Free Enterprise Unit 2:  Markets and Entrepreneurs

Parish Comprehensive Curriculum

Concept Correlation
               Unit 2:  Markets and Entrepreneurs
Time Frame:  Regular 2 weeks; Block 1 week
	Big Picture: (Taken from Unit Description and Student Understanding)
· Each market structure has advantages, disadvantages, and effectiveness in achieving given social goals

· Economic incentives can change economic behavior and the role of competition in making a market economy work

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Compare contemporary and historic economic systems (e.g., ownership and control of production and distribution, determination of wages)  

(E-1A-H4) (Analysis)
13

Explain the advantages and disadvantages of given market structures 

(E-1A-H5) (Evaluation)
14

Explain factors affecting levels of competition in a market (e.g., number of buyers and sellers, profit motive, collusion among buyers or sellers, presence of cartels) (E-1A-H5) (Synthesis)
15
Explain the effects of competition on producers and consumers (E-1A-H5) (Synthesis)
16
Analyze the role of various economic institutions in economic systems (E-1A-H6)
17

Compare and contrast characteristics of various forms of business ownership (E-1A-H6) (Application) 
20
Interpret information about a current economic system undergoing change from a largely command or traditional system to a more mixed system (e.g., Eastern European countries, China, other developing economies) (E-1A-H8) (Analysis)
26
Identify the difference between monetary and non-monetary incentives and how changes in incentives cause changes in behavior (E-1B-H2) (Application)
31
Reflections

	Concept 1:  Economic Systems
6.  Can students explain factors that affect competition and why competition is important to the economy?


	**Activity 9:  Bead Game Simulation

GQ 6
	13
	

	
	*Activity 10:  Introducing Different Economic Systems-“Economic Systems Chart”

GQ 6
	6, 13
	

	
	**Activity 11:  Economist for a Day

GQ 6
	13, 14
	

	
	*Activity 12:  Economic Goals

GQ 6
	14
	

	
	*Activity 13: Command Economies Undergoing Change

GQ 6
	26
	

	Concept 2:  Market Structures
7.  Can students explain the purpose and importance of marketing in the economy

8.  Can students identify different types of business ownership and the important of each?
9.  Can students explain why interdependence is linked to scarcity of natural resources?


	*Activity 14: Incentives and Market Behavior GQ 7
	31
	

	
	**Activity 15: “Coupon Discovery” GQ 7
	8, 31
	

	
	*Activity 16: Analyzing Competition in the Economy GQ 7
	14, 15, 16
	

	
	**Activity 17: Analyzing Market and the Economy GQ 7
	8, 16
	

	
	**Activity 18: Comparing Business Organizations GQ 8
	14, 20
	

	
	*Activity 19: Cartels and Competition GQ 8
	15, 17
	

	
	*Activity 20: Business Ownership: How Sweet It Can Be! GQ 8
	20
	

	
	*Activity 21: Natural Resources and Availability of Products GQ 9
	5
	

	
	**Activity 22: “Got Oil?”  GQ 9
	5
	




Unit 2 - Concept 1:  Economic Systems

Focus GLEs

*Bolded GLEs are assessed in this unit

	13
	Compare contemporary and historic economic systems (e.g., ownership and control of production and distribution, determination of wages)  

(E-1A-H4) (Analysis)

	14
	Explain the advantages and disadvantages of given market structures 

(E-1A-H5) (Evaluation)

	26
	Interpret information about a current economic system undergoing change from a largely command or traditional system to a more mixed system (e.g., Eastern European countries, China, other developing economies) (E-1A-H8) (Analysis)


	Purpose/Guiding Questions:

· Evaluate economic systems in the past and present for their advantages, disadvantages, and effectiveness in achieving given social goals.


	Vocabulary:

· Traditional Economy 

· Command Economy 

· Mixed Economy

· Authoritarian Socialism 

· Capitalism 

· Democratic Socialism 

	Assessment Ideas:

· Handouts (Act 10)
· Chart (Act 12)

*Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Handouts

· Markers/Glue/Poster/Scissors 
· news accounts, 
· books on regional geography

· Internet on the People’s Republic of China’s free enterprise zones


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

*Essential Activities: 10, 12-13
**Optional Activities: 9, 11
**Optional Activity 9:  Bead Game Simulation (GLE 13)
· Students will have an opportunity to participate in the three basic economic systems: traditional, command, and market.  By working in each of the systems, students internalize the fundamental values present in each system.  They also gain insight into the basic advantages and disadvantages of each system.  

