7th grade Social Studies Unit 3: Expansion and Conflict (1800-1850)                                                                                                                             

Assessment Documentation and Concept Correlation

Unit 3: Expansion and Conflict (1800-1850)

Time Frame:  3 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Events in early American history shaped early and future policies with nations and regions of the world. 

· The expansion of the U.S. was facilitated by cooperation and conflicts with foreign governments and indigenous peoples.
· International interaction can be explained using geographic tools and information. 


	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Analyze various types of maps, charts, graphs, and diagrams related to U.S. History (G-1A-M2) (Application)
1

Explain how cooperation and conflict affected changing political boundaries of the United States to 1877 (Evaluation)
8

Analyze methods used to institute change or resolve social conflict in U.S. history (Comprehension)
31

Describe political divisions of the world (nation-states) (C-1-CM1) (Comprehension)
34

Explain various processes/strategies nations use to interact (C-1C-M1) (Comprehension)
35

Explain how U.S. foreign policy is formed and carried out (C-1C-M2) (Comprehension)
36

Identify types of foreign policy issues with reference to current and historical examples (e.g., Middle East conflicts) (C-1C-M3) (Comprehension)
37

Propose and defend an alternative course of action to a given issue or problem in U.S. history  (H-1A-M5) (Evaluation)
49

Explain Napoleon’s reasons for selling the Louisiana territory to the United States and the impact of that acquisition  (H-1B-M9) (Evaluation)
58

Explain President Madison’s reason for declaring war in 1812, the sectional divisions over the war, and the consequences of the Native American alliance with the British  (H-1B-M9) (Evaluation)
59

Describe provisions of the Monroe Doctrine and its influence on U.S. foreign relations  (H-1B-M9) (Application)
60

Explain westward movement of the United States, the changes it created, and its effects on relations with Native Americans  (H-1B-M9) (Analysis)

61

Explain Manifest Destiny and its economic, political, social, and religious roots. (Comprehension)

62

Describe diplomatic and political developments that led to the resolution of conflicts with Britain, Spain, and Russia from 1815 to 1850) (Comprehension)
63

Identify the causes, course, and consequences of the Texas War for Independence and the Mexican-American War  (H-1B-M9) (Evaluation)

64

Describe Jacksonian Democracy, the influence of Jackson on the U.S. political system, and Jackson’s Indian Removal Policy (H-1B-M10) (Comprehension)
65

Reflections



	Concept 1:   Expansion of the United States 

19. Can students explain Napoleon’s reasons for selling the Louisiana territory to the United States and the impact of that acquisition? 

20. Can students explain why President Madison asked

      Congress for a declaration of war in 1812, the sectional divisions over the war, and the consequences of the Native American alliance with the British?

21. Can students explain westward movement of the United States, the changes it created, and its effects on relations with Native Americans?
22. Can students identify the causes, course, and

      consequences of the Texas War for Independence and the Mexican-American War?

23. Can students analyze various types of maps, charts, graphs, and diagrams related to U.S. History?

24. Can students analyze methods used to institute change or resolve social conflict in U.S. history?
25. Can students explain various processes/strategies nations use to interact?

26. Can students compare and contrast two primary sources related to the same event in U.S. history?

27. Can students describe diplomatic and political developments that led to the resolution of conflicts with Britain, Spain, and Russia from 1815 to 1850?

28. Can students explain Manifest Destiny and its economic, political, social, and religious roots? 
29. Can students propose and defend an alternative course of action to a given issue or problem in U.S. history?

30. Can students Jacksonian Democracy, the influence of Jackson on the US political system and Jackson’s Indian Removal Policy?

