8th grade Social Studies: Unit 3: Economics

Comprehensive Curriculum

Concept Correlation

Unit 3:  Economics
Time Frame:  4 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Basic economic concepts are used to explain Louisiana’s economy and how its institutions function. 

· Louisiana’s natural resources, capital resources, and human resources have contributed to the development of an interdependent economy. 

· Specialization, education and job training influence career choices and entrepreneurship.


	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLEs 

Bloom’s Level

GLEs
Date and Method of Assessment

Describe factors that contribute to economic interdependence at the local, national, and global level, as related to Louisiana past and present (G-1C-M6) (Analysis)

13

Analyze the benefits and challenges of the Louisiana physical environments on its inhabitants (e.g. flooding, soil, climate conducive to growing certain plants) (G-1D-M2) (Evaluation)

15

Analyze the distribution and uses of Louisiana’s natural resources (G-1D-M3) (Analysis)

16

Evaluate a type of tax in a historical context (e.g., severance tax)  (C-1A-M10) (Evaluation)
30
Explain the role of nation-states in various alliances and international organizations (e.g. NATO, United Nations, OPEC)  and identify effects of their decisions upon Louisiana (C-1C-M1) (Evaluation)
37

Explain how U.S. foreign policy has affected Louisiana (e.g. severance tax)     (C-1C-M2) (Evaluation)
38

Analyze situations involving scarcity (limited resources) at the individual, group, and societal levels to determine the need for choices or what is gained/lost by a decision (E-1A-M1) (Evaluation)

42

Explain how effective economic decisions (e.g. determining best level of consumption) require comparing the additional costs of alternatives with additional benefits (E-1A-M2) (Analysis)

43  

Explain choice/trade-offs, cost/benefits, and opportunity costs related to making personal economic decisions (E-1A-M3) (Analysis)

44 

Analyze the role of specialization in Louisiana’s economy (E-1A-M4) (Synthesis)

45 

Use a variety of resources to research education and training for jobs and careers (E-1A-M5) (Synthesis)
46

Cite examples of how skills/knowledge and technical training increase personal productivity and career opportunities, and which skills/knowledge would enhance particular career prospects  (E-1A-M5) (Analysis)

47

Characterize and analyze the use of productive resources in an economic system (E-1A-M6) (Analysis)

48

Describe how the four basic economic questions are answered in traditional versus command versus market economies (E-1A-M6) (Analysis)

49

Describe institutions (e.g. banks, government agencies, large companies, and small businesses) that make up economic systems (E-1A-M7) (Analysis)

50

Use economic concepts (e.g. scarcity, opportunity costs) to explain historic and contemporary events and developments in Louisiana (E-1A-M9) (Synthesis)

51

Describe how supply and demand affect prices (E-1B-M1) (Analysis)

52

Explain and analyze factors affecting production and allocation of goods/services in Louisiana and the United States (E-1B-M2) (Analysis)

53

Explain the difference between private goods and services and public goods/services and give examples of each (E-1B-M3) (Analysis)

54

Identify the costs and benefits of a given government policy (e.g., trade agreements, minimum wage) on a competitive market (E-1B-M4) (Evaluation) 

55

Explain reasons for trade between nations and the impact of international trade (E-1B-M7) (Synthesis)

57

Describe historical and economic factors influencing the economic growth, interdependence, and development of Louisiana and the nation (e.g. mass production, oil boom, and decline) (E-1B-M7) (Evaluation)

58

Identify the meaning of various economic indicators that help describe the state of an economy (e.g. GDP, CPI, stock market indices, rate of employment or inflation) (E-1C-M1) (Evaluation)
59

Define inflation and unemployment in terms of an economic system as a whole (E-1C-M2) (Analysis)

60

Describe the influence/impact of inflation or unemployment on different groups of people (e.g., consumers, business owners)  (E-1C-M2) (Analysis)

61

Analyze the causes, effects, or impact of a given historical event in Louisiana (H-1A-M3) (Analysis)
65

Propose and defend potential solutions to past and current issues in Louisiana (H-1A-M5) (Analysis)
69

Conduct historical research using a variety of resources, and evaluate those resources, to answer historical questions related to Louisiana history (H-1A-M6) (Analysis)
70

Describe and analyze the impact of Louisiana’s geographical features on historic events, settlement patterns, economic development, etc. (H-1D-M4) (Synthesis)
78

Explain how Louisiana’s natural resources have shaped its history (e.g. petroleum) (Synthesis)

79

Trace the state’s economic development and growth toward economic diversity (e.g. fur trade, tourism, technology) (H-1D-M5) (Synthesis)
80

Reflections




	Concept 1:   Economic Concepts 

27. Can students describe how supply and demand affect 

      prices?
29. Can students explain the difference      between private 

      goods/services 

      and public 

      goods/services 

      and give examples of 

      each?
31. Can students describe factors that contribute to economic interdependence at the local, national, and global level, as related to Louisiana past and present?

32. Can students        analyze situations 

      involving scarcity        

     (limited resources) at   

     the individual, group, 

     and societal levels to 

     determine the need for      

     choices or what is 

     gained/lost by a  

     decision?
33. Can students explain choice/trade-offs, cost/benefits, and opportunity costs related to making personal economic decisions?
35. Can students 

      analyze the role 

      of  

      specialization in 

      Louisiana’s 

      economy?
36. Can students describe       historical and economic factors influencing the economic growth,    interdependence, and      development of    Louisiana and the nation?


	*Activity 31:  Basic Economic Terms – 

GQ 27

	N/A
	

	
	*Activity 32: How Sweet It Is! Supply & Demand 

 GQ 26, 29

	52, 4
	

	
	*Activity 33: Ancient, Historical and Modern Economies in Louisiana 

GQ 31, 32, 33, 35, 36
	13,15, 42, 45, 48, 49, 51, 52, 53, 57, 58, 65, 69, 70, 78, 79, 80
	

	Concept 2: Modern Economics
38. Can students explain how effective economic decisions require comparing the additional costs of alternatives with additional benefits?
41. Can students explain the role of nation-states in various alliances and international organizations?

45. Can students describe how the four basic economic questions are answered in traditional versus command versus market economies?
46. Can students explain and analyze factors affecting production and allocation of goods/services in Louisiana and the United States?
47. Can students identify the meaning of various economic indicators that help describe the state of an economy?
48. Can students describe the influence/impact of inflation or unemployment on different groups of people? 