· Directions for activity:  www.fte.org/teachers/lessons/prize/bead_game.htm
*Activity 10:  Introducing Different Economic Systems (GLEs: 6, 13)
Materials List: Types of Economic Systems BLM, chart paper or overhead projector (optional), Economic Systems Advantages/Disadvantages BLM

Before looking at the advantages and disadvantages of each type of economic system, students will generate questions they have about the topic based on an SQPL (view literacy strategy descriptions) prompt.

State the following: Command economies are the best type of economic systems in which to live. Write it on the board, overhead projector, or piece of chart paper as it is said.  Repeat it as necessary.  

Next ask students to turn to a partner and think of one good question they have about economic systems based on the statement: Command economies are the best type of economic systems in which to live. As students respond, write their questions on the chart paper or board.  A question that is asked more than once should be marked with a smiley face to signify that it is an important question.  When students finish asking questions, if important questions go unasked, the teacher should contribute his/her own questions to the list.

Tell students to listen carefully for the answers to their questions. 

Students will take notes on the following concepts delivered orally with appropriate visuals created by the instructor:

a. All economies are driven by economic wants and needs (e.g., consumer demand). Humans have needs and wants that are unlimited. At the same time, resources to make products and provide services are limited (scarce). Producers in every society try to meet the demands of their members.

b. All economic systems must answer four basic questions for society:

1. What goods and services will the economy produce?

2. How are goods and services produced in the economy?

3. For whom are goods and services produced?

4. How are goods and services distributed to members of the society?    

c. How the above questions are answered defines differences between the three 


types of economies: market, traditional and command. Distribute copies of the


Types of Economic Systems chart below (See BLM.).

*Note to the teacher: While many textbooks and economists provided just three basic economic questions faced by all societies (What, How, and For whom), GLE 6 indicates that there are four such questions. 

Ask students to identify and describe a current example of each of the three types of economic systems:

· Traditional economies such as tribes in rural South America 

· Command economies such as Cuba or North Korea

· Market economies such as the United States or New Zealand

Explain to students that almost all economic systems are mixed; they have elements of all three types.  Although the United States is considered a market economy, there are characteristics of command (minimum wage laws) and traditional (children following their parents’ careers) economies.  In command economies like Cuba, underground markets called ‘black markets’ would be found.   These are markets in prohibited commerce.

Have students complete the Economic Systems Advantages/Disadvantages BLM, listing strengths and weaknesses of each type of economic system.  (See BLM.)
**Optional Activity 11: Comparing Economic Systems - “Economist for a Day” (Teacher Modified)  
(GLEs: 13, 14) 
· Students will review information on the mixed economic systems. The students will discuss the advantages and disadvantages of the mixed systems in creating a new settlement on the moon using letters encouraging the use of capitalism, democratic socialism, and authoritarian socialism.

· Students will write a speech explaining which mixed system they feel will be best for the new settlement discussing the disadvantages of the other systems.

(See Unit 2, Activity 11-Economist for a Day Activity)
*Activity 12: Economic Goals  (Teacher-Made Activity)

(GLE 14) 

Ask students to assess how the economic goals interact with the free enterprise system. The students will determine how the economic systems will compare with the economic goals. 

· Equity (How does the economic system deliver goods/services that people want? How does the economic system produce what people want? Do people share equally in the economic system?)

· Efficiency (Which economic system is most efficient in the use of factors of production? Which economic system allocates goods/services most efficiently?)

· Security (Which economic system guarantees workers employment? Which economic system guarantees production to producers?)

· Growth (Compare how each system deals with growth.)

· Freedom (Analyze the limits and freedoms that individuals and the government have on the economic systems)

· Stability (Stable prices and full employment in the economy)

Option 1--Ask students to complete a chart that identifies the economic goals that are achieved among the various economic systems.  Explain how and why the different economic systems achieved particular or different economic goals. 

(See Unit 2, Activity 12-- Comparing Economic Goals Chart)
Option 2--Ask students to find magazine pictures that describe or explain the economic goals. The students will write a summary of how the picture relates to the economic goal. (See Unit 2, Activity 12--Economic Goals)
*Activity 13: Command Economies Undergoing Change (Teacher Modified) 

(GLE:  26) 

Materials List: news accounts, books on regional geography, and/or the Internet on the People’s Republic of China’s free enterprise zones

Present a scenario where Czechoslovakia has just emerged from Soviet domination (1989) and a command economy. Communism dominated the Czechs for about 50 years during which time there was no unemployment or competition in the marketplace. 

What did the Czechs have to learn when the country shifted to a free market economy? Ask students, in groups or as a whole class, to take turns analyzing what they would need to learn about the following:

· employment (competition for jobs)

· prices (competition among buyers and sellers)

· risk (investments and savings)

· banking (writing checks, borrowing)

Provide readings from news accounts, regional geography books, and/or the Internet describing how the People’s Republic of China under a command economy has created free enterprise zones with free markets. Distribute the readings and ask students to describe what is likely to happen in China in a detailed statement about each of the following:  

· As producers expand their factories in free enterprise zones, what will happen to wages? 

