the key characteristics of classical civilizations (e.g., Greek, Roman, Persian, Chinese) (H-1C-M7) (Evaluation) 

38

Describe the changes and developments brought about by the emergence and collapse of major empires/kingdoms in Europe, Asia, Africa, and the Americas (H-1C-M10) (Synthesis)

43

Identify effects of exploration and trade on the economic and cultural development of Europe, Africa, and Asia prior to 1500 (H-1C-M11) (Comprehension)

45

Explain how communication among regions was accomplished between AD 1000 to 1500 (H-1C-M11) (Synthesis)

46

Reflections:


	Concept 1: Early migrations and the political, social, economic characteristics of world civilizations.

16. Can students describe the defining characteristics of the Minoan, Mycenaean, Phoenician, and Hittite civilizations?

17. Can students explain the reasons for different patterns of migration among early people?

18. Can students explain the different ages of technology and, in particular, the development of the plow and of iron tools and weapons?

19. Can students explain the significance of Phoenician trade in the Mediterranean Sea?
	*Activity 16: Forces in Human Migration
	5, 14, 29
	

	
	*Activity 17: The Hittites, Minoans, Mycenaeans, and Phoenicians
	17, 19, 21, 32, 34
	

	
	*Activity 18: The Persians
	8, 17, 38
	

	
	Activity 19: Motivations for Ancient Migration
	5, 29, 31
	

	
	Activity 20: Ages of Technology
	30, 33
	

	
	*Activity 21: Military Actions and Cultural Diffusion
	31, 33
	

	
	*Activity 22: The Persian, Peloponnesian, and Punic Wars
	8, 20, 38
	

	
	*Activity 23: Trade in the Ancient World
	7, 14, 29, 34
	

	Concept 2: Greek and Roman Influences

20. Can students explain economic interdependence that existed among various ancient civilizations?

21. Can students explain how various ancient civilizations established and maintained boundaries?

22. Can students identify the essential elements of Greek and Roman government that influenced the U.S. government?

23. Can students explain how the sharing of ideas, goods, and services through trade between the Greek and Roman civilizations influenced other cultures?

24. Can students describe the key characteristics of three classical civilizations: Persia, Greece, and Rome?

25. Can students make valid arguments for why civilizations and empires rise and decline?
	*Activity 24: Ancient Greece
	15, 37, 38
	

	
	Activity 25: Classical Greece
	17, 36
	

	
	*Activity 26: The Legacy of Greeks: Democracy, Philosophy, Literature, Architecture, and the Olympics
	11, 36, 38
	

	
	Activity 27: The Greek Alphabet
	35
	

	
	*Activity 28: Alexander the Great
	36
	

	
	*Activity 29: The History of Ancient Rome
	17, 38
	

	
	*Activity 30: The Fall of Rome
	18, 20, 43
	

	
	*Activity 31: The Crusades
	6, 45, 46
	

	
	*Activity 32: Greek and Roman Government
	11, 17, 36, 38
	

	
	Activity 33: The Seven Wonders of the Ancient World
	38
	

	
	*Activity 34: A Conversation with the Ancients
	8, 15, 17, 20, 38
	


Unit 3 Concept 1:  Early Migrations and the Political, Social, Economic Characteristics of World Civilizations

GLEs

*Bolded GLEs are assessed in this unit.

	5
	Explain reasons for different patterns of migration among early peoples (E-1C-M4) (Application)

	7
	Describe the economic interdependence among various ancient civilizations (G-1C-M6) (Application)

	8
	Explain how ancient civilizations established and maintained political boundaries. (G-1C-M7) (Comprehension)

	14
	Use economic concepts (supply and demand, interdependence) to describe the economic motivations for expanding trade and territorial domination in world history. (E-1A-M9) (Application)

	17
	Describe the defining characteristics of major world religions from political, social, and economic perspectives. (H-1A-M5) (Synthesis)

	19
	Use multiple primary and secondary resources to describe world civilizations (H-1A-M4) (Application)

	20
	Identify historical issues or problems in world civilizations and discuss how they were addressed. (H-1A-M5) (Comprehension)

	21
	Conduct historical research using a variety of resources to answer historical questions related to world civilizations. (H-1A-M6) (Analysis)

	29
	Describe how early river civilizations influenced the development of other cultures through trade and cultural diffusion. (H-1C-M4) (Synthesis)

	30
	Describe the development of agricultural societies and individual communities in Southwest Asia, the Mediterranean basin, and temperate Europe, including the role of plow technology (Application)

	31
	Identify the effects of migration and militarization on the politics and social fabric of Europe and Asia (H-1C-M5) (Analysis)

	32
	Analyze the origins and influence of the Hittite, Minoan, and Mycenaean civilizations (H-1C-M5) (Application)

	33
	Explain the significance of the introduction of iron tools and weapons in Southwest Asia and the Mediterranean region (H-1C-M6) (Comprehension)

	34
	Explain the significance of Phoenician trade in the Mediterranean basin. (H-1C-M6) (Evaluation)

	38
	Describe and compare/contrast the key characteristics of classical civilizations (e.g., Greek, Roman, Persian, Chinese) (H-1C-M7) (Evalutation)


	Purpose/Guiding Questions:

· Can students explain why early people migrated?

· Can students identify and define the characteristics of world civilizations in a political, social, and economic context?


	Vocabulary:

· migrate,  push/pull theory

· immigrant , tolerance

· birthrate, death rate

· population density

· supply and demand
· inventions
· religion
· government

	Assessment Ideas:

· writing rubrics

· constructed response 

· multiple choice questions at appropriate Bloom’s level
	Resources:

· world maps (physical and political)

· textbooks
· Internet website, Computers

· newspapers & magazines

· Class and or group discussions

· teacher lecture/PowerPoint 

· Teacher-Made Supplemental Resources

· United Streaming


Reading Strategies/ Activities

Refer to the Teacher-Made Supplemental Resources for reading strategies

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level

*Activity 16: Forces in Human Migration (LCC 1 Unit 3)

 (GLEs: 5, 14, 29)

Materials List:  newspaper articles on migration (optional)

Humans have migrated since prehistoric times. People then and now are motivated to move by both push and pull factors. Define push and pull as used in describing the migration or movement of people over time.