32. Can students describe the role of political parties in the American political system? 

34. Can students explain ways in which goals, cultures, interest, inventions, and technological advances have affected perceptions and uses of places or regions in the Untied States?
	Activity 36: Westward Expansion

GQ 32, 36
	8, 35, 61
	

	
	Activity 37: Map Labs

GQ 34
	1
	

	
	Activity 38: Conflict Resolution in American History

GQ 35
	31
	

	
	Activity 39: Louisiana Purchase

GQ 19
	58
	

	
	Activity 40: War of 1812

GQ 20
	49, 59
	

	
	Activity 41: Monroe Doctrine

GQ 25, 27
	60
	

	
	Activity 42: Jacksonian Democracy 

GQ 30
	65
	

	
	Activity 43: Manifest Destiny

GQ 28
	62
	

	
	Activity 44: Territorial Conflicts

GQ 27
	63
	

	
	Activity 45: Texas and the Mexican-American War

GQ 22
	64
	

	Concept 2: Early American History and Foreign Policies

16. Can students describe political divisions of the world?

17. Can students identify types of foreign policy issues with reference to current and historical examples?

18. Can students explain how U.S. policy is formed and carried out?


	*Activity 46: Nation-States and Countries

GQ 27
	34
	

	
	*Activity 47: Formation of American Foreign Policy

GQ 29
	8, 36
	

	
	*Activity 48: Negotiating Past and Present Foreign Policies

GQ 28
37
	


Unit 3 Concept 1: Expansion of the United States 

GLEs

*Bolded GLEs are assessed in this unit.
	1
	Analyze various types of maps, charts, graphs, and diagrams related to U.S. History (G-1A-M2) (Application)

	8
	Explain how cooperation and conflict affected changing political boundaries of the United States to 1877 (Evaluation)

	31
	Analyze methods used to institute change or resolve social conflict in U.S. history (Comprehension)

	         35
	Explain various processes/strategies nations use to interact (C-1C-M1) (Comprehension)

	49
	Propose and defend an alternative course of action to a given issue or problem in U.S. history  (H-1A-M5) (Evaluation)

	58
	Explain Napoleon’s reasons for selling the Louisiana territory to the United States and the impact of that acquisition  (H-1B-M9) (Evaluation)

	59
	Explain President Madison’s reason for declaring war in 1812, the sectional divisions over the war, and the consequences of the Native American alliance with the British  (H-1B-M9) (Evaluation)

	60
	Describe provisions of the Monroe Doctrine and its influence on U.S. foreign relations  (H-1B-M9) (Application)

	61


	Explain westward movement of the United States, the changes it created, and its effects on relations with Native Americans  (H-1B-M9) (Analysis)

	62  
	Explain Manifest Destiny and its economic, political, social, and religious roots. (Comprehension)

	63
	Describe diplomatic and political developments that led to the resolution of conflicts with Britain, Spain, and Russia from 1815 to 1850) (Comprehension)

	64
	Identify the causes, course, and consequences of the Texas War for Independence and the Mexican-American War  (H-1B-M9) (Evaluation)

	65
	Describe Jacksonian Democracy, the influence of Jackson on the U.S. political system, and Jackson’s Indian Removal Policy (H-1B-M10) (Comprehension)


	Purpose/Guiding Questions:

19. Can students explain Napoleon’s reasons for selling the Louisiana territory to the United States and the impact of that acquisition?

20. Can students explain why President Madison asked

      Congress for a declaration of war in 1812, the sectional divisions over the war, and the consequences of the Native American alliance with the British?

21. Can students explain westward movement of the United States, the changes it created, and its effects on relations with Native Americans?

22. Can students identify the causes, course, and consequences of the Texas War for Independence and the Mexican-American War?
23. Can students analyze various types of maps, charts, graphs, and diagrams related to U.S. History?

24. Can students analyze methods used to institute change or resolve social conflict in U.S. history?

25. Can students explain various processes/strategies nations use to interact?

26. Can students compare and contrast two primary sources related to the same event in U.S. history?

27. Can students describe diplomatic and political developments that led to the resolution of conflicts with Britain, Spain, and Russia from 1815 to 1850?

28. Can students explain Manifest Destiny 

       and its economic, political, social, and 

       religious roots?

29. Can students propose and defend an alternative course of action to a given issue or problem in U.S. history?

30. Can students describe Jacksonian Democracy, the influence of Jackson on the U.S. political system and Jackson’s Indian Removal Policy?

