American history Unit 2:  Urban Migration and Migration West (1865-1930)

Ascension Parish Comprehensive Curriculum

Concept Correlation
Unit 2:  Urban Migration and Migration West (1865-1930)  
Time Frame:  Regular 1.5 weeks; Block 1 week
	Big Picture: (Taken from Unit Description and Student Understanding)
· There were different reasons for mass migration to (immigration) and within (migration) the United States and both were impacted by government policy. 

· Laborers and farmers faced new problems as they experienced structural changes emanating from industrialization and economic change in the late nineteenth century.


	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Describe multiple perspectives on an historical issue or event in U.S. history (H-1A-H2)   (Evaluation)
5

Debate an historical point of view, with supporting evidence, on an issue or event in U.S. history (H-1A-H2)  (Evaluation)
8

Describe the phases, geographic origins, and motivations behind mass migration to and within the United States (H-1B-H7)   (Synthesis)

22

Explain the causes of the nineteenth-century urbanization of the United States, including immigration and migration from rural areas, and discuss its impact in such areas as housing, political structures, and public health (H1B-H7)  (Analysis)
23

Explain the impact of legislation, federal Indian and land policies technological developments, and economic policies on established social and migratory groups in the settlement of the western United States (e.g., Dawes Act, Chinese Exclusion Act) (H-1B-H7)  (Synthesis
24
Reflections

	Concept 1:  Reconstruction
6. Can students describe multiple perspectives on a historical issue or event in U.S. history?
7. Can students determine when to use primary or secondary sources?
	*Activity 11:  Reconstruction

GQ 6, 7

	5,8,10
	

	Concept 2:  Migration and  Urbanization

6.   Can students describe multiple perspectives on a historical issue or event in U.S. history?

8.  Can students explain mass migration to and within the United States?

9.  Can students explain the cause and impact of urbanization in the late nineteenth century?


	*Activity 12:  Westward Migration and Impact of Legislation

GQ 6, 8

Activity 13:  Growth of Cities in the US 

GQ 9
Activity 14:  Urban and Rural

GQ 8, 9
*Activity 15:  Urbanization

GQ 8, 9


	24
	

	
	
	9,15,18,20,

22,23
	

	
	
	8,23,27
22,23


	

	Concept 3:  Immigration
8.  Can students explain mass migration to and within the United States?


	*Activity 16:  Immigration and Migration

GQ 8

Activity 17:  Melting Pot

GQ 8


	22
	


Unit 2 - Concept 1: Reconstruction
GLEs

*Bolded GLEs are assessed in this unit

	5
	Describe multiple perspectives on an historical issue or event in U.S. history (H-1A-H2)   (Evaluation)

	8
	Debate an historical point of view, with supporting evidence, on an issue or event in U.S. history (H-1A-H2)   (Evaluation)

	10
	Determine when primary and/or secondary sources would be most useful when analyzing historical events (H-1A-H3)   (Evaluation)


	Purpose/Guiding Questions:

· Describe multiple perspectives on a historical issue or event in U.S. history 

· Determine when to use primary or secondary sources 


	Vocabulary:

· Reconstruction

· New South

· Tenant Farming/Sharecropping

· Jim Crow Laws

· Plessy v. Ferguson



	Assessment Ideas: Choose 1 to meet GLEs

· Position letter

· Political Cartoon

· Editorial
	Resources:

· Primary/Secondary Sources


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 11: Reconstruction (CC Activity 1)

(GLEs:  5, 8, 10)  
Give students different primary sources that relate to segregation in the South during the 1870s. Also, have them find and use a secondary source to obtain information about segregation in the South during this era. Ask students to take a position on the issue of segregation from the perspective of a white male or female or an African American male or female living in Louisiana in 1877.  They should explain how the South became a rigidly structured, segregated society and discuss sharecropping and tenant farming, Jim Crow laws, and a republican form of government.

