Civics Unit 2:  Political Parties, Elections, Interest Groups, and the Legislative Branch of the Federal Government

Ascension Parish Comprehensive Curriculum

Concept Correlation
              Unit 2:  Political Parties, Elections, Interest Groups, and the Legislative Branch of the Federal Government  
Time Frame:  Regular 9 weeks; Block 4.5 weeks  
	Big Picture: (Taken from Unit Description and Student Understanding)
· Political parties have different ideologies.
· The campaign process is important to the American election system.

· Voter participation affects the election process.

· The legislative branch has roles and responsibilities.

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Explain the two-party system and assess the role of third parties in the election process  (C-1B-H5) (Evaluation)
35

Identify key platform positions of the major political parties (C-1B-H5) (Synthesis)
38

Explain historical and contemporary roles of special interest groups, lobbyists, and associations in U.S. politics (C-1B-H6) (Evaluation)
40

Describe various forms of political participation (C-1D-H3) (Evaluation) 
54

Analyze the use and effects of propaganda (C-1B-H5) (Synthesis)
37

Evaluate the role of the media and public opinion in American politics (C-1B-H6) (Evaluation)
39

Identify examples of public service, and describe the importance of public service to American society (C-1D-H4) (Evaluation)
57

Explain the structure and functions of the three branches of the federal government, including regulatory and independent agencies and the court system (C-1A-H4) (Synthesis)
10

Explain the processes and strategies of how a bill becomes a law at the federal and state level (C-1A-H5) (Synthesis)
15

Assess the significance of campaigns, campaign finance, elections, the Electoral College, and the U.S. census in the U.S. political system (C-1B-H5) (Evaluation)
36

Cite the roles, duties, qualifications, and terms of office for key elected and appointed officials (C-1A-H4) (Analysis)
11
Reflections

	Concept 1:  Political Parties

20.  Can students identify the major political parties and their ideological differences?

25.  Can students explain the roles of lobbyists, special interest groups, and association sin the American political process?


	*Activity 26:  Political Parties and  the American Government

GQ 20
	35
	

	
	*Activity 27:  Right, Left or Middle

GQ 20
	38
	

	
	*Activity 28:  The Impact of Political Parties

GQ 20
	35
	

	
	*Activity 29:  Special interest Groups of the Past

GQ 25
	40, 54
	

	Concept 2:  Campaigning and Public Opinion (Media, Electoral College…)

21.  Can students explain the campaign process and its importance to the American election system?

22.  Can students explain the importance of the media and public opinion in American politics?

23.  Can students define and identify propaganda techniques?
24.   Can students explain why it is important to have a knowledgeable and competent citizenry?
	*Activity 30:  Advertising and Political Campaigns

GQ 21, 22, 23
	36, 37, 39
	

	
	*Activity 31:  Campaign Finance and the Media

GQ 21, 22
	39
	

	
	Activity 32:  Campaign Finance and Free Speech

GQ 21, 22, 24
	36
	

	
	*Activity 33:  The Electoral College

GQ 21
	36
	

	Concept 3:  Citizen Participation

24. Can students explain why it is important to have a knowledgeable and competent citizenry?
27.  Can students explain the purpose and importance of public service?
	*Activity 34: Voter Participation

GQ 24
	54
	

	
	*Activity 35:  Public Service

GQ 27
	57
	

	Concept 4:  Analyzing the Legislative Branch
26.  Can students define and give examples of political leadership?

28.  Can students identify the legislative branch of government and its purposes?

29.  Can students explain the roles and responsibilities of the legislative branch of government?

30.  Can students identify the powers associated with the legislative branch of government?

31.  Can students explain how a bill becomes a law?


	*Activity 36:  Analyzing the Three Branches of Government

GQ 28, 29, 30
	10, 11
	

	
	*Activity 37:  The Census and You

GQ 30
	36
	

	
	*Activity 38:  A Bill Becomes a Law Chart & Examining the Legislative Process

GQ 31
	15
	

	
	


Unit 2 - Concept 1:  Political Parties

GLEs

*Bolded GLEs are assessed in this unit

	35
	Explain the two-party system and assess the role of third parties in the election process  (C-1B-H5) (Evaluation)

	38
	Identify key platform positions of the major political parties (C-1B-H5) (Synthesis)

	40
	Explain historical and contemporary roles of special interest groups, lobbyists, and associations in U.S. politics (C-1B-H6) (Evaluation)

	54
	Describe various forms of political participation (C-1D-H3) (Evaluation) 


	Purpose/Guiding Questions:

· Can students identify the major political parties and their ideological differences?