	Vocabulary:

· Napoleon Bonaparte

· Louisiana Purchase

· Mexican-American War

· Manifest Destiny

· Monroe Doctrine

· Indian Removal Act

· Abominable Tariff

Key Concepts

· Types of maps, charts, graphs, and diagrams related to U.S. history—e.g., population, electoral, or territorial maps; bar, circle, or line graphs 
· Processes and strategies nations use to interact—e.g., trade, diplomacy, treaties, tariffs and embargoes, United Nations, economic and humanitarian aid, sanctions 
·  Provisions of the Monroe Doctrine and its influence on U.S. foreign relations 

· Effect of westward movement of the U.S. on relations with American Indians and the changes it created—e.g., Oregon Trail, Oregon Territory, expansion of railroad system, Great Plains, government policy toward American Indians in the early 1800s, removal/resettlement of American Indian nations, resistance strategies of American Indians 
· Concept of Manifest Destiny and its economic, political, social, and religious roots—e.g., Homestead Act, Preemption Act, Transcontinental Railroad, Gold Rush, Gadsden Purchase 
· Causes, course, and consequences of the Texas War for Independence and the Mexican-American War 

· The influence of Jacksonian democracy on the U.S. political system—e.g., Indian Removal policy, Trail of Tears, spoils system (Kitchen Cabinet), support of increased federal power, national bank 


	Assessment Ideas: 

Time-line project, presentations, test, group projects
	Resources: 

Monroe Doctrine, Map of Louisiana Purchase, Textbook, Internet


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Introductory Activity

* It is suggested that a timeline is constructed throughout the entire Unit using the dates 1800-1850. This can be done individually by the student or as a class. 
Activity 36: Westward Expansion   (LCC ACT 13)
(GLE: 8, 35, & 61) 

Part I.

Review colonial interest in expanding westward before the Revolutionary War began. Ask students to explain (review) how and why colonists had objected to the Proclamation of 1763. With independence, the question was who should control the frontier—the states or the national government. The Northwest Ordinance of 1787 provided for the following:

· admission of new states in the Northwest

· schools in the new territories

· these lands to be free of slavery

Like explorers who sailed to the New World, colonial adventurers sought to create new settlements and acquire land beyond the Appalachian Mountains. 

Ask students to list reasons why people were pulled and pushed to explore and settle west of the Appalachian Mountains. Ask them to compare these adventurers with the early European explorers.

Part II. 
(to be used as an assessment after all the concepts have been taught or as a review before test)
Create four research teams, each responsible for a decade of early American history. Assign each team one of the following time periods: 

· Group I—1789–1810—George Washington, Jeffersonian Democracy, Era of Good Feeling, Judicial review, John Marshall, Louisiana Purchase

· Group II—1810–1820—War of 1812, James Madison, Battle of New Orleans, burning of the capital, struggles with Native Americans, Florida acquisition

· Group III—1820–1830—Monroe Doctrine, industrial revolution, Abominable Tariff, spoils system, Missouri Compromise  

· Group IV—1830–1840—Jacksonian Democracy, national bank, Texas question, Tariff Crisis of 1832-33, Panic of 1837

The presentations must include the following:

	Elements
	Descriptive Data

	Important events (including timelines) that occurred in the period, including formation of political parties and their representatives (include analyses of the administrations of sitting presidents during the period)
	

	Expansions of American territory, including reasons for movement and settlements, and how the expansion was accomplished, including maps with labels
	

	Maps illustrating routes followed in moving westward, physical features of importance in the expansion
	

	Changes that were created by westward expansion during this time period
	

	Explanation of the impact of Westward Expansion on relations with Native Americans
	


Inform student that they will create a PowerPoint© presentation and copies of the chart and questions to all students so they can record notes during class discussion. Critique the work and report of each group for accuracy during the presentations. Students should also create index cards with the major events that occurred during there time period after presenting PowerPoint presentations that will go on a classroom time-line.
Assessment  

1.
List reasons why people explored and settled west of the Appalachian Mountains. Compare them to the reasons early Europeans explored the Americas. Follow rubric to complete research on early American decades 1789-1850.
2.
Students will use or make maps illustrating:

-
Territorial changes in the time period 

-
Physical features critical to westward migrations. 

Student-made maps must explain: 

-
Motivations for movement and settlement

-
Conflicts involved in westward movement

-
Impact of expansion on Native Americans, settlers, and national politics. 