Have the students discuss the meaning of reconstructing a nation and articulate a concise explanation of what that entails.
Unit 2 - Concept 2:  Migration and Urbanization

GLEs

*Bolded GLEs are assessed in this unit

	8
	Debate an historical point of view, with supporting evidence, on an issue or event in U.S. history (H-1A-H2)  (Evaluation)

	22

23
	Describe the phases, geographic origins, and motivations behind mass migration to and within the United States (H-1B-H7)   (Synthesis)

Explain the causes of the nineteenth-century urbanization of the United States, including immigration and migration from rural areas, and discuss its impact in such areas as housing, political structures, and public health (H-1B-H7)  (Analysis)

	24
	Explain the impact of legislation, federal Indian and land policies technological developments, and economic policies on established social and migratory groups in the settlement of the western United States (e.g., Dawes Act, Chinese Exclusion Act) (H-1B-H7)  (Synthesis)

	27


	Describe problems facing farmers and laborers, the ways they sought to enact change, and the responses of the government and business community (e.g., populism, sharecroppers, rise of labor unions)  (H-1B-H9)   (Synthesis)

	Purpose/Guiding Questions:

· Explain mass migration within and to the United States

· Explain the cause and impact of urbanization in the late nineteenth century 


	Vocabulary:

· Migration

· Urbanization

· Transcontinental Railroad

· Homestead Act

· Assimilation

· Tenement housing

· Settlement house

	Assessment Ideas:

· Political Cartoon (Act 1)

· Map (Activity 2)

· Letter (Activity 3)

· Graphic Organizer (activity 3)
	Resources:

· Primary/Secondary Sources 

      (including copies of the Dawes Act)

· Copy of city map

· Power point of Jacob Riis’ How the Other Half Lives (or photos)


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 12: Westward Migration and Impact of Legislation (CC Activity 7) 

(GLE: 24)    
           Materials List: posters, markers, colored pencils, Dawes Indian Act Perspectives BLM, primary source documents, encyclopedias, Internet access (optional), primary sources
Have students locate three different primary sources that relate to legislation that dealt with the federal Indian and land policies. Also, have them find and use secondary sources to obtain information about economic policies on established social and migratory groups in the settlement of the western United States during this era. Emphasis should be placed on the Dawes Act and the Chinese Exclusion Act. Ask students to take a position on these issues.

Information on the Dawes Indian Act may be found on these websites:

http://www.archives.gov/education/lessons/fed-indian-policy /  (primary source documents)

http://www.ourdocuments.gov/doc.php?doc=50 (primary source documents)
Information on the Chinese Exclusion Act may be found on these websites:

http://www.ourdocuments.gov/doc.php?flash=true&doc=47 (primary source documents)
http://www.pbs.org/weta/thewest/resources/archives/seven/chinxact.htm  (primary source documents)

http://www.digitalhistory.uh.edu/database/article_display.cfm?HHID=419 

Have students give a point of view on the Dawes Indian Act from two very different perspectives using a graphic organizer (view literacy strategy descriptions).  (See Dawes Indian Act BLM.)

Divide the class into two different groups: those that support the Chinese Exclusion Act and those that are opposed to the Chinese Exclusion Act. Have students work in groups of two to create a poster in which they support or oppose the Chinese Exclusion Act of 1881. Students who support the restriction on immigration will explain why Chinese immigration should be restricted. Those in favor of allowing Chinese immigrants to enter the United States should give their reasons. 

Discuss with the students the ways in which anti-immigration sentiments resulted in political acts that restricted immigration into the United States. 

Students will then compare and contrast the issue of immigration today. Using the brainstorming strategy, (view literacy strategy descriptions) hold a class discussion pertaining to the issue of immigration today in the United States. Separate the class into supporters and non-supporters of restrictions on immigration. Ask the two groups to debate immigration restrictions. Allow for any students who change their minds to move to the other group. 


