8th Grade English Language Arts: Unit 4:  Nonfiction— “I-Search”/ Research Reports—Writing Products

Comprehensive Curriculum

Concept Correlation

Unit 4:  Nonfiction— “I-Search”/ Research Reports—Writing Products
Time Frame:  6 Weeks 
	Big Picture: (Taken from Unit Description and Student Understanding)

· Nonfiction is any prose narrative that tells about things as they actually happened or presents factual information about something. 
· Nonfiction writing can be subjective or objective.




	Guiding Questions
	Activities

	Concept 1:   Non-Fiction Overview
16.  Can students interpret and respond to nonfiction orally and in writing through analysis of nonfiction elements?

	*Activity 44 – Independent Reading (ongoing) 

GQ 16

	
	*Activity 45 – Vocabulary Study (ongoing)

GQ 16

	
	*Activity 46 – Informational Nonfiction Overview 

GQ 16

	
	*Activity 47 – Text Features and Text Structures

GQ 16

	
	*Activity 48:  Reading and Responding to Informational Nonfiction

GQ 16

	Concept 2: Research: I-Search Papers/Research Report (In lieu of an I-Search paper, the teacher may assign a brief research report after consulting with the science or social studies teacher.)

16.  Can students interpret and respond to nonfiction orally 

        and in writing through analysis of nonfiction elements?

17.  Can students generate a topic of personal interest,     

       formulate open-ended questions for research, and develop  

       a plan for gathering information?

18.  Can students identify appropriate sources and gather 

       relevant information?

19.  Can students correctly document sources in a works cited   

       list or bibliography?

20. Can students use a variety of communication techniques to present information gathered?

21. Can students apply a writing process effectively? 

22. Can students use the four modes of writing (description, narration, exposition, and persuasion) to respond to text and real-life experiences?


	*Activity 49: Writing Craft (ongoing)

GQ 21

	
	*Activity 50:  Grammar Usage (ongoing)

GQ 22

	
	*Activity 51: Selecting a Topic for I-Search

GQ 17, 18, 20, 22

	
	*Activity 52: Gathering Information

GQ 16, 17

	
	*Activity 53: Drafting the I-Search Report

GQ 21, 22

	
	*Activity 54: Publishing I-Search Reports

GQ 20

	
	*Activity 55:  Content Area/Informational Research 

GQ 17, 18, 20, 22

	
	*Activity 56:  Locating Information/Evaluating Sources/ Making Sources Cards GQ 18, 19

	
	*Activity 57:  Taking Notes 

GQ 18

	
	*Activity 58:  Drafting/Publishing 

GQ 21, 22

	Concept 3:   Problem-Solution Essay

20.  Can students use a variety of communication techniques to present information gathered?

21.  Can students apply a writing process effectively? 

22. Can students use the four modes of writing (description, narration, exposition, and persuasion) to respond to text and real-life experiences?
	*Activity 59:  Problem/Solution Essay 

GQ 20, 21, 22



	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Develop vocabulary using a variety of strategies, including
	
	

	
	a
	use of connotative and denotative meanings (ELA-1-M1)
	Evaluation
	

	
	b
	use of Greek, Latin, and Anglo-Saxon roots and word parts (ELA-1-M1)
	Synthesis
	

	04
	Draw conclusions and make inferences in print and nonprint responses about ideas and information in grade-appropriate texts, including 
	
	

	
	b
	consumer materials (ELA-1-M3)
	Evaluation
	

	
	c
	public documents (ELA-1-M3)
	Evaluation
	

	5
	Interpret ideas and information in a variety of texts (e.g., scientific reports, technical guidelines, business memos) and make connections to real-life situations and other texts (ELA-1-M4)
	Evaluation
	

	08
	Use knowledge of the distinctive characteristics to classify and explain the significance of various genres, including
	Evaluation
	

	
	b
	nonfiction (e.g., workplace documents, editorials) (ELA-6-M3) 
	Evaluation
	

	09
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including 
	
	

	
	a
	sequencing events to examine and evaluate information (ELA-7-M1) (see ELA-1-M2)
	Evaluation
	

	
	b
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing to examine and evaluate information
	Evaluation
	

	
	c
	interpreting stated or implied main ideas (ELA-7-M1) (see ELA-1-M2)
	Evaluation
	

	
	d
	comparing and contrasting literary elements and ideas within and across texts (ELA-7-M1) (see ELA-1-M2)
	Evaluation
	

	
	e
	making inferences and drawing conclusions (see ELA-1-M2)
	Evaluation
	

	10
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)
	Evaluation
	

	11
	Use technical information and other available resources (e.g., Web sites, interviews) to solve problems (ELA-7-M2)
	Evaluation
	

	12
	Evaluate the effectiveness of an author’s purpose (ELA-7-M3)
	Evaluation
	

	14
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including
	
	

	
	a
	identifying cause-effect relationships (ELA-7-M4)
	Evaluation
	

	
	b
	raising questions (ELA-7-M4)
	Evaluation
	

	
	c
	reasoning inductively and deductively  (ELA-7-M4)
	Evaluation
	

	
	d
	generating a theory or hypothesis (ELA-7-M4)
	Evaluation
	

	
	e
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including skimming/scanning (ELA-7-M4)
	Evaluation
	

	15
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized
	
	

	
	a
	with a clearly stated focus or central idea (ELA-2-M1) 
	Evaluation
	

	
	b
	with a important ideas or events stated in a selected order (ELA-2-M1)
	Evaluation
	

	
	c
	with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1)
	Evaluation
	

	
	d
	with elaboration (anecdotes, relevant facts, examples, and/or specific details) (ELA-2-M1)
	Evaluation
	

	
	e
	with transitional words and phrases that unify ideas and points (ELA-2-M1)
	Evaluation
	

	
	f
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with an overall structure (e.g., introduction, body/middle, and concluding paragraph that summarizes important ideas and details) (ELA-2-M1)
	Evaluation
	

	17
	Develop grade-appropriate compositions on student- or teacher-selected topics that include
	
	

	
	c
	information/ideas selected to engage the interest of the reader (ELA-2-M2)
	Evaluation
	

	18
	Develop grade-appropriate compositions by identifying and applying writing processes such
	
	

	
	c
	as drafting (ELA-2-M3)
	Evaluation
	

	
	e
	as conferencing (e.g., peer and teacher) (ELA-2-M3)
	Evaluation
	

	
	f
	as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3)
	Evaluation
	

	
	g
	as proofreading/editing (ELA-2-M3)
	Evaluation
	

	19
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes of writing (e.g., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4)
	
	

	20
	b
	Use the various modes to write compositions, including problem/solution essays (ELA-2-M6)
	
	

	23
	Use standard English capitalization and punctuation consistently (ELA-3-M2)
	
	

	24
	Write paragraphs and compositions following standard English structure and usage, including
	
	

	
	a
	varied sentence structures and patterns, including complex sentences (ELA-3-M3)
	Synthesis
	

	
	b
	phrases and clauses used correctly as modifiers (ELA-3-M3)
	Synthesis
	

	25
	Apply knowledge of parts of speech in writing, including
	
	

	
	a
	infinitives, participles, and gerunds, (ELA-3-M3) 
	Application
	

	
	b
	superlative and comparative degrees of adjectives (ELA-3-M3) 
	Application
	

	
	c
	Apply knowledge of parts of speech in writing, including adverbs (ELA-3-M3)
	Application
	

	26
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA-3-M5) 
	Application
	

	27
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell-check) to find correct spellings (ELA-3-M5)
	
