7th Grade ELA – Unit 2: Modern Fantasy/Science Fiction 

 Comprehensive Curriculum
Concept Correlation
Unit 2: Modern Fantasy/Science Fiction
Time Frame: 7 weeks

	Big Picture: (Taken from Unit Description and Student Understanding)

· Modern fantasy is a literary genre that can result in life lessons for the reader or listener.
· Fantasy is imaginative writing that takes the reader into an invented, unrealistic world.
· The blending of fantastic and realistic detail is a hallmark of fantasy




	Ongoing Activities (complete throughout unit)

	Activity A: Independent Reading

	Activity B: Vocabulary

	Activity C: Writing Craft

	Activity D: Grammar/Usage Mini-Lessons


	Guiding Questions
	Activities

	Introduction to Modern Fantasy/Science Fiction
7.   Can students identify and analyze the main elements  

      of fantasy and Science Fiction?
8.   Can students interpret and analyze significant literary 
      techniques: imagery, satire, simile, flashback, irony, 
      metaphor, and foreshadowing?
	*Activity 9:  Science Fiction or Fantasy?
GQ 7
*Activity 10: Literary Techniques and Elements of Fantasy/Science     

   Fiction

GQ 8

	Concept 1:  Analyzing Modern Fantasy/Science Fiction and Predicting the Future 

9. Can students make critical comparisons across text, noting the author’s style as well as literal and implied content of text?

10. Can students recognize universal truths and themes?

11. Can students explain interactions and conflicts (man vs. man, man vs. self, man vs. nature, man vs. society) or conflicts between major and minor characters and analyze how the interactions affect the plot?

12. Can students relate science fiction and/or fantasy stories to personal experiences?

	*Activity 11: Fantasy/Science Fiction Book Review

GQ 10, GQ 11

	
	*Activity 12: Author’s Point of View 
GQ 9

	
	*Activity 13:  Comparing Fantasy/Science Fiction Stories
GQ 9, GQ 10, GQ 11

	
	Activity 14: Meet the Author

GQ 9

	
	*Activity 15: True To Life

GQ 12

	
	*Activity 16: Predicting the Future

GQ 12

	
	Activity 17: Which Character Am I? 

GQ 11, GQ 12

	Concept 2:   Writing/Presenting Science Fiction/Fantasy

11. Can students explain interactions and conflicts (man vs. man, man vs. self, man vs. nature, man vs. society) or conflicts between major and minor characters and analyze how the interactions affect the plot?

      12. Can students relate science fiction to personal 

            experiences?

	*Activity 18: Writing/Presenting Science Fiction/Fantasy

GQ 13, GQ 14


	
	Activity 19:  Games Anyone

GQ 12

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	02
	Explain story elements, including
	
	

	
	a
	the revelation of character motivation through thoughts, words, and actions (ELA-1-M2)
	Analysis
	

	
	b
	plot sequence (e.g., exposition, rising action, climax, falling action, resolution) (ELA-1-M2)
	Analysis
	

	
	c
	conflicts  (e.g., man vs. man, nature, society, self) and their effect on plot (ELA-1-M2)
	Analysis
	

	
	d
	effects of first- and third-person points of view (ELA-1-M2)
	Analysis
	

	
	e
	theme development (ELA-1-M2)
	Analysis
	

	05
	Interpret ideas and information in a variety of texts, including periodical articles, editorials, and lyrics, and make connections to real-life situations and other texts (ELA-1-M4)
	Synthesis
	

	07
	Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres in oral and written responses (ELA-6-M2)
	Analysis
	

	08
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including:
	
	

	
	a
	fiction (e.g., science fiction/fantasy) (ELA-6-M3)
	Synthesis
	

	09
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including:


	
	

	
	b
	summarizing and paraphrasing information (ELA-7-M1) (see ELA-1-M2)
	Synthesis
	

	
	d
	comparing and contrasting literary elements and ideas (ELA-7-M1) (see ELA-1-M2)
	Synthesis
	

	12
	Explain the effects of an author’s stated purpose for writing (ELA‑7‑M3)
	Evaluation
	

	13
	Identify an author’s bias (objectivity) for, against, or neutral toward an issue (ELA‑7‑M3)
	Evaluation
	

	15
	Write multi-paragraph compositions on student- or teacher-selected topics organized with the following:
	
	

	
	b
	organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic. (ELA-2-M1)
	Synthesis
	

	
	c
	elaboration (e.g., fact, examples, and/or specific details) (ELA-2-M1)
	Synthesis
	

	17
	Develop grade-appropriate compositions on student- or teacher-selected topics that include the following:
	
	

	
	a
	word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)
	Synthesis
	

	
	b
	vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)
	Synthesis
	

	
	c
	information/ideas selected to engage the interest of the reader (ELA-2-M2)
	Synthesis
	

	
	d
	clear voice (individual personality) (ELA-2-M2)
	Synthesis
	

	18
	Develop grade-appropriate compositions by identifying and applying writing processes, such as
	
	

	
	b
	prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)
	Synthesis
	

	
	c
	drafting (ELA-2-M3)
	Synthesis
	

	
	e
	revising based on feedback and use of various tools (ELA-2-M3)
	Synthesis
	

	
	f
	proofreading/editing (ELA-2-M3)
	Synthesis
	

	
	g
	publishing using technology (ELA-2-M3)
	Synthesis
	

	19
	Develop grade-appropriate paragraphs and multi-paragraph compositions using the various modes of writing (e.g., description, narration, exposition, persuasion), emphasizing narration and exposition. (ELA-2-M4)
	Synthesis
	

	20
	Use the various modes to write compositions, including:
	
	

	
	b
	fictional narratives (ELA-2-M4)
	Synthesis
	

	23
	Use standard English punctuation, including:
	
	

	
	a
	commas to set off direct quotations, nouns of direct address, and after introductory words or phrases (ELA-3-M2)
	Application
	

	24
	Write paragraphs and compositions following standard English structure and usage, including:
	
	

	
	a
	varied sentence structures, including complex sentences (ELA-3-M3)
	Application
	

	
	b
	antecedents that agree with pronouns in number, person, and gender (ELA-3-M3)
	Application
	

	25
	Apply knowledge of parts of speech in writing, including:
	
	

	
	a
	infinitives and participles (ELA-3-M4)
	Application
	

	
	b
	superlative and comparative degrees of adjectives (ELA-3-M4)
	Application
	

	
	c
	adverbs (ELA-3-M4)
	Application
	

	26
	Spell high frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots, affixes) correctly (ELA-3-M5)
	Application
	

	39
	Locate and select information using organizational features of grade-appropriate resources, including:
	
	

	
	a
	complex reference sources (e.g., almanacs, atlases, newspapers, magazines, brochures, map legends, prefaces, appendices) (ELA-5-M1)
	Synthesis
	

	
	b
	electronic storage devices (e.g., CD-ROMs, diskettes, software, drives) (ELA-5-M1)
	Synthesis
	