Activity 37: Map Labs (LCC ACT 3)
(GLE: 1) 
** It would be helpful to make a class set of these maps to be used throughout the unit

Using a historical atlas of the United States, ask students to study and interpret information from a series of maps. Have them work in pairs, explain the title, legend, scale, and compass rose (cardinal and intermediate directions) on each map as a review exercise. Provide a series of exercises that require use of the legend, compass rose, and scale (e.g., measuring distances, determining direction from one place to another). Ask students to compare the maps by title and explain the purpose of each. 

Map suggestions:  

· The War of 1812, Northern and Southern Campaigns

· Congressional Votes on the War of 1812

· The Missouri Compromise, 1820

· Major Roads, 1820-1850

· Canals, 1820-1850

· The Louisiana Purchase

· The United States Maps 1800-1860

· Election Maps 1800-1860

· Removal of Native Americans, 1820-1840

· Trails West 1820-1860 (Example: The Oregon and California Trails)

· Texas War for Independence, 1835-1836

· The Mexican War, 1846-1848

Assessment 

Students will use a United States atlas to interpret a series of maps to explain the title, legend, scale, and compass rose (cardinal and intermediate directions). Students will complete a series of exercises that require use of the legend, compass rose, and scale (e.g., measuring distances, determining direction from one place to another). Students will compare the maps by title and explain the purpose of each.

*Activity 38: Conflict Resolution in American History (LCC ACT 4)
(GLE: 31) 

Part I.

Westward expansion in United States history was marked by conflict—conflict with other countries, sectional conflicts, and political conflicts. Have students work in small groups to construct a cause and effect chart on the following:  

· The English refused to recognize American independence and impressed American seaman as if they were still Englishmen (1812).

· The South’s (John C. Calhoun) argument for states’ rights versus the North’s argument for a Federal Union.

· Americans settled in the Mexican territory (now Texas) and challenged Mexican authority.

· Americans settled new lands, pushing Native Americans farther westward.

· The election of 1800 created a tie in the Electoral College between Aaron Burr and Thomas Jefferson.

Part II.

Ask small groups of students to research one of the above issues and explain how it was resolved. Have student research groups report their findings to the class or use presentation software such as PowerPoint© or Hyperstudio©. Write the resolution for each conflict on the chalkboard or transparency. Guide discussion so students compare how conflict resolution differed from one situation to another.

Assessment 

Follow chart rubric to: conduct research and construct a cause and effect chart to explain the following:

1.  
The English refused to recognize American independence and impressed American seaman as if they were still Englishmen (1812).

2.  
The South’s (John C. Calhoun) arguments for states’ rights versus the North’s argument for Union. 

3.  
Americans settled in Mexican territory (now Texas) and challenged Mexican authority.

4.  
Americans settled new lands, pushing Native Americans farther westward.

5.  
The election of 1800 created a tie in the Electoral College between Aaron Burr and Thomas Jefferson.

*Activity 39: Louisiana Purchase (LCC ACT 10)
(GLE: 58)
Have students complete the following chart during class discussion.

The Louisiana Purchase

	
	France
	United States

	Leaders

 
	
	

	Positive reasons for purchase


	
	

	Negative reasons for purchase


	
	

	Impact of purchase


	
	


Ask students to lead a discussion of the Louisiana Purchase with particular emphasis on:

· Napoleon’s reasons for selling Louisiana;

· Jefferson’s reasons for purchasing Louisiana; and

· Lewis and Clark (Why their exploration was important?).

Ask the class to consider if, under the Constitution, a president had the right to add new territories to the United States by purchase or otherwise. In writing, have the students justify Jefferson’s action (students may use the U.S. Constitution for guidance). Ask students to share their writings and debate any misconceptions. Ask students to respond to the following:  Jefferson argued that the Louisiana Purchase was constitutional because it came under the President’s implied powers to protect the nation. Ask students whether they think Jefferson’s point of view was valid. 

Was the Louisiana Purchase a good deal for both France and the United States, and what was the impact for both countries?  Have students list their findings. For example:  The United States:

· gave the United States access to the Mississippi River. 

· gave the United States access to the port of New Orleans.