	*Activity 34:  City-Council Budget Allocation 

 GQ 38

	42, 44
	

	
	*Activity 35:  Making Effective Economic Decisions 

 GQ 38

	42, 43 
	

	
	*Activity 36:  Pick a Car, Any Car 

 GQ 38

	43, 44
	

	
	*Activity 37:  Economic Systems and Questions 

 GQ 45

	16, 48, 49
	

	
	*Activity 38:  To Tax or Not to Tax 

GQ 46

	30, 55, 58
	

	
	*Activity 39: Trade Agreements 

GQ 41, 46

	37, 38, 55, 57, 58, 59, 70
	

	
	*Activity 40: Inflation & Unemployment 

GQ 47, 48


	60, 61
	

	Concept 3: Career Exploration and Entrepreneurship

38. Can students explain how effective economic decisions require comparing the additional costs of alternatives with additional benefits? 
43. Can students use a variety of resources to research education and training for jobs and careers?
44. Can students cite examples of how skills/knowledge and technical training increase personal productivity and career opportunities and which skills/knowledge would enhance particular career prospects? 
46. Can students explain and analyze factors affecting production and allocation of goods/services in Louisiana and the United States?
	*Activity 41:  Pay Me Now or Pay Me Later 

 GQ 38

	43, 44, 47
	

	
	*Activity 42:  Careers, Training, and Specialization in Louisiana 

 GQ 43, 44 

	42, 45, 46
	

	
	*Activity 43:  Entrepreneur Activity 

 GQ 46

	42, 47, 48, 49, 50, 52, 53, 54, 59, 61
	


Unit 3 Concept 1:  Economic Concepts 

GLEs

*Bolded GLEs are assessed in this unit.

	4
	Construct a chart or diagram to display geographical information in an organized way (G-1A-M2) (Synthesis) 

	13
	Describe factors that contribute to economic interdependence at the local, national, and global level, as related to Louisiana past and present (G-1C-M6) (Analysis)

	15
	Analyze the benefits and challenges of the Louisiana physical environments on its inhabitants (e.g. flooding, soil, climate conducive to growing certain plants) (G-1D-M2) (Evaluation)

	16
	Analyze the distribution and uses of Louisiana’s natural resources (G-1D-M3) (Analysis)

	42 
	Analyze situations involving scarcity (limited resources) at the individual, group, and societal levels to determine the need for choices or what is gained/lost by a decision (E-1A-M1) (Evaluation)

	45 
	Analyze the role of specialization in Louisiana’s economy (E-1A-M4) (Synthesis)

	48
	Characterize and analyze the use of productive resources in an economic system (E-1A-M6) (Analysis)

	49
	Describe how the four basic economic questions are answered in traditional versus command versus market economies (E-1A-M6) (Analysis)

	51
	Use economic concepts (e.g. scarcity, opportunity costs) to explain historic and contemporary events and developments in Louisiana (E-1A-M9) (Synthesis)

	52
	Describe how supply and demand affect prices (E-1B-M1) (Analysis)

	53
	Explain and analyze factors affecting production and allocation of goods/services in Louisiana and the United States (E-1B-M2) (Analysis)

	57
	Explain reasons for trade between nations and the impact of international trade (E-1B-M7) (Synthesis)

	58
	Describe historical and economic factors influencing the economic growth, interdependence, and development of Louisiana and the nation (e.g. mass production, oil boom, and decline) (E-1B-M7) (Evaluation)

	65
	Analyze the causes, effects, or impact of a given historical event in Louisiana (H-1A-M3) (Analysis) 

	69 
	Propose and defend potential solutions to past and current issues in Louisiana (H-1A-M5) (Analysis)

	70
	Conduct historical research using a variety of resources, and evaluate those resources, to answer historical questions related to Louisiana history (H-1A-M6) (Analysis)

	78
	Describe and analyze the impact of Louisiana’s geographical features on historic events, settlement patterns, economic development, etc. (H-1D-M4) (Synthesis)

	79
	Explain how Louisiana’s natural resources have shaped its history (e.g. petroleum) (Synthesis)

	80
	Trace the state’s economic development and growth toward economic diversity (e.g. fur trade, tourism, technology) (H-1D-M5) (Synthesis)


	Guiding Questions:

· Can students describe how supply and demand affect prices?

· Can students explain the difference between private goods/services and public goods/services and give       examples of each?

· Can students describe factors that contribute to economic interdependence at the local, national, and global level, as related to Louisiana past and present?

· Can students analyze situations 

      involving scarcity (limited resources) at  

      the individual, group, and societal levels 
      to determine the need for choices 

     or what is gained/lost by a  decision?

· Can students explain choice/trade-offs, cost/benefits, and opportunity costs related to making personal economic 

      decisions?
· Can students analyze the role of 

      specialization in Louisiana’s economy?

· Can students describe historical 

      and economic factors influencing the   

      economic growth, interdependence, and 

      development of Louisiana and the    

      nation?


	Vocabulary:

· Economics
· Production/consumption/distribution
· Supply & Demand
· Surplus & Scarcity
· Capital/Human resources
· Specialization
· Wants/Needs

	Key Concepts:

· Explain the following fundamental economic concepts 

· Analyze the role of competition in affecting supply, demand, and price of products in a market structure

· Define specialization and explain the role of specialization in the economic process 

· Analyze a diagram or situation demonstrating the principles of supply and demand

· Describe the fundamental principles of supply and demand 

· Distinguish between private goods and services and public goods and services 

· Describe historical and economic factors influencing the economic growth and development of Louisiana and the nation


	Assessment Ideas:

· Chicken Farm Activity
· Louisiana’s Economic Progression
	Resources:

· Textbook
· See Teacher-Made Supplemental Resources



Reading Strategies/Activities
Activities 31, 32
Writing Strategies/Activities
Activities 32
Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 31:  Basic Economic Terms – Introduction (Teacher-made) LCC ACT 1
Teacher will introduce students to the definition of “economics” – the production, consumption and distribution of goods and services.  Students will complete cluster map to analyze the meaning of “economics” (**See Teacher-Made Supplemental Resources).  

Materials List:  Vocabulary Self-Awareness Chart BLM

Throughout this economic unit have students maintain a vocabulary self-awareness (view literacy strategy descriptions) chart. Provide the students with a list of economic terms such as: GDP, CPI, stock market indices, rate of unemployment, rate of inflation, scarcity, opportunity cost, cost/benefits, choice/trade-offs, specialization, supply/demand, goods/services, trade agreements, minimum wage, as well as other economic terms. Have them complete a self-assessment of their knowledge of these concepts using a chart. Ask the students to rate their understanding of a word using a + for understanding, a √ for limited knowledge, or a - for lack of knowledge. Throughout the unit students will refer to this chart to add information as they gain knowledge of these economic indicators. The goal is to replace all the check marks and minus signs with a plus sign.  (See Vocabulary Self-Awareness Chart BLM and sample below.)