	40
	Locate and integrate information from a variety of grade-appropriate resources, including:
	
	

	
	b
	electronic sources (e.g., websites, databases) (ELA-5-M2)
	Synthesis
	


*BOLDED GLE’S ARE FORMALLY ASSESSED! 
	GLE #
	GLE Text and Benchmarks

	01a.
	Develop vocabulary using a variety of strategies, including, use of connotative and denotative meanings. (ELA-1-M1)

	01b.
	Develop vocabulary using a variety of strategies, including, use of Greek, Latin, and Anglo-Saxon base words, roots, affixes, and word parts (ELA-1-M1)

	02a.
	Explain story elements, including the revelation of character motivation through thoughts, words, and actions (ELA-1-M2)

	02b.
	Explain story elements, including plot sequence (e.g., exposition, rising action, climax, falling action, resolution) (ELA-1-M2)

	02c.
	Explain story elements, including conflicts (e.g., man vs. man, nature, society, self) and their effect on plot (ELA-1-M2)

	02d.
	Explain story elements, including effects of first- and third-person points of view (ELA-1-M2)

	02e.
	Explain story elements, including theme development (ELA-1-M2)

	03a.
	Interpret literary devices, including symbolism (ELA-1-M2)

	03b.
	Interpret literary devices, including puns (ELA-1-M2)

	03c.
	Interpret literary devices, including analogies (ELA-1-M2)

	04a.
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including instructional materials(ELA-1-M3)

	04b.
	Draw conclusions and make inferences in oral and written responses about ideas and information in grade-appropriate texts, including essays(ELA-1-M3)

	05.
	Interpret ideas and information in a variety of texts, including periodical articles, editorials, and lyrics, and make connections to real-life situations and other texts (ELA-1-M4)

	06.
	Identify universal themes (e.g., search for identity, love, friendship, family, courage, adversity) and cultural viewpoints found in national, world, and multicultural literature in oral and written responses (ELA‑6‑M1)

	07.
	Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres in oral and written responses (ELA-6-M2)

	08a.
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including fiction (e.g., science fiction/fantasy) (ELA-6-M3)

	08b.
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including nonfiction(e.g., essays, letters) (ELA-6-M3)

	09a.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including, sequencing events and steps in a process. (ELA-7-M1)

	09b.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing information (ELA-7-M1) (see ELA-1-M2)

	09d.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas (ELA-7-M1) (see ELA-1-M2)

	09e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including, making inferences and drawing conclusions (ELA-7-M1) (see ELA-1-M2)

	09f.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including predicting the outcome of a story or situation (ELA-7-M1) (see ELA-1-M2)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	11.
	Use technical information and other available resources (e.g., websites, interviews) to solve problems (ELA-7-M2)

	12.
	Explain the effects of an author’s stated purpose for writing (ELA‑7‑M3)

	13.
	Identify an author’s bias (objectivity) for, against, or neutral toward an issue (ELA‑7‑M3)

	14a.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, identifying cause-effect relationships (ELA-7-M4)

	14b.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, raising questions (ELA-7-M4)

	14c.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, reasoning inductively and deductively (ELA-7-M4)

	14e.
	Analyze grade-appropriate print and non-print texts using various reasoning skills, for example, skimming/scanning (ELA-7-M4)

	15b.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with the following, organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic. (ELA-2-M1)

	15c.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with the following, elaboration (e.g., fact, examples, and/or specific details) (ELA-2-M1)

	15d.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with the following, transitional words and phrases that unify ideas and points. (ELA-2-M1)

	15e.
	Write multi-paragraph compositions on student- or teacher-selected topics organized with the following, overall structure including an introduction, a body/middle, and a concluding paragraph that summarizes important ideas and details (ELA-2-M1) 

	16.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1)

	17a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)

	17b.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)

	17c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader (ELA-2-M2)

	17d.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include clear voice (individual personality) (ELA-2-M2)

	17e.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure (ELA-2-M2)

	18a.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as selecting topic and form (ELA-2-M3)

	18b.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3)

	18c.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as drafting (ELA-2-M3)

	18d.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as conferencing (e.g., peer and teacher) (ELA-2-M3)

	18e.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3)

	18f.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as proofreading/editing (ELA-2-M3)

	18g.
	Develop grade-appropriate compositions by identifying and applying writing processes, such as publishing using technology (ELA-2-M3)

	19.
	Develop grade-appropriate paragraphs and multi-paragraph compositions using the various modes of writing (e.g., description, narration, exposition, persuasion), emphasizing narration and exposition (ELA-2-M4)

	20b.
	Use the various modes to write compositions, including fictional narratives (ELA-2-M4)

	21.
	Develop writing using a variety of literary devices, including analogies, symbolism, and puns (ELA-2-M5)

	22b.
	Write for various purposes, including evaluations of media, such as television, radio, and the arts (ELA-2-M6)

	22c.
	Write for various purposes, including text-supported interpretations of elements of grade-appropriate stories, poems, plays, and novels (ELA-2-M6)

	23a.
	Use standard English punctuation, including commas to set off direct quotations, nouns of direct address, and after introductory words or phrases (ELA-3-M2) 

	23b.
	Use standard English punctuation, including semicolons or colons to separate independent clauses (ELA-3-M2)

	GLE #
	GLE Text and Benchmarks

	24a.
	Write paragraphs and compositions following standard English structure and usage, including varied sentence structures, including complex sentences (ELA-3-M3)

	24b.
	Write paragraphs and compositions following standard English structure and usage, including varied sentence structures, including antecedents that agree with pronouns in number, person, and gender (ELA-3-M3)

	25a.
	Apply knowledge of parts of speech in writing, including infinitives and participles (ELA-3-M4)

	25b.
	Apply knowledge of parts of speech in writing, including superlative and comparative degrees of adjectives (ELA-3-M4)

	25c.
	Apply knowledge of parts of speech in writing, including adverbs (ELA-3-M4)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots, affixes) correctly (ELA-3-5)

	27.
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5)

	28.
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1)

	29.
	Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1)

	32.
	Adjust volume and inflection to suit the audience and purpose of presentations (ELA-4-M3)

	33.
	Organize oral presentations with a thesis, an introduction, a body developed with relevant details, and a conclusion (ELA-4-M3)

	36.
	Deliver grade-appropriate research-based presentations (ELA-4-M4)

	38a.
	Participate in group and panel discussions, including explaining the effectiveness and dynamics of group process (ELA-4-M6)

	38b.
	Participate in group and panel discussions, including applying agreed-upon rules for formal and informal discussions. (ELA-4-M6)

	38c.
	Participate in group and panel discussions, assuming a variety of roles (e.g., facilitator, recorder, leader, listener) (ELA-4-M6)