Hold a brainstorming session where students identify people they know who have moved into or out of the community and describe the reason they moved. Make a chalkboard list of the reasons people give for migrating. (If the student-made list is not comprehensive, supply others.)  Relate the discussion to contemporary migration issues, including the migrations that occurred following hurricanes in Louisiana, and have students collect newspaper articles or watch the evening news to be able to discuss those issues in class.

Ask the class to consider the wealth and successes of the ancient civilizations such as the Egyptians, Harappans, Han, and Sumerians. Would less developed peoples be pulled or pushed to migrate into or away from one of the cradles of civilization? Would people within advanced cultures be pulled or pushed to migrate? Would there be advantages to having poor, low-skilled workers move into a settled culture?  Disadvantages?  Would invasion and conquest be a form of migration?  Inform the class that Unit 3 will involve the study of four civilizations that may have migrated and settled in new areas—Phoenicians, Hittites, Minoans, and Mycenaeans. 

Have students write their second entry into their Travel Log listing push and pull factors to migration.
*Activity 17: The Hittites, Minoans, Mycenaeans, and Phoenicians (LCC 3 Unit 3) 
(GLEs: 17, 19, 21, 32, 34)

Materials List:  primary and secondary sources, music, Civilization Research Sheet BLM
Create cooperative learning groups to research and record data about four civilizations: the Hittites, Minoans, Mycenaeans, and Phoenicians.  Tell students that they are going to become detectives and search for facts about each civilization.  

Create four “civilization stations” (research centers) in your classroom.  Each station should focus on one of the four cultures.  Include at least six primary and secondary sources on each culture at each station.  Have groups go around to each station to search for information using the Civilization Research Sheet BLM.  Tell students to find as many facts as they can in the given time (10-15 minutes for each station).  If necessary, take two class periods to complete this task.  Use music to indicate the end of the time allotted at each station and to indicate that students should move silently to the next station.  When the music ceases, students can resume research and discussion on the next culture.  

When students have visited all four civilization stations, have them do a word splash on each civilization in their Travel Logs. (Draw a circle and put the name of the civilization in the middle of the circle and then “splash” words in the circle that relate to that civilization.)  Then do class word splashes on the board as a way to review what students learned about each one.

*Activity 18:  The Persians (LCC 6 Unit 4) 
(GLEs: 8, 17, 38)

Materials List:  PowerPoint© or video clip of the Persians (optional)
Brainstorm (view literacy strategy descriptions) with students questions that they might want to answer regarding a new civilization – the Persians.  Do a presentation on the Persians (PowerPoint©, video clip, or lecture) and then go over with the class how many of the questions they asked were answered in the presentation.  Go over the answers, too.  Were any other questions answered in the presentation that the class had not mentioned in their brainstorming?  

Assess what students have learned by doing a quick “focus listing,” which entails dividing the class into teams and giving them five minutes to list as many nouns as they heard or saw in the presentation.  Review what a noun is before starting the activity.  Each team will have a scribe to do the writing while the rest of the team names nouns from the presentation.  A focus listing is a fun, competitive, and quick way to assess student knowledge.  Students themselves are amazed by how much they remember from a particular presentation.

Activity 19: Motivations for Ancient Migrations (LCC 4 Unit 3) 
(GLEs: 5, 29, 31)
Teachers should present information on how the four cultures above migrated and traded.  In the presentation, answer the following questions: 

· Why did each group migrate and settle in new places? 

· What was the advantage of their new settlements?

· How was trade important to each cultural group? 

· How did migration help the culture to acquire new ideas? 

· How did migration force other cultures to change?

· How did war and conquest force people to migrate?

· How did new inventions and discoveries influence migration?

· How did trade promote human migration and diffusion of culture?

Remind students about contemporary migration and then have students make a Venn diagram graphic organizer (view literacy strategy descriptions) in their Travel Logs comparing ancient to modern motivations to migrate.  Once completed, students can use their Venn diagrams to quiz each other in preparation for tests and other class activities.  The Venn diagram may look something like the chart on the next page.

“Reasons for Human Migration”
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		Ancient Reasons to Migrate

Hunter-gatherers for food

Pastoral nomads for their herds’ food

To take over conquered lands

To trade
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		Natural disasters/flooding 
Wars 
New farm land 
Jobs/work
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		 Marriage, missionary work, educational opportunities, freedom (political, religious, etc.)

Modern Reasons to Migrate
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A possible alternative activity is to ask the students to provide examples where war, inventions, and trade have produced human migrations in the modern world. Provide newspapers, magazines and the Internet for students to explore these topics. Have them construct a map displaying who was at war, a model of the invention, or a map showing examples of items traded. Display class maps and graphic organizers in the class for future reference.                                                        






Activity 20: Ages of Technology (LCC 5 Unit 3) 
(GLEs: 30, 33)
Materials List:  Technology BLM, Ancient Technology Worksheet BLM, index cards, Levee Technology BLM, award ribbons for Ancient Technology Fair, various materials to construct models of ancient technology

Remind students about their discussion of technology in the last unit.  Tell students that history has been divided into “ages” based on the main forms of technology and that they will be reading about those ages and then constructing models of ancient forms of technology for judging at an “Ancient Technology Fair.”

Use reciprocal teaching (view literacy strategy descriptions) and the Technology BLM (or another reading of the teacher’s choice) to read and learn about the different Ages of Technology.  Write the words “summarizer, questioner, clarifier, and predictor” on the board.  Tell students that these are four roles that an effective reader takes on when reading.  Today, they will divide up those roles in groups.  First, demonstrate each role by reading the first paragraph of the reading aloud and applying those four roles to it.  For example, ask a student to summarize the first paragraph; he/she may say something like “Even during the first age of technology – the Stone Age – humans made tools from bone, stone, and wood.”  Then put yourself in the role of questioner and ask students a couple of key questions related to the paragraph like, “Around when did the Stone Age occur?” or “What are some examples of human ingenuity during this age?”  Demonstrate the next role of a good reader by asking students to clarify the term, “age” of technology and then to clarify how humans used technology.  Finally, ask students to be predictors – what do they think the next paragraph will be about or what the next age of technology will be and why they think this.  Do one or two more paragraphs as a class, if necessary.  Then divide the class into groups of four and assign the four roles in each group.  Have the groups finish the reading on technology using reciprocal teaching.  When the groups have finished reading, apply reciprocal teaching to the entire article as a class, doing the following:

· Summarize the article.  