	

	32
	Adjust volume and inflection to suit the audience and purpose of presentations (ELA-4-M3)
	Application
	

	38
	Participate in group and panel discussions, including
	
	

	
	b
	applying agreed-upon rules for formal and informal discussions (ELA-4-M6) 
	Synthesis
	

	39
	Locate and select information using organizational features of grade-appropriate resources, including
	
	

	
	a
	complex reference sources (e.g., almanacs, atlases, newspapers, magazines, brochures, map legends, prefaces, appendices) (ELA-5-M1) 
	Synthesis
	

	
	b
	electronic storage devices (e.g., CD-ROMs, diskettes, software, drives) (ELA-5-M1) 
	Synthesis
	

	
	c
	frequently accessed and bookmarked web addresses  (ELA-5-M1) 
	Synthesis
	

	
	d
	organizational features of electronic information (e.g., Web resources including online sources and remote sites) (ELA-5-M1) 
	Synthesis
	

	40
	Locate and integrate information from a variety of grade-appropriate resources, including
	
	

	
	a
	multiple printed texts; encyclopedias, atlases, library catalogs, specialized dictionaries,   almanacs, technical encyclopedias) (ELA-5-M2) ( Application)
	Application
	

	
	b
	multiple printed texts; electronic sources (e.g., Web sites, databases) (ELA-5-M2) (Application)
	Application
	

	
	c
	multiple printed texts other media sources (e.g., audio and video tapes, films, documentaries, television, radio) (ELA-5-M2
	Application
	

	41
	Explain the usefulness and accuracy of sources by determining their validity (e.g., authority, accuracy, objectivity, publication date, coverage) (ELA-5-M2)
	Evaluation
	

	42
	Gather and select information using data-gathering strategies/tools, including
	
	

	
	a
	surveying (ELA-5-M3)
	Synthesis
	

	
	b
	interviewing (ELA-5-M3)
	Synthesis
	

	
	c 
	paraphrasing (ELA-5-M3)
	Synthesis
	

	43
	Generate grade-appropriate research reports that include 
	
	

	
	a
	Generate grade-appropriate research reports that include information presented in a variety of forms, including visual representations of data/information (ELA-5-M3)
	
	

	
	c
	information presented in a variety of forms, including works cited lists and/or bibliographies (ELA-5-M3) 
	Synthesis
	

	44
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including documented research reports with bibliographies (ELA-5-M4)
	
	

	45
	Give credit for borrowed information following acceptable use policy, including
	
	

	
	a
	integrating quotations and citations (ELA-5-M5)
	
	

	
	b
	using endnotes (ELA-5-M5)
	
	

	46
	Interpret information from a variety of graphic organizers including timelines, charts, schedules, tables, diagrams, and maps in grade-appropriate sources (ELA-5-M6)
	
	


Unit 4: Concept 1—Non-Fiction Overview

GLEs

*Bolded GLEs are assessed in this unit

	GLE #
	GLE Text and Benchmarks

	01a.
	Develop vocabulary using a variety of strategies, including use of connotative and denotative meanings (ELA-1-M1)

	01b.
	Develop vocabulary using a variety of strategies, including use of Greek, Latin, and Anglo-Saxon roots and word parts (ELA-1-M1)

	04b.
	Draw conclusions and make inferences in print and nonprint responses about ideas and information in grade-appropriate texts, including consumer materials (ELA-1-M3)

	04c.
	Draw conclusions and make inferences in print and nonprint responses about ideas and information in grade-appropriate texts, including public documents (ELA-1-M3)

	05.
	Interpret ideas and information in a variety of texts (e.g., scientific reports, technical guidelines, business memos) and make connections to real-life situations and other texts (ELA-1-M4)

	08b.
	Use knowledge of the distinctive characteristics to classify and explain the significance of various genres, including nonfiction (e.g., workplace documents, editorials) (ELA-6-M3)

	09a.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including sequencing events to examine and evaluate information (ELA-7-M1) (see ELA-1-M2)


	09b.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing to examine and evaluate information (ELA-7-M2)

	09c.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including interpreting stated or implied main ideas (ELA-7-M1) (see ELA-1-M2) 

	09d.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including comparing and contrasting literary elements and ideas within and across texts (ELA-7-M1) (see ELA-1-M2)

	09e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including making inferences and drawing conclusions (see ELA-1-M2)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	12.
	Evaluate the effectiveness of an author’s purpose (ELA-7-M3)

	14a.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including identifying cause-effect relationships (ELA-7-M4)

	14b.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including raising questions (ELA-7-M4)

	14c.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including reasoning inductively and deductively  (ELA-7-M4)

	14d.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including generating a theory or hypothesis (ELA-7-M4)

	14e.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including skimming/scanning (ELA-7-M4)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA-3-M5)

	27.
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell-check) to find correct spellings (ELA-3-M5)


	Purpose/Guiding Questions:

· Students interpret and respond to nonfiction orally and in writing through analysis of nonfiction elements.


	Key Concepts & Vocabulary:

· Biography

· Autobiography

· Fiction

· Nonfiction

· Scientific/Technical writing



	Assessment Ideas:

· Student journal

· Student logs 
	Resources:

Blackline Masters




Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 44:  Independent Reading (Ongoing): (GLEs: 05, 10, 14b, 14c)

Materials List: reading material covering a wide range of topics and readability levels, books/materials stored in the classroom itself and a constant flow of new books and reading material, reading response notebook or handouts, Reading Response Log SSR BLM, Book Talk Checklist BLM

*A.Regardless of the genre being addressed in each unit, students should read silently daily. Sustained Silent Reading (SSR) occurs when students (and teachers) are reading texts at their independent reading level for an uninterrupted period of time. Students select their own books or reading materials which require neither testing for comprehension nor book reports. Students will keep a reading log of materials read. Students may use the Reading Response Log SSR BLM. Students may respond through a reading response learning log (view literacy strategy descriptions) to write a short reflection of the reading. A marble composition notebook or teacher-created handout may be used as a learning log. When time permits, students will discuss and compare their learning log entries. Sample reflective response log prompts (starters) and a lesson plan on this strategy can be found at: http://www.readwritethink.org/lessons/lesson_view.asp?id=55.

B. Students may respond through quarterly book talks. A book talk is a short, informal oral presentation given after completing one of the SSR books. It is neither a book report nor summary; its purpose is for students to recommend good books to classmates. Students will state personal opinions and support those opinions as they discuss the book. 

See Book Talk Checklist BLM. See http://www.nancykeane.com  for more information on using book talks in the classroom.

C. Student response also may be through a variety of other strategies (e.g., writing prompts, response logs, journals, or, if available, Reading Counts/Accelerated Reader). SSR guidelines for class use may be found at http://www.education-world.com/a_curr/curr038.shtml or http://www.dowlingcentral.com/MrsD/area/literature/ssr.html.
*Activity 45:  Vocabulary Study (Ongoing): (GLEs: 01a, 01b, 26, 27) 

Materials List: graphic organizers, index cards, plastic sandwich bags, dictionaries, thesauruses

*A.  Students will develop vocabulary through the use of connotative and denotative meanings of words and the use of Greek, Latin, and Anglo-Saxon roots and word parts throughout the unit as appropriate. Students will use vocabulary to define words specific to selections read. These may include vocabulary self-awareness chart (view literacy strategy descriptions), vocabulary cards (view literacy strategy descriptions), Frayer model, concept definition map, linear array, or word maps.  
B.  Students may create a vocabulary tree graphic organizer (view literacy strategy descriptions) wherein a prefix or root word and its meaning are displayed. Students then write as many words containing the root/prefix and find sentence examples as they read.