	39a.
	Locate and select information using organizational features of grade-appropriate resources, including, complex reference sources (e.g., almanacs, atlases, newspapers, magazines, brochures, map legends, prefaces, appendices) (ELA-5-M1) 

	39b.
	Locate and select information using organizational features of grade-appropriate resources, including electronic storage devices (e.g., CD-ROMs, diskettes, software, drives) (ELA-5-M1)

	40a.
	Locate and integrate information from a variety of grade-appropriate resources, including multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical 
encyclopedias) (ELA-5-M2)

	40b.
	Locate and integrate information from a variety of grade-appropriate resources, including electronic sources (e.g., websites, databases) (ELA-5-M2)

	40c.
	Locate and integrate information from a variety of grade-appropriate resources, including other media sources (e.g., audio and video tapes, films, documentaries, television, radio) (ELA-5-M2)

	42b.
	Gather and select information using data-gathering strategies/tools, including, interviewing (ELA-5-M3)

	42c.
	Gather and select information using data-gathering strategies/tools, including, paraphrasing. (ELA-5-M3) 

	44.
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including reports and research documents (ELA-5-M4)

	46.
	Interpret information from a variety of graphic organizers including timelines, charts, schedules, tables, diagrams, and maps in grade-appropriate sources (ELA-5-M6)


Ongoing Activities
Note: Essential activities (*) are key to the development of student understanding of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.
* Activity A:  Independent Reading (Ongoing): (GLEs: 04a, 04b, 05, 08b, 10, 14a, 14b, 14c, 16) [R]
Materials List: reading material covering a wide range of topics and readability levels, books/materials stored in the classroom itself and a constant flow of new books and reading material, Reading Response Learning Log BLM, Reading Diary Prompts BLM
Each day, students and teachers should read silently for an uninterrupted period of time. Students will select their own books or reading materials which require neither testing for comprehension nor book reports. Students will keep a reading response learning log (view literacy strategy descriptions) of materials read. An example of a reading log is as follows:

	Reading Response Log                                         Student Name___________________

	Selection Title and Genre
	Date
	Pages read
	Comments about what I’ve read

	
	
	
	

	
	
	
	


Other examples of reading logs can be found at http://www.readwritethink.org/lesson_images/lesson141/log.pdf  
Students may also respond in reading journals or diaries after completing their books to prompts (e.g., This reminds me of_____, What surprised me was_____, I think this novel is_____.) See Reading Diary Prompts BLM for other prompts. Student response also may be through a variety of other or other strategies (e.g. writing prompts,  response learning logs, journals, book talks, or, if available, Reading Counts/Accelerated Reader). SSR guidelines for class use may be found at http://www.dowlingcentral.com/MrsD/area/literature/ssr.html or at http://www.education-world.com/a_curr/curr038.shtml 

* Activity B:  Science Fiction/Fantasy Vocabulary: Etymology (Ongoing) (GLEs: 01a, 01b, 40a) [R]

Materials List: Vocabulary Cards BLM, index cards, software such as Inspiration, computers optional, vocabulary portfolio/notebook

Students will generate a list of words encountered in fantasy and science fiction reading selections and use a dictionary to locate each word’s meaning. To develop students’ knowledge of key vocabulary, create vocabulary cards (view literacy strategy descriptions) for terms related to the fantasy and science fiction genre. An example is shown below and in the Vocabulary Cards BLM.  The teacher will distribute 3”x 5” or 5”x 7” index cards to each student. The teacher will model for the students how to complete the vocabulary cards by putting a blank example on the board or overhead.  Teacher will place a targeted word in the middle of the card, as in the example below.  Ask students to provide a definition. It is best if a word can be defined in students’ own words.  Write the definition and derivation (if applicable) in the appropriate space.  Next, invite students to list the characteristics or description of the word and write that information in the appropriate space. Ask for examples of the term and include one or two of the best ones in the designated area on the card.  Finally, in the last area of the card, create a simple illustration or a sentence with the term used in context.

Once the sample card is created, ask students to make their own word cards for other fantasy or science fiction terms.  Allow them time to review the words on the cards. Students will then find a partner to quiz and hold accountable for accurate information on the cards.  Students need multiple exposures and opportunities to reflect on and manipulate key vocabulary in order to learn it well. Students may also create a word puzzle from their lists of words using the Internet site www.puzzlemaker.com or any other similar site for additional practice.  Software such as Inspiration® may be used to generate the vocabulary cards. Students will add these words and meanings to their personal vocabulary lists.  Class lists will be generated.


[image: image1]
* Activity C:  Writing Craft (Ongoing) (GLEs: 03a, 03b, 03c, 17a, 17b, 17c, 17d, 17e, 21)[E]

Materials List: a variety of picture books, overhead projector, transparencies, or chart paper, or computer with projector, student writing notebooks (journals), RAFT Writing Example BLM
Teacher should begin preparing the students to be good writers.  Teacher should teach or review the traits for effective writing. The following Internet sites have the traits and the definitions of effective writing:

http://www.north-scott.k12.ia.us/writetraits/writetraits.html#top http://www.englishcompanion.com/pdfDocs/sixtraitssummary.pdf   

Because fantasy often relies on literary devices such as symbolism, puns, and analogies, the teacher will conduct a mini-lesson on symbolism, analogies, and puns.  Teacher will provide a few puns, analogies or symbols and have the students complete a RAFT writing (view literacy strategy descriptions).  The teacher will explain this form of writing gives students the freedom to project themselves into unique roles and look at content from unique perspectives.  RAFT writing has been used to explain processes, describe a point of view, envision a potential job or assignment, or solve a problem.  It is the kind of writing that, when crafted appropriately, should be creative and informative.  The teacher will then ask students, individually or in small groups, to select a pun, analogy, or symbol. Ask students to work in pairs to write the following RAFT:  
            R – Role (role of the writer–Journalist)

A – Audience (to whom or what the RAFT is being written–Anthropologists)

F – Form (the form the writing will take, as in letter, song, etc.–Journal Entry)


T – Topic (the subject focus of the writing–Explanation of the literary device) 

Example writing:

                   August 13, 2008


Today, while exploring the caves in Southern Colorado, I discovered several writings on the walls. Some of the writings were similes, metaphors, and analogies.  The most exciting part of the discovery was that I understood what some of the writings mean.  I grew up hearing some of these similes, metaphors and analogies because that was my grandmother’s way of teaching all of us lessons. Similes and metaphors make comparisons to things that sometimes don’t seem to be related.  Similes use like or as to compare; whereas, a metaphor just compares by saying one thing is another.  An example of a metaphor would be “Our old cat, a bolt of lightning, caught the bird.” Cat is being compared to a bolt of lightning because he is very quick or fast.