· eliminated France as a territorial threat to the United States.
Assessment 

Students will justify in writing how President Jefferson had the right to add, by purchase or otherwise, new territories to the United States under the Constitution of the United States. Students will discuss the impact of the Louisiana Purchase on the United States and France. 

*Activity 40: War of 1812 (LCC ACT 11)
(GLEs: 49, 59) 

Lead a discussion on the War of 1812. In groups, have students investigate the answers to the following:

· Why did Madison ask Congress to declare war on the British?

· What did the British do to provoke Madison and Congress?

· What impact did this war have on Native Americans who helped the British?

· How did attitudes toward the war differ by section of the country?

· Explain alternative courses of action that could have prevented the war from taking place. 

Give students the opportunity to compare answers with other groups before discussing answers as a group. Have them arrive at a consensus about what they believe to be the best answers. Have students write answers down and display in class.

Organize class into two debate teams, one side pro and the other side con. Debate the following statement:  New England states have the right not to support the war against the British. After groups prepare arguments, have them debate the issue. Conclude with a discussion on how Americans have protested U.S. involvement in later wars.

Assessment 

Students will discuss protests of the War of 1812, and will compare them to modern-day protests.

*Activity 41:  Monroe Doctrine (LCC ACT 12)
(GLE:  60) 
Ask students to read the Monroe Doctrine in preparation for a class discussion in which the document will be analyzed. Ask students to identify positive actions in the document and negating actions by completing the following chart.

The Monroe Doctrine

	Positive Principles
	Negative Principles

	1.
	1.



	2.
	2.



	
	


Examples of positive principles might include:  

1. The American continents were no longer subject to colonization.

2. The political system in the Americas (republics) was different from Europe (constitutional monarchies) and interference from Europe would be considered threatened.
Examples of negative principles might include:

1. American countries would not interfere with existing European colonies.

2. America would not interfere in European politics.

Guide discussion to illustrate the importance of the British navy in controlling the Atlantic. How did this doctrine improve United States relations with other countries in North and South America?  How did this doctrine keep the U.S. free from the politics of Europe and devastating wars?

Have students imagine they are European diplomats in the United States. Ask students to write a letter to their government describing the Monroe Doctrine and suggesting how the government should react to it.

Assessment

Students will discuss negative and positive principles of the Monroe Doctrine by imagining they are European diplomats in the United States and writing a letter to their government describing the Monroe Doctrine with suggestions of how their home government should react to it.

*Activity 42: Jacksonian Democracy (LCC UNIT 4 ACT 13)
(GLE: 65)
Materials List:  Andrew Jackson’s Presidency BLM

The first president of the United States to be elected from one of the new states outside of the original thirteen states was Andrew Jackson (Tennessee). In pairs, have students explore and discuss important events that were associated with Andrew Jackson’s presidency (1829–1837). As a discussion guide, provide students with copies of the Andrew Jackson’s Presidency BLM.

Using information gained in the BLM chart, have students write a brief descriptive paper explaining one detail of Jackson’s beliefs and actions. The following topics can be used to generate writing prompts:  the concept of Jacksonian Democracy, Jackson’s impact on the U.S. political system, or Jackson’s Indian Removal Policy.

*Activity 43: Manifest Destiny (LCC ACT 14)
(GLE: 62) 
Define manifest destiny as it came to be understood in the United States. Ask students to explain how manifest destiny influenced or was influenced by the following:

· Christian beliefs about proselytizing (converting) nonbelievers and the belief that man was to have dominion over the earth

· political parties and their leaders who wanted to protect the borders against foreign (language and culture) elements that might threaten the country

· rich soils and precious metals discovered in previously unclaimed Native American territories

· markets for growing industries

· places for minority groups (e.g., Mormons) to settle

Guide the discussion to include an evaluation of the positive and negative qualities of manifest destiny. Have students complete the following chart during discussion.