· What questions arose in the article?  

· What words needed clarification?  

· Who would like to predict what the next age of technology will be?  

Use the same groups for the Ancient Technology Fair.  Tell students that they are going to research one form of ancient technology, and then they are going to build a model of that form from household and classroom materials (Ex: cardboard, string, corn husks, scrap pieces of wood, glue, plastic containers, etc.).  Write a different form of ancient technology on each index card (ex: chariot, woven basket, papyrus paper, shaduf, mud brick, plow, lighthouse, harp, lute, spinning wheel, potter’s wheel, catapult, battering ram, pottery, fishing net) on each index card.  Hand out two or three index cards to each group (depending on the size of the class) and allow each group to choose which form of technology it wants to research and build out of the cards they are handed.  Then hand out the Ancient Technology Worksheet BLM and have students use primary and secondary sources to complete the worksheet before starting on their model.  Have students bring in materials from home and put out classroom materials for the building of their models.  Give students two days to build their models.  Have groups that finish early  enter the extra levee category of the Ancient Technology Fair by completing the Levee Technology BLM.  Display all models by category and invite two or three outside judges to award ribbons in 1st, 2nd, and 3rd places in each category.  Take pictures of groups with their models, and invite parents to view the models.

Have students tape the pictures of their models into their Travel Logs and write a paragraph about their models in the Ancient Technology Fair.

Take students outside the school and have them look for a fallen tree branch and try to “plow” the earth using the branch.  Tell students that this was the first form of a plow that early farmers used and that plows are perhaps the most important agricultural invention of all ages.  After returning to the classroom, show students pictures from Egyptian artwork of early plows in Egypt.  Then have students search sources for a picture of: 

· An all-wooden plow

· An early draft animal-drawn plow with a metal “foot”

· An early tractor-drawn plow

· A modern tractor-drawn plow

For a student-friendly article on the history of the plow, see http://www.historyforkids.org/learn/economy/plow.htm.  

*Activity 21: Military Actions and Cultural Diffusion (LCC 6 Unit 3)
(GLE:  31, 33)
Materials List:  newspaper or magazine articles on world conflicts today

Hold a class discussion on war and what impact it has on a region’s culture. Discuss contemporary issues regarding war due to land acquisition, religious beliefs, wealth, etc. 

Have students bring in articles illustrating conflict in the world today. Have them write summaries discussing whom the conflict is between, why they are at war, and how the geography of the region impacts military combat. 

Discuss contemporary warfare and technology.  Issue a home assignment whereby students interview a war veteran.  Have students focus the interview on technology and warfare and on what the veteran learned from the war experience.  Allow at least one week and one weekend for students to identify a veteran and interview him/her.  If a student cannot identify a veteran who is willing to be interviewed, have him/her interview an elderly person who remembers World War II or another war and can answer some questions about what it was like on the home front during that war.  Have students present their interviews to the class.

Teachers will present information on how armor and fighting equipment improved among the copper, bronze, and iron ages.  Present to the students a timeline illustrating the evolution of weapons throughout ancient times and present some examples of weapons today.  Bring in any information that students acquired in their interviews of war veterans.
Have students do another entry in their travel logs regarding what they have learned about military technology from this activity. 
*Activity 22:  The Persian, Peloponnesian, and Punic Wars (LCC 8 Unit 4)

 (GLEs: 8, 20, 38)

Materials List:  Ancient War Chart BLM, video or audio recording equipment (if available), microphone (if available)

Create a framework for studying war by using a graphic organizer (view literacy strategy descriptions) to get students used to searching for the dates, causes, sides, major battles, weapons, and effects of the wars.  Assign each student the Persian Wars, the Peloponnesian Wars, or the Punic Wars.  Hand them the Ancient War Chart BLM  graphic organizer and have them complete it as they use their textbook to research the war assigned to them.  

Have pairs of students write news interviews (one student is the reporter and the other is an eyewitness) from the battlefield of the war they researched based on what they learned.  After writing the interviews, give students time to practice them and then use available technology to broadcast (using microphones) or record (using video or audio equipment) the interviews.  Give students time after the news interviews to fill out the Ancient War Chart BLM on the other two wars that they did not research themselves.  Play the interviews back to the class if they were recorded, or use the Ancient War Chart BLM to compare the three wars as a class.  
Activity 23: Trade in the Ancient World (LCC 7 Unit 3)

(GLEs: 7, 14, 29, 34)
Materials List:  posters (1 for every 2 students), map of the Mediterranean with Phoenician trade routes, map or flow chart of the spread of Phoenician culture, Trade Poster Grading Rubric BLM

Introduce students to the following vocabulary related to trade: trade, barter, economy, money economy, good or product, luxury good, scarcity, surplus, merchant, caravan, cargo, supply and demand. 

Have students locate on an historical map the Mediterranean basin and identify routes of Phoenician trade.

Teachers will present information on the significance of Phoenician trade to the Mediterranean basin.  Describe with a visual (map or flow chart), the spread of Phoenician culture around the Mediterranean Sea and its impact on local cultures. The visual should include the significant contributions of the Phoenicians (e.g., alphabet, colony and city development, and a trading or commercial economy).  A good website for information on the Phoenicians can be found at http://www.historyforkids.org/learn/westasia/history/phoenicians.htm.

Review the concept of supply and demand. Phoenicians understood the supplies that were not available in regions and through economic transactions, and they gained prominence and influence in many regions. Through the interdependence of trade, Phoenician culture was often imitated and in turn the Phoenicians incorporated other cultures into their own. Teachers should encourage students to identify how trade influences their present-day culture through diffusion.  