· Can students explain the campaign process and its importance to the American election system? 

· Can students explain the roles of lobbyists, special interest groups, and associations in the American political process? 


	Vocabulary:

· Democrats

· Republicans

· Lobbyist

· PACs/Special Interest Groups

· Liberal

· Conservative

· Moderate

· Planks

· Platform

· Candidate

· Coalition

· Majority

· Third Party

· One-Party, Two-Party, Multi-Party System

· Nominate

· Campaign

· Convention

· Patronage

· Political Machine

· Precinct

· Poll

· Nonpartisan

· Partisan

· Grassroots

· Independent

· Left-wing

· Right-wing

· Reactionary

· Radical

· Bias

· Impartial
· 

	Assessment Ideas:

· Graphic Organizer (Activity 1)
· Democrat vs. Republicans Activity (Activity 2)
· Analysis of Political Party Distribution in Louisiana & the U.S. (Activity 3)
· Writing Rubric (Activity 3) -- for assistance with developing a rubric, visit http://rubistar.4teachers.org/index.php
· Interest Groups Activity (Activity 4)
* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Computer
· Textbook
· Appendix


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 26, 27, 28, 29
Optional Activities:

Activity 26: Political Parties and the American Government (CC Unit 3, Activity 1) 

(GLE: 35) 

Political parties were not included in the Constitution. In fact, several of the Founding Fathers hoped that political parties would not come into existence. Parties began almost immediately after the Constitution was ratified. Alexander Hamilton became the voice of the Federalists, while Thomas Jefferson became the leader of the Democratic-Republicans. While the names of these two great parties changed over time, the Republicans (the party of Abraham Lincoln) and the Democrats (the party of Andrew Jackson) are really descendants of those first parties. The definition of a party is "a group of people working together to establish or promote particular theories or principles of government—a view that the members share."  Political parties are groups actively seeking to put their principles into practice by influencing or directing government. 

Ask the class to express their feelings about political parties using the following guiding questions: 
· Are political parties a good thing or a necessary evil? 
· Do you know someone who is a member of a political party? 
· Do you know how to join a political party? 
· Are political parties public or private organizations? 
Political parties in the United States do the following:

· Hold mass meetings (local) and conventions (state and national), where they nominate party leaders and candidates for public office.

· Conduct party primaries in some states to nominate candidates for public office.

· Use mass meetings and conventions to create platforms that make public the principles held commonly by the party.

· Direct campaigns for their candidates.

· Raise money for their candidates’ campaigns.

· Encourage party members to work in the campaigns.

· Promote loyalty (discipline) to party by encouraging members to vote for their candidates.

Have students define one party, two party and multiparty. Have students create a chart of the advantages and disadvantages of each type of political party system. Have students give examples of countries that have each of these systems.

Have students rank the importance of the roles of the political parties from most important to least important. Students should explain their reasoning. 

Assign students to work in pairs to research one current and/or past political party (e.g., the Know-Nothings, the Prohibition, Whig Party). Each pair will report on a series of questions, including:
· When was the party formed?

· Why was the party formed?

· What were their primary beliefs about government?

· Were their political views narrow or broad?

· Was the party successful? 

· Did they win any (many) elections?

Students may use SPAWN writing (view literacy strategy descriptions) to complete the next activity.  SPAWN writing is used to develop critical thinking skills. SPAWN is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternative Viewpoints, What If? and Next). Students can respond to a W – What If ? prompt from SPAWN such as, “ What if the Democrats and Republicans join together as the Unity Party? Write about how this change would affect the government and the citizens of the United States.” Students can share their writing with a partner or read their papers to the class.

OR
Materials List: newspaper, magazine or Internet news articles

Have students bring in articles about upcoming local, state, and national elections. Have them write brief summaries of the articles and post them in the room. Have them formulate questions about the candidates and/or issues, and invite representatives of the local Democratic and Republican parties to meet with the class. Ask the representatives to bring an organizational chart of the party showing parish, city, state, and national party organizations. 

Before the arrival of the speaker(s), ask students to prepare for the visit by creating a list of questions for each speaker. They can use questions they formulated from the articles.  Questions could include the following examples: 

· How does the party organize in mass meetings? State and national conventions?