Sample Vocabulary Tree: PREFIXES, ROOTS, & SUFFIXES


[image: image1]
C.  Students will also use electronic and print dictionaries, thesauruses, and glossaries to expand vocabulary during research, drafting, and editing processes. Students will incorporate connotative and denotative word meanings into their writing products. If computers are available, students can access http://www.wordcentral.com/ for an online student dictionary that uses a daily buzzword to build vocabulary. Graphic organizers (view literacy strategy descriptions) are available at http://www.region15.org/curriculum/graphicorg.html. 

*Activity 46:  Informational Nonfiction Overview (GLEs: 05, 08b, 9b, 12, 14b, 14c, 14e, 14f) 

Materials List: graphic organizers, nonfiction text examples, student anthology, Nonfiction Examples BLM

*A.  For this unit, the focus is expository text. Expository text gives information or explains facts and concepts; its purpose may be to inform, explain, or persuade. Reading expository text requires that students closely examine the text’s vocabulary, features, and structures if the material is to be comprehended and retained. Students must comprehend 75% of the ideas/concepts and 90% of the vocabulary of a content area/informational text to read it on an instructional level. Working with the science or social studies teacher will allow relevant materials to be selected for the class examples.

*B.  The teacher will review, show examples, and discuss the defining characteristics of literary/personal nonfiction (e.g., autobiographies, biographies, personal memoirs, essays, diaries, letters) and informational nonfiction (e.g., newspaper/magazine articles, historical/workplace documents, scientific/technical writing, encyclopedia entries, handbooks, manuals, recipes). Students will discuss how to read informational nonfiction differently from literary/personal nonfiction.  
*C.  Using the Nonfiction Examples BLM, the teacher will present a mini-lesson to review the defining characteristics of informational nonfiction (e.g., newspaper/magazine articles, historical/workplace documents, scientific/technical writing, encyclopedia entries, handbooks, manuals, recipes, textbooks, internet articles).  For student practice, the teacher should have examples of these various types of nonfiction so that students working in groups can read and identify the type of nonfiction and determine the author’s purpose for each example. Students will record notes in learning logs. The teacher should allow time for students to share their responses and discuss their entries with a partner or the whole class.

Sample Nonfiction Learning Log:

	NONFICTION TYPE
	CHARACTERISTICS
	AUTHOR'S PURPOSE

	news article

“Rebuilding the Levees”
	Short

uses 5 w’s & how approach
	to inform

	Interview

“General Russell Honore”
	word for word account

personal experience
	to inform

to entertain


*Activity 47:  Text Features and Text Structures (GLEs: 05, 08b, 09a, 09b, 09c, 09d, 10, 12, 13, 14a, 14b, 14c, 14e, 14f)

Materials List: graphic organizers, chart paper, nonfiction examples, student anthology, Text Features BLM, Nonfiction Text Structure BLM, DR-TA BLM
*A.  In contrast to literary/personal nonfiction, which is usually writing with few illustrations, informational or expository text has many features. Some common nonfiction features are the table of contents, glossary, index, headings and subheadings, pronunciations in parentheses, text boxes and sidebars, photographs and illustrations, captions and labels, quotes,  boldfaced words, and graphics (charts, diagrams, maps, tables, etc.). These text features provide additional information to help students comprehend and retain the content. Using the Nonfiction Text Features BLM, the teacher will review and show examples of these text features. Examples may be found in the science, math, or social studies textbooks.  The teacher may choose to use a modified DR-TA (view literacy strategy descriptions) to acquaint students with the textbook. Using the Table of Contents DR-TA (McIntosh & Bear, 1993), students look at the table of contents, and then think about what they already know and predict what they think will be covered in the chapter. Students will determine where they might look for background information. This modified DR-TA can be done individually or in groups. 

Sample Questions for Table of Contents DR-TA

	1. For each chapter, read the title and say to yourself or write what you think will be presented.
2. Read the subheadings for each chapter. Ask yourself these questions about each subheading: (use words, phrases, or sentences to answer these questions) 

· What do I know I know about this topic? 

· What do I think I know? 

· What do I predict to find out in this chapter? 

· If I don’t know anything about the topic, where could I go to find out? 




*B.  In conjunction with this lesson, the teacher will review the parts and functions of a book (title page, copyright page, table of contents page, chapter headings and subheadings, appendix, glossary, index). Knowing and using book parts and functions is a critical component of the Using Information Resources portion of the LEAP test. Students will practice by comparing two selections using the Text Features BLM. 

For remediation and review, students may create a personal nonfiction features booklet. Refer to this website:

http://www.u46teachers.org/mosaic/tools/Nonfiction%20Conventions%20Notebook.doc.

*C.  Knowing the organizational structure of expository text will greatly increase students’ comprehension of the relationship of ideas.  Expository text has a specific text structure. However, authors may use several of these text structures while writing a piece. The teacher will review and show examples of the most common text structures that characterize nonfiction (description or listing, sequence or time order, comparison and contrast, cause and effect, problem and solution, etc.), the most common signal words for each type, and questions students can ask themselves to aid in understanding. The teacher will distribute the Nonfiction Text Structures BLM for reference. Students will then classify teacher-selected examples according to text structure used. Some examples may be found in the student anthology, content area textbooks, newspapers, or trade magazines (e.g., SCOPE, READ, Time for Kids, Ranger Rick, Junior Scholastic, Science World, Scholastic MATH).

*D.  Using the Directed Reading-Thinking Activity (view literacy strategy descriptions) as students read complex text reinforces the necessity of knowing text features and structures. DR-TA is a whole class instructional approach that invites students to make predictions, and then check their predictions during and after the reading.  DR-TA provides a frame for self-monitoring because the teacher should pause throughout the reading to ask students questions.  The DR-TA process involves these steps:

· The teacher first activates and builds background knowledge for the content to be read.  For example, using the Louisiana History textbook article on “The Acadians’ Migration to Louisiana,” the teacher can initiate a discussion about the Acadians by first brainstorming what students know about Cajuns. This may take the form of a discussion in which the teacher elicits information the students may already have, including personal experience, prior to reading.  The teacher also directs students’ attention to title, subheadings, and other textual and format clues within the text presented.  Students’ ideas and information should be recorded on the board or chart paper.

· Next, students are encouraged to make predictions about the text content.  The teacher can ask questions, such as “What do you expect the main idea of ‘The Acadians’ Migration to Louisiana’ will be?” From the title, what do you expect the author to say about the Acadians’ migration?”  Students may be asked to write their predictions, so as to preserve a record of them as they read the actual text.

· The teacher then guides students through a section of text, stopping at predetermined places to ask students to check and revise their predictions.  This is a crucial step in DR-TA instruction.  When a stopping point is reached, the teacher asks students to reread the predictions they wrote and change them, if necessary, in light of new evidence that has influenced their thinking.  Their new prediction and relevant evidence should be written down as well.  This cycle get repeated several times throughout the course of the reading.  There are numerous opportunities for the teacher to model his/her predictions, revisions, and evidence.  The teacher can also prod students’ growing understanding of the text with questions, such as “What do you know so far about how and why the Acadians came to Louisiana from this reading?”, “What evidence do you have to support what you know about the Acadian migration?”, and “What do you expect to read next about the Acadians in Louisiana?”