Using poster boards and working in pairs, students will create a large map of the world and label the continents and oceans.  They will label the eight civilizations (Mesopotamia, Egypt, Indus Valley, China, Minoan, Mycenaean, Hittite, and Phoenician) studied thus far and place the dates that those civilizations thrived under the names.  They will make a map key with products traded and place those products on the map where they were produced.  Then they should trace trade routes among those civilizations onto the map.  (See Trade Poster Grading Rubric BLM.) Display and discuss the maps in preparation for a test.

Unit 3 Concept 2: Greek and Roman Influences

GLEs

* Bolded GLEs are assessed in this unit.

	6
	Explain factors or events that have facilitated cultural diffusion (e.g., the Silk Road, Crusades) (Synthesis) 

	8
	Explain how ancient civilizations established and maintained political boundaries. (G-1C-M7) (Comprehension)

	11
	Identify the essential elements of Greek and Roman government that would later influence the U.S. government (H-1C-M7) (Comprehension)

	15
	Construct a timeline of key developments in world history (political, social, technological, religious/cultural) (H-1A-M1) (Evaluation)

	17
	Describe the defining characteristics of major world civilizations from political, social, and economic perspectives (H-1A-M2) (Synthesis)

	18
	Describe causes, effects, or impact of a given historical development or event in world civilizations. (H-1A-M3) (Evaluation)

	20
	Identify historical issues or problems in world civilizations and discuss how they were addressed. (H-1A-M5) (Comprehension)

	35
	Identify forms of writing developed in early civilizations and explain how written records changed political, legal, religious, and cultural life. (H-1C-M3) (Synthesis)

	36
	Describe the development of the Greek city-states, the cultural achievements of Athens, and the impact of Alexander the Greats conquests (H-1C-M7) (Synthesis)

	37
	Explain the sharing of the ideas, goods, and services, through trade between the Greek and Roman civilizations, and the influence of those civilizations on other cultures (H-1C-M7) (Evaluation)

	38
	Describe and compare/contrast the key characteristics of classical civilizations (e.g., Greek, Roman, Persian, Chinese) (H-1C-M7) (Evaluation)

	43
	Describe the changes and developments brought about by the emergence and collapse of major empires/kingdoms in Europe, Asia, Africa, and the Americas. (H-1C-M10) (Synthesis)

	45
	Identify effects of exploration and trade on the economic and cultural development of Europe, Africa, and Asia prior to 1500 (Comprehension)

	46
	Explain how communication among regions was accomplished between AD 1000 to 1500 (Synthesis)


	Purpose/Guiding Questions:

· Can students identify the essential elements of Greek and Roman government that influenced the U.S. government?

· Can students explain how the sharing of ideas, goods, and services through trade between the Greek and Roman civilizations influenced other cultures?
	Vocabulary:

· political views
· social views
· technology developments
· impact of Alexander the Great
· citizenship
· Greek and Roman Gods
· Battle at Gaugamela
· government, military 

· republic, patricians, plebeians consuls, tribunes, 
· Triumvirate, oligarchy, democracy

· vault
· gladiator
· emperors
· demagogues
· Pax Romana

· Twelve Tables
· Julius Caesar, Augustus, Constantine
· acropolis

· city-states

	Assessment Ideas:

· timeline
· graphic organizer
· writing rubrics

· constructed response 

· multiple choice questions at appropriate Bloom’s level
	Resources:

· United Streaming

· textbook 

· teacher PowerPoint/ Notes

· world maps (physical and political)

· Teacher-Made Supplemental Resources  


Reading Activities / Activities
Refer to the Teacher-Made Supplemental Resources for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level

*Activity 24: Ancient Greece  (APCC 42 Unit 3 Concept 2)
(GLEs: 15, 37, 38)

Teachers can also do this activity when covering Rome
Timeline:

This unit focuses on classical Greek civilizations and their impact on modern Europe and the Americas. The spread of Hellenistic culture is illustrated through study of Alexander the Great and his empire. Since classical Greek and Roman culture formed the basis of what we call Western culture today, it is important that students have a strong sense of chronology (i.e., where Greece and Rome fit into the sweep of history). The contemporary Persian and Chinese empires will also be studied in comparison. 

Use computer graphics to generate a timeline. Computer software like Timeliner© can be used. If no computers are available, a paper created timeline by the teacher will suffice. Mount the timeline on the hallway wall (or classroom) covering the period 3500 B.C. to 400 A.D. If possible, make the timeline consist of 40 sheets of 8.5” x 11” paper. That way each sheet represents 100 years of time. Review notes from previous units, and ask students to mark the timeline to indicate the rise and decline of selected civilizations and cultures (e.g., Egypt, Sumer, Shang and Han [Chinese], Harappan [Indus], and Phoenicians). As the unit progresses, encourage students to write directly on the timeline important cultural events of the Greek, Roman, and Persian empires.

Research:
Divide the class into groups to answer sets of questions about Greece using their textbooks, the Internet, and secondary resources from the school library. Assign two students from each group to explore geography, history, religion, economics, law, government, art, and architecture. Allow students two class periods to obtain information. Meet with each group throughout the process to check for accuracy. Meet with them again when all research has been collected. The teacher could also produce a PowerPoint on each of the empires and then have groups create newspapers based on what they learned. The newspapers would include maps, tables, graphs, charts, articles, pictures, diagrams, informative writing, etc. Have each group exchange the newspapers and evaluate the accuracy and creativity of the newspaper.  

Assessment

Evaluating group activities: Group activities are important for student learning, not only do students develop important cooperative skills, but it also provides an opportunity for students to   help each other learn with various learning styles. How do teachers evaluate these cooperative skills? Teachers should be informally monitoring each group to ensure equitable distribution of work within the group. Anecdotal records are a good source of individual student development. The anecdotal record could be part of a portfolio assessment. Peer evaluation of group work after a project is completed is a good way for students to analyze their own learning and achievements. Refer to www.teachnology  for rubric creation.