· What is the party’s role in nominating candidates? 

· Why is a primary election required in some states?

· What does the party do during elections?

· How does the party raise money for party functions (campaigns and party organization)?

· What is an open primary? 

· What is a closed primary?
· Is a primary election good or bad for the party?

· Why do you belong to this political party?

· How is the party organized at the local, state, and national levels?

Activity 27: Right, Left or Middle (Unit 3, Activity 4)

(GLE: 38)

Both major political parties have so many members that it is virtually impossible to have every member agree with the party on all of the issues. The two major parties state that they are like a large "tent" where people of common principles may join while having disagreements on a specific issue. To win statewide and national elections, party candidates have to appeal to individual voters with markedly different views on the issues. As a result both major parties attempt to govern from the center of the political spectrum. Minor parties tend to promote single issues or at least single principles. As such they often have difficulty collecting a large number of voters to their cause. If we consider the Republican Party to be conservative (tending to limit government and changes in government) and the Democratic Party to be liberal (government should be active and willing to change society), minor parties tend to hold views more conservative or liberal than the two major parties. For example:

LIBERAL--------------------------------------------------------------------------CONSERVATIVE
Democratic Party                                                                                          Republican Party
 

Have students use previously obtained research on candidates to create platforms for those individuals.

Have students define the following: independent, conservative, moderate, liberal, right wing, left wing, and centrist. Ask students to research and locate the following political parties on the liberal to conservative continuum: Democratic Party, Republican Party, Socialist Party, Green Party, Libertarian Party, Greenback Party, and Communist Party. 

Have students place a (D) for Democratic Party or a (R) for Republican Party in front of statements or political issues that best describe their principles. You may interview the parents or a political party member to assist you in completing the form.

____Government should protect social security as it is.

____Government should protect the life of an unborn child. (Right to Life)

____Government should increase the amount of money spent on national defense.

____Government should give women the right to choose. (Abortion rights)

____Government should privatize part of social security.

____Government should raise taxes to meet the social and economic needs of citizens.

____Private organizations should provide social welfare programs.

____Government should reduce taxes to promote the economy.

____Government should reduce taxes at all income levels.

____Government should reduce taxes on lower income families.

____Government should regulate the way people use the environment.

____Government should set aside public lands for public use. (National forests and parks)

Have students create a chart of the similarities and difference between the two major political parties.

POSSIBLE SUBSTITUTION for preceding chart and classification of issues (Teacher-Made Activity)

Who are you? -- Democrat or Republican (see Activities Appendix)
Distribute the list of questions to the students.  Have them answer “yes” or “no” to the questions.  When all of the students are finished, start with the first question and explain to the students which political party would be affiliated with a “yes” answer and which political party would be affiliated with a “no” answer.  After completing this exercise for each question, have the students add up their “Republican” answers and “Democrat” answers to see if they lean more toward one party or the other or are more moderates/centrists.

Activity 28: The Impact of Political Parties (CC Unit 3, Activity 3)

(GLE: 35)

In the United States, two major political parties regularly win elections and dominate government. Minor political parties nominate candidates for public office but usually with very little success. The United States is said to be a "two-party political system." 

Use the Internet or other resources to research the following:

	
	Democrat
	Republican
	Other

	Louisiana’s Two U.S. Senators
	
	
	

	Louisiana’s U.S. Representatives
	
	
	

	Democrats in the Louisiana House
	
	
	

	Republicans in the Louisiana House
	
	
	

	Democrats in the Louisiana Senate
	
	
	

	Republicans in the Louisiana Senate
	
	
	

	States with Republican Governors
	
	
	

	States with Democratic Governors
	
	
	

	States with a Democratic Legislature
	
	
	

	States with a Republican Legislature 
	
	
	

	States with a divided Legislature
	
	
	


Follow up on student research by having students analyze the data they have collected, and then discuss how a majority of Democratic or Republican legislators or governors at the federal and state level can influence legislation. 

Ask for student opinions as to whether the elected officials vote the party line or sometimes vote their own conscience.

Possible homework assignment: Have students imagine that the Democrats and Republicans have joined together as the Unity Party. Have students write an essay on how this change would affect the government and the citizens of the United States.