	Economic Indicator
	+
	√
	-
	Explanation
	Example

	GDP
	
	
	
	
	

	CPI
	
	
	
	
	

	scarcity
	
	
	
	
	


Resources:

Economics Education Web

The following website contains suggested evidence of student learning and activities, based on A Framework for Teaching Basic Concepts, National Council on Economic Education, 1995:  http://ecedweb.unomaha.edu/elelearn.cfm.
*Activity 32: How Sweet It Is! Supply and Demand 
(GLE: 52) LCC ACT 12
Materials List:  Scenario 1:  Supply and Demand BLM, Scenario 2:  Supply and Demand BLM, Equilibrium BLM, Making Economic Choices BLM
Introduce the concept of supply and demand. The law of supply shows the quantities that will be sold at a particular price. The producer supplies more at a higher price because selling a higher quantity at a higher price enhances profits. The law of demand states the higher the price, the lower the quantity demanded. The quantity of a good purchased at a higher price is less because, due to the higher cost, the demand is less. People avoid buying at a higher cost.  
Have a class discussion about a supermarket determining the amount of bananas to order to sell in the store. 

●
What are some of the factors that assist the supermarket in making this decision? 

●
What would the supermarket do if their banana supplier had a natural disaster that destroyed their crop and the price of bananas went up? 

●
What would happen if a star athlete announced that bananas are the key to his athletic success? 

Revisit the terms supply and demand. Have students add these terms to their vocabulary self-assessment (view literacy strategy descriptions) chart. Discuss the students’ definitions and help them to gain a clearer understanding of these terms.  Do a supply and demand simulation.

Example of a simulation: 

Collect data from the students using the following questions.  How many of you would purchase a candy bar if it was priced at 5 cents? at ten cents? at 50 cents? at $1.00? at $5.00?  Create a chart using data from their answers.

Sample Demand Chart: (Class of 25)  

	Price
	 Number of Students

	5¢
	25

	10¢
	25

	50¢
	14

	$1.00
	6

	$5.00
	0


If a candy supplier was selling chocolate bars to the class and wanted to make a profit, how many would be supplied at 5 cents? at 10 cents? at 50 cents? at $1.00? at $5.00?  Create a chart using this data. 

Sample Supply Chart

	Price
	 Number of Candy Bars

	5¢
	0

	10¢
	0

	50¢
	5

	$1.00
	15

	$5.00
	25


Sample Equilibrium Chart:               




The supply and demand curves intersect at around 75 cents. This would be the price that would satisfy the supplier and the buyer.

Present the following case study to the students.

Scenario 1

A local bakery in Central Louisiana has become well known for its “Authentic Louisiana Pecan Pralines.” The bakery has made a business agreement with a regional supermarket chain to sell Louisiana pralines in its bakery sections.  In an effort to meet this demand and maintain the integrity of the product, the local bakery contracted the purchase of peeled Louisiana grown pecans with a local wholesale distributor.  The following chart depicts the production and sales of the “Authentic Louisiana Pecan Pralines” during its first year of statewide sales (See Scenario 1:  Supply and Demand BLM).
Table 1: Supply Schedule of Pralines

	Price per Praline
	Quantity Supplied

	$   .50
	1,000

	$ 1.00
	2,000

	$ 1.50
	3,000

	$ 2.00
	4,000

	$ 2.50
	5,000


Have students design a chart labeling the axis with prices (y-axis) and quantity supplied (x-axis) of pralines.  Have the students plot the figures to create a supply curve.  

Praline Supply Curve

                                                     

Ask the students to describe the relationship between the price of the pralines and the quantity being produced (supplied) by the bakery.

Scenario 2

During the second year of the enterprise, the state’s pecan growers experience a series of unfavorable weather events creating a shortage of available pecans.  This phenomenon resulted in higher prices for Louisiana peeled pecans.  Therefore, the bakery raised the price of their pralines to compensate for the increased prices in Louisiana pecans (See Scenario 2:  Supply and Demand BLM).

Have students design a chart labeling the x-axis with prices and y-axis with quantity demanded.  Have students plot the figures to create a demand chart.
Table 2: Demand Schedule of Pralines

	Price per Praline
	Quantity Supplied

	$ 4.50
	1,000

	$ 4.00
	2,000

	$ 3.50
	3,000

	$ 3.00
	4,000

	$ 2.50
	5,000


Have students design a chart labeling the axis with prices (y-axis) and quantity supplied (x-axis) of pralines.  Have the students plot the figures to create a supply chart.  


Ask the students to describe the relationship between the price of the pralines and the quantity being demanded by the bakery.

Have the students compare the charts and determine an equilibrium between supply and demand (e.g., $ 2.50 @ 5,000) (See the Equilibrium BLM).  


Next, have students complete a chart listing possible options the bakery could choose and the cost and benefits (See the Making Economic Choices BLM and sample below).
	Choice(s)
	Benefits

	What are the two (2) choices the bakery can make regarding the rising prices?


	What are the possible benefits associated with:

Choice 1: 

Choice 2: 

	
	Costs

	
	What are possible economic costs associated with:

Choice 1: 

Choice 2:


The idea for this activity was obtained from the following websites:

http://www.netmba.com/econ/micro/supply/curve/ http://www.netmba.com/econ/micro/demand/curve/
http://www.investopedia.com/university/economics/economics3.asp
Possible Enrichment Activity: Students will complete Chicken Farm Supply & Demand activity sheets (**See Teacher-Made Supplemental Resources).  Students will discuss answers.  
Further Enrichment: Public vs. Private Sector
Materials List: Public and Private Sector BLM

Have students define public sector and private sector in their vocabulary self-awareness (view literacy strategy descriptions) chart. Have students complete the graphic organizer (view literacy strategy descriptions) to distinguish between public and private services.
Have students complete the Public and Private Sector BLM. Provide them with services. They are to decide if each is a public service or a private service, and list an advantage and disadvantage of each one. Finally, have students determine an alternate service (If it is a public service, what would be the alternate private service?) (See BLM and sample below).