Activity 25: Classical Greece (LCC 2 Unit 4)
(GLEs: 17, 36)
Background Information:
The teacher will present information on the Greek city-states, the Golden Age of Pericles and Greek art and architecture. An example of a video, Greeks, The: Crucible of Civilization, An Empires Special (DVD), available at PBS would help to present the information. The teacher may find it on the P.B.S. website http://www.shoppbs.org. The DVD is very high-level and should be shown in small segments.
OR
Teacher provides research material or presents a PowerPoint on Greek city-states, government, leaders, religion, technology, Olympics, innovations, literature, art and architecture.
Discussion:

 Guide a class discussion around the following statements and have the students hypothesize on whether or not these statements are true: 

· Independent Greek city-states made the civilization vulnerable to invasion; democracy in Athens created the Golden Age of Pericles.
· Greek art and architecture were borrowed from the Egyptians and Sumerians. Have students record their answers.
Collage:
Have students meet in groups and share answers. Each group will then create a collage of images illustrating Greek art and architecture, particularly buildings on the Acropolis, illustrating the nature of the Greek city-state and the products of the cultural flowering during the period of Athenian democracy (e.g., Parthenon, Elgin Marbles, statue of Athena, the Winged Victory, etc.). Images can be found on the Internet.

Materials List:  PowerPoint© or video clip (optional), Paragraph Grading Rubric BLM
Have students use split-page notetaking (view literacy strategy descriptions) to take notes during a teacher presentation (PowerPoint©, video clip, or lecture) on Greek geography and the rise of independent city-states.  A great source of information for this presentation is http://trackstar.4teachers.org/trackstar/ts/viewTrackMembersFrames.do?org.apache.struts.taglib.html.TOKEN=105c8b40f681836b09ede55d02654997&number=286064&password= or http://members.aol.com/Donnclass/Greeklife.html . 

To do split-page notetaking, students write a heading at the top of their notebook paper with the name of the topic of the presentation and the date.  Then they draw a line down the page creating a ⅓ and ⅔ split.  In the first, narrower column, students will write key concepts or questions about Greek geography and city-states.  In the wider column, students will write important details.  Have each student write down one idea for a key concept or question that they need to learn about from the presentation.  Then as a class, students will agree on the key concepts or questions to put in the left-hand column. Here is an example of how those split-page notes might look:

	Notes from Presentation on Ancient Greece


	Date:

	Geography of Greece


	

	Why city-states rose


	

	How they were governed


	

	What the city-state looked like
	

	Economy
	

	Religion and Philosophy
	

	Athens and Sparta
	


Students should be urged to paraphrase and abbreviate as much as possible.  Present the information, allowing time for students to take notes.  Have students study later from these split-page notes by folding the page along the dividing line and generating either the big concept or question and the supporting information.

In the presentation, remind students that Mesopotamia was also organized as city-states at first.  One difference is that Greek city-states not only provided security and order to residents, but also a very strong sense of identity.    Describe the Greek polis and daily life.  Explain the need to trade and discuss the importance of olives and grapes as trade products.  Introduce students to two city-states, Athens and Sparta, and tell them that they will be reading more in depth about these two city-states.

Have students use reciprocal teaching (view literacy strategy descriptions) to read about life in Athens and Sparta. (See Additional Resources at the end of this unit for readings on Athens and Sparta.)  Reciprocal teaching is a strategy that reinforces four of the critical tasks that good readers do unconsciously as they read – summarize, question, clarify, and predict.  Demonstrate and model these four reading processes for the class with the first paragraph of the selected reading.  Begin by reading the paragraph together as a whole class.  Next, make predictions about Athens and Sparta, then encourage students to make their own predictions.  Tell them to use their predictions to help guide their reading of the text.  Next, share some questions that come to mind based on the first paragraph, and then ask students what questions the paragraph brings up in their minds about the topic.  Remind students that their predictions and questions will help guide their reading of the passage about Athens and Sparta.  After questioning, orally summarize the paragraph and then ask students to summarize the key ideas of each paragraph as they read.  Finally, demonstrate how to make sense of words and phrases that may not be clear.  Ask students whether any words or phrases need clarification.  Tell students that they are going to practice this reading technique in groups to see if they can learn as much as possible about the Greek city-states of Athens and Sparta.  Assign students to groups and establish the four roles – summarizer, questioner, clarifier, and predictor – for reciprocal teaching.  Have students read the rest of the reading selection on Athens and Sparta, practicing reciprocal teaching as they go.  Once each paragraph has been read aloud, the summarizer will summarize the paragraph, the questioner will ask a question about the paragraph to make sure everyone understands it, the clarifier will clarify any difficult words or concepts in the paragraph, and the predictor will predict what the next paragraph will be about.  Then students will reconvene as a class to discuss their findings.  Use reciprocal teaching often to reinforce important reading processes and to stimulate whole class discussion of texts.

Have students write a persuasive paragraph answering the question, “In which Greek city-state, Athens or Sparta, would it be best to have lived?”  Remind students to compose a catchy topic sentence, include many supporting details, and end the paragraph with a strong conclusion sentence (See the Paragraph Grading Rubric BLM).

At the end of the activity, give students time to update their learning logs with any influences from ancient Greece that they may have come across in the reading.
*Activity 26: The Legacy of the Greeks: Democracy, Philosophy, Literature, Architecture, and the Olympics (LCC 3 Unit 4)

(GLEs: 11, 36, 38)

Materials:  source materials (articles, websites, textbooks, pictures, etc.) for classroom stations, Greek music, certificates (or mock olive wreaths)

Set up five stations around the classroom, each with articles, pictures, websites, textbooks, or other sources depicting five spheres of Greek legacy – direct democracy, philosophy, literature (especially epic poems and plays), architecture, and the Olympics.  Tell students that they are going to visit each station for about eight minutes to learn about the classical influences of Greece on later civilizations, including that of America.  Their mission is to learn as much as they can and to write down at least five new facts they learned at each station.  Divide the class into groups and use Greek music to indicate when the groups move from one station to another.  Tell students that, when they hear the music, they are to silently move to the next station and cannot begin talking with their group again until the music ceases.  When all groups have visited all stations, go over the facts as a class.