Activity 29: Special Interest Groups of the Past (CC Unit 3, Activity 10)

(GLEs: 40, 54)

Political parties consist of people who share common views on some issues. Individuals in the party may differ with the party on any one issue but remain loyal to it. Individuals who identify strongly with a single issue often form political interest groups (e.g., environmentalists). The Sierra Club, for example, was organized to defend the environment against almost any governmental action. These special interest groups may form around a particular interest of a group of businesses (e.g., oil producers and refiners) or labor groups (e.g., AFL-CIO). Special interest groups raise money to promote their cause. These monies may be used to promote candidates who agree with their cause, to hire lobbyists to influence government officials and legislators, and/or to produce media to influence public opinion. They act much like a political party except they do not nominate candidates for public office. Special interest groups help to inform the public and public officials on issues. 

Ask them to describe the role interest groups played in each event. Conclude with questions about the importance of interest groups in American politics.

Students complete the chart below by accessing the websites of the special interest groups.

Interest Groups and Political Parties (see Activities Appendix)
Search for the websites of the following suggested special interest groups and associations. Assess the special interests of each group and fill in the blanks. Determine how each group aligns with political parties and write in the appropriate symbol:

R=Republican 
D=Democratic            N=Neutral

	Special Interest Group
	R
	D
	N

	National Education Association
	
	
	

	Chamber of Commerce
	
	
	

	Airline Pilots Association
	
	
	

	Sierra Club
	
	
	

	American Legion
	
	
	

	National Rifle Association
	
	
	

	American Automobile Association
	
	
	

	American Association of Retired Persons
	
	
	

	AFL-CIO
	
	
	

	American Trial Lawyers Association
	
	
	


Have the students answer the following questions:

· Why did you have difficulty identifying a specific issue for some groups?

· Is it possible that some interest groups might support candidates without regard for party? Why?

· Did you find the websites to be informative? 

· Would they help legislators gather information on a particular issue? Why?
· Unit 2 - Concept 2:  Campaigning and Public Opinion (Media, Electoral College…)
 GLEs

*Bolded GLEs are assessed in this unit

	36
	Assess the significance of campaigns, campaign finance, elections, the Electoral College, and the U.S. census in the U.S. political system (C-1B-H5) (Evaluation)

	37
	Analyze the use and effects of propaganda (C-1B-H5) (Synthesis)

	39
	Evaluate the role of the media and public opinion in American politics (C-1B-H6) (Evaluation)


	Purpose/Guiding Questions:

· Can students explain the campaign process and its importance to the American election system? 

· Can students explain the importance of the media and public opinion in American politics? 

· Can students define and identify propaganda techniques?

· Can students explain why it is important to have a knowledgeable and competent citizenry? 


	Vocabulary:

· Propaganda Techniques

· Caucus

· Public Opinion

· Poll

· Electoral College

· Census

· Electorate

· Apathy

· Literacy Test

· Primary Election

· General Election

· Open Primary

· Closed Primary

· Canvassing

· Polling Places

· Gerrymandering

· Popular Vote

· Electoral Vote

· Initiative

· Referendum

· Recall

· Special Election

· Straight vs. Split Ticket

· Exit Poll

	Assessment Ideas:

· Rubric for Commercials/Political Ads (Activity 1) -- for assistance with developing a rubric, visit http://rubistar.4teachers.org/index.php
· Article Analysis (Activity 2)
· Campaign Contributions Analysis (Activity 2)
· Campaign Finance Reform Assignment (Activity 3)
· Public Opinion Poll Rubric (Activity 2) -- for assistance with developing a rubric, visit http://rubistar.4teachers.org/index.php
· Electoral College Assignment (Activity 4)
* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Textbook
· Appendix


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 30, 31, 33
Optional Activities:  32
Activity 30: Advertising and Political Campaigns (CC Unit 3, Activity 5)

(GLEs:  36, 37, 39)

Materials List: student journals, advertisements (newspaper, magazine or Internet ads), Propaganda Technique Comparison BLM
Campaigns of one type or another are constantly in progress. Advertising campaigns are one way to introduce youth to private efforts to "sell a product."  Political campaigns are similar in that political parties nominate the candidates most likely to be elected and parties campaign to “sell” those candidates to the voters. The candidates must become known (name identification) to a maximum number of voters. The candidates must inform the voters of the most important issues in their election. This means that the campaign must use every form of media to reach the attention of the voters (e.g., leaflets distributed by supporters, newspapers, radio, and television). 