	Service
	Public
	Private
	Advantage
	Disadvantage
	Alternate

Service

	City Bus
	√
	
	Low Cost
	Wait time, seat availability, follows bus route
	Taxi

	Parish School
	
	
	
	
	

	5 Star Hotel
	
	
	
	
	


After completing and sharing information for this BLM, have students revisit their vocabulary self-awareness chart to determine if their opinions on their knowledge of public sector and private sector have changed.
*Activity 33: Ancient, Historical and Modern Economics

(GLEs: 13, 15, 42, 45, 48, 49, 51, 52, 53, 57, 58, 65, 69, 70, 78, 79, 80)

*Note to teacher: In the LCC and previous APCC, these activities were taught in isolation.  In order for students to understand the correlation between the different economies in Louisiana and to see the change throughout history, this activity combines Ancient (Poverty Point), Historical (Plantation Economy), Modern (Higgins/specialization and how that has evolved into overseas production & present Louisiana economy).  Teacher can decide how best to teach this lesson.  
Concept #1 – Ancient Economics (Poverty Point) – Introduce the following historical conclusion about Poverty Point:   The Poverty Point Culture of Louisiana dates back over 3,000 years. It is believed that Poverty Point was part of a large trade network that extended from its North Louisiana location to distant areas including the Great Lakes and Appalachian regions. Archaeologists support this conclusion based on artifacts of foreign origin that were discovered at the Epps, Louisiana, site.

Have students review the information on the chart below (or map representing the information):

	Artifacts Found
	Uses by Poverty Point People
	Place of Origin

	Copper
	Assorted tools
	Great Lakes region

	Flint
	Spearheads / hoes
	Ohio River valley

	Soapstone
	Pots /Bowls
	Appalachian Mountains

	Gemstones
	Jewelry
	Ozark, Ouachita Mountains


Have the students (individual or small group) respond to the following questions (**See Teacher-Made Supplemental Resources)

· Why would the Poverty Point people be interested in obtaining these types of materials? From other locations?

· How would the Poverty Point inhabitants acquire these foreign materials?

· What would be some possible goods the Poverty Point inhabitants would be able to trade that people from other areas of the continent would be interested in obtaining?

· How does the example of trading for goods practiced by the Poverty Point people 

illustrate economic interdependence?

· What is one modern-day example of economic interdependence on the a) international level, b) national level, c) state level, and d) local level? Describe your example.

Concept #2 – Historical Economics (Plantation Economy) – Teacher will introduce students to the Plantation Economy in Louisiana by showing “Louisiana: A History” DVD.  Have students explore the history of sugar cultivation and/or cotton production. Ask the students to consider the role of productive resources in this form of agriculture and to consider why the physical environment of Louisiana (e.g., climate, soil) was beneficial to sugar cane and cotton production. Teachers should include opportunities to examine contributions from innovators such as Etienne de Bore, Norbert Rillieux, and Eli Whitney and show how they affected production and slave labor.

Websites:

http://www.lsuagcenter.com/Subjects/sugarcane/history.asp, Account by Etienne de Bore of the History of Sugar Cultivation in Lower Louisiana, 1803. 

http://www.sec.state.la.us/museums/cotton/cotton-index.htm - Louisiana Cotton Museum in Lake Providence, LA
Norbert Rillieux  

http://www.princeton.edu/~mcbrown/display/rillieux.html
http://www.princeton.edu/~mcbrown/display/rillieux_biography.html
http://en.wikipedia.org/wiki/Norbert_Rillieux
Teacher will introduce students to the concept of trade and economic exchanges (i.e. triangular trade).  Teacher will also show an example of a flow chart illustrating the trade system)

Sample:

                                                             Consumer

       Cotton Planter                      Labor                      Labor                         Textile Mill

       (Tensas Parish)                   (Slaves)         (factory workers)          (Liverpool, England)


                                                 Factor (Commercial Agent)

                                                             (New Orleans)

Concept #3 – Modern Economics (Higgins/Specialization/Modern Times)

Share the following 1940’s business story of Andrew Higgins from New Orleans. 

Andrew Higgins of New Orleans was in the lumber business from 1923-1929. As the lumber industry experienced an economic decline, Higgins shifted his business efforts to the construction of specialty boats that were able to maneuver over Louisiana’s marsh and swamps that proved very useful to the lumber industry. The U.S. Coast Guard and the Army Corps of Engineers contracted Higgins to provide these governmental agencies with a small fleet of these sturdy boats for navigating Louisiana’s waterways. Higgins had managed to convert his slumping lumber business to a modestly successful boat building enterprise. The New Orleans based business initially may have employed an average 100 to 200 employees during the economic depression years of the 1930’s.

As the U.S. became engaged in the European and Pacific Theaters in World War II, the armed forces developed a major interest in the use of a Higgins designed boat for beach landings. The government contracts included production of varied designed small boats (PT, LCMs) at average of 700 boats per month.

*Optional introduction activity: Students will view “Special Features” on Saving Private Ryan DVD which shows the Higgins boats landing at the beaches of Normandy during World War II.  Students will analyze the video clip explaining the images they see, the time period, etc.  

Challenge: Must increase production from constructing 

20 boats/month to 700 boats/month

	Pre-War Situation / Status
	Possible Solution
	Production benefit

	There were 100 employees.
	
	

	Shortage of able working men existed due to military draft.
	
	

	Work schedule consisted of 

one 8-hour shift.
	
	

	One construction facility had little room for expansion.
	
	

	Work crews assigned to one boat at stationary work stations.
	
	

	Crews were currently building naval craft and pleasure boats.
	
	

	Crews worked a variety of jobs in the construction of boats from start to finish.
	
	


Provide the students with a conclusion regarding the success and impact the Louisiana-based Higgins Industry played in the outcome of World War II. Additional facts on the Higgins Industry and its association in World War II can be found at the following websites: www.higginsboat.org, http://library.thinkquest.org/higgins, www.ddaymuseum.org.


Unit 3 Concept 2:  Modern Economics 

GLEs

*Bolded GLEs are assessed in this unit.