In the cave one of the writings was: “Joe and Mike were like two peas in a pod.” This is an example of a simile because it is using the word like to compare Joe and Mike to peas in a pod. The saying means that Joe and Mike were really close to one another and hard to separate, the same way that peas are really close in a pod. I also found another writing that looked like this:  Dog:cat::shirt:pants  This analogy compares the dog and cat, which are both animals with shirt and pants which are both articles of clothing.  I really like analogies because they compare unlike things.  


There was another writing that was a pun.  A pun is a figure of speech or word play which consists of a deliberate confusion of similar words within a phrase or phrases.  This writing said, “I wondered why the baseball was getting bigger. Then it hit me.”  That was really funny. 


I also noticed a drawing of a group of people in a circle holding hands.  I think the drawing is a symbol describing the closeness of the group who wrote on these walls. Symbols are something that stands for something else. 


I can’t wait to get back tomorrow and decipher more of the writings. 

When finished, allow time for students to share their RAFTS with other partners or with the whole class.

Students are to create a portfolio that will include a list with the meaning of each of the analogies, puns, and symbols that they encounter in their readings and their RAFT writings. Students will compose sentences that include these various literary devices and add them to their journals. Students may also visit the web site http://www.sadlier-oxford.com/phonics/analogies/analogiesx.htm to participate in an interactive activity to work with analogies. The teacher will remind the students that writing is an ongoing activity and that they will be reviewing all work done throughout the year.

* Activity D:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 23a, 23b, 24a, 24b, 25a, 25b, 25c, 26, 27) [E]  
Materials List: writing samples
The teacher may use the daily oral language strategy with target skills.  The teacher will provide the students with a sentence or a group of sentences in need of editing to give students consistent practice correcting grammatical errors. In this unit, teacher will target sentence structure, phrases and clauses, sentences without double negatives, and spelling of high frequency misspelled words.. The students will also apply knowledge of the parts of speech, including adverbs and superlative and comparative degrees of adjectives. The students may also discuss the common errors in student writing samples.  Through the writing process, students should use peer editing to work with the mechanics. Grammar instruction should occur within the context of students’ reading and writing. Grammar instruction lessons may be found at: 

http://www.education-world.com/a_lesson/lesson/lesson334.shtml or 

http://web2.uvcs.uvic.ca/elc/studyzone/330/grammar/index.htm 

Instructional Activities
Unit 2 Introduction to Modern Fantasy/Science Fiction

	Purpose/Guiding Questions:
· Students identify and analyze the main elements of fantasy and science fiction.
	Concepts & Vocabulary:

· Group Roles (director of discussion, passage master, connector, illustrator)

· Literary techniques/devices (flashback, symbolism, foreshadowing, metaphor, irony, imagery, etc.)

· Literary elements (exposition, plot, conflict, resolution, mood, character, setting) as they relate fantasy & science fiction

· Fantasy (good vs. evil, suspending disbelief, magical power, and mythical quest)
· Science Fiction (technological advancement, universe, innovations, and experiments)
· Universal theme (idea that holds a story together or central meaning of a piece of writing)

	Assessment Ideas:

· Activity Specific Assessment for Activity 10 (includes Character Representation Rubric)
· Teacher made checklists or rubrics for group work, peer conferencing, participation, etc.

· Vocabulary Portfolio
· Teacher made Student Peer Surveys

· Teacher made Student Self Evaluation (during student/teacher conference)

· Blackline Masters – rubrics and checklists (character representation rubric, story elements checklist, Characteristic of a Fantasy BLM, characteristics chart per student, story elements checklist) or other teacher made rubric or checklist
· Student responses on teacher created compare/contrast chart
	Resources:

· Movie clip (The Lion, the Witch and the Wardrobe, Harry Potter, Indian in the Cupboard, Matilda, The Phantom Tollbooth,  Tuck Everlasting, Nanny Mcphee, Hitch Hikers, War of the Worlds, Meet the Robinsons, Wall-E, A Wrinkle in Time, Gathering Blue, etc.
· Fairy tales ( Little Red Riding Hood, Hansel and Gretel, Snow White, Sleeping Beauty, Jack and the Beanstalk, Rapunzel, Cinderella, etc.—see Fantasy/Science Fiction Reading List (following Activity Specific Assessments)
· Blackline Masters (literary techniques/devices of a fantasy BLM)
· Literacy Strategies (brainstorm, reciprocal teaching) –see packet
· Group Job Assignment Cards (included in related activities)
· Web Sites (included in related activities



* Activity 9:  Science Fiction or Fantasy? (GLEs: 02a, 02b, 02c, 02d, 02e, 07, 08a, 22b)[R]

Materials List: chart paper, markers, Characteristics of a Fantasy BLM, Characteristics of a Science Fiction BLM

Students will brainstorm (view literacy strategy descriptions) in their reading journals examples of fantasy or science fiction they have seen or read (e.g., Harry Potter, Star  Wars, and so on). As students share their ideas, the teacher will list responses on the board. The teacher should then discuss with the students what makes each of their examples science fiction or fantasy. Teacher will list students’ ideas on chart paper that will be left up in the room The teacher will next lead a discussion about narrative elements and the characteristics of a fantasy and science fiction. Give each student a copy or have the students copy the characteristics from the Characteristics of Fantasy and the Characteristics of Science Fiction BLMs. The students will compare the characteristics of fantasy and science fiction to the brainstorming charts created earlier. The teacher and students will define universal theme: the idea that holds the story together or the central meaning of a piece of writing, which might include the need to be loved and accepted, the need to achieve, to have courage, etc.  The teacher will present a science fiction/fantasy web or chart modeling similarities and differences in the plot, setting, problem or conflict, and characters. Students will view film clips of a science fiction story and a fantasy and then create an attribute chart that compares/contrasts the characteristics. Through story mapping and discussion, students will respond to the selection and identify the characteristics of science fiction and fantasy. 

* Activity 10: Literary Techniques and Elements of Fantasy/Science Fiction (GLEs: 02a, 02b, 02c, 02d, 02e, 08a, 09d, 09f, 38b, 38c, 42c)[R]
Materials List: a variety of excerpts from fantasy or science fiction stories, Reciprocal Teaching BLM, Literary Techniques BLM, Story/Literary Elements BLM, Story Elements Checklist, Character Representation Rubric BLM

The teacher will present mini-lessons on literary techniques (e.g., imagery, satire, flashback, foreshadowing, irony, metaphor). Other mini-lessons conducted will focus on story elements including the following: character development (the who), setting (the where and when), plot (the what), point of view, mood, theme, and style (the how). The teacher may use Literary Techniques BLM and Story Elements BLM when presenting the mini-lessons.  Also, teachers may want to access the following web sites for further explanations.
 http://mrbraiman.home.att.net/lit.htm 

http://www.brainpop.com/english/writing/similesandmetaphors/   

The teacher will select several excerpts from a variety of fantasy or science fiction stories, such as The Lion, the Witch and the Wardrobe, Harry Potter, The Giver, A Wrinkle in Time, Gathering Blue, etc., (see Fantasy/Science Fiction Reading List following Activity Specific Assessments)  in which literary techniques have been used and assign to groups of students.  
The students will use the reciprocal teaching strategy (view literacy strategy descriptions) while working in their groups. Reciprocal teaching focuses on the four main comprehension processes of summarizing, questioning, clarifying, and predicting, something good readers do automatically while struggling readers may not even understand these processes are required. It also makes the students responsible for creating the meaning of a story, rather than relying on a teacher’s summarization. The teacher will give each student a copy of Reciprocal Teaching Chart BLM.  Each member of the group will be responsible for filling out his/her part of the chart.  This chart will be used as a guide for the students’ discussions.