The next part of this activity will have to be done over a two-day period of time.  On the first day, host a mock ancient Olympics.  Divide the class into four or five city-states: Athens, Sparta, Thebes, Corinth, and Delphi.  Have “citizens” from each city-state sign up for: wrestling (do arm wrestling instead of body wrestling), chariot races (simulate these by doing the human wheelbarrow race), footraces, javelin throwing (use a long piece of light plastic or other lightweight object), boxing (do a thumb wrestle for this), discus throwing (use a Frisbee), and jumping (do a standing broad jump).  Host the Olympics and hand out certificates or improvised olive wreaths as prizes.

The next day, write “A sound mind in a sound body” on the board and tell students that this was an adage from ancient Greece.  Ask them what they think it means and if they find it true in their own lives.  Analyze yesterday’s ancient Olympics and, as a class, do a Venn diagram comparing today’s Olympics to the ancient games.  Give students time to update their learning logs.
Activity 27:  The Greek Alphabet (LCC 5 Unit 4) 
(GLE: 35)

Materials List:  chart of the Egyptian, Phoenician, and Greek alphabets 

Remind students about the Phoenician alphabet and how it spread (mainly through trade) throughout the region along the Mediterranean Sea.  Show the class a chart illustrating the Egyptian, Phoenician, and Greek alphabets (see http://phoenicia.org/imgs/evolchar.gif or http://www.peak.org/~jeremy/dictionaryclassic/chapters/pix/alphabet.gif.), and analyze the letters and the evolution of our current alphabet.  Have students write their own names in Greek letters.  Then have them write a word using the ancient Greek alphabet and put it on the board for the class to guess what it is.  Ask students if they know of any contemporary use of Greek letters (fraternities and sororities, scientific or mathematical notations, etc.).  

At the end of the activity, give students time to update their learning logs.
*Activity 28: Alexander the Great (LCC 7 Unit 4)
(GLE:  36)

Materials List:  video or audio recording equipment (if available)

Teachers will present information on Alexander the Great. A very good teacher resource is the video, In the Footsteps of Alexander the Great, by PBS (Public Broadcast Systems).
Direct students to work in small groups and select one of the following scenarios to flesh out. Prompts in the form of questions accompany each scenario but should not limit students’ lines of thinking. 

· Scenario A: Alexander is conducting an empire-wide televised news conference at a critical point in his reign.

· What questions might reporters ask?

· How will Alexander respond? 

· Scenario B: Alexander and Darius are appearing together as guests on a television talk show after the battle at Gaugamela.

· How will the conqueror and the defeated rival treat each other?

· What issues will cause fireworks between them?

· What role will the show’s host play? 

· Scenario C: Alexander is close to death, granting an interview to a writer for the Inquiring Macedonian.
· What kind of publication is the Inquiring Macedonian?

· Of what accomplishments is Alexander most proud? 
· What regrets about his life does Alexander have?

· What are Alexander’s parting words to the world?

If videotape equipment is available, film the students doing their dramatizations and show them to the class. 

Assessment

While viewing the taped dramatizations, have the students evaluate each other for oral expression. Students should evaluate themselves. In order to cut down on time, have group members evaluate one other group. Instruct the students to complete the rubric and give a positive comment at the end. The teacher should give constructive criticism. A checklist with the questions the students needed to answer would be a tool to evaluate the answers. An example of a peer rubric for oral presentations is available below. This rubric was modified from a rubric generated at http://www.teach-nology.com/web_tools/rubrics/ .

*Activity 29: The History of Ancient Rome (LCC 9 Unit 4)
(GLEs: 17, 38)   
Materials List:  PowerPoint© or video clip of the Romans (optional), History Walk BLM, 25 pictures of ancient Rome, Ancient Rome Essay Rubric BLM
Do a teacher presentation (PowerPoint©, video clip, or lecture) on ancient Rome.  Include information on the founding of Rome, daily life, how it was ruled, famous emperors, its architecture and roads, its military, and how the empire expanded.  Then post twenty-five pictures of things from the presentation around the room and conduct a “history walk.”  Each picture should be numbered.  Have students walk around the room and place the correct number next to a listing of the corresponding pictures (see History Walk BLM for a sample).  As a class, go over the correct answers.

Use SQPL-Student Questions for Purposeful Learning (view literacy strategy descriptions) to have students think about two adages about Rome that are still referred to today.  SQPL involves writing a provocative question or statement on the board before assigning a reading in order to provide direction to students as they read.  In this case, write the following two statements on the board: “Rome wasn’t built in a day,” and “All roads lead to Rome.”  Tell students that they are going to read further about ancient Rome and then write a one-page essay justifying or supporting either of these old adages about ancient Rome.  As a class, generate questions students might ask in order to support each of these statements.  Make a list of the questions beneath each statement.  Then assign a reading on ancient Rome from the textbook.  When students have completed the reading, have them choose one of the statements and write a one-page essay justifying it, using historical facts and details they learned from the reading or from the teacher presentation. (See the Ancient Rome Essay Rubric BLM.)
*Activity 30:  The Fall of Rome (LCC  1 Unit 6)
(GLEs: 18, 20, 43)
Materials List:  Cause and Effect on the Fall of Rome BLM    

Discuss the fall of Rome with students.  Share with students that, like any huge empire that has come before or after it, Rome has sparked many theories surrounding its fall. Since the empire crumbled, all other great empires or nations have been compared to Rome, with many coming up short. For many, understanding the fall of Rome is key to analyzing the survival of the United States as a world power. For much of the last century, the United States has been compared to the Roman Empire. There are those who say that America is following the same path to destruction as the ancient Romans. So, why did Rome fall? Could its fate have been averted, and if so, would the world be different today? The answer lies in what one thinks after examining all the facts. 