	16
	Analyze the distribution and uses of Louisiana’s natural resources (G-1D-M3) (Analysis)

	30
	Evaluate a type of tax in a historical context (e.g., severance tax)  (C-1A-M10) (Evaluation)

	37
	Explain the role of nation-states in various alliances and international organizations (e.g. NATO, United Nations, OPEC)  and identify effects of their decisions upon Louisiana (C-1C-M1) (Evaluation)

	38
	Explain how U.S. foreign policy has affected Louisiana (e.g. severance tax)     (C-1C-M2) (Evaluation)

	42
	Analyze situations involving scarcity (limited resources) at the individual, group, and societal levels to determine the need for choices or what is gained/lost by a decision (E-1A-M1) (Evaluation)

	43  
	Explain how effective economic decisions (e.g. determining best level of consumption) require comparing the additional costs of alternatives with additional benefits (E-1A-M2) (Analysis)

	44 
	Explain choice/trade-offs, cost/benefits, and opportunity costs related to making personal economic decisions (E-1A-M3) (Analysis)

	45 
	Analyze the role of specialization in Louisiana’s economy (E-1A-M4) (Synthesis)

	46
	Use a variety of resources to research education and training for jobs and careers (E-1A-M5) (Synthesis)

	47
	Cite examples of how skills/knowledge and technical training increase personal productivity and career opportunities, and which skills/knowledge would enhance particular career prospects  (E-1A-M5) (Analysis)

	48
	Characterize and analyze the use of productive resources in an economic system (E-1A-M6) (Analysis)

	49
	Describe how the four basic economic questions are answered in traditional versus command versus market economies (E-1A-M6) (Analysis)

	50
	Describe institutions (e.g. banks, government agencies, large companies, and small businesses) that make up economic systems (E-1A-M7) (Analysis)

	52
	Describe how supply and demand affect prices (E-1B-M1) (Analysis)

	53
	Explain and analyze factors affecting production and allocation of goods/services in Louisiana and the United States (E-1B-M2) (Analysis)

	54
	Explain the difference between private goods and services and public goods/services and give examples of each (E-1B-M3) (Analysis)

	55 
	Identify the costs and benefits of a given government policy (e.g., trade agreements, minimum wage) on a competitive market (E-1B-M4) (Evaluation) 

	57
	Explain reasons for trade between nations and the impact of international trade (E-1B-M7) (Synthesis)

	58
	Describe historical and economic factors influencing the economic growth, interdependence, and development of Louisiana and the nation (e.g. mass production, oil boom, and decline) (E-1B-M7) (Evaluation)

	59
	Identify the meaning of various economic indicators that help describe the state of an economy (e.g. GDP, CPI, stock market indices, rate of employment or inflation) (E-1C-M1) (Evaluation)

	60
	Define inflation and unemployment in terms of an economic system as a whole (E-1C-M2) (Analysis)

	61
	Describe the influence/impact of inflation or unemployment on different groups of people (e.g., consumers, business owners)  (E-1C-M2) (Analysis)

	70
	Conduct historical research using a variety of resources, and evaluate those resources, to answer historical questions related to Louisiana history (H-1A-M6) (Analysis)


	Guiding Questions:

· Can students explain how effective economic decisions require comparing the additional costs of alternatives with additional benefits? 

· Can students describe how the four basic economic questions are answered in traditional versus command versus market economies?

· Can students explain and analyze factors affecting production and allocation of goods/services in Louisiana and the United States?

· Can students identify the meaning of various economic indicators that help describe the state of an economy?
· Can students explain the role of nation-states in various alliances and international organizations?

· Can students describe the influence/impact of inflation or unemployment on different groups of people? 

	Vocabulary:

· Budget

· Allocation

· Trade off

· Competition

· Command system

· Traditional system

· Market system

· Mixed system

· Tariff

· Types of trade agreements (NAFTA, CAFTA, GATT)

· Inflation

· Unemployment

	Key Concepts:

· Analyze situations involving scarcity at the individual, group, or societal level to determine the need for choices or what is gained or lost by a decision. 

· Analyze or compare economic decisions in terms of benefits and costs 

· Analyze an economic choice to identify its consequences and its opportunity cost. 

· Explain choices/trade-offs, costs, benefits, and opportunity costs related to developing a personal or family budget 

· Identify the four basic economic questions: what to produce, how to produce it, how much to produce, who gets what is produced 
· Identify various types of taxes and user fees 

· Describe political divisions of the world in terms of the roles or common objectives of various alliances and international organizations 

· Explain any of the various means by which nations interact 
· Define inflation and unemployment in terms of an economic system as a whole

· Describe the impact of inflation or unemployment on different groups of people



	Assessment Ideas:

· Making Effective Economic Decisions
· Pick A Car, Any Car

· Inflation Bar Graph
	Resources:

· Textbook
· See Teacher-Made Supplemental Resources



Reading Strategies/Activities
Activities 35, 37, 38, 40
Writing Strategies/Activities
Activities 39, 40
Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 34:  City-Council Budget Allocation 
 (GLE: 42, 44) LCC ACT 2
(**See Teacher-Made Supplemental Resources) Have students role-play a city council meeting called to allocate a budget of $100,000. Students should represent the following groups to explain why money should be allocated as they ask:

· Police Group:  Buy four police cars at $25,000 each.

· Senior Citizens Group: Repair two senior citizen centers at $50,000 each.

· Community Center Group: Construct new tennis complex at $50,000 and renovate swimming pool at $50,000.

· Tourism Group:  Fund a summer theater festival and community art show to bring tourists into the area. 

· City Council Members:  Question other groups and facilitate a consensus.

Have students debate their causes at the individual, group, and societal levels and come to a consensus by making a choice on how to spend money. They should be able to describe trade-offs and opportunity cost. 

*Activity 35:  Making Effective Economic Decisions 

(GLEs: 42, 43, 44) LCC ACT 3 
Have students make a list of the top five items or experiences that they would most like to receive as a birthday gift. Individually, each item should not exceed $100.00. Then have students draw envelopes from a box. These envelopes will contain pretend money, in $20.00, $50.00, and $100.00, $200.00, etc. denominations—one bill per envelope. Students will decide what they want to buy at that moment with the money they possess, why they might make that choice, and what is gained and lost by that decision.  Teacher will introduce the concept of opportunity cost.  
To further discussion, teacher will give the students other scenarios.  Example: what choice they would make if they could invest the money they received in a conservative investment, where they were almost sure to make 25 percent more and lose nothing, a more risky investment where they might make 50 percent more or lose 50 percent, a very long shot investment where they might make 100 percent more, or lose everything.  Ask the students to consider the additional costs of their alternatives against additional benefits and determine what the most effective economic decision is. 
 Assessment

Materials List: Making Effective Economic Decisions BLM
Provide the students with the following scenario:

Louisiana has experienced an abnormal seasonal drought that is depleting water sources. Your community is having difficulty in replenishing potable water at the current rate of consumption. You are asked to serve on a citizen’s committee to provide suggestions for conserving the town’s water supply.

The students are placed in small groups with a graphic organizer (view literacy strategy descriptions) to provide responses to the following situations.  (See Making Effective Economic Decisions BLM and sample below.) Allow time for student groups to debate and discuss their responses as a whole class.
	Situation
	Conservation Plan
	          Consequences

	Decorative outdoor fountains attract tourists, but use 1,000s of gallons/day.
	