· What happens to workers laboring in state-owned factories? 

· Explain why workers would/would not migrate to free enterprise zones. 

· How will incomes differ between free enterprise zones and the command economy? With increased incomes, how will workers impact free markets and command markets?

Homework: Ask students to write an opinion paper predicting how China will be changed through the use of free enterprise zones.  
Unit 2- Concept 2: Competition and the Market

GLEs
*Bolded GLEs are assessed in this unit

	14
	Explain the advantages and disadvantages of given market structures (E-1A-H5) (Application)

	15
	Explain factors affecting levels of competition in a market (e.g., number of buyers and sellers, profit motive, collusion among buyers or sellers, presence of cartels) (E-1A-H5) (Synthesis)

	16
	Explain the effects of competition on producers and consumers 

(E-1A-H5) (Synthesis)



	17
	Explain the effects of competition on producers and consumers (E-1A-H5) (Synthesis)

	20
	Compare and contrast characteristics of various forms of business ownership (E-1A-H6) (Application)

	31
	Identify the difference between monetary and non-monetary incentives and how changes in incentives cause changes in behavior (E-1B-H2) (Application)


	Purpose/Guiding Questions:

· Explain the purpose and importance of marketing in the economy

· Explain factors that affects competition and why competition is important to the economy

· Identify different types of business ownership and the importance of each


	Vocabulary:

· Market incentives

· Marketing Plan

· Competition

· Monopoly

· Oligopoly

· Perfect competition

· Product Differentiation

· Natural monopoly

· Geographic monopoly

· Technological monopoly

· Government monopoly

	Assessment Ideas:
· Handouts (Act 14, 16, 20)
*Many of the handouts in this unit/concept may be used as an activity, an assessment or both.
	Resources:

· Handouts

· Newspaper/Magazines for coupons/ads

· Print Ads

· Business Organization Readings 

·  Markers/Glue/Poster/Scissors

· Internet lesson plans


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

**Essential Activities: 14, 15, 16, 17-21
**Optional Activities: 15, 17, 18, 22
*Activity 14:  Incentives and Market Behavior (GLE:  31)
Materials List: Monetary and Non-Monetary Incentives BLM

Define incentives with the class. Ask students if all incentives involve money. Ask for examples of non-monetary incentives (bonus points, extra bathroom pass).  Ask how money serves as an incentive.  Have students complete the Monetary or Non-Monetary Incentives BLM to compare monetary incentives to non-monetary incentives.  Remind students that people respond to incentives in predictable ways.  Also, have them add examples of other possible incentives and decide if they are monetary or non-monetary.  (See BLM.)

**Optional Activity 15: “Coupon Discovery”   (Teacher-Made Activity)

(GLE: 8, 31) 
Define market incentives with the class. 
Homework: Students complete “Coupon Discovery” handout finding at least four coupons or ads for free products.  Students must explain how the company writing the coupons/ads will pay for the free/discounted items.  Students must choose how the coupon serves as an incentive to consumers and conclude its affects on producers and entrepreneurs. 

(See Unit 3, Activity 22-- “Coupon Discovery”)

*Activity 16:  Analyzing Competition in the Economy (GLEs:  14, 15, 16)

Materials List: Characteristics of Four Market Structures BLM

Have students list and define the four types of market structure (Pure or Perfect Competition, Monopolistic Competition, Oligopoly and Monopoly).  Ask students “Are most markets perfectly competitive?”  Discuss the factors that make a market perfectly competitive (i.e., many buyers and sellers, identical products, no ability to control price, ease of entry into the market).  Using a word grid (view literacy strategy descriptions) students will complete the Characteristics of Four Market Structures BLM to help them understand the different types of market structures and their characteristics.  (See BLM.)
**Optional Activity 17:  Analyzing Marketing and Distribution of Goods (CC Activity 7) 

(GLEs:  8, 16) 

Have students create a list of 3 examples of how producers (entrepreneurs) decide what to produce in response to price and anticipated wants of consumers. Ask students to examine three to five different print ads and explain how advertising provides information to consumers and creates demand (wants) for goods and services.

Option 1: Simulate a marketing and distribution situation and ask student teams to form a marketing plan for a new product, a Woggle. The Woggle is similar to some other products, but it has unique qualities that might interest consumers. Have students determine exactly what their Woggle is—what it does, how it works, who needs it, and why—in order to know their product. Have students develop a marketing plan for Woggle, Inc., that creates and expands the market for Woggles to cover its manufacturing costs (e.g., costs of the factors of production). Guide their work so that their plans include the following:

· Advertising (Is this a cost of production?)