· Students will form literature circles, and each student will be assigned a role in the group such as: 

· Director of discussion—responsible for starting the meeting, creating interesting and meaningful discussion questions, and soliciting contributions from other members of the group 

· Passage master—person that directs the group to important and meaningful passages and reads aloud these selections 

· Connector—person who helps the group make connections to the text and the real world and provides examples from the text and examples from everyday events

· Illustrator—person who offers visual examples, responses, and explanations of the written text; person who clarifies confusing parts and attempts to answer questions posed

All students in the group will read the first section of the passage.  The group members will then fill out his/her portion of the reciprocal teaching chart.  The Director of Discussion will then ask the Illustrator to begin the discussion within the group by orally summarizing the first section of the passage.  The Illustrator will then pose confusing questions about the passage, and the others will discuss.  The Director will then share predictions, the remainder of the group will agree on predictions made. The Passage Master will then read aloud passages that confirm the predictions the group made. The discussion will continue within the group until the questions in the chart have been talked about. The roles in the group then switch one person to the right, and the next part of the selection is read. Students repeat the process in their new roles and continue to employ the reciprocal teaching strategy. This continues until the entire selection is read.

· The students will then discuss and identify literary techniques (e.g., imagery, satire, flashback, irony, metaphor, foreshadowing) by citing examples on an attribute chart.

· Students will make predictions, develop questions, and analyze author’s techniques in creating fantasy. 

·  Each literature circle group will share its findings with the whole class. Students will then compare the fantasies/science fiction and generate a list of similarities, creating a wall chart to record specific information or a summary on fantasies read (e.g., characters, motifs, universal themes, origin).

· Students are to complete reading of their short fantasy/science fiction.  The students will analyze plot sequence by using story maps and identify the conflict’s effect on the plot.  

· Students will create a list of story questions about characters, setting, plot, point of view, mood, theme, and style.  These questions can be used as a review by playing a Jeopardy game with them.

· Finally, students will analyze a character and create a visual representation, such as a poster or mural showing physical appearance, character’s voice, thoughts and feelings, and character’s actions or deeds.

Teacher will assess student work by using Story Elements Checklist BLM, Character Representation Rubric BLM or other teacher-made checklists or rubrics.

Unit 2 Concept 1: Analyzing Modern Fantasy/Science Fiction and Predicting the Future
	Purpose/Guiding Questions:
· Students relate their own experience to the science fiction and/or fantasy stories they read.

· Students identify and analyze story elements as they pertain to fantasy/science fiction focusing on character, setting, plot, theme, and conflict.
· Students interpret and analyze significant literary techniques by making predictions, drawing conclusions, and making inferences.
· Students make critical comparisons across text, noting the author’s style as well as literal and implied content of text.
· Students investigate vocabulary essential to fantasy/science fiction.
	Concepts & Vocabulary:
· Writing Process (brainstorming, drafting, conferencing, revising based on feedback, proofreading to edit, and final draft product)
· Literacy elements (exposition, plot, conflict, resolution, character, setting, etc.)

· Literary techniques/devices (flashback, symbolism, foreshadowing, metaphor, irony, imagery, etc.) 

	Assessment Ideas:
· Journal Responses
· Learning Log Responses

· Blackline Master rubrics and checklists (presentation BLM, iLeap writing rubric BLM, Fantasy/Science Fiction 1 & 2 BLM’s, Game Board rubric BLM

· Teacher created rubrics (for movie advertisement poster)

· Teacher created checklists (for documentation or new vocabulary words, for participation in group work, for peer conferencing, for monitoring understanding of narrative & fantasy/science-fiction elements)

· Teacher made quizzes (for complex sentence structure)

· Activity specific assessments (Activities 15, 18, 19)
	Resources:
· Types of media to respond to (dioramas, mantage, collage, mosaic, illustrations, mobiles, posters, book jacket, etc.)
· Excerpts from fantasy stories such as The Lion, the Witch, and the Wardrobe, Harry Potter and the Sorcerer’s Stone, etc.
· Excerpts from science fiction stories such as The Giver, Hitch Hikers Guide to the Galaxy, A Wrinkle in Time, Gathering  Blue
· Short fantasy/science fiction stories (class set)
· Teacher created survey of students’ feelings about group work
· Student journals
· Notebooks for learning logs
· Literacy strategies (learning logs, Q & A, graphic organizer, brainstorming)
· Computers, Internet, software storage devices
· Web sites (included in related activities)
· Digital camera (optional)
· Blackline Masters (presentation rubric, Question the Author, Literary Techniques BLM, story elements BLM, game board hints BLM
· iLEAP Writer’s Checklist (BLM)
· Encyclopedias and dictionaries
· Variety of science fiction/fantasy author’s biographies


Activity 11 and Activity 12 can be combined

* Activity 11:  Fantasy/Science Fiction Book Review (GLEs: 02b, 09a, 09b, 09e, 17a, 17b, 17c, 17d, 17e, 19, 22c, 28, 29, 32)[R]

Materials List: a variety of books, markers, pencil colors or crayons, construction paper, old magazines, drawing paper, Presentation Rubric BLM
Teacher will conduct a mini-lesson on book reviews.  The students will listen to a short fantasy story the teacher has selected.  In a whole group setting, the students and teacher will devise a book review for the selection that has been read aloud.