· Once the reading is completed, students’ predictions can be used as discussion tools.  When students write and revise predictions throughout the reading, they have a great deal to say about the text.  Teachers can ask, “What did you expect to learn about the Acadian migration before we began reading?”, and “What did you actually learn about the Acadian migration?”  


· Once students have grasped the process, they should be guided to employ the DR-TA process on their own when reading. A blank DR-TA form is provided in the BLMs.

E.  As students continue to read and respond, the class will discuss and then list in journals/notebooks/learning logs, the elements of nonfiction (e.g., main idea, cause/effect, fact/opinion, problem/solution, author’s purpose/viewpoint, chronological order, persuasive techniques).  If needed, the teacher should present mini-lessons and have students practice these important skills in context.

*Activity 48:  Reading and Responding to Informational Nonfiction (GLEs: 05, 08b, 9b, 9c, 10, 12, 14a, l4b, 14c, 14d, 14e) 
Materials List: graphic organizers, nonfiction examples, student anthology, GIST BLM
A.  Students will read, respond to, and analyze teacher–assigned grade-appropriate print and nonprint texts using various reasoning skills. Reading and responding to content area and informational nonfiction provide background for students to acquire research skills.

The teacher will present mini-lessons on various comprehension strategies –DR-TA (view literacy strategy descriptions ) and GIST (view literacy strategy descriptions ) or study skill strategies such as SQRRR as needed. 
B.  By using the GIST strategy, students will summarize and paraphrase teacher-selected excerpts for class practice. GISTing is an excellent strategy for helping students paraphrase and summarize essential information. The teacher will display the fundamental characteristics of GIST or a summary by placing these statements on the board, overhead projector, or chart paper: 

· GIST is shorter than the original text.

· GIST is a paraphrase of the author’s words and descriptions.

· GIST focuses on the main points or events.

Students are required to limit the gist of a paragraph to a set number of words. Individual sentences from a paragraph are presented one at a time while students create a gist that must contain only the predetermined number of words.  By limiting the total number of words students can use, this approach to summarizing forces them to think about only the most important information in a paragraph, which is the essence of comprehension.  Students should share their GISTs for comment and critique.

Sample GIST: “A New Suit of Armor” Times Picayune No.231, September 9, 2007,  p1.

	“In the next four years, the Army Corps of Engineers expects to undertake one of the largest engineering projects in the nation’s history, raising existing levees, replacing temporary flood gates and building new structures in eastern New Orleans.”

 Write a summary of the first sentence using only 15 words.

Within four years, the Corps of Engineers will improve the levee  system in eastern New Orleans.




An excellent lesson on GIST (GIST: A Summarizing Strategy for Use in Any Content Area) may be accessed at http://www.readwritethink.org/lessons/lesson_view.asp?id=290.

A copy of the GIST template for summarizing newspaper articles is available in the BLMs.

*C.  After teacher-modeled lesson, students will read various informational and expository selections and may apply other notetaking strategies (e.g., SQ3R, 5 W’s organizer, web, summary notes, outlining) to identify the main idea and supportive details.

D.  Using the district-adopted anthology selections as assigned by the teacher, students will continue to read and respond to literal, interpretative, and evaluative questions focusing on content area/informational nonfiction.

E.  As a nonfiction book response, students may create a fact poster. As a group or individual project, students will select ten fascinating or interesting facts from the book read. On large sheet of construction paper, students will create a colorful illustration that relates to the book’s topic or subject. Then, students will write the ten facts around the illustration. Students’ projects will be displayed.

 Unit 4 Concept 2: Research: I-Search Papers/Research Report

GLEs

*Bolded GLEs are assessed in this unit.

	GLE #
	GLE Text and Benchmarks

	04b.
	Draw conclusions and make inferences in print and nonprint responses about ideas and information in grade-appropriate texts, including consumer materials (ELA-1-M3)

	04c.
	Draw conclusions and make inferences in print and nonprint responses about ideas and information in grade-appropriate texts, including public documents (ELA-1-M3)

	05.
	Interpret ideas and information in a variety of texts (e.g., scientific reports, technical guidelines, business memos) and make connections to real-life situations and other texts (ELA-1-M4)

	08b.
	Use knowledge of the distinctive characteristics to classify and explain the significance of various genres, including nonfiction (e.g., workplace documents, editorials) (ELA-6-M3)

	09b.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing to examine and evaluate information (ELA-7-M2)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	11.
	Use technical information and other available resources (e.g., Web sites, interviews) to solve problems (ELA-7-M2)

	13.
	Analyze an author’s viewpoint by assessing appropriateness of evidence and persuasive techniques (e.g., appeal to authority, social disapproval) (ELA-7-M3)

	14d.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including generating a theory or hypothesis (ELA-7-M4)

	14e.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including skimming/scanning (ELA-7-M4)

	14f.
	Analyze grade-appropriate print and nonprint texts using various reasoning skills, including distinguishing facts from opinions and probability (ELA-7-M4)

	15a.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with a clearly stated focus or central idea (ELA-2-M1) 

	15b
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with a important ideas or events stated in a selected order (ELA-2-M1)

	15c.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1)

	15d.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with elaboration (anecdotes, relevant facts, examples, and/or specific details) (ELA-2-M1)

	15e.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points (ELA-2-M1)

	15f.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with an overall structure (e.g., introduction, body/middle, and concluding paragraph that summarizes important ideas and details) (ELA-2-M1)

	16.
	Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1)

	17a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)

	17c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader (ELA-2-M2)

	18a.
	Develop grade-appropriate compositions by identifying and applying writing processes such as selecting topic and form (ELA-2-M3)

	18b.
	Develop grade-appropriate compositions by identifying and applying writing processes such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers)  (ELA-2-M3)

	18c.
	Develop grade-appropriate compositions by identifying and applying writing processes such as drafting (ELA-2-M3)

	18d.
	Develop grade-appropriate compositions by identifying and applying writing processes such as conferencing (e.g., peer and teacher) (ELA-2-M3)

	18e.
	Develop grade-appropriate compositions by identifying and applying writing processes such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3)

	18f.
	Develop grade-appropriate compositions by identifying and applying writing processes such as proofreading/editing (ELA-2-M3)

	18g.
	Develop grade-appropriate compositions by identifying and applying writing processes such as publishing using technology (ELA-2-M3)

	19.
	Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes of writing (e.g., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4)

	23.
	Use standard English capitalization and punctuation consistently (ELA-3-M2)

	24a.
	Write paragraphs and compositions following standard English structure and usage, including varied sentence structures and patterns, including complex sentences (ELA-3-M3)

	24b.
	Write paragraphs and compositions following standard English structure and usage, including phrases and clauses used correctly as modifiers (ELA-3-M3)

	25a.
	Apply knowledge of parts of speech in writing, including infinitives, participles, and gerunds, (ELA-3-M3)

	25b.
	Apply knowledge of parts of speech in writing, including superlative and comparative degrees of adjectives (ELA-3-M3)

	25c.
	Apply knowledge of parts of speech in writing, including adverbs (ELA-3-M3)

	26.
	Spell high-frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly (ELA-3-M5)

	27.
	Use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell-check) to find correct spellings (ELA-3-M5)

	28.
	Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1)

	29.
	Use standard English grammar, diction, syntax, and pronunciation when speaking (ELA-4-M1)

	32.
	Adjust volume and inflection to suit the audience and purpose of presentations (ELA-4-M3)

	37.
	Compare, contrast, and evaluate information found in a wide variety of text/electronic media, (e.g., microprint, public speeches, art form) (ELA-4-M5)