Ask students to research and define the following (propaganda) techniques in persuading voters:

· bandwagon

· testimonials

· plain folks

· glittering generalities

· transfer/association

· name calling

· card stacking

Have students choose from the following activities: 
1. Have students perform commercials or political advertisements using at least three propaganda techniques. Have students who are not performing use a checklist to show each technique used in the commercial or advertisement.

2. Have students create print advertisements using various propaganda techniques.

3. Creating a political ad (see Activities Appendix)
4. Mr. Mangus Public Opinion assignment (see Activities Appendix)
Ask students to describe how these techniques are used in commercial advertising and in a political campaign. Have students bring in newspaper, magazine, or Internet advertisements for popular products (e.g., Nike shoes). Have students identify the advertising/propaganda techniques used in the ads. Using their definitions and the information they have gathered about their ads, ask them to compare a product advertisement with a political advertisement by identifying and comparing the specific techniques they observed in the print ad with a political advertisement either in print or on television. Have students fill in the Propaganda Technique Comparison BLM graphic organizer (view literacy strategy descriptions)as they discuss the techniques and comparisons (See BLM and sample below.).

	Advertising/Propaganda Technique
	Product Advertisement
	Political Advertisement

	Testimonial
	Famous Athlete
	Famous Business Organization 


Ask students how political ads are significant to campaigning. Have students perform commercials or political advertisements using at least three propaganda techniques. Have students who are not performing use a checklist to show each technique used in the commercial or advertisement.

Have students watch the news and use the same checklist of propaganda techniques for evaluation.

Activity 31: Campaign Finance and the Media (CC Unit 3, Activity 6)

(GLE: 39)

The cost of political campaigns is directly related to the media that must be used to reach the public. Television spots are most expensive, while leaflets distributed by party workers are least expensive. The larger the media market, the greater the expense. Political parties raise money to support the candidates' campaigns, but that is typically only a small portion of what is needed. Candidates form campaign committees to raise money from party members and other supporters to run the campaign. Candidates are often more influenced by their campaign committees than by the overall party organization. Fundraising is also expensive, and in very large campaigns, political advisors come to have great influence on the candidate. Individuals may act on their special interests without belonging to an organization. Frequently, individuals make contributions directly to political campaigns. There are laws governing the amounts that individual and special interest groups can contribute to political campaigns and candidates. Even more laws have been proposed to prevent undue influence that money can have on democratic issues.

Ask students what they think is the most effective way to influence public opinion in American politics, and why they believe so.  Have students read the article (see Activities Appendix) on the impact of television on campaigns.

Other activities focus on the importance of the media in shaping public opinion (e.g., campaigns, advertising). Ask students to evaluate the importance of the media by researching one of the following:  

· campaign contributions and the outcome of selected elections (does the most money always win?). (see Activities Appendix)
· access to the media without paid ads (Do the free media [e.g., evening news, talk show hosts, newspaper columnists] assist candidates and their message?)

· public opinion polls keep the public informed frequently about leading candidates in a campaign (Do opinion polls influence how people vote?).  

Have students work in groups of two or three to design a public opinion poll on a school related issue. Students should poll a representative sample of the school population through a printed questionnaire. Results of the poll should be published in the school newspaper.

Activity 32: Campaign Finance and Free Speech (CC Unit 3, Activity 7)

(GLE: 36)

Large contributors may have exceptional influence on the candidate. There has been a debate raging about limiting campaign contributions in the country for some time. Those who oppose limits on campaign contributions argue that it is a violation of the right of free speech. Those who favor limiting campaign contributions believe it is necessary to control the influence of the rich and powerful. 

As a class, discuss recent laws concerning campaign finance reform and discuss the findings in small groups.

Using RAFT writing (view literacy strategy descriptions), ask students to write a letter to the local newspaper editor or design a political cartoon expressing their opinion on campaign contribution limits. RAFT is an acronym that stands for:
R – Role (role of the writer – concerned citizen)

A- Audience (readers of newspapers)

F- Form (letter to the editor or political cartoon)

T- Topic (opinion about campaign contribution limits) 

This RAFT writing assignment allows students to be creative, share their point of view and inform others about the information they have gathered concerning campaign finance reform. Students should share their letters with the class while students listen for accuracy and logic in their classmates’ RAFTs.
Activity 33: The Electoral College (CC Unit 3, Activity 8)

(GLE: 36)

Ask students to briefly describe how a national election is won. 