· Transportation routes to reach markets (consider speed, cost, and reliability)

· Packaging the product

Have teams present their marketing plans in class for peer evaluation.

Option 2: Simulate a marketing and distribution situation and ask student teams to form a marketing plan for a product in monopolistic competition using product differentiation.  Student groups will be given a core product that is the same for each group.  Groups must then differentiate their core product from other products on the market.  Have students develop a marketing plan, a logo, an advertisement, and jingle for their product.  

(See Unit 3, Activity 24--“What Makes Us Different?”)

**Optional Activity 18:  Comparing Business Organizations (CC Activity 9)

(GLE:  14, 20) 
Provide readings illustrating the characteristics of single proprietors, partnerships, and corporations as business organizations, using specific examples of these types. Have students record data about each type on a graphic organizer. 

Ask students to explain how each type of business organization: 

· distributes risk 

· makes decisions

· treats competition

· influences markets (factors and products)

Ask students in a small group to come up with a list of 5-7 items that they would like to see available to them as a consumer. Then, have students use these lists to “go into business” for themselves and articulate which type of organization they would use and why. Students may choose to form one corporation for all of these products, partnerships, or be single proprietors. It is up to them to determine outcome, but it must be based on their explanation of how they plan to do the following:

· distribute risk 

· make decisions

· treat competition

· influence markets (factors and products)

*Activity 19:  Cartels and Competition (GLE:  15, 17) 

Materials List: online lesson Cartels and Competition from the Foundation for Teaching Economics 

The Foundation for Teaching Economics promotes excellence in economic education by providing teacher training and lessons for economics teachers to make them more effective.  An activity (lesson) on Cartels and Competition can be found at http://www.fte.org/teachers/programs/efl/lessons/wed/eflwed1.htm.  Students are divided into six teams and are led through a simulation in which they may choose to form a cartel.  The website includes step-by-step procedures, as well as worksheets and visuals.  It is important to complete the debriefing questions. There is a video explanation of the lesson at: http://www.fte.org/teachers/programs/efl/lessons/wed/eflwed1video.htm.
FTE grants permission for classroom use and invites teachers to visit their website for information on free programs for students and teachers.  This lesson is demonstrated in FTE’s “Economics for Leaders” program.

*Activity 20:  Business Ownership: How Sweet It Can Be! (GLE:  20)

Materials List: online lesson: Business Ownership: How Sweet It Can Be, small bag of    Hershey Kisses or M & M’s
A downloadable lesson plan on business ownership that should be used in this activity is Business Ownership: How Sweet It Can Be, which can be found at http://www.econedlink.org/lessons/index.cfm?lesson=EM533&page=teacher.

In this lesson, students research the three basic types of business organization: sole proprietorships, partnerships, and corporations. Considering the advantages and disadvantages of each, students function as consultants offering advice on which form of business is best suited for different business scenarios.

There is both a student and a teacher version.  The teacher version includes:  Key Economic Concepts, Lesson Objectives, Introduction, Resources, Process (procedures to be used including student questions and answers), Conclusion, and both Assessment and Extension Activities.

EconEdLink is endorsed by the National Council on Economic Education which grants permission for classroom use for this and other stimulating economic lessons on the website. 

*Activity 21:  Natural Resources and Availability of Products (GLE: 5)
Have students review a written definition of land as a factor of production (see Unit 1).   Provide an example of a country and its natural resources. Have students explain how natural resources are a vital part of the production process. 


Ask the class to explain how increased costs and prices of electricity would impact the flow of goods and money on the Circular Flow chart (see Unit 1). After going over the example, ask students to explain how countries become dependent on scarce natural resources to increase the availability of products. 

Ask students to list natural resources that are not available (or are in short supply) in the United States and that lead its import list (e.g., cocoa beans, diamonds, and petroleum). Ask students to explain how that affects the availability of certain products and the cost of those products, domestic versus import. 

**Optional Activity 22: “Got Oil?” (GLE 5)
Option 1: Have students review a written definition of land as a factor of production (Unit 1).  Provide an example of several countries and their quantity of oil (natural resources).  Have students discuss how natural resources are a vital part of the production process.  Ask the class to explain how increased costs and prices of oil would impact the exports and imports of oil.  Ask students to discuss how countries become dependent on scarce natural resources to increase the availability of products.   

(See Unit 3, Activity 17-- “Got Oil”)
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Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

Model Example:  Production of electricity in the United States depends upon coal, oil, natural gas, and/or nuclear fuels. If oil and natural gas are not available (foreign supplies), electricity production requires an increase in coal fired (pollution costs and nuclear (storage costs) generators. The result would be increased costs of electricity production to producers and increased prices of electricity to consumers.
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