	38b.
	Participate in group and panel discussions, including applying agreed-upon rules for formal and informal discussions (ELA-4-M6)

	39a.
	Locate and select information using organizational features of grade-appropriate resources, including complex reference sources (e.g., almanacs, atlases, newspapers, magazines, brochures, map legends, prefaces, appendices) (ELA-5-M1)

	39b.
	Locate and select information using organizational features of grade-appropriate resources, including electronic storage devices (e.g., CD-ROMs, diskettes, software, drives) (ELA-5-M1)

	39c.
	Locate and select information using organizational features of grade-appropriate resources, including frequently accessed and bookmarked Web addresses (ELA-5-M1)

	39d.
	Locate and select information using organizational features of grade-appropriate resources, including organizational features of electronic information (e.g., Web resources including online sources and remote sites) (ELA-5-M1)

	40a.
	Locate and integrate information from a variety of grade-appropriate resources, including multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias) (ELA-5-M2)

	40b.
	Locate and integrate information from a variety of grade-appropriate resources, including electronic sources (e.g., Web sites, databases) (ELA-5-M2)

	40c.
	Locate and integrate information from a variety of grade-appropriate resources, including other media sources (e.g., audio and video tapes, films, documentaries, television, radio) (ELA-5-M2)

	41.
	Explain the usefulness and accuracy of sources by determining their validity (e.g., authority, accuracy, objectivity, publication date, coverage) (ELA-5-M2)

	42a.
	Gather and select information using data-gathering strategies/tools, including surveying (ELA-5-M3)

	42b.
	Gather and select information using data-gathering strategies/tools, including interviewing (ELA-5-M3)

	42c.
	Gather and select information using data-gathering strategies/tools, including paraphrasing (ELA-5-M3)

	43a.
	Generate grade-appropriate research reports that include information presented in a variety of forms, including visual representations of data/information (ELA-5-M3)

	43b.
	Generate grade-appropriate research reports that include information presented in a variety of forms, including graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3)

	43c.
	Generate grade-appropriate research reports that include information presented in a variety of forms, including works cited lists and/or bibliographies (ELA-5-M3)

	44.
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including documented research reports with bibliographies (ELA-5-M4)

	45a.
	Give credit for borrowed information following acceptable use policy, including integrating quotations and citations (ELA-5-M5)

	45b.
	Give credit for borrowed information following acceptable use policy, including using endnotes (ELA-5-M5)

	45c.
	Give credit for borrowed information following acceptable use policy, including creating bibliographies and/or works cited lists (ELA-5-M5)

	46.
	Interpret information from a variety of graphic organizers including timelines, charts, schedules, tables, diagrams, and maps in grade-appropriate sources (ELA-5-M6)


	Purpose/Guiding Questions:

· Students interpret and respond to nonfiction orally and in writing through analysis of nonfiction elements.

· Students generate a topic of personal interest, formulate open-ended questions for research, and develop a plan for gathering information.

· Students identify appropriate sources and gather relevant information.

· Students correctly document sources in a works cited list or bibliography.

· Students use a variety of communication techniques to present information gathered.

· Students apply a writing process effectively.
	Key Concepts & Vocabulary:

· Bibliography (Works cited)

· Citation

· Thesis statement

· Plagiarism, Database

· Website

· Relevance

· Bias

· Gerunds

· Infinitives

· Participles 

	Assessment Ideas:

Activity-Specific Assessment:

Activity 51 - 58

· I-Search Paper rubric

· Research Paper rubric

· Notecards

· Outlines

· Bibliography

· Thesis Statement

· Editing rubric

· Reference Cards

· Oral Presentation 
	Resources:

Blackline Masters




Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.


[image: image2]
*Activity 49: Writing Craft Mini-Lessons (Ongoing) (GLEs: 15a, 15b, 15c, 15d, 15e, 15f, 16, 19)

Materials List: writing examples, Writing Piece with Target Skills Template, whiteboard or overhead projector and transparency pen or chalkboard and chalk

Since writing is a process done in recursive stages, it is important that students receive instruction in the writing craft through mini-lessons on target skills in descriptive and expository writing. For this nonfiction unit, target skills should include writing compositions focusing on a central idea with important ideas or events stated in a selected order, selecting an organizational pattern (comparison/contrast, order of importance, chronological order) appropriate to the topic, using elaboration techniques (anecdotes, relevant facts, examples, and/or specific details), and using transitions to unify ideas and points. Students should keep a writer’s notebook or learning log (view literacy strategy descriptions). In teaching students writing craft, the teacher should first show them how accomplished writers use a particular skill, and then encourage students to emulate those writers.   A Writing Piece with Target Skills Template can be found at: http://engla.jppss.k12.la.us/writing_craft_and_genre_instruction%20page.htm.
A series of nonfiction writing lessons may be found at http://teacher.scholastic.com/lessonrepro/lessonplans/nfictindex.htm.
*Activity 50:  Grammar/Usage Mini-Lessons (Ongoing) (GLEs: 23, 24a, 24b, 25a, 25b, 25c, 26, 27) 

Materials List: writing samples, Secondary Editing/Proofreading Checklist BLM

The teacher may use the daily oral language strategy with target skills (The teacher will provide the students with a sentence or a group of sentences in need of editing to give students consistent practice correcting grammatical errors). Target skills should be identified (e.g., varied sentence structure and patterns, phrases and clauses, infinitives, participles, gerunds, superlative and comparative degrees of adjectives, adverbs, spelling).  The students may also discuss the common errors in student writing samples.  Through the writing process, students should use peer editing to work with the mechanics. Grammar instruction should occur within the context of students’ reading and writing. Students continue to correct their papers, using proofreading symbols, recording the types of errors they have made on a proofreading chart

Grammar instruction lessons may be found in the district-adopted textbook. Fun lessons for grammar instruction may be found at:

http://www.education-world.com/a_lesson/lesson/lesson334.shtml and http://www.internet4classrooms.com/lang_mid.htm.

The teacher should hold regular peer editing sessions to help students form the habit of paying attention to spelling high‑frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly  and should daily reinforce the habit of using a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings.

*Activity 51:  Selecting a Topic for I-Search (GLEs: 04b, 04c, 10, 11, 18a, 18b, 18d, 38b, 41) 

Materials list: pen/pencil; paper or notebook; KWL chart; computer with Internet access (if available); I-Search Template copies (available online)
Writing a brief I-Search paper allows students to make real-life connections to text and acquire research skills as they search for information on a topic of personal interest. Background information for an I-Search Curriculum Unit may be accessed at http://www.literacymatters.org/content/isearch/intro.htm. Following a teacher-facilitated discussion on what an I-Search Paper is, students will discuss what makes an I-Search unit different from other research units (It tells the story of a student’s search for information on a topic of personal interest rather than just retelling facts written by others. It also involves the interview of an acknowledged expert in the chosen topic area). Students will review the differences between primary and secondary sources. Students will generate a list of topics in which they are interested by looking for ideas in their journals, conversations with friends, reading, watching television, and daydreaming (what if). Students will formulate questions (e.g., What college should I attend? How do I start a small business? What place would I like to visit? What kind of car would I like to own? What television/cd player is the best buy? Where do my ancestors come from? How can I learn to fly fish? How can I learn to scuba dive? etc.), making sure the question is in first person “I.” Students can use a KWL graphic organizer (view literacy strategy descriptions) (e.g., What do I know? What do I want to learn? What have I learned?) to formulate questions to guide research. In a writer’s notebook, journal, or two-pocket folder specifically for this project, students will record the selection process they have followed and create a time frame for project or paper completion. Students should have this notebook/journal/folder with them while working on the I-Search Paper to keep track of their search.