Ask the following questions:

· How is it possible to win the popular vote and not the electoral vote? When has this occurred in American history? 

· Why did the election of 1800 end in a tie? 

· Why was this a problem? 

· Why was an Electoral College created by the Founding Fathers? 

· Why was the Electoral College considered a compromise between those who wanted legislatures to elect the president as they did senators for a time and those who thought the President should be elected directly by the people? 

· Why not directly elect the president by popular vote?

Students will complete the attached culminating activity on the Electoral College (see Activities Appendix). 

Have students create a timeline of the results of the Electoral College throughout America’s history. Students should especially note the times in history when the person who won the popular vote did not win the Electoral College vote, and lost the election for President, as a result (1824, 1876, 1888, and 2000).

Unit 2 - Concept 3:  Citizen Participation 

GLEs

*Bolded GLEs are assessed in this unit

	54
	Describe various forms of political participation (C-1D-H3)  (Evaluation)

	57
	Identify examples of public service, and describe the importance of public service to American society (C-1D-H4) (Evaluation)


	Purpose/Guiding Questions:

· Can students explain why it is important to have a knowledgeable and competent citizenry? 

· Can students explain the purpose and importance of public service?


	Vocabulary:

· Motor Voter Laws

· Public Service

· Requirements For Voting

· Community

· Voter Apathy

· Forms of Political Participation

	Assessment Ideas:

· Public Service List and Letter (Activity 2)

· Graph (Activity 1)

* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Textbook

· Appendix




Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 34, 35
Optional Activities:  
Activity 34: Voter Participation (CC Unit 3, Activity 11)

(GLE: 54)  

Materials List: research materials such as books or Internet access, poster boards, sample voter registration forms, overhead projector (optional)

Participation in the political process (voting, volunteering in campaigns) is important to our democracy. Participation is highest in presidential election years and lowest in local elections when there is no statewide or national campaign. Voting in the United States is voluntary, while many democracies require their citizens to exercise their vote. 

Ask students if voting is a right or a privilege and why they think so. What kind of impact does not voting have on a country? Have students list reasons why many people don’t vote (e.g., too busy, lack of transportation, apathy, registration is too difficult or time consuming).

Optional: Scan a voter registration form into an overhead projection. The form asks for all of the information required in registering (e.g., date of birth, citizenship, address, time in residence).

· Provide each student with a blank form and complete the registration process together. 

· Point to each blank on the form and ask the class to explain why that information is required and important. 

· Students complete each blank with the teacher. Voter registrars are very willing to complete this task for you while motivating students to become active voters.

(see Activities Appendix, International Voter Turnout) What ways other than voting can people participate in the political process (e.g., join a special interest group, volunteer at the polls, volunteer to work on a local campaign committee)? Collect data on voter participation in several countries. Be certain to include both democratic and non-democratic countries. Distribute data to the class to be graphed—a graph of democratic countries, a graph of non-democratic countries, and a graph combining all countries. When the data have been graphed, analyze the data through a series of important questions:

· Why does political participation in the U.S. rank so low among democratic countries? 

· Among all countries? 

· Countries that require voting (fines for non-voters) rank highest. Is this a good thing? 

· Should the U.S. require people to vote? 

· Is a democracy in danger when people do not exercise their rights of citizenship
Activity 35: Public Service (CC Unit 3, Activity 13) 

(GLE:56, 57
Bell ringer: 

· Have students list three things the community does for them. 
· Have students list three things they have done for the community. 
· Have students define public service. 
· Ask students to list the many ways they have personally benefited from public service by adults (e.g., Girl Scout leader, teacher aides, local fair board, coaching club sports).
Discuss why they think these people are role models for citizenship in their community. Discuss ways in which they could be role models for younger people or people the same age. Optional: Ask students to write a brief note to the adult of their choice, thanking them for their public service. Discuss how society would work differently if different public servants were not around. Examples could include police officers, firemen, educators, lawmakers etc. (9/11, Katrina)

Unit 2 - Concept 4:  Analyzing the Legislative Branch   

GLEs

*Bolded GLEs are assessed in this unit

	10
	Explain the structure and functions of the three branches of the federal government, including regulatory and independent agencies and the court system (C-1A-H4) (Synthesis)

	11

15
	Cite the roles, duties, qualifications, and terms of office for key elected and appointed officials (C-1A-H4) (Analysis)

Explain the processes and strategies of how a bill becomes a law at the federal and state level (C-1A-H5) (Synthesis)

	36
	Assess the significance of campaigns, campaign finance, elections, the Electoral College, and the U.S. census in the U.S. political system (C-1B-H5) (Evaluation)


	Purpose/Guiding Questions:

· Can students identify the branches of government and their purposes? 