	

	Home owners have increased lawn watering due to the drought.
	
	


*Activity 36:  Pick a Car, Any Car 

(GLEs: 43, 44)
Assessment (**See Teacher-Made Supplemental Resources) Have the students review the following chart accompanied by the following scenario:

“You have saved approximately $5000 to use as a down payment for a new car. Like your parents, you plan to own this vehicle for at least 10 years. You have narrowed your choice to a small, but sporty SUV. Below are the three options you are considering:

	Make / Year

SUV
	Condition
	Sticker price
	Gas mi. / gallon

16 gal tank
	Monthly Gas cost

	# 1  Current / Gasoline
	New / Excellent
	$ 24,000
	18 city, 24 hwy 
	$ 105.00

	# 2   Current / Hybrid

        Gasoline/Electric
	New / Excellent
	$ 30,000
	40 city, 60 hwy
	$   52.50

	# 3   5 years old

        Gasoline
	Used / Good
	$ 18,000
	12 city, 18 hwy
	$ 201.25


In a constructed response format (4-point rubric), have the students discuss the following questions using economic terms:   

-Make a choice of vehicle and provide three reasons why that vehicle was selected. 

-Have class members share their reasons.

-Collectively record the reasons given for the students to draw conclusions. An excellent 

visual for recording answers would be to use Inspiration® software.

*Activity 37:  Economic Systems and Questions 

(GLEs:  48, 49)

Materials List: Four Basic Economic Questions BLM, Inspiration® software (optional), Economic Systems BLM, Advantages/Disadvantages of Each Economic System BLM
Add to the economics vocabulary self-awareness (view literacy strategy descriptions) chart or review the following economic terms from the chart: supply and demand, free enterprise, consumer choices.

Initially, have students become familiar with the four basic economic questions:

· Question # 1: What to produce?

· Question # 2: How to produce it?

· Question # 3: How much to produce?

· Question # 4: Who gets what is produced?

Have students address a basic scenario like baking cookies for a school fund raiser and apply the four basic economic questions. Record the answers (if available, use Inspiration® software) for class viewing. 

Familiarize students with the terms traditional economic system, command economic system (government control), and a market economic system on a graphic organizer featuring: term, definition, and example/application (See Economic Systems BLM).  Have them circle or denote which system exists in the USA /Louisiana.

· Command (controlled) system: Government controls the factors of production and use.

· Traditional system: Economic decisions based on customs, beliefs, and norms.
· Market (capitalism) system: Individuals own the factors of production and make their own economic decisions.

Have students complete the following graphic organizer (view literacy strategy descriptions) (see Four Basic Economic Questions and sample below): 

	Four Basic Economic Questions
	Command
	Market
	Traditional

	1. What to produce?
	
	
	

	2. How to produce it?
	
	
	

	3. How much to produce?
	
	
	

	4. Who gets what is produced?
	
	
	


Suggest a few scenarios involving these or similar commodities: energy source (fuel), vehicles, and food. Emphasis should be placed on the application or non-application of terms such as supply and demand, free enterprise, and consumer choices. Have students list the advantages and/or disadvantages of each system on the Advantages/ Disadvantages of Each Economic System BLM.

Resources

Definition and examples of Command Economy:

http://www.answers.com/topic/planned-economy
http://www.investorwords.com/951/command_economy.html
Definition and examples of Market Economy:

http://usinfo.state.gov/products/pubs/market/
http://www.answers.com/topic/market-economy
Definition and examples of Traditional Economy:

http://www.answers.com/topic/traditional-economy
Activity 38:  To Tax or Not to Tax 

(GLEs: 30, 58) LCC ACT 9
Materials List: To Tax or Not To Tax BLM, Vocabulary Self-Awareness Chart
Have students define tariff and tax in their vocabulary self-awareness (view literacy strategy descriptions) chart.
Explain the term tariff in the context of a tax and its effects on prices of imported goods from the perspective of the consumer. As a class, explore the use of tariffs throughout the history of Louisiana to determine the need for such a tax.

Provide the example(s) of crawfish (e.g., domestic @ $ 5.00/lb. versus Chinese imported crawfish @ $ 2.00/lb.), sugar, foreign automobiles, fruit, electronics, etc. Have students draw conclusions as to why the foreign product (i.e., crawfish) can be sold cheaper than the Louisiana grown product.

What effect does it have on the consumer? What effect does it have on the Louisiana grower?

Products Sold Without Tariff

	Prices and Products
	Consumer’s Reaction
	Producer’s Reaction

	Louisiana crawfish @ $ 5.00 per lb.
	
	

	Chinese crawfish @ $ 2.00 per lb.
	
	


If a tariff is placed on the Chinese crawfish, how will that affect prices? What is the intent of the tariff regarding consumer response?

Products Sold With Tariff

	Prices and Products
	Consumer’s Reaction
	Producer’s Reaction

	Louisiana crawfish @ $ 5.00 per lb
	
	

	Chinese crawfish @ $ 5.50 per lb
	
	


Teacher Note:  The activity should be adjusted to reflect products of the respective regions of the state.

Instruct the students to take a stand on either supporting import tariffs or opposing import tariffs. Have them write “a letter to the editor” expressing their opinion and a justification for their stance. Students might be further motivated if they are to assume the roles of either a consumer or producer (but not assigned a political position on the issue). Assess the editorial using a 4-point rubric (see Teachers’ Guide to Statewide Assessment, p. M-92). 

*Activity 39: Trade Agreements 

(GLEs:  37, 38, 55, 57, 58, 59, 70) LCC ACT 10
Materials List: Trade Agreements BLM, Alliances and International Organizations BLM, Internet
Now that students have a general understanding of protective tariffs, discuss/research contemporary trade agreements. Have students visit (or provide excerpts) designated websites to collect information on trade agreements such as NAFTA (1994), CAFTA (2003), and/or GATT (1947). Have students in small groups research an assigned trade agreement (possibly subdivide research effort by categories on the following graphic organizer) and complete their portion of the following chart below.