Students can locate I-Search templates at www.delta.edu/sgrobins/I-search.html or www.pipeline.com/~rgibson/isearch2.htm to use while researching. Model I-Search papers may be accessed at http://www.personal.psu.edu/users/k/a/kak398/ispaper.htm and http://go.hrw.com/eolang/pdfs/ch9-6.pdf.

Students will use modified split-page notetaking (view literacy strategy descriptions) (e.g., What is My Question? Why Am I Interested? Where Am I Likely to Find Information? What Kind of Information Do I Think I Will Need?) for peer group discussion meetings. Students will discuss their topic ideas and receive informal feedback in their peer-editing groups. Students will keep track of information via the notes pages.  

Sample split-page notetaking: I-Search Paper     

	What is My Question?
	How and why do hurricanes form?

	Why am I Interested?
	Hurricanes greatly affect the area where I live.

	Where am I Likely to Find Information?
	Internet search; contact weather center

	What Kind of Information Do I Think I Will Need?
	Scientific background; yearly data


*Activity 52:  Gathering Information (GLEs: 05, 08b, 10, 11, 39a, 39c, 39d, 42a, 42b, 42c, 46) 

Materials List: pen/pencil; paper or notebook; if available, computer with Internet access

Students will use the Internet (e.g., www.Galenet.galegroup.com/) and/or library to search for available information on a selected topic. Students may also use alternative strategies to gather information (e.g., friendly conversations; interviews; surveys; activities; or written sources provided by companies, government agencies, and political, cultural, or scientific organizations). Students may write business letters to the appropriate organizations, asking for materials. In the I-search journal/notebook/learning log students will record the search process (e.g., library visits, bibliographic information on book marked websites/web pages, books or articles skimmed/scanned, brief notes on search information). Students will write about problems encountered in locating or using information. Students will continue to jot down interesting information and observations as the search progresses. Students will explain whether or not resources were helpful (e.g., a minimum of three sources would be sufficient as the main part of the paper will be relating the narrative of their investigation rather than retelling of facts about the topic). Students will update their KWL chart and continue to record notes and search progress in their writer’s journal/notebook/learning log. 

As an interview is an integral part of the project, students will review the components of good interviewing. Students will brainstorm (view literacy strategy descriptions) the names of at least three individuals whom they could contact (e.g., either in person, via phone, or email) about their chosen topic. In peer groups, students will relate how they became interested in the topic and seek help with tips, names, addresses, and telephone numbers of experts. Students will then fill out an interview graphic organizer (i.e., chart of questions to be asked) in their writer’s notebook/journal for planning and conducting their interviews. Students will create a list of interview questions appropriate for the topic and submit these to the teacher for approval. An I-Search Interview script is available at http://engla.jppss.k12.la.us/Instruction%20and%20Assessment/Writing%20Instruction%20and%20Assessment/I-Search%20Interview%20Script.pdf.

Teacher Note:  Interviewees may be official experts, friends, family, or anyone who knows a lot about the topic. The experts can also refer students to books, magazines, journals, documents, etc. that might be useful as research tools. 

Students will review and practice appropriate manners for interviewing people. Then, students will conduct the actual interviews and record responses in a writer’s notebook/journal/learning logs. 
*Activity 53:  Drafting the I-Search Report (GLEs:  04b, 04c, 17c, 18c, 18e, 18f, 19, 24a, 24b, 25a, 25b, 25c, 43c, 44) 

Materials List: pen/pencil; paper or notebook; if available, computer with Internet access

Students will review with teacher the parts of an I-Search Paper. Students will structure the paper according to these components:  What I Knew and Why I Investigated This Topic; My Search Process; What I Learned (or Didn’t Learn) and What It Means to Me; and a Works Cited Page with at last three sources plus a personal interview. Students will document sources (e.g., books, magazines, encyclopedias, interviews, websites/pages, consumer materials, public documents), using MLA format.

Teacher Note:  For easier revision, the draft should be double-spaced, front side of the paper only.

Applying a writing process, students will write the first draft, using active voice verbs, actual dialogue where appropriate, and vivid descriptions. Students will read aloud their own work in peer editing groups. Students will use an analytic rubric specific to the I-Search Investigation to peer evaluate their papers. Students should then evaluate the comments and self-assess their papers. Students will then decide what final revisions are needed, e.g., varying sentence structure through the use of complex sentence structure and patterns, phrases and clauses used as modifiers and correctly used parts of speech (e.g., infinitives, participles, gerunds, degrees of adjectives, adverbs). Students will produce a final copy, word-processed if possible. Before actual publishing, students will self/peer assess for errors in grammar, usage, mechanics, and spelling, using print or electronic sources. Students will use a proofreading chart to check for their own errors. Students will then publish a final draft for scoring. An I-Search Rubric is available at http://engla.jppss.k12.la.us/Instruction%20and%20Assessment/Writing%20Instruction%20and%20Assessment/I-Search%20Career%20Report%20Rubric.pdf.
	Assessment

·  I-Search:  Students will write an I-Search report. Students will apply a writing process to produce a polished final draft that includes:

· an introduction that uses a hook (e.g., attention grabber) and explains the reasons for interest in the chosen topic

· a body that explains the story of the search, refers to facts learned in at least three print/nonprint sources and a personal interview, and is organized logically

· a conclusion that summarizes what was learned and tells future plans.

· a Works Cited page, using MLA format

· word choice that is consistently precise, vivid, or expressive

· voice (e.g., interweaves the factual information with personal reflection in first person narrative form)

· transitional words effectively used to connect ideas and paragraphs.

· few errors in grammar, usage, mechanics, and legibility


*Activity 54:  Publishing I-Search Reports (GLEs:  18e, 18g, 28, 29, 32)

Materials List: pen/pencil; paper or notebook; if available, computer with Internet access

Students’ written work will be placed in a personal writing portfolio. Students will orally present a synopsis/brief overview of their reports to the class. A sample reflection sheet that can be developed into an oral presentation is available at http://www2.edc.org/FSC/MIH/i-search.html. The class will decide how to publish and share the I-Search reports with others. An oral presentation rubric is available at http://engla.jppss.k12.la.us/Instruction%20and%20Assessment/Writing%20Instruction%20and%20Assessment/Oral%20Presentation%20of%20Research%20Summary%20Rubric.pdf. 

*Activity 55:  Content Area/Informational Research (GLEs: 04b, 04c, 14d, 14e, 18a, 18b, 39d, 42c) 

Materials List: pen/pencil; paper or notebook; if available, computer with Internet access

As assigned by the teacher, students will read and respond to literal, interpretative, and evaluative questions focusing on content area/informational nonfiction. Students will summarize and paraphrase teacher-selected excerpts for class practice. After teacher- modeled lesson, students will read various informational and expository selections and apply note-taking strategies (e.g., SQ3R, 5 W’s organizer, web, summary notes, outlining) to identify main idea and supportive details. Reading and responding to content area and informational nonfiction provide background for students to acquire research skills
*In lieu of an I-Search Paper, the teacher may assign a brief research report after consulting with the science or social studies teacher. A model lesson on research skills is available on the LDE website as part of the Teacher-to-Teacher lesson plans: http://www.louisianaschools.net/lde/uploads/1988.pdf. Students will review with their teacher the guidelines for a research report: 

· presents factual information about an interesting topic

· states and develops a main idea

· brings together information from a variety of sources 

· has a beginning, middle, and an end 

· credits sources for ideas, quotations, and information presented. 