Assign a reading about the fall of Rome.  As students are reading, have them make a list of all the causes of its decline.  Then use RAFT writing (view literacy strategy descriptions) to have students apply their new knowledge about the fall of Rome to a practical simulation.  RAFT is an acronym for Role, Audience, Form of writing, and Topic.  It involves assigning those four components to students as a writing activity.  In this case, tell students that they are going to become advisors (Role) to the Roman emperor (Audience).  They will be writing a “plea” (Form) on behalf of Roman citizens on how to hold the Roman Empire together (Topic).  Give students time to write their plea and to find supporting evidence for it.  Then select one student to serve as Roman emperor and another student to serve as his/her servant, who will introduce each advisor.  Role play advisors giving their advice to the emperor.  Students should listen for and observe logic and accuracy in their classmates’ RAFTs.  To culminate the activity, discuss with students whether they think Rome could have withstood the test of time and empire had it adhered to their assorted advice.  Analyze with students any comparisons they see between the Roman Empire and America as a world power today and, again, whether any of the advice they gave the Roman Emperor would also be relevant to the American President.
Next, have students read about and list the effects of the fall of Rome.  Use a graphic organizer (view literacy strategy descriptions) to have students create a cause and effect chart. (See the Cause and Effect on the Fall of Rome BLM).  Allow time for students to pair up and study the information in their charts in preparation for quizzes and other class activities.
*Activity 31: The Crusades (LCC 3 Unit 7)

 (GLEs:  6, 45, 46)

Materials List: reading or film documentary on the Crusades, Cause and Effect Chart on the Crusades BLM

Referring back to the Timeline BLM, explain to students that the Crusades was a key event in the history of the Christian Church.  Assign a reading on the Crusades or show a short documentary on them and then have students fill out a graphic organizer (view literacy strategy descriptions) to note the causes and effects of the Crusades.  After sharing answers on the chart, discuss whether current problems in the Middle East share similar causes or effects (See the Cause and Effect Chart on the Crusades BLM).  As a home assignment, have students write a one-page letter home as if they were Christian Crusaders in 1040 AD.

*Activity 32:  Greek and Roman Government (LCC 10 Unit 4)

 (GLEs: 11, 17, 36, 38)

Review with students what they have learned about how Greece and Rome were governed.  In pairs, students should devise a list of ways that the U.S. government is like that of Greece and Rome and ways it is not.

This is a great time in the curriculum to invite a government official (elected or appointed) into the classroom to discuss how government works today.  

· How are laws made?  

· How do we pay for government?  

· Why is it important to vote once you’re 18?  

· What ideas do students have for improving the country, and to which politicians or government officials should they voice these ideas?

Activity 33:  The Seven Wonders of the Ancient World (LCC 12 Unit 4) 
(GLE: 38)

Materials List:  posters, digital collage software or PowerPoint© software (optional), Paragraph Grading Rubric BLM
Do a short teacher presentation (PowerPoint©, video clip, or lecture) on the Seven Wonders of the Ancient World.  Then have pairs of students select one of the ancient wonders to research and present as a PowerPoint©, poster, travel brochure, or digital collage.

Have students go to http://ce.eng.usf.edu/pharos/wonders/other.html, other useful websites, their textbook, or encyclopedias to select a modern wonder of the world.  Students should write a paragraph about their choice, both describing it and justifying why they think it should be in a list of seven modern wonders.  (See the Paragraph Grading Rubric BLM.)
*Activity 34:  A Conversation with the Ancients (LCC 13 Unit 4)

 (GLEs: 8, 15, 17, 20, 38)
Materials List:  available primary and secondary source materials, one brown paper bag per student
As a culmination activity to this whole unit, have students research a famous person from one of the classical civilizations.  A possible list would include:

Solon

Xerxes


Cyrus the Great

Alexander the Great

Draco

Darius


Hannibal


Julius Caesar

Plato

Socrates

Aristotle


Marcus Aurelius

Scipio

Cincinnatus

Shi Huangdi


Archimedes

Euclid

Sophocles

Thucydides


Herodotus

Pericles
Cleisthenes

Homer



Aesop

Hippocrates

Each student should think of ten items that could fit in a brown paper bag and that would represent their person.  Have students write the name of the person on the outside of the bag, and then fill it with ten items or pictures of items that represent that person’s life and contributions.  If they are having difficulty thinking of ten items, encourage them to include items that represent the culture or daily life of that person’s time (contextual clues).  Have each student share with the class what they learned about that person, what objects they chose to put in their paper bag, and why.

Discuss with students why civilizations like Persia, Greece, and Rome declined as empires.  Were there common reasons or was each case unique?  Does the end of an empire mean the end of a civilization?  Tell students that they will be studying more about the decline of the Roman Empire before they begin their study of the Middle Ages.

Have students complete their learning logs that they started at the beginning of this unit and hand them in.

Unit 3 Assessment Options

General Assessment Guidelines

· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries. The evaluation of student understanding should be summative as well as on- going. 

· All student-developed products and student investigations should be evaluated as the unit progresses, possibly in a portfolio format. Self and group assessment will allow students input into evaluating the final product.

· Use a variety of performance assessments to determine student comprehension.
· Select assessments consistent with the type of products that result from the student activities. 
General Assessments
· Map construction: Maps should be evaluated for correct placement of regions, bodies of water and countries. A legend should be used to explain the relationships. Encourage students to use color, patterns and symbols to make the maps look neater. 

· Graphic organizers:  In this unit, the students should be evaluated on the how the diagrams or graphic organizers represent the ideas the student needs to include based on predetermined instructions. Graphic organizers are used to categorize information and teachers should be able to see ideas relating to the concepts. In a Venn diagram, the comparison and contrasts of two or three categories should be clear. In a concept map, teachers need to see relationships between the concepts and the subcategories. These organizers must be clear and easy to read. A checklist given ahead of time, will give the students knowledge of what the expectations are.

· Timelines:  Timelines are important tools in organizing student thoughts about the times and sequence of important events. They must be accurate and easy to read. By using computer software or a template, students will create a timeline that will have a uniform layout. However, teachers must make sure the dates and events are correct. Teachers need to make sure that the directions for the activity is clear and that the students are encouraged to use symbols, colors and abbreviations (that are easily understood).

· Essays and reports: Give students time to rewrite an essay or report that has mistakes. By rewriting the papers based on a teacher’s corrections and input, a student will learn from his/her mistakes. Have the students include any pre-writing activities, like a web or rough draft, so teachers can analyze how the students came to their conclusions. Peer evaluations using a writing rubric will give students further understanding of the writing process.

