World Geography Unit 3:  Human Systems

Comprehensive Curriculum

Assessment Documentation and Concept Correlations
Unit 3:  Human Systems

Time Frame:  Regular 7 weeks; Block 3.5 weeks 
	Big Picture: (Taken from Unit Description and Student Understanding)
· TSW analyze how physical and human / cultural characteristics impact migration, demographics, and infrastructure (concept 1). 
· TSW analyze the impact that physical characteristics have on culture (concept 2).

· TSW analyze how culture can serve as both a unifying and dividing force and the consequences for local, national, and international communities (concept 2). 

· TSW analyze how political and economic systems impact human activities and the environment (concept 3).

· TSW analyze how the presence or absence of natural resources impacts human activities (concept 4).

	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Construct a chart, diagram, graph, or graphic organizer to display geographic information  (Synthesis)
6
Analyze, interpret, and use information in charts, diagrams, and graphs to explain geographic issues (Analysis)
7
Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities) (Analysis)
9
Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities (e.g., cultural diversity, migration, physical features, historical events, plantation, subsistence farming) or the significance of a place (Analysis)
10
Explain how location, physical features, and human characteristics of places influenced historical events (e.g., World War II, Cuban Missile Crisis, Vietnam, Middle East conflicts) (Analysis)  
13
Analyze world regions in terms of given characteristics (e.g., population density, natural resources, economic activities, demography) (Analysis)  
15
Explain how technological advances have led to increasing interaction between regions (e.g., use of satellites for monitoring and exploration) (Analysis)
17
Compare and contrast past and present trends in human migration (Analysis)  

25

Assess the role of environmental changes, economic scarcity, conflict, political developments, cultural factors, and prosperity in human migration (e.g., escape from persecution or famine, migration to the suburbs) (Analysis)  
26
Analyze patterns of urban development in an area or region  (Analysis)
27

Compare, contrast, and analyze the distribution, growth rates, and other demographic characteristics of human populations in various countries or regions (Analysis)  
28

Analyze the current and future impact of population growth on the world (e.g., natural resources, food supply, standard of living) (Analysis)  
29

Analyze population pyramids and use other data, graphics, and maps to describe population characteristics of different societies and to predict future growth (Analysis)
30

Compare the role that culture plays in incidents of cooperation and conflict in the present-day world  (Analysis)
31

Analyze how certain cultural characteristics can link or divide regions (e.g., language, religion, demography) (Analysis)
32
Identify the geographical distribution of the different economic systems (market, command, traditional, mixed) (Synthesis)
33
Distinguish between developed and developing countries, including the standard of living in these nations, GDP, and per capita income (Synthesis)  

34

Analyze ways in which the distribution of economic systems relates to regional tensions or regional cooperation (e.g., North and South Korea) (Synthesis)
35

Analyze the role of differing points of view and national self-interest in disputes over territory and resources (e.g., oil, water, boundaries) (Comprehension)  
36

Analyze regional issues and alliances in terms of common interests related to territory and resources (e.g., oil, water, boundaries) (Comprehension)  

37

Assess the ways in which unequal distribution of natural resources has led to exploration, colonization, and conflict (Synthesis)  
42

Analyze world or regional distribution of natural resources in terms of import need and export capacity (Synthesis)  
43

Analyze the relationship between a country’s standard of living and its locally accessible natural resources (e.g., the effects of oil or natural gas reserves in a region) (Synthesis)
44

Describe the impact of the scarcity of natural resources (e.g., water shortage) or pollution (e.g., air, water) (Comprehension)  
45

Assess the role of government in preserving natural resources and protecting the physical environment (Comprehension)  
46

Evaluate the effectiveness of policies and programs related to conservation and use of natural resources (Evaluation)
47

Evaluate import and export policies in regard to a country’s needs for resources (Evaluation)  
48

Debate a position on an environmental issue involving conservation or use of natural resources (e.g., private vs. public interest) (Evaluation)
49

Evaluate options for solving a local or regional problem involving physical processes or environmental challenges (e.g., government disaster aid, environmental clean-up cost responsibility) (Evaluation)
50

Reflections


	Concept 1: Population  
1. Can students explain the reasons for past and present trends in human migration?
2. Can students explain how physical and human / cultural characteristics impact migration?
3. Can students explain how physical and human / cultural characteristics impact demographics?

4. Can students analyze and construct various types of graphics to explain geographic issues?
5. Can students explain how migration impacts physical and human / cultural characteristics of a place?