Following a teacher-facilitated discussion on focused versus broad topics, students will generate a broad list of topics of interest, on either a science or social studies topic. Students may skim content area books for items of interest. Students should check the table of contents, the introduction, picture captions, quotations, or other possible sources of quick information. Having selected a topic, students will narrow the topic and present it to the teacher for approval. After teacher modeling on the use of guiding questions, students will list five-seven possible questions for their research investigation (e.g., A 5-W’s organizer is helpful). Students will submit a final, focused topic; title; and questions for teacher approval. 

If computers are available, additional help with the research process may be accessed at http://thinktank.4teachers.org/. According to its free website, “ThinkTank is designed to help students develop a Research Organizer (a list of topics and subtopics) for reports and projects. Based on the subject assigned, the students can refine it by choosing from a variety of suggestions and by using a random subtopic generator. This helps students learn how to refine a subject so that it is more manageable for Internet research.”

*Activity 56:  Locating Information/Evaluating Sources/Making Source Cards (GLEs: 11, 13, 14d, 14e, 14f, 37, 40a, 40b, 40c, 41) 

Materials List: pen/pencil; paper or notebook; if available, computer with Internet access; Knowledge Rating BLM
Using the topic/hypothesis generated previously, students will review with the teacher the research options for identifying possible print and nonprint sources of information (e.g., speeches, newspapers, books, magazines, almanacs, atlases, thesauruses, dictionaries, encyclopedias, CD-ROM encyclopedias, statistical abstracts, public documents, online databases, websites, media). Students may complete a knowledge rating chart or a modified vocabulary self awareness (view literacy strategy descriptions) chart concerning information contained in these resources. Because students bring a range of word understandings to the task of identifying sources of information, it is important to assess students’ word knowledge before reading or other tasks involving text.  This awareness is valuable for students because it highlights their understanding of what reference sources they know, as well as what they still need to learn to use. Reference resources are introduced at the beginning of the unit, and students complete a self-assessment of their knowledge of the words. The teacher identifies target reference resources for the lesson and provides students with a list of terms in a chart. See Knowledge Rating BLM. Each reference resource is rated according to the student’s understanding, including the information contained, how it is organized, and when to use it.  Students may add terms to the list as they research. 

As the first step of the research involves simply identifying likely sources of information and recording the bibliographic information for each, students will evaluate sources through a library or Internet search, skimming and scanning to locate appropriate information that can be integrated into the report. Students may use these guiding questions: 

· Is the material current?

· Is the material factual or opinionated?

· Is the author qualified? 

· What credentials does the author have? 

· Is the author fair? 

Students will then make source cards listing the bibliographic information. The source cards will later be used to compile a works cited list.

*Activity 57:  Taking Notes (GLEs:  09b, 39a, 39b, 39c, 39d, 43a, 43b, 43c) 

Materials List: pen/pencil; paper or notebook; index cards; if available, computer with Internet access

After a teacher-modeled lesson on the use of note cards and how they connect to source cards, students will gather information from sources and make note cards listing one idea per card by paraphrasing and summarizing, both with and without questions. Via a teacher mini-lesson, students will review plagiarism and the importance of giving credit to authors. Students will learn how to credit quotations, citations, and endnotes. Students may use the website http://school.discovery.com/schrockguide/reference.html as a reference. Using MLA format, students will create a Works Cited page from the source cards. Students will write a thesis statement to guide the report. Students will organize note cards into headings/subheadings that will provide the basis for an outline (Inspiration® software can be used.). Students will create a visual representation (e.g., charts, graphs, photos, timelines, etc.) of data/information gathered.

*Activity 58:  Drafting/Publishing (GLEs: 15a, 15e, 17a, 17c, 18e, 18f, 18g, 23, 26, 27, 43c, 44, 45a, 45b, 45c) 

Materials List: pen/pencil; paper or notebook; if available, computer with Internet access

Students will create a rough draft that includes the following: 

· a well-developed beginning, middle, and end 

· a  focused central idea 

· transitions and phrases that unify ideas 

· points developed from the outline and note cards, with parenthetical citations inserted as needed

· a graphic organizer, where appropriate, that presents research information 

Students will self or peer assess using an analytical rubric/framework checklist for their first drafts. Students will revise their reports, making sure the introduction is interesting, the report develops one unified idea, the facts are accurate, credit is given for borrowed information (e.g., integrating quotations and citations, using endnotes), and the conclusion is satisfying. 

Students will then complete an editing session for grammar, mechanics, usage, and spelling, using a variety of print or electronic resources. Students will revise the Works Cited page as needed. Students will publish a polished final draft, using available technology. Students’ work may be assessed by using a teacher-created rubric available at http://rubistar.4teachers.org/index.php.

Unit 4 Concept 3: Problem-Solution Essay

GLEs

*Bolded GLEs are assessed in this unit

	GLE #
	GLE Text and Benchmarks

	04b.
	Draw conclusions and make inferences in print and nonprint responses about ideas and information in grade-appropriate texts, including consumer materials (ELA-1-M3)

	10.
	Explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)

	15a.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with a clearly stated focus or central idea (ELA-2-M1) 

	15b
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with a important ideas or events stated in a selected order (ELA-2-M1)

	15c.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1)

	15d.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with elaboration (anecdotes, relevant facts, examples, and/or specific details) (ELA-2-M1)

	15e.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points (ELA-2-M1)

	15f.
	Write complex, multiparagraph compositions on student- or teacher-selected topics organized with an overall structure (e.g., introduction, body/middle, and concluding paragraph that summarizes important ideas and details) (ELA-2-M1)

	17a.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)

	17c.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader (ELA-2-M2)

	17e.
	Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure (ELA-2-M2)

	20b.
	Use the various modes to write compositions, including problem/solution essays (ELA-2-M6)


	Purpose/Guiding Questions:

· Students use a variety of communication techniques to present information gathered.

· Students apply a writing process effectively.

· Students use one of the four modes of writing (description, narration, exposition, persuasion) to respond to text and real-life experiences.
	Key Concepts & Vocabulary:

· Chronological order

· Order of importance

· Point by point

· Problem

· Solution



	Assessment Ideas:

· Problem Solving Activity (See TMSR)


	Resources:

· Blackline Masters


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 59:  Problem/Solution Essay (GLEs:  04b, 15a, 15b, 15c, 15d, 15e, 15f, 17a, 17c, 17e, 20b) 

Materials List: pen/pencil; paper or notebook; computer with Internet access (if available); LEAP Rubric BLM

Following a teacher-modeled think-aloud, using a nonfiction text with a problem/solution structure, students will read and respond to nonfiction text selections. Students will review the guidelines for a problem/solution essay: 

· clearly states a problem

· explains why the problem is worth considering

· presents one or more solutions and shows how each would work

· presents the practical benefits of the solution(s)

· ends with a strong conclusion

Students can generate ideas through interviews, newspaper stories, advice columns, magazine articles and essays, school happenings, conversation, opinion polls, or responses to fiction/nonfiction selections. Students may also free write about things that bother them and list how they could correct the situation or free write about previous problems they encountered and how they were solved.

After selecting a topic, students will use a three-column graphic organizer (view literacy strategy descriptions), or problem/solution diagram to record the problem, possible causes, and possible solutions, noting the relationship between the problem and possible solutions. Students will gather information through group discussions, library research, interviews, or letters asking for information. Students will use a pro/con chart to determine which solution is best. Students will select an organizational pattern (e.g., chronological, order-of-importance, point-by-point) that will best present the details of the problem.