	Trade Agreement
	NAFTA 
	CAFTA
	GATT

	Official Title
	
	
	

	Participating

Nations
	
	
	

	Basic Terms of the Agreement
	
	
	

	Economic Benefits
	
	
	

	Economic

Set-backs
	
	
	


Compile the findings on a wall chart or computer graphic for viewing and further discussion. Have the students formulate an opinion as to whether these trade agreements are beneficial to the U.S. and Louisiana. Provide additional information for students on any effects these trade agreements have had on their region (e.g., increase in exporting of oil field equipment, relocation of textile manufactures). Have the students either:

· participate in a prepared (moderated) debate

· write a script/outline of key issues that they would emphasize if they could film a documentary on the subject or 

· create a 10-slide PowerPoint® presentation expressing their opinions on these trade agreements

Websites:

NAFTA

http://en.wikipedia.org/wiki/North_American_Free_Trade_Agreement
http://www.cbp.gov/nafta/nafta_new.htm
http://www.vancol.com/history-of-nafta.cfm
CAFTA

http://www.globalexchange.org/campaigns/cafta/
http://en.wikipedia.org/wiki/CAFTA
http://www.export.gov/fta/CAFTA/index.asp?dName=CAFTA
GATT

http://www.ciesin.columbia.edu/TG/PI/TRADE/gatt.html
http://www.law.duke.edu/lib/researchguides/gatt.html
*Activity 40: Inflation & Unemployment 

(GLEs: 60 & 61) LCC ACT 11
Materials List: 3x5 index cards

To develop students’ knowledge of key terms, have them create vocabulary cards (view literacy strategy descriptions) for the following economic terms: inflation and unemployment (See sample card below). Distribute 3x5 inch index cards to each student for each key term and ask them to follow directions in creating the cards. On the board write the word “inflation” in the middle of the card. Guide students to provide a definition and to write it in the appropriate space. Next, invite students to list a cause of inflation and to write it in the appropriate place. Then have students list an effect of inflation and write it in the appropriate place. Finally, create a simple illustration for the term. Guide the students to follow the same steps with the word “unemployment.”  In preparation for quizzes and other class activities, allow time for students to review these key terms with a partner using their vocabulary cards.


As a class, create a flow chart that shows the effects resulting from unemployment in a particular industry/business (e.g., Fruit of the Loom®, oil business) on a community or state.  Next, have the students list factors that contribute to this situation. The students will then write a paragraph on the cause and effect of inflation and unemployment on a community (e.g., consumers, business owners).

These paragraphs can be written in the social studies learning log (view literacy strategy descriptions).
Assessment

Students will be given History of Gas Prices Chart which gives the U.S. average of gas per gallon in 1980, 1985, 1990, 1995, 2000, and 2005.   Students will work with a partner to create a bar graph using the data from the chart.  Students will then write a constructed response that explains the causes and effects that inflation has on a society.  Students will be graded according to 4-point LEAP rubric.  

 Unit 3 Concept 3:  Career Exploration & Entrepreneurship 

GLEs

*Bolded GLEs are assessed in this unit.

	42  
	Analyze situations involving scarcity (limited resources) at the individual, group, and societal levels to determine the need for choices or what is gained/lost by a decision (E-1A-M1) (Evaluation)

	43  
	Explain how effective economic decisions (e.g. determining best level of consumption) require comparing the additional costs of alternatives with additional benefits (E-1A-M2) (Analysis)

	44 
	Explain choice/trade-offs, cost/benefits, and opportunity costs related to making personal economic decisions (E-1A-M3) (Analysis)

	45
	Analyze the role of specialization in Louisiana’s economy (E-1A-M4) (Analysis)

	46
	Use a variety of resources to research education and training for jobs and careers (E-1A-M5) (Synthesis)

	47
	Cite examples of how skills/knowledge and technical training increase personal productivity and career opportunities, and which skills/knowledge would enhance particular career prospects  (E-1A-M5) (Analysis)

	48
	Characterize and analyze the use of productive resources in an economic system (E-1A-M6) (Analysis)

	49
	Describe how the four basic economic questions are answered in traditional versus command versus market economies (E-1A-M6) (Analysis)

	50
	Describe institutions (e.g. banks, government agencies, large companies, and small businesses) that make up economic systems (E-1A-M7) (Analysis)

	52
	Describe how supply and demand affect prices (E-1B-M1) (Analysis)

	53
	Explain and analyze factors affecting production and allocations of goods/services in Louisiana and the U.S. (E-1B-M2) (Analysis)

	54
	Explain the difference between private goods and services and public goods/services and give examples of each (E-1B-M3) (Analysis)

	59
	Identify the meaning of various economic indicators that help describe the state of an economy (e.g. GDP, CPI, stock market indices, rate of employment or inflation) (E-1C-M1) (Evaluation)

	61
	Describe the influence/impact of inflation or unemployment on different groups of people (e.g., consumers, business owners)  (E-1C-M2) (Analysis)



	Guiding Questions:

· Can students explain how effective economic decisions require comparing the additional costs of alternatives with additional benefits? 

· Can students use a variety of resources to research education and training for jobs and careers?

· Can students cite examples of how skills/knowledge and technical training increase personal productivity and career opportunities and which skills/knowledge would enhance particular career prospects? 
· Can students explain and analyze factors affecting production and allocation of goods/services in Louisiana and the United States?
	Vocabulary:

· Entrepreneur

· Specialization
· Careers


	Key Concepts: 

· Explain choices/trade-offs, costs, benefits, and opportunity costs related to developing a personal or family budget

· Define specialization and explain the role of specialization in the economic process 

· Cite examples of how skills and knowledge increase personal productivity and career opportunities

· Identify the skills and knowledge that would enhance particular career prospects

· Discuss the importance of technical training to meet the needs of Louisiana’s businesses and industries 



	Assessment Ideas:

· Entrepreneur Activity
· Career Activity

	Resources:

· Textbook
· See Teacher-Made Supplemental Resources


Reading Strategies/Activities
Activity 42
Writing Strategies/Activities
Activities 41, 42, 43
Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 41:  Pay Me Now or Pay Me Later 
 (GLEs: 43, 44, 47) LCC ACT 4
(**See Teacher-Made Supplemental Resources) In small groups, ask the students to analyze the chart below and draw three basic conclusions (e.g., the correlation of education and earnings, the widening step increases between 10 years/20 years and possible reasons for increase [e.g., promotions], as well as, investments and outcomes), and potential earnings. Record the students’ observations. Have the students describe (analyze) their findings in economic terms (i.e., opportunity cost, choice/trade-offs, cost/benefits).

	
	High School Graduate
	Vocational Certification
	University Degree

	Average number of years beyond high school
	0
	2
	4

	$ investment prior to entering workforce (fulltime)
	$ 0
	$   3,000
	$ 40,000

	Entry level annual salary
	$ 12,000
	$ 22,000
	$ 30,000

	Annual salary after 10 years
	$ 18,000
	$ 35,000
	$ 55,000

	Total earnings after 20 years
	$ 300,000
	$ 570,000
	$ 850,000


(Statistics are estimated averages and should be updated and reflective of regional or state averages.) 