From the class list of fantasy novels, students will select a novel to be read independently. As they read, students will respond in reading learning logs (view literacy strategy descriptions) to a variety of teacher-suggested prompts, which may include asking for the following: brief summaries, making inferences, drawing conclusions, charting character development, sequencing plot, making predictions, etc.  An example of a prompt might be: In the story Harry Potter and the Sorcerer’s Stone, what made the Hagrid so endearing to Harry, Hermoine, and Ron, yet not so endearing to Malfoy?  The teacher may allow time for the students to exchange log entries and explain their responses.
Students will use their responses in their journals to write a book review, using word choices appropriate to the audience along with information and ideas that keep the interest of their audience. Teachers and students may go to the following web sites that give ideas on how to write and present book reviews: http://www.teachnet.com/lesson/langarts/foldedbkrpts071599.html http://www.lkwdpl.org/study/bookrep/
The students will use a variety of sentences and a clear voice to encourage others to read the novel. The students will also respond to the text through various media (e.g., dioramas, montage, collage, mosaic, illustrations, mobiles, posters, book jacket).  Students will present the book reviews and visuals to the class. Teacher will assess student presentations with Presentation Rubric BLM or other teacher-made rubric.
* Activity 12: Author’s Point of View (GLEs: 02a, 02b, 02c, 02d, 02e, 06, 12, 13) [R]

Materials List: fantasy or science fiction selection, Question the Author BLM, encyclopedias, biographies of various authors, computer(s) with Internet, pencil, paper

The teacher will also conduct mini-lesson reviews on author’s point of view and theme development. The teacher will read aloud a short fantasy or science fiction story or excerpt. The students will discuss author’s point of view and the theme of the short story by responding in their journals. To ensure students are learning to take responsibility for constructing meaning from text, demonstrate how they can question the author QtA (view literacy strategy descriptions).  Put on chart paper the types of questions students are expected to ask as they read and/or listen to science fiction and fantasy short stories. (See below). Other questions can be added with the help of students as they learn the QtA process.  As a section of text is read, the teacher will model for the students the question-asking and –answering process using the questions below or related ones. In QtA,  the teacher will first read segments of the text and stop at pre-determined segments to have the class discuss the ideas and events encountered. The teacher will then pose questions, such as What is the author trying to say? and What do you think the author means by that? and How does this connect with other text ideas?  Use the Question the Author BLM to model with the students. For the questions that have blanks, teacher is to add appropriate information from the text to complete the question.  The teacher should have pre-segmented the text where the pupils may be expected to have difficulties. Based on the teacher’s modeling of question asking, students then collaboratively construct meaning by questioning the author and the author’s purpose. This gives students the opportunity to learn from one another, to question and consider alternative possibilities, and to test their own ideas in a safe environment.

In a subsequent section, invite students to do the same.  Have students work in pairs to engage in the QtA process together; move around the room to monitor and clarify.  Continue to model and elicit from students these types of questions until they begin to QtA in a routine way as they read on their own and listen to text read to them. The teacher should encourage students to use the approach to meaning making with all texts.

	Goal
	Question

	Initiate discussion.
	What is the author trying to say?

What is the author’s message?

What is the author talking about?

	Focus on author’s message.
	That is what the author says, but what does it mean?

Why did the author choose this word?

	Link information.
	How does that connect with what the author already told me?

Have I seen this information in any other source?

	Identify difficulties with the way the author has presented information or ideas.
	Does that make sense?

Does the timeline of events make sense?

Did the author state or explain that clearly?  Why or why not?

What do I need to figure out or find out?

	Encourage students to refer to the text because they have misinterpreted, or to help them recognize that they have made an inference.
	Did the author tell me that?

Did the author give me the answer to that?

What was the author’s impression of ________?

What was the author’s attitude toward ________?

	Link information being read to outside experiences.
	What does that statement or description remind me of _________?

What about the time period seems familiar or similar to my own?


* Activity 13:  Comparing Fantasy/Science Fiction Stories (GLEs: 09d, 11, 14e, 15b, 15c, 15d, 15e, 16, 18b, 18c, 18d, 18e, 22c, 39b)[R]

Materials List: paper, pen or pencil, computer(s) with Internet and software used in library such as OPAC, (optional), iLEAP Writer’s Checklist
Students will research via the Internet or an electronic storage device (OPAC or other software used in the library or websites) or the teacher may provide a list (see Science Fiction/Fantasy Booklist following the Sample Assessments) to find other fantasy/science fiction stories. The students will read and respond to common themes or issues in fantasy by comparing two fantasy stories.  Students will use a graphic organizer (view literacy strategy descriptions) for brainstorming (view literacy strategy descriptions) the similarities. 

The teacher will conduct a lesson on how to develop multiparagraph compositions. Using their graphic organizer, the students will develop a multiparagraph composition that includes an introduction, middle, and concluding paragraph, comparing the two fantasies. The student will establish a central idea, use specific details from the story, and use transitional words or phrases that clarify or unify ideas within the paragraphs. The students will cite text examples for support. The students will confer with a peer or teacher about the content of their papers. Students will be provided feedback through iLEAP writer’s checklist, (http://www.louisianaschools.net/lde/uploads/2071.pdf).  The students will then revise their papers based on feedback. 

 Activity 14:  Meet the Author (GLEs: 12, 13, 17a, 28, 32, 39a, 39b, 40a, 40b, 42b, 42c) [R]

Materials List: fantasy or science fiction selection, Question the Author BLM, encyclopedias, biographies of various authors, computer(s) with Internet, pencil, paper

Students will use a variety of sources, such as encyclopedias, Internet, Gale Group, biographies, or the appendices of other source books, to research an author of science fiction or fantasy (e.g., Isaac Asimov, Jules Verne, George Lucas, J. K. Rowling, C. S. Lewis, etc.) Students will then formulate questions they would like to ask the author in an interview. Questions should include, but not be limited to, family background, education, books written, awards, etc. 

Students will then use the QtA strategy (view literacy strategy descriptions) (see Question the Author BLM) to formulate questions they would like to ask the author in an interview. Questions should include, but not be limited to, family background, education, books written, awards, why the author writes in the science fiction genre, etc. The students will partner up with another student and have a mock interview.  After the first partner completes the interview, the students will change roles. After practicing the interview a couple of times, students will perform the interview for the class. 
Activity 15  and Activity 16  can be combined

* Activity 15:  True to Life?  (GLEs: 36, 39a, 39b, 40a, 40b, 40c, 42c, 44, 46) [R]

Materials List: encyclopedias, computer(s), Internet access, digital camera (optional)

In groups, students will use information from Internet Web sites, documentaries, films, encyclopedias, or other printed texts to research some technological advances made during the last fifty years. Keywords such as “technological advances” or “recent inventions” may be used to aide in the students’ research. Examples that students may choose to research could include, iPods, laptop computers, cell phones, the robot that can be programmed to vacuum, etc. Students will gather information; prepare charts and timelines; and collect images, examples, and recordings to illustrate these advances. The students will use various technologies to create a multimedia display such as a PowerPoint® presentation, a student-created video, a mural of digital camera pictures, etc. In their reading learning log (view literacy strategy descriptions), students will relate these advances to ones mentioned in science fiction stories they have read.  The students’ responses may be in paragraph form or in sentences that answer teacher-created prompts.

* Activity 16:  Predicting the Future (GLEs: 05, 10) [R]

Materials List: notebook, pencil or pen
The teacher will review several science fiction texts, science fiction articles from periodicals, and the research students have done in previous activities in this unit to interpret the information and ideas.  Students will make connections to real‑life situations by brainstorming  (view literacy strategy descriptions) what life might be like in the future, including food, inventions, transportation, school, clothes, and houses.  Students will write a journal entry describing a normal day in the life of a seventh grader in 2100. Students are to compare the above items to today to make real-life connections. Students will explain if some of the technology in the future will generate solutions to today’s problems.