Using a writing process, students will write a rough draft that introduces a problem, tells about the problem, offers a solution, and concludes with a restating and a call to action. Students will self/peer edit with a checklist (e.g., LEAP Writer’s Checklist). Students will revise for word choice, voice, transitional words, and variety in sentence structure. Students will write a final copy, using available technology. Students will use a proofreading checklist for assessing errors in grammar, mechanics, usage, and spelling. Students will continue to write complex, multiparagraph compositions on student- or teacher-selected topics and prompts, as assigned. 

Unit 4 Assessment Options

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that can be used for this unit:

General Assessments

· Students may be provided with a checklist of nonfiction elements/vocabulary terms for the unit. Students’ completion of vocabulary lists/products and vocabulary acquisition may be assessed via a teacher-created selected/constructed response format.

· Students will be formally assessed via literal, interpretative and evaluative questions for nonfiction selections read in a teacher-created, selected/constructed response format. 

· Students may complete a visual representation of the knowledge learned about the genre at the end of the unit study. These may include projects, illustrations, posters, dramatizations, PowerPoint® presentations, multimedia presentations, and/or other technology to demonstrate mastery of the unit. Students will be assessed by a teacher-created rubric designed for the format chosen available at http://rubistar.4teachers.org/index.php.

· Students will use information learned from research to complete journal entries and graphic organizers as assigned. Students will collect all journal entries/graphic organizers created or completed and turn them in for assessment via teacher-created checklist for completion and/or response to topic.

· Students’ progress in the research process (e.g., source cards/note cards/outlines) will be assessed via teacher-created timeline checklist, skills checklist, or teacher observations. Rubric available at http://rubistar.4teachers.org/index.php.

· Students may use a trait rubric (i.e., ideas, organization, voice, word choice, sentence fluency, conventions) to self-assess their written work. Six Trait Rubric available at www.nwrel.org/assessment/pdfRubrics/6plus1traits.pdf.
· Students’ writing products may be assessed using the LEAP 21 Writer’s Checklist (http://www.louisianaschools.net/lde/uploads/2071.pdf) or www.louisianaschools.net/lde/uploads/3743.pdf  for self/peer evaluation.
· Students’ writing products will be assessed using the LEAP 21 Writing Rubric for final drafts. http://www.louisianaschools.net/lde/uploads/9842.pdf.
· Students may be assessed via teacher observations, skills checklists, and anecdotal records to monitor individual progress in reading strategies and writing skills.

Activity-Specific Assessment

· Activities 51 through 53:  I-Search:  Students will write an I-Search report. Students will apply a writing process to produce a polished final draft that includes:

· an introduction that uses a hook (e.g., attention grabber) and explains the reasons for interest in the chosen topic

· a body that explains the story of the search, refers to facts learned in at least three print/nonprint sources and a personal interview, and is organized logically

· a conclusion that summarizes what was learned and tells future plans

· a Works Cited page, using MLA format

· word choice that is consistently precise, vivid, or expressive

· voice (e.g., interweaves the factual information with personal reflection in first person narrative form)

· transitional words effectively used to connect ideas and paragraphs

· few errors in grammar, usage, mechanics, and legibility.

            An I-Search Rubric is available at:

 
http://engla.jppss.k12.la.us/Instruction%20and%20Assessment/Writing%20Instru
ction%20and%20Assessment/I-Search%20Career%20Report%20Rubric.pdf.
· Activity 54:  I-Search Summary:  Students will present an oral synopsis of the I-Search research summary. The presentation evaluation should be based on the following:

· Student’s movements seem fluid and help the audience visualize

· Student holds the attention of the audience with use of direct eye contact

· Student’s delivery shows a natural pace and meets apportioned time (neither too quick nor too slow)

· Student displays relaxed, self-confident nature, with no mistakes

· Student uses fluid speech and inflection

· Student’s presentation appears to be well-rehearsed.

An I-Search Oral Presentation Rubric is available at: http://engla.jppss.k12.la.us/Instruction%20and%20Assessment/Writing%20Instruction%20and%20Assessment/Oral%20Presentation%20of%20Research%20Summary%20Rubric.pdf .

· Activities 55 through 58:  Informational Reports:  Students will write an informational report that will incorporate accurate and researched details presented in a variety of forms. Students will apply a writing process to produce a final draft to be evaluated with the following criteria: 

· The report is both accurate and clear

· The writing begins with an interesting or provocative introduction that contains a clear and concise thesis statement

· The body fully explores the topic and presents information in a sensible order 

· The report contains facts and quotations, expressed in the writer’s words with complete and correct documentation from a variety of sources

· The body supports and develops the writer’s thesis and exhibits unity and coherence

· The report includes a complete and correct bibliography or source list

· The report contains at least one visual representation of data/information

· The report uses precise word choice appropriate to the audience

· The report contains few or no errors in grammar, usage, mechanics, or spelling.


Students’ work may be assessed using a teacher-created rubric available at: 



http://rubistar.4teachers.org/index.php.

· Activity 59:  Problem/Solution Essay:  Students will write a well-organized essay that proposes a solution to a problem. Students will apply a writing process to produce a final draft that includes:

· an introduction that clearly states the problem

· a body that fully explains why the problem is worth considering, gives one or more realistic solutions to the problem, and gives the practical details or benefits of the solution(s)

· a conclusion that effectively ends the writing, without repetition, and contains a clincher statement

· word choice that is consistently precise, vivid, or expressive

· transitional words effectively used to connect ideas and paragraphs

· varied sentence structure and patterns

· few errors in grammar, usage, mechanics, spelling, and legibility.

A problem-solution rubric is available at:                  http://engla.jppss.k12.la.us/writing%20craft%20&%20genre%20instruction%20files/Problem-Solution%20Essay%20Rubric.pdf.

Teacher Resources
· Beers, Kylene. When Kids Can't Read--What Teachers Can Do: A Guide for Teachers 6-12. Portsmouth, NH: Heinemann, 2003.

· Boyton, Alice and Wiley Blevins. Teaching Students to Read Nonfiction. New York: Scholastic Professional Books, 2003.

· Culham, Ruth.  6+1 Traits of Writing.  New York: Scholastic Professional Books, 2003.

· Fisher, Douglas, William G. Brozo, Nancy Frey, and Gay Ivey. 50 Content Area Strategies for Adolescent Literacy. Upper Saddle River: Merrill/Prentice Hall, 2007.
· Freeman, Marcia. Listen to This: Developing an Ear for Expository. Gainesville, Florida: Maupin House, 1997.

· Macrorie, Ken. The I-Search Paper. Portsmouth, NH: Boynton/Cook, 1988.
· McCarthy, Tara. Teaching Genre:  Grades 4-8. New York:  Scholastic, 1996
· Portalupi, Joann and Ralph Fletcher.  Nonfiction Craft Lessons. Portland, Maine: Stenhouse, 2001.

· Robb, Laura. Nonfiction Writing. New York: Scholastic Professional Books, 2004.
· Robb, Laura. Teaching Reading in Middle School. New York: Scholastic Professional Books, 2000.
· Robb, Laura. Teaching Reading in Social Studies, Science, Math. New York: Scholastic Professional Books, 2003.


Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

extra





extracurricular


outside the school courses





extraordinary


beyond ordinary








extraterrestrial outside Earth





outside


beyond








*Teachers may complete Activities 51 – 54 OR 55 – 58.
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