Manifest Destiny

	Positive Qualities
	Negative Qualities

	
	

	
	


Assessment

Discuss the influences of manifest destiny.
 *Activity 44: Territorial Conflicts  (LCC ACT 15)
(GLE: 63)
Have the time period research groups respond to the following question: How did the United States conduct diplomatic relations to resolve territorial conflicts with Britain, Spain, and Russia between 1800 and 1850?  The responses must include the following:

· the Treaty of Ghent (1815) ending the War of 1812

· the purchase of Florida in 1819

· 54º 40’ limiting Russian settlements in Oregon (1824)

· the division of the Oregon Territory (1846)

Without a large military, how did the United States succeed in these diplomatic endeavors?  What events in Europe caused the world’s powers to be more involved at home?  Could the United States have remained isolated from the world?
Assessment 

Have students work in small groups to construct maps of all U.S. territories acquired up to 1853 with the Gadsden Purchase. Have each group complete a timeline on when each section was added. Ask each group to write a descriptive report telling how the territory was added and who the previous owner of the territory was. Each group will present a student-made map, a timeline created using the Timeliner software program and an essay created on a word processor such as Microsoft Word, telling the history of how each territorial addition became what is known today as the continental United States.

*Activity 45: Texas and the Mexican-American War  (LCC ACT 16)
(GLE: 64) 

Divide the class into two groups. One will investigate the Texas question from 1830–40 and the other will focus on 1840–1850. The 1830–40 groups should begin the presentations, while the 1840–50 group will conclude the exercise. They must inform the class about the causes, sequencing of events, and consequences of the Texas War for Independence and the Mexican-American War, including information such as:

· important figures in the settlement of Texas, Mexican leaders, dates of first settlements;

· a timeline of important events leading up to independence;

· questions that resulted from independence (Texas as nation or state) and the Mexican-American War;

· prominent persons involved in the debate to annex Texas;

· sequence of events leading to Mexican-American War; and 

· consequences of the Mexican-American War—territorial changes, Mexican attitudes.

 Assessment
Conduct research on the Texas and the Mexican-American War that include:
1.
Important figures in the settlement of Texas, Mexican leaders, and dates of first settlements.

2.  
A timeline of important events leading up to Texas independence.


Questions that resulted from independence (e.g., Texas as nation or state) and the      

 
Mexican-American War

3.  
Prominent persons involved in the U. S. debate to annex Texas

4.  
Sequence of events leading to war

5.
Consequences of the war—territorial changes, Mexican attitudes

Unit 3 Concept 2: Early American History and Foreign Policies 

GLEs 

*Bolded GLEs are assessed in this unit.
	8
	Explain how cooperation and conflict affected the changing political boundaries of the United States to 1877 (e.g., Missouri Compromise) (G-1C-M7 (Evaluation)

	34
	Describe political divisions of the world (nation-states) (C-1C-M1) (Knowledge)

	36
	Explain how U.S. foreign policy is formed and carried out (C-1C-M2) (Evaluation)

	37
	Identify types of foreign policy issues with reference to current and historical examples (e.g., Middle East conflicts)  (C-1C-M3) (Evaluation)


	Purpose/Guiding Questions:

16. Can students describe political divisions of the world?

17. Can students identify types of foreign policy issues with reference to current and historical examples? 

18. Can students explain how U.S. policy is 

       formed and carried out
	Vocabulary:

· Nation

· State

· Nation-State

· Country

· Foreign Policy

· Domestic Policy

· treaty

· negotiation

· isolationism

· containment
Key Concepts
· Changing political boundaries due to cooperation and conflict in the U.S. to 1877—e.g., Missouri Compromise, Louisiana Purchase, Gadsden Purchase, Treaty of Guadalupe-Hidalgo 
· Political divisions of the world—e.g., nation, state
· Ways U.S. foreign policy is formed and carried out—e.g., Monroe Doctrine, presidential summit meetings, military actions, Senate approval of treaties, negotiations by an ambassador or the secretary of state 
· Types of foreign policy issues—e.g., war, isolationism, national security, containment 


	Assessment Ideas:

· Test, graphic organizers, group work, presentations 


	Resources: 

· Provide map of the Middle East, Provide a map to show other political divisions of the world.




Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 46: Nation-States and Countries (LCC ACT 5)
(GLE: 34) 

*If time permits you might want to teach activity 46 and 47 in the same day.