For information on the above salaries, see Salary.Com: http://www.salary.com/learning/layouthtmls/leal_display_nocat_Ser285_Par409.html
Have students review the chart and answer the following questions:

1. What is the relationship between education and earnings?

2. Why is there such a large increase between years 10 and 20?

3. What could have caused these increases?

Have students write their observations in their social studies learning log (view literacy strategy descriptions) using economic terms covered in this activity.

*Activity 42:  Careers, Training, and Specialization in Louisiana 

(GLEs:  42, 45, 46) LCC ACT 5
Materials List: copies of the employment/ help wanted section of a Louisiana newspaper and of a wider circulation newspaper such as The New York Times or The Washington Post, Job Search BLM, Careers BLM

Provide copies of the employment/help wanted section of a Louisiana newspaper and perhaps a paper with a wider circulation, such as The New York Times or The Washington Post.  In addition to the employment/help wanted section in newspapers, students could use Yahoo! HotJobs:  http://hotjobs.yahoo.com/jobs/ and/or CityNews:  http://www.citynews.com/. 
Have half of the class research local jobs and half the class research out-of-state jobs. 

Each student will fill out the Job Search BLM concerning their job (See sample below).
	Type of Job:
	Information About the Job

	Qualifications needed (Example: education, experience, skills, etc.)
	

	Starting salary or range
	


After completing the researching of an occupation and completing the Job Search BLM, place students in groups to share their findings. Be sure to put several students who researched Louisiana jobs in each group. Have students complete a process guide (view literacy strategy descriptions) concerning specialization in Louisiana employment (See the Careers BLM and sample below).
	What jobs/careers require special training?

	What percentage of the employment section, roughly, is devoted to the larger specializations? What needs does that speak to in Louisiana?

	What jobs might you come to Louisiana for specifically?

	What jobs might you have to leave Louisiana to secure?


Using newspapers/magazines, ask students in groups to cut out five advertisements for different career opportunities/job openings per group. Using these advertisements, students will participate in a job fair, complete with an interview process that they will role-play with other members in their group. To prepare for these interviews, have students research three sources of their own determination to learn about education and training for these jobs and careers. An annotated list of these resources should be submitted as part of their “interview” process, as well as an informal written discussion of how skills/knowledge and technical training increase personal productivity and career opportunities and which skills/knowledge would enhance their particular career prospects.

*Activity 43:  Entrepreneur Activity 
(GLEs:  42, 47, 48, 49, 50, 52, 53, 54, 59, 61) LCC ACT 8
Students will be introduced to goods and services, public vs. private sector using PowerPoint (**See Teacher-Made Supplemental Resources).  Students will complete Goods and Services Activity Sheet (**See Teacher-Made Supplemental Resources) in which they will identify businesses in this area that provide goods and services.  Students will discuss their answers.  

After students have developed an understanding of public and private sectors, have them act as representatives of the private sector and create a good or service for which they feel there is a need. The instructor should serve as a facilitator for each group of entrepreneurs as they write a business prospectus that includes the following headers. 
Assessment

Students will be divided into groups of 3-4.  Students will brainstorm what type of business would be successful in this area.  After brainstorming, they will choose one good or service and write a business prospectus that includes the following information: 
-What Makes Our Product/Service Desirable?

-What Affects Our Pricing (supply and demand)?

-How We Use Advertising

-How We Are Affected by Competition

-Summary Statement:  Factors Affecting Production and Allocation of Goods/Services in 

Louisiana and the United States

Students will present business prospectus and will be graded according to 4-point LEAP rubric. 
After students present their products and their business prospectuses to the class, remind them that they are thinking as a small business at this stage of their planning. Then create a web that describes the following institutions that make up economic systems and the possible relationships with their small businesses:

· banks

· government agencies

· large companies

· other small businesses

Unit 3 Assessment Options

General Guidelines

· Use a variety of performance assessments to determine student understanding of content. 
· Select assessments that are consistent with the types of products that result from the student activities, and collaboratively develop a scoring rubric with other teachers or students. 
· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.

General Assessments  

· Natural Resource Project & Presentation

· Unit Portfolio – various activities

· Career Project

· Inflation & Unemployment

Other Possible Assessment Ideas
· Journal writing on teacher-selected topics should include: supply and demand in a competitive market system, factors that affect the production and distribution of goods and services, taxes and user fees and predicting their consequences, reasons for trade between nations, analysis of the consequences and opportunity cost of economic decisions, and analysis of the role of specialization in the economic process.          

· Complete graphic organizers to track understanding and analysis of key economic concepts. Examples: interdependency, costs and benefits, career opportunities, economic systems, forms of business ownership, productive resources, supply and demand, types of taxes, and user fees.

· Role-play various economic situations: scarcity of resources, making effective economic decisions, producers and consumers, and forms of exchange. 
Activity-Specific Assessments
· Activity 33: Have students create a visual diagram (of their choice) that illustrates the evolution of Louisiana’s economies and predict what Louisiana’s economy would look like in the future. 
· Activity 35: Have students complete a graphic organizer to provide responses to given situations by demonstrating the ability to make effective economic decisions. 
· Activity 36: Have the students write a well-developed paragraph in which they will discuss the answers to the following questions using economic terms:   Make a choice of vehicle and provide three reasons why that vehicle was selected, Have class members share their reasons, Collectively record the reasons given for the students to draw conclusions. An excellent visual for recording answers would be to use Inspiration® software.
· Activity 40: Have students create a bar graph using the data from given charts and write a constructed response that explains the causes and effects that inflation has on a society. 
· Activity 43: Have students choose one good or service and write a business prospectus that includes the following information: What Makes Our Product/Service Desirable? What Affects Our Pricing (supply and demand)?  How We Use Advertising?  How We Are Affected by Competition?  Summary Statement:  Factors Affecting Production and Allocation of Goods/Services in Louisiana and the United States

Teacher Note: Multiple activities and lesson plans for many of the GLEs are available on the following websites: National Council on Economic Education at www.econedlink.org
and Foundation for Teaching Economics at http://www.fte.org/teachers/lessons/lessons.htm.

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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Definition: An increase in prices of goods and services.





Effect: Change in spending habits





Cause:


High Prices





Inflation





Assessment: Have students create a visual diagram (of their choice) that illustrates the evolution of Louisiana’s economies (Ancient, Historical, Modern) and predict what Louisiana’s economy would look like in the future.  
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