Rubric

	Name of Project: ___________________________________________________________

	Name of group: _____________

Group evaluators: ______________________



	Date Submitted: __________________

Teacher comments:



	  

Criteria
Points
4
3
2
1
 

Body Language
Movements flowed and helped the students to visualize the situation.

Made movements or gestures that enhanced the situation.

Very little movement or gestures.

No movement or gestures.

____

Eye Contact
Holds attention of entire audience with the use of direct eye contact.

Sometimes used  direct eye contact with audience.

Displayed little eye contact with audience. 

No eye contact with audience.

____

Introduction and Closure
Delivers open and closing remarks that capture the attention of the audience and set the mood.

Displays clear introductory or closing remarks.

Clearly uses either an introductory or closing remark, but not both. 

Does not display clear introductory or closing remarks.

____

Pacing
Good use of drama and student(s) meets the time interval.

Delivery is regular and concise, but does not meet time interval.

Delivery is in bursts and does not meet time interval.

Delivery is either too quick or too slow to meet the time interval.

____

Poise
Displays relaxed, self-confident, and comfortable, with no mistakes.

Makes minor mistakes, but quickly recovers from them; displays little or no tension.

Displays mild tension; has trouble recovering from mistakes.

Tension and nervousness is obvious; has trouble recovering from mistakes.

____

    Content

Presents complete information on the topic covered in an organized fashion.

Presents information but not in an organized manner

Gives some information in an organized manner

Gives little information and in an unorganized manner

____

 

 

 

 

Total---->
____




· A teacher-created, comprehensive exam assessing the GLEs from this unit should consist of the following:

· a variety of formats for objective, convergent test items

· depth of knowledge at various stages of Bloom’s taxonomy

· I-LEAP-formatted items

· open-ended response items requiring supporting evidence

· test items aligned to the verbiage of the GLEs. 

· Travel Log: Students will keep a “Travel Log” during this unit.  Students will share their entries, and use their logs at the end of the unit to study for a test.  Have them evaluate their logs as a learning tool before moving on to the next unit.  If their overall response is positive, suggest to students that they keep a log whenever they study new concepts in any subject.

· Participation in class discussions, civilization stations, group work, and pair work should be monitored by the teacher as well as self-assessed by the students vis-à-vis their participation in such activities.  Some students may benefit from a teacher’s individual attention and positive feedback regarding their group participation.

· Learning Log:  Remind students each day to maintain their learning logs.  Give them a couple of minutes at the end of each class to write down examples of classical influences that they may have heard about during the class.  Assess based on the amount and accuracy of their entries. 

· Simulations (the trial of Socrates and an interview with Alexander the Great):  Make sure students are clear about their roles.  Assign peer helpers if needed.  Assess students by the accuracy and pertinence of the points they make in the simulation.

· Focus listing:  A focus listing is a quick way to assess how much information students have retained from a reading, video, or lecture.  It is usually practical to just divide the class into 2 to 4 groups and have them congregate around a designated scribe.  Give the groups 3 to 5 minutes to make a list of all of the nouns (common or proper) that they learned about or viewed in the presentation.  Build in a sense of competition to have students recall as many as possible.

· Paragraphs and essays: Give students time to rewrite a paragraph or essay that has mistakes. By rewriting the papers based on a teacher’s corrections and input, a student will learn from his/her mistakes. Have the students include any pre-writing activities, like a web or rough draft, so teachers can analyze how the students came to their conclusions. Peer evaluations will give students a further opportunity to improve on their writing.

· Paper bag presentation:  Have students decorate the outside of the paper bag (used in Activity 33) with something that represents their figure.  Make sure the name of their figure, as well as the student’s name, are on the outside of the paper bag.  The paper bag must contain ten objects or pictures of objects that represent an aspect of that figure’s life. 

Activity-Specific Assessments 

· Activity 17:  Word splashes – Students will create 5 word splashes based on the civilization station research activity.  Students should write at least 10 words into each culture’s word splash.  Grade them based on accuracy.
· Activity 20:  Research sheet and model – Every student is responsible for filling out a research sheet, whereas the group as a whole will create one model.  Grade the research sheets for accuracy and thoroughness.
· Activity 23:  Use the Trade Poster Grading Rubric BLM to grade the trade posters.  Have both members of the pair sign a pledge indicating that the work has been shared equally.

· Activities 25 and 32: Assess the paragraphs using a rubric.  See the Paragraph Grading Rubric BLM. 
· Activity 29:  Use a rubric to assess a one-page essay on an adage about ancient Rome.  See the Ancient Rome Essay Rubric BLM.
· Activity 33:  A sample grading scale to grade the project on the Wonders of the World would look like this:  

	Number of Accurate Facts

Depicted in the Project


	GRADE

	19-20
	A

	17-18
	B

	14-16
	C

	12-13
	D

	11 or below
	F


· Activity 34:  To assess the paper bag project and the learning log, simply count each object and entry as 10 points based on the item’s historical and representative accuracy.
Additional Resources:

http://members.aol.com/Donnclass/Greeklife.html#FAMILY.  A great website with information about ancient Greece that students can relate to easily.

Trackstar® http://trackstar.4teachers.org/trackstar/index.jsp, part of the HPR*TEC website, funded by the Louisiana Department of Education. This site has numerous teacher-made web quests and is updated every month. 

http://www.perseus.tufts.edu/Olympics  A great source of information on the ancient Olympics.

“The Real Source of Athens’ Greatness” and “A School for Conquest” in Abraham, Henry and Pfeffer, Irwin, Enjoying Global History.  New York: Amsco School Publications, Inc., 1996.  A great textbook filled with readings that appeal to students’ interest level.
http://ancienthistory.mrdonn.org/Mesopotamia.html#CUNEIFORM  Hands-on activity on cuneiform writing.

http://www.foodtimeline.org/  A timeline on the history of most types of food, it traces where and when different foods were first grown and how their cultivation and consumption spread.

http://extension.usu.edu/aitc/teachers/pdf/lesson/winter07_grain.pdf  A great lesson plan on the geography, history, and economics of rice.

Moscati, Sabatino, The Phoenicians.  A good source of historical and cultural information on the Phoenicians.
Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Reasons for migration





Invention





Minoans





Trade 





War
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