Activity 13:  Growth of Cities in the United States (GLEs: 9, 15, 18, 20, 22, 23) 

Materials List: magic markers, crayons, or colored pencils; Key Concepts  Chart BLM; Increase in Productivity BLM; encyclopedias; Internet access (optional); primary and secondary sources

Have students record the following guiding statement for reference: America moved from an agrarian rural society to a more urban industrialized society between 1877 and 1905. The mass migration of people from farms to cities fundamentally changed life in American society. 

Give students a list of North American cities that underwent expansion because of industrialization between 1877 and 1905. Have students locate and label the cities on a U.S. map. 

Outline maps of the United States may be found at:

http://geography.about.com/library/blank/blxusa.htm http://nationalatlas.gov/printable/reference.html 
Divide the students into groups of two, and assign each group a different city. Students will use primary and secondary source documents (textbooks, encyclopedias, and reliable Internet resources) to research the different types of industry that contributed to the growth of these cities. Have students identify those areas on their map using magic markers, crayons, or colored pencils to represent the various industries and where they were located. Have students include with their map a brief explanation of why certain industries might have emerged in some parts of the country and not other parts of the country. Have each group discuss their findings and maps with the class.

Using information from primary and secondary source readings, Internet sources, and lectures, students will use the split-page notetaking strategy (view literacy strategy descriptions) to explain how the increase in productivity affected urban and rural areas and to answer the questions in the Increase in Productivity BLM. (See BLM.)

Gather the class back together. Solicit observations from each group and discuss their findings with the class. Compare student findings. Some teacher guidance may be needed.
Activity 14: Urban and Rural (CC Activity 2)
(GLEs:  8, 23, 27)
Tell students the following: In 1900, oil fields provided about 130 times more oil than they had in 1860, ironworks ten times more iron, and steel works almost sixty times more steel. Across the country, textile mills, lumberyards, mines, and factories increased their output. Have students discuss how the increase in productivity would affect urban and rural areas by answering the following questions:
· What would motivate someone to immigrate from another country or migrate from a rural area to an urban area with a booming industry?
· How would large influxes of people affect housing?

· How would large influxes of people affect political structures?

· How would large influxes of people affect public health?

· How would large influxes of people affect the job market and wages?

Students should discuss problems and solutions and ways each worker sought to enact change. 


Activity Specific Assessment

Provide students a map of their own town/city and have them create an industry that would draw many new people to the area. Then have them work in groups to create a map of what the city might look like in fifty years and a description of what it would be like with that growth. These should be presented for discussion with the rest of the class

*Activity 15: Urbanization (CC Activity 8) 
(GLEs: 22, 23)
Using a power point presentation, show students images from Jacob Riis’ How the Other Half Lives.  Have students use their imaginations to describe what they would have heard, seen, smelled, tasted, and touched in the ghettos or in a tenement house in one of the larger cities of the Northeast in the late 1800s.   Students will make a chart in which they describe the sensory information that would be found in the ghetto or tenement house.
Have students use a graphic organizer (e.g., a Venn diagram) to make comparisons between life on a farm and life in a city (what is similar, different, and how the differences affected American families). Particular attention should be given to the problems of the rapidly expanding cities: housing, sanitation, fire hazards, crime, and adequate drinking water.

OR
Materials List: photos of the late nineteenth century, encyclopedias, Internet access (optional)

Have students examine photos that show the conditions of the cities during the late nineteenth century. 

The following website provides photos of the conditions of the cities during this time period:

http://xroads.virginia.edu/~ma01/davis/photography/images/riisphotos/slideshow1.html 

Have students use their sensory information and their imaginations to describe what they would have heard, seen, smelled, tasted, and touched in the ghettos or in a tenement house in one of the larger cities of the Northeast in the late 1800s.

Students will use the brainstorming strategy (view literacy strategy descriptions) to make a chart in which they describe the sensory information that would be found in the ghetto or tenement house. Discuss with students the causes of the late nineteenth century urbanization of the United States and its impact in such areas as housing, political structures, and public health. 
Using the story chain strategy (view literacy strategy descriptions) put students in groups of four. On a sheet of paper, ask the first student to write the opening sentence of a story chain in which students imagine what life would be like in the ghetto or tenement house in one of the larger cities of the Northeast in the late 1800s. The student then passes the paper to the student sitting to the right, and that student writes the next sentence in the story. The paper is passed again to the right of the next student who writes a third sentence of the story. The paper is passed to the fourth student who must complete the story. 