Activity 17:  Which Character Am I?  (GLEs: 02a, 10, 17a, 17b, 17c, 17d, 18b, 18c, 18d, 18e, 18f, 18g) [E]

Materials List: paper, pen or pencil, iLEAP Writer’s Checklist, iLEAP Writing Rubric BLM
The teacher will review the writing process with the students.  Students, individually, will make a list and identify the qualities of three fantasy characters with whom they relate. As a prewriting activity, students will select one character and brainstorm (view literacy strategy descriptions) how they are alike and different from the character.  The students will apply the writing process (brainstorming, drafting, conferencing, revising based on feedback, proofreading to edit, and producing a final draft for portfolio inclusion) to compose a multiparagraph essay on the ways they are alike and different from the character chosen. The final draft may use electronic word processing technology. Students will be provided feedback through iLEAP writer’s checklist, (http://www.louisianaschools.net/lde/uploads/2071.pdf) Teacher may assess with iLEAP Writing Rubric BLM or other teacher-made rubric.

Unit 2 Concept 2: Writing/Presenting Modern Fantasy/Science Fiction
	Purpose/Guiding Questions:

· Students make critical comparisons across text, noting similarities and differences among fantasy elements and characters.

· Students write and share a fantasy/science fiction story.

	Concepts & Vocabulary:

· Writing Process (brainstorming, drafting, conferencing, revising based on feedback, proofreading, editing, final draft product)
· Literacy Elements (exposition, plot, conflict, resolution, character, setting, etc.)

· Science Fiction Elements (note: same as for literary elements)

	Assessment Ideas:

· Teacher made rubric or checklist for science fiction stories, advertisement posters, advertisement presentations, student created game/sport, paragraph about the student game, etc.
· See end of unit for Assessment examples (act. 18, 19)
· Blackline Masters (LEAP 21 Writing Rubric BLM, Fantasy/Science Fiction Rubrics 1 and 2 BLM’s)
	Resources:

· Possible “Games Anyone”  Supplies (construction paper, posters, glue, pizza boxes for game (if possible), crayons, colored pencils, rulers, game pieces (or simple supplies to create them) and other artsy supplies of your choice)
· See Blackline Masters Packet (Game Board Hints BLM)


* Activity 18:  Writing/Presenting Science Fiction/Fantasy (GLEs: 08a, 17a, 17b, 17c, 17d, 18b, 18c, 18e,18f, 18g, 19, 20b, 23a, 23b, 24a, 25b, 26, 27, 28, 29, 32, 33, 38a, 44) [E]

Materials List: pencil, paper, dictionary, grammar resource book (optional), computer (optional), Fantasy/Science Fiction Rubric 1 BLM,  Fantasy/Science Fiction Rubric 2 BLM
The students will write original fantasy or science fiction stories.

· Students may use the journal entry from Activity 12 to begin writing science fiction stories. The narrative will include all the elements of a story and will have characteristics of science fiction or fantasy embedded into it. 

· Students will participate in whole group lessons presented by teacher on complex sentence structure; superlative and comparative degrees of adjectives; using commas to set off direct quotations, nouns of address, and after introductory words or phrases; and using colons and semicolons.

· Students will use writing strategies to plan; draft; revise, by focusing on use of varied and correct sentence structure, use of complex sentences, correct spelling, and correct usage of punctuation to compose the stories. The students will then self and peer edit by using the iLEAP writer’s checklist. (http://www.louisianaschools.net/lde/uploads/2071.pdf). The students will then publish their fantasy/science fiction story. Students may choose to publish their stories using word processing technology.  The stories will be assessed with Fantasy/Science Fiction Rubric 1 BLM, Fantasy/Science Fiction Rubric 2 BLM or other teacher-made rubric.
· Students will create movie advertisement posters that illustrate the story they wrote in the previous bullet.  The poster will be neatly done and display the elements of science fiction to capture the imagination of their audience.

· The teacher will place students in groups of four to six.  Each student will present their science fiction story as an oral summary and display the movie poster advertisement within the group. The students’ oral presentations will be organized with an introduction, a body that includes details, and a conclusion. Group members may ask questions of the individual student after the oral summary is given. Students will provide feedback through a class-created rubric. After all students have presented their summaries to the group, they will complete a teacher-created survey that explains the dynamics of the group. 

Activity 19:  Games Anyone? (GLEs: 02a, 02b, 02c, 02e, 15b, 15c, 15d, 17a, 17b, 17c, 18a, 18b, 18c, 18d, 18e, 18f, 18g)[E]

Materials List: poster or chart paper, markers, a variety of art materials, paper, pen or pencil, Game Board Hints BLM, Game Board Rubric BLM
As a group, students will list and reflect on games they like to play or are familiar to them. Students, individually or as a group, will design a board game or create a new sport that relates to a fantasy story.  The teacher may provide Game Board Hints BLM to the students. Students are to incorporate characters, setting, conflict, plot, and theme within the game.  Students are also to include questions related to the fantasy stories and novels that were read by the whole class.

In a whole class setting, the students will brainstorm what makes instructions clear and easy to follow. Students will create a clear set of directions that explain how to play their games. Students are to include a list of materials needed to play the game.  Students or the teacher should provide these materials on the day students are to play the game and on the day of the presentation.  Students will proofread the directions to check for correct sequencing of the directions, correct mechanics, and correct spellings.  

After games are completed, students will exchange game/sport with another group.   The students will play the game, following the directions given.  The students who played the game will then evaluate it on how clearly the instructions are written.  Groups will then get their game back along with the evaluations.  Students will revise and publish a final form of their game/sport.   
The students will use the writing process to compose a multi-paragraph composition comparing the game they created with another group’s game. Students are to elaborate on the ease or difficulty of the game, how the directions were presented, and on the materials that were used in each game. Teacher will assess the students’ paragraphs using a teacher-made rubric or the LEAP 21 writing rubric. http://www.louisianaschools.net/lde/uploads/9842.pdf
Sample Assessments

General Guidelines

Use a variety of performance assessments to determine student understanding of content.  Select assessments that are consistent with the type of product that results from the student activities, and develop a scoring rubric collaboratively with other teachers or students.  The following are samples of assessments that could be used for this unit:

General Assessments

· The teacher will provide students with a teacher-made checklist for collecting and documenting new vocabulary words.  Students will keep the vocabulary in a portfolio to be turned in at the end of the unit for assessment.  Students will be assessed on the completion and correctness of the activity.

· Students will be observed and evaluated individually while participating within the literary circle group discussions.

· Students will complete surveys rating the success of the group members working on activities (self assessment and peer assessment). Using a checklist, the teacher will observe students while they are working in groups, assessing whether they stay on task, understand their roles, and complete their tasks correctly.