· Can students explain the roles and responsibilities of the legislative branch of government? 

· Can students identify the powers associated with the legislative branch of government? 

· Can students explain how a bill becomes a law?

· Can students define and give examples of political leadership?


	Vocabulary:

Legislative Branch

· Bicameral

· Gerrymandering

· Census

· Constituent

· Franking Privilege

· Immunity

· Expulsion and Censure

· Regular, Special, and Joint Sessions

· Salaries, Benefits and Privileges of Members of Congress

· Seniority System

· Majority Leader, Minority Leader, Party Whip, Speaker of the House, President Pro Tempore

· Standing, Sub, Select, Joint, Conference Committees

· Expressed Powers

· Impeach

· Appropriations

· Qualifications and Terms for the Senate and the House

· Powers of the House & Senate

· Non-legislative Powers, Special Powers, Limits to Congressional Powers

· Veto, Override Veto

· Pigeonhole, Filibuster, Cloture

· Conference Committee

· Bill

· Steps of How a Bill Becomes a Law

· How a Bill is Introduced

· Mark-Up

· Quorum

· 

	Assessment Ideas:

· Graphic Organizer (Activities 1 & 3)

· Census Assignment (Activity 2)

· Writing Rubric (Activity 3) -- for assistance with developing a rubric, visit http://rubistar.4teachers.org/index.php
· Elected Officials Assignment (Activity 4)

· Analysis of Political Cartoon (Activity 6)

* Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Textbook

· Computer

· Appendix


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 36, 37, 38

Optional Activities: 

Activity 36: Analyzing the Three Branches of Government (CC Unit 3, Activity 3)

(GLEs: 10, 11)

Use the graphic organizer in the Activities Appendix on the three branches of government.  After the students complete the activity, discuss the interactions of the three branches and the importance of checks and balances.

Activity 37: The Census and You (CC Unit 3, Activity 9) 

(GLE: 36)

Within a class discussion of Congress and gerrymandering, students should be reminded of Article I, Section 2 of the United States Constitution that explains that representation for each state shall be determined by a population census within every ten years. Subsequent legislation has fixed the size of the House of Representatives to 435 voting members. Thus, the number of people apportioned to each representative equals the U.S. population (determined by census) divided by 435. An exception exists for states with less than the requisite population, which must have at least one representative. 

Ask students to consider how the ten-year census impacts the following issues:

· federal funding for projects in their state

· population changes that require states to add or reduce the number of congressional districts in the state  

· gerrymandering and how it happens  

· how the size and shape of districts depend on the political party in power
· The lowest population states (e.g., North Dakota) have two votes in the Senate and one in the House of Representatives. Is that fair? Does this give exceptional power to people living there? 
· Jigsaw procedure : Optional
· Jigsaw procedures divide the work among individuals within a team, and require the students to teach material they studied to others in the group and to the rest of the students in the class. The jigsaw method is an alternative to lecture and individual reading assignments. The steps typically followed include:

· Students are assigned to cooperative groups.

· The reading material is divided up into parts similar to a jigsaw puzzle, so that each student (or a particular group) has part of the materials needed to complete the assignment.

· Each student receives a unique section of the topic to learn.

· Members study their topics, and their responsibility is to teach this information to the other members of the group.

· The group synthesizes the presentations of the members into the whole picture or puzzle.

· Group members cannot learn the full topic without the parts of information provided by the others in the group.

· Each student has to participate actively in order for his/her group to be successful.
· Each group may meet with individuals from other groups that dealt with the same topic to discuss their findings, and then report to the whole class. 

· Or, group members assigned a specific topic might hold discussions before individual members of the group begin to teach their group’s topic to another group.

Activity 38: A Bill Becomes a Law Chart & Examining the Legislative Process (CC Unit 2, Activities 6 & 7)

(GLE: 15)
Students create a chart illustrating how a bill becomes a law. Students categorize the responsibilities of the House of Representatives, the Senate, and the President in the process of a bill becoming a law.