Gather the class back together. Solicit observations from each group and discuss their findings with the class. Compare student findings. Some teacher guidance may be needed.

Have students use a graphic organizer (e.g., a Venn diagram) (view literacy strategy descriptions) to make comparisons between life on a farm and life in a city (what is similar, different, and how the differences affected American families). Particular attention should be given to the problems of the rapidly expanding cities: housing, sanitation, fire hazards, crime, and adequate drinking water.

Unit 2 - Concept 3: Immigration 

GLEs

*Bolded GLEs are assessed in this unit

	22
	Describe the phases, geographic origins, and motivations behind mass migration to and within the United States (H-1B-H7)  (Synthesis)


	Purpose/Guiding Questions:

· Explain mass migration within and to the United States 
	Vocabulary:

· Immigration



	Assessment Ideas:

· Letter or News Article (Activity 2)

· Graphic Organizers (Activity 2)

· Melting Pot Depiction (Activity 3)
	Resources:

· Primary/Secondary Sources

· “New Colossus” (Emma Lazarus)

· Map of Ethnic Neighborhoods

· Immigration data from 1870-1900


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 16:  Immigration and Migration (CC Activity 4)  
(GLE: 22)
Materials List: map of ethnic neighborhoods in New York City circa 1900, Immigration Graphic Organizer BLM, encyclopedia, Internet access (optional), primary and secondary sources

Provide a map of ethnic neighborhoods that existed around 1900. Explain reasons for people living where they lived. Ask students to explain the settlement patterns within the ethnic neighborhoods.
Have students research immigration data for the United States between 1870 and 1900 and generalize about changes in migrations to and within the United States. Why do different languages and ethnic groups increase as immigration from eastern and southern Europe increases? Have the students sort the data by country of origin. Use the following graphic organizer:

	 COUNTRY OF ORIGIN
	1871-1880

Thousands
	1881-1890 Thousands
	1891-1900

Thousands
	1901-1910

Thousands
	1911-1920 Thousands

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Website for maps of ethnic neighborhoods that existed in New York City around 1900:

http://hdl.loc.gov/loc.gmd/g3804n.ct001463r
http://hdl.loc.gov/loc.gmd/g3804n.ct001463v
Using information obtained from primary and secondary source readings, the Internet, and class lectures concerning immigration data for the United States between 1870 and 1920, have students generalize about changes in migrations to and within the United States. Why do different language and ethnic groups increase as immigration from eastern and southern Europe increases? Have the students sort the data by country of origin (see Immigration BLM).

Websites for immigration data:

Immigration Data website (Scroll down to the second part of the document to find the statistics for the chart.) 

http://www.census.gov/population/www/documentation/twps0029/tab04.html
The statistics for the years 1820 to 1970 begin on page 105. This information contains statistics on numbers of immigrants to the United States from all regions of the world. 

http://www2.census.gov/prod2/statcomp/documents/CT1970p1-04.pdf

Activity 17: Melting Pot (CC Activity 6)

(GLE: 22)

Materials List: “New Colossus” poem by Emma Lazarus, markers, colors, colored pencils, encyclopedias, Internet access (optional)

Have students use markers, colors, or colored pencils to depict the United States as a melting pot of many different people of multiple cultures and races. Students will show how the immigrants blended together to adopt new languages and customs. Conclude with a show and tell session in which students explain their drawings.
OR

Have students read Emma Lazarus’s poem, “New Colossus,” that was placed on a plaque at the base of the Statue of Liberty. Ask students to explain, in a short essay, what these words might have meant to a weary traveler arriving at the Ellis Island reception center.