· Students will confer with teacher to discuss and monitor the student’s knowledge.

· A checklist will be provided for peer conferencing.  Students will be assessed for being on task and for cooperativeness.

· Teacher and/or students will use a checklist to monitor for understanding of narrative and fantasy/science fiction elements. (See example following the Activity Specific Assessments.)

· The students will be assessed on their understanding of complex sentence structure, use of commas to set off direct quotations, and use of superlative and comparative degrees of adjectives using teacher-made quizzes.

Activity-Specific Assessments

· Activity 10:  The teacher will assess students on their understanding of story elements using the following checklist.  Students may also use this checklist when devising questions for Activity D

Story Elements Checklist 

Key: N=never   R=rarely    S= sometimes   U=usually

· Understands Narrative Elements

___Setting

___Protagonists

___Antagonists

___Mood

___Events

___Imagery

___Satire

___Metaphor

___Theme

___Conflicts

· Critical Thinking

___Makes reasonable predictions about what will happen

___Adjusts predictions during and after reading

___Makes inferences

___Understands cause and effect

___Compares and contrasts characters and events

___Describes characters’ traits

___Identifies themes

· Activity 10:  Students will be assessed on their character representation using the following four-point rubric. See Character Representation Rubric BLM.



4 Points:

· The character’s appearance is exactly the way text describes.

· Quotations used show deep insight of character.

· Actions clearly reveal character’s personality.

· A clear and accurate understanding of the character’s thoughts and feelings is portrayed.

· The character’s personality is effectively and clearly portrayed.

· Representation is very organized, neat, and shows the true character.



3 Points:
· The character resembles the author’s description.

· Quotations show some important character traits.

· Actions reveal the character’s personality.

· A relatively good understanding of the character’s thoughts and feelings is portrayed.

· The character’s personality is well defined.

· Representation is neatly done, organized, and shows an understanding of the character.



2 Points:
· The character vaguely resembles the author’s description.

· Quotations show only minor character traits.

· Actions vaguely portray the character’s personality.

· Some understanding of the character’s thoughts and feelings is portrayed.

· The character’s personality is vaguely defined.

· Representation is neatly done, somewhat organized, and presents a vague picture of the character.


1 Point:
· The character has no resemblance to the author’s description.

· Little to no insight is shown by quotations.

· Actions show no understanding of the character’s personality.

· Representation shows little understanding of the character’s thoughts and feelings.

· The character’s personality is not defined.

· Representation is messy or somewhat disorganized and shows an unclear picture of the character.

· Activity 11:  After completing a book review, students will be assessed using the following criteria:
· Makes word choice appropriate to audience.

· Uses a variety of sentences (e.g., simple, compound, complex).

· Encourages others to read book.

· Includes a visual (e.g., diorama, illustrations, poster, book jacket, etc.) that accurately represents book.

· Activity 15:  The following assessment will be used to evaluate the student’s final game product:



Components 


Characteristics  
· Title 
Legible, neat, correct spelling, correct grammar

· Concept


Original, related to topic

· Directions 


Legible, clearly stated, sequential

· Complexity


Appropriate for intended audience

· Design



Neat, uncluttered, appealing

· Activity 16:  The student will respond on the life of a seventh grader in the year 2100 and will be assessed using the following criteria:

· Real-life connections are made.

· Future food, schools, transportation, inventions, clothes, and houses are compared with today’s.

· Some of technology of the future will generate solutions to today’s problems.

· Activity 18:  The student will create a movie advertisement poster that illustrates his/her fantasy/science fiction story and will be assessed using the following criteria.  For a four-point scoring guide the following may be used:

1=Incomplete




3=Good

2=Needs Improvement


4=Superior

· Activity 19:  The students’ fantasy/science fiction story will be evaluated using the following criteria: See Fantasy/Science Fiction Story Rubric BLM.

· Organization:

· Topic is clear.

· Events are logical.

· Clear organizational plan is evident.

· Transitions are varied, smooth, and logical.

· Plot contains a clear beginning and end.

· Development:

· Elements of narrative are well elaborated.

· Characteristics of science fiction are embedded.

· Elaboration is clear and appropriate.

· Varied sentence patterns are used.

· Vocabulary is appropriate to audience.

· Details are vivid and specific.

· Mechanics and Usage:

· Words are spelled correctly.

· Punctuation, including end marks, commas, colons, and semicolons, is used correctly. No errors are present in subject/verb agreement.
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Jeapes, Ben, The Xenocide Mission

Jones, Diana Wynn, Tale of Time City

Klause, Annette, Alien Secrets

Lasky, Kathryn, Star Split

L’Engle, Madeline, A Wrinkle in Time

L’Engle, Madeline, A Ring of Endless Light

LeGuin, Ursula K., A Wizard of Earthsea
Lowry, Lowis, The Giver

Lowry, Lowis, Gathering Blue

Marsden, John, Tomorrow, When the War Began

Mckinley, Robin, The Hero and the Crown 

Paulsen, Gary, Transaal Saga

Peck, Richard, Lost in CyberSpace

Pierce, Tamora, Magic Steps

Roberts, Willo, The Girl with the Silver Eyes

Rowling, J. K., Harry Potter and the Sorcerer’s Stone

Rowling, J. K., Harry Potter and the Chamber of Secrets

            Service, Pamela, Under Alien Stars 

Schusterman, Neal, Downsider:  A Novel

Skurzynski, Gloria, Virtual War 

Sleator, William, Boxes

            Sleator, William, The Duplicate

Sleator, William, House of Stairs

Sleator, William, Interstellar Pig

Sleator, William, The Night the Heads Came

Sleator, William, Rewind

            Sleator, William, Strange Attractors

Tolan, Stephanie, Welcome to the Ark

            Verne, Jules, Journey to the Center of the Earth

Waugh, Sylvia, Earthborn
Waugh, Sylvia, Space Race

Wells, H. G., The Time Machine

Yolen, Jane, Dragon’s Blood

Zindel, Paul, The Pigman
· Online Source 1: http://www.woostersch.org/library/Middleschool.htm 
· Online Source 2: http://berkeleypubliclibrary.org/booklist/sci_fi_booklist.html
· Online Source 3: http://www.carolhurst.com/titles/7th  
· Online Source 4: http://bookadventure.org
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Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).









MYTHICAL








Illustration/Sentence


The unicorns in the Harry Potter series are mythical creatures.








Characteristics/


Descriptions


Magic; Gods, Goddesses; Legends, Nature








Examples


Hermes is a mythical character.








Definition/Derivation


(GREEK) MYTH


Pertaining to a fictitious story that may include gods, heroes, fairies, or other unreal phenomena











PAGE  
7th Grade ELA: Unit 2: Modern Fantasy/Science Fiction                                                                                                                                                                                                                                           