Using classroom dictionaries, ask students to prepare definitions of nation, state, country, and nation-state and write them on a concept wall. This is a challenging conceptual problem. Begin by recalling that the term city-state (e.g., Athens, Carthage) was used to identify cities that expanded outward to create government over a sizable area and number of people sharing a common culture. Nation was defined as people inhabiting a territory with a common culture and language; thus, the United States signed treaties with Native American tribes (calling each tribal group a nation, e.g., the Sioux Nation). State was defined as any authority represented by a body of people politically organized under one government. Thus, a nation-state was a government representing a territory inhabited by a people sharing a common culture and language. Country means the whole land representing a nation or state. 

*Activity 47: Formation of American Foreign Policy (LCC ACT 7)
(GLEs: 8, 36, 37) 

Introduce students to various terms and scenarios of foreign policy using the U.S. Domestic Policy and U.S. Foreign Policy as a spring board.  Next, have students brainstorm various foreign policies. Write corrections on the board as the class discussion progresses. Ask students to complete the following chart using the compiled list of foreign policies. Ask students to list the roles of the president, secretary of state, and Congress (House and Senate) in the formation and execution of foreign policy. Students may refer to a copy of the U.S. Constitution if necessary. Complete the chart in class and recall characteristics of each foreign policy process. Other foreign policy actions can be added or substituted in the chart.

*Teacher might also want to consider present day foreign policies of the United States. (ex. Middle East and Far East) 

	Foreign Policy
	President and

Secretary of State
	Congress

(House and Senate)

	Treaty Making
	
	

	Forming a Policy
	
	

	Negotiations
	
	


Assessment

1.
Have students write a paragraph assessing the success of each foreign policy action. In their explanation, have them discuss how foreign policy is formed and carried out.

2.
The student will complete a chart on the formation and execution of American foreign policy listing the roles of the president, secretary of state, and Congress (House and Senate) by examining foreign policies carried out as described in the following: 



Purchase of Louisiana



Treaty of Ghent (1815)



Monroe Doctrine

*Activity 48: Negotiating Past and Present Foreign Policies (LCC ACT 9)
(GLE: 37) 
Ask students to trace the history of American government policies toward Native Americans between 1800 and 1850 by creating a timeline using Timeliner software. Ask students to discuss Indian policies and actions during their time periods (e.g., 1789–1810, 1811–1820, 1821–1830, 1831–1840, and 1841–1850). Guide class discussion to explain the following:

· How and why did the policy change over the years?  

· Why were Native Americans considered nations capable of negotiating treaties with the sovereign United States?  

· What was the impact of the Trail of Tears?  

· How did Native Americans resist encroachment by the Americans (e.g., war, negotiations, and withdrawal from American settlements)?

Alternate Activity: The questions and activities can be used for enrichment or reinforcement of GLE 37:

1.
How does American policy toward Native Americans compare with Israeli settlement policies in the West Bank?  How does United States foreign policy regarding Israel and the Palestinians reflect our confusion over human rights?  How and why has our policy toward the Israelis and Palestinians changed over time?  What do we mean by the idea of self-interest? 

2.  
Have students collect articles or notes from the news regarding current foreign policy issues (e.g., Middle East conflicts, North Korea concerns). After sufficient evidence has been collected, have students use that information to write position papers on what the United States should or should not do in reference to foreign policy in the region studied.

Assessment 

Students will trace the history of American government policies toward Native Americans between 1800 and 1850. Students will discuss Indian policies and actions during their time periods (e.g., 1789–1810, 1811–1820, 1821–1830, 1831–1840, and 1841–1850). Students will compare and contrast American foreign policies to other countries. 

Alternative Activity:  Assess #2 above.

Unit 3 Assessment Options

General Guidelines

· Use a variety of performance assessments to determine student comprehension.

· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries.

· Select assessments that are consistent with the types of products that result from the student activities, and collaboratively develop a scoring rubric with other teachers or students.

· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.

General Assessments
· Construct a concept wall and use a dictionary to define difficult vocabulary throughout the unit.

· Apply concepts to series of situations to distinguish nation-states and countries.

· Determine geographic and political boundaries of regions using maps.

· Conduct research to answer historical questions throughout the unit.

· Construct chart, timelines and maps as study guides.

Name:______________________                       School:_____________________                          
Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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