Emma Lazarus’s poem, “New Colossus,” may be found on these websites:

http://www.libertystatepark.com/emma.htm http://usinfo.state.gov/usa/infousa/facts/democrac/63.htm
OR

Have students research the immigration reception centers at Ellis Island in New York Harbor and Angel Island in San Francisco Bay. Students will compare and contrast information such as the requirements for entering the United States, conditions in the immigration reception centers, and treatment of the immigrants at each of the reception centers. Students will also identify the different ethnic groups or geographic origins of those that arrived at each of these immigration reception centers. Students will display their findings using a Venn Diagram (view literacy strategy descriptions). 
Information on the immigration reception center at Ellis Island may be found on these websites:

http://teacher.scholastic.com/activities/immigration/tour/stop1.htm 

http://library.thinkquest.org/20619/Eivirt.html 

http://www.history.com/minisites/ellisisland/ 

http://www.emints.org/ethemes/resources/S00000689.shtml 

Information on the immigration reception center at Angel Island may be found on these websites:

http://www.angelisland.org/immigr02.html 

http://www.aiisf.org/
Gather the class back together. Solicit observations from each group and discuss their findings with the class. Compare student findings. Hold a class discussion in which students will identify the different manner in which the immigrants were treated and processed at Ellis Island and Angel Island.  Some teacher guidance may be needed.

OR

Have students use markers, colors, or colored pencils to create political cartoons that depict the United States as a melting pot of many different people of multiple cultures and races. Students will show how the immigrants blended together to adopt new languages and customs. Conclude with a show and tell session in which students explain their cartoons.

Information on political cartoons may be found on these websites: 

www.makebeliefscomix.com 

http://politicalcartoons.com/ 

http://www.cagle.com/teacher/ 

http://memory.loc.gov/learn/community/cc_pcartoon.php 
Sample Assessments

General Guidelines
· Students should be monitored on all activities via teacher observation, report writing, class discussion, and journal entries.

· Teachers should use a variety of performance assessments to determine student understanding of content. 
· Teachers should select assessments that are consistent with the types of products that result from the student activities. 
· Teachers should develop a scoring rubric collaboratively with other teachers or students. 
General Assessment
· Have students use technology such as PowerPoint® to summarize new knowledge relating to the causes of the nineteenth-century urbanization of the United States.

· Have students demonstrate map skills by constructing, analyzing, or creating maps that represent immigration and migration relating to the nineteenth-century urbanization of the United States.

· Have students analyze data presented in graphs, charts, and diagrams.

· Have students create a graphic organizer that charts the inventions of the late nineteenth century.

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

Activity-Specific Assessments


Students will create a political cartoon in which they depict the assimilation of the Native Americans under the Dawes Act. Use Rubistar to create a rubric for assessing political cartoons. Access the site at the following address: � HYPERLINK "http://rubistar.4teachers.org/index.php" �http://rubistar.4teachers.org/index.php�


.


Activity 5: Students will write a speech or a persuasive essay in which they take a stand in favor or against the Chinese Exclusion Act. Students will explain the impact of this legislation in the settlement of the western United States. (See Activity 1, Specific Assessments, Sample Rubric for Grading an Informal Essay BLM.)














Activity-Specific Assessment


Have students write a letter to a friend in which they explain that their family has left the family farm and has moved to the city. Students should explain reasons why they left their homes and ways of life. They will also describe the life that they are now living in the city as compared to their previous life on the family farm





Students will write an informal essay in which they explain why most new immigrants settled in the cities. Students will also describe the problems that cities faced as the population increased. (See Activity 1, Specific Assessments, Sample Rubric for Grading an Informal Essay BLM.)

















Assessment Specific Activity: Have students do one of the following:


As immigrants, write letters to their families in their homelands describing their new lives in an American city. The letters should focus on both positive and negative conditions they faced. Would they encourage family and friends to make the trip to America? Have them explain their reasons for encouraging or discouraging others.  


OR


Have students write a news article based on their research describing the effects of migrations on the growth of American cities. This article should be written in the context of a specific point in time during which these waves of migration occurred.
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