Have students write a bill they feel should be passed by the legislative branch.  As a class, the students will choose one bill to try and “pass” in the class.  Divide the students into three groups – House of Representatives, Senate, and a conference committee.  After the activity, have the class discuss the issues/problems that arose in the process of trying to pass the particular bill.

Teachers should include the following in the class discussion:

Introduce students to the organizations and features of both houses of Congress (e.g., standing committees, majority and minority leaders, political party whips, debate, and filibuster).  Ask the class to consider the persuasive power of the president on pending legislation, the power of popular opinion on legislators, and the role of political parties in forming laws.

Ask students to describe how the legislative process is complicated if each house of Congress is controlled by a different political party, and if Congress is of one party and the president is of another party.  Students explain the role of standing committees, conference committees, control of the calendar, and organizations (lobbyists) interested in particular legislation.  
Students will choose a lobbyist group that they would support, then list the viewpoints with which they agree.  Once students have acquired this new information, ask them to demonstrate their understanding of “How a Bill Becomes a Law” by completing a RAFT writing (view content literacy strategies) assignment (See the sample below and use the RAFT writing BLM to complete this activity.).  Afterward, allow time for students to share their RAFT writing with a partner or the whole class.  Students should listen for accuracy and logic.

R – Role (role of the writer- newspaper editor)

A – Audience (to whom or what the RAFT is being written - newspaper readers)

F – Form (the form the writing will take, as in letter, song, etc. - newspaper                   

      editorial)

T – Topic (the subject focus of the writing - a bill they wish to see passed or 

      rejected)

RAFT Assignment


You are a newspaper editor, and you want to convince people to think the way you do.  Pick a bill you wish to see passed or rejected. Write a newspaper article trying to convince others of your point of view.  Include fact and opinion in your newspaper article. Include a picture in the box. 

Assessments

General Guidelines

· Students should be monitored throughout the work on all activities via teacher observation, log/data collection entries, report writing, group discussion, and journal entries.
· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used. 
· Use a variety of performance assessments to determine student comprehension. 
· Select assessments consistent with the type of products that result from the student activities.
Sample Assessment Items for Unit 2:

1. The powers of Congress are greatly expanded by 

a. the Bill of Rights

b. expressed powers

c. the elastic clause

d. a bill of attainder
2. Which of the following is a responsibility of the U.S. Secretary of State? 

a. Appoints ambassadors 

b. Affirms treaties 

c. Directs the implementation of foreign policy 

d. Authorizes sending U.S. troops on peace-keeping missions 

3. Political Parties are not mentioned in the U.S. Constitution, yet they serve important purposes.  In our democracy, political parties do all of the following except 

a. Provide means to organize political issues 

b. Help to educate the public about public policy issues 

c. Distinguish between patriotic and unpatriotic citizens 

d. Offer alternative approaches for solving societal problems

4. Which of the following is NOT true of the U.S. government?

a. Congress is composed of two houses.

b. Every state has two senators.

c. Every state in guaranteed at least two representatives.

d. The government is organized in three separate branches.

5. Use the statement below to answer the question.

The United States is not a fully democratic country.  The framers of the Constitution created a system in which majorities—even large majorities or their representatives in Congress—do not have the right to do anything and everything they want.

Which aspect of the American system of government shows one of the limits on the power of majorities discussed above?

a. the ability of Congress to override presidential vetoes

b. the Supreme Court’s power to overturn unconstitutional laws

c. the right of Congress to impeach presidents and federal judges

d. the ability of people in many states to vote public initiatives into law

6. Read these four statements before answering the questions.

Speaker W: “Government should expand to meet important social needs.”

Speaker X: “The less government, the better.”

Speaker Y: “There is no need for any government.”

Speaker Z: “Government should vigorously regulate business.”

Which speaker’s comment would be an example of a conservative point of view?

a. Speaker W

b. Speaker X

c. Speaker Y

d. Speaker Z

7. Each of these is mandated by the Constitution EXCEPT

a. A census every 10 years

b. Federal aid to education

c. A state of the union report by the President

d. An election every six years for the Senate

8. Which of these would be the least active way in which a citizen could participate in democracy?

a. Voting in local, state, and national elections

b. Putting up posters, distributing leaflets, etc.

c. Watching debates on TV

d. Lobbying legislators by writing to them
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Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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