	* Activity 1: Analyzing Human Migration

GQ: 1, 2
	10, 25, 26, 41
	

	
	*Activity 2: Physical

Geography and Human

Settlement

GQ: 2


	10, 15
	

	
	*Activity 3: Demographics

GQ: 3

	6, 7, 8, 9, 15, 28, 29
	

	
	*Activity 4: Population Pyramids and Rule 72

GQ: 3, 4 


	9, 15, 30
	

	
	*Activity 5: Urbanization and Urban Development Planning 

GQ: 2, 5 

	27, 29
	

	Concept 2: Culture 
6. Can students explain how physical characteristics of a place impact the culture? 

7. Can students explain the role culture plays in incidents of cooperation and conflict throughout history?

	*Activity 6: Cultures Around the World

GQ:  6, 7

	10, 13, 17, 31, 32

	

	Concept 3: Political and Economic Systems

8. Can students determine how GDP affects standard of living?

9. Can students explain the four different economic systems?

10. Can students understand how economic systems can affect different aspects of the society?
	* Activity 7:  Analyzing Economic Systems, Development, and Standards of Living 

GQ: 8, 9, 10

*Activity 8:  Population Growth and Standard of Living

GQ:  8, 9, 10

	33, 34, 35
33, 34
	

	Concept 4:  Resources and Trade

11. Can students explain how natural resources drive human settlement patterns?

12.  Can students explain how scarcity of natural resources can lead to environmental issues?

13.  Can students explain the similarities and differences between the International Trade Organizations?
	*Activity 9:  Scarcity Simulation 

GQ: 11, 12, 13
	42, 43, 44, 48
	

	
	*Activity 10:  Trade Agreements

GQ:  11, 12, 13
	36, 37, 45, 46
	

	
	*Activity 11:  Global Markets and Human Behavior, Environmental Protection

GQ: 11, 12, 13
	47, 48, 49, 50
	


Unit 3 - Concept 1: Population
GLEs

*Bolded GLEs are assessed in this unit

	6
	Construct a chart, diagram, graph, or graphic organizer to display geographic information  (Synthesis)

	7
	Analyze, interpret, and use information in charts, diagrams, and graphs to explain geographic issues (Analysis)

	9
	Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities) (Analysis)

	10
	Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities (e.g., cultural diversity, migration, physical features, historical events, plantation, subsistence farming) or the significance of a place (Analysis)

	15


	Analyze world regions in terms of given characteristics (e.g., population density, natural resources, economic activities, demography) (Analysis)  

	25
	Compare and contrast past and present trends in human migration (Analysis)  

	26
	Assess the role of environmental changes, economic scarcity, conflict, political developments, cultural factors, and prosperity in human migration (e.g., escape from persecution or famine, migration to the suburbs) (Analysis)  

	27
	Analyze patterns of urban development in an area or region  (Analysis)

	28
	Compare, contrast, and analyze the distribution, growth rates, and other demographic characteristics of human populations in various countries or regions (Analysis)  

	29
	Analyze the current and future impact of population growth on the world (e.g., natural resources, food supply, standard of living) (Analysis)  

	30
	Analyze population pyramids and use other data, graphics, and maps to describe population characteristics of different societies and to predict future growth (Analysis)

	41
	Analyze the relationship between the development of natural resources in a region and human settlement patterns or regional variations in land use. (Analysis)  


	Purpose/Guiding Questions:

· Can students explain the reasons for past and present trends in human migration?
· Can students explain how physical and human / cultural characteristics impact migration?
· Can students explain how physical and human / cultural characteristics impact demographics?

· Can students analyze and construct various types of graphics to explain geographic issues?
· Can students explain how migration impacts physical and human / cultural characteristics of a place?


	Concepts and Vocabulary:

· Movement
· Migration

· Push & Pull factors

· Internal & International migration

· Mobility

· Voluntary & Involuntary (forced) migration

· Immigration & Emigration

· Refugee

· Trafficking (of people)

· Population distribution

· Population density

· Demography / Demographics
· Rate (birth rate, death / mortality rate, life expectancy, infant mortality)

· Overpopulation

· Growth rate

· Natural increase

· Zero population growth

· Negative population growth
· Rule of 72

· Doubling time

· Rural, Urban, Suburban

· Urbanization, Urban sprawl

· Metropolitan area

· Infrastructure

· Industrialization

· Urban development plan

· Zoning

	Assessment Ideas:

· Charts, Graphs, Diagrams, Graphic Organizers

· Narrative writing

· Projects

· Research

· Map Test/Quiz

· Formal Test/Quiz 
	Resources:

· Computer and Internet

· Maps (population density, climate)
· Posters, Plain paper, Markers, Crayons, Color pencils, Glue


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 1, 2, 3, 4, 5
Optional Activities:  

Activity 1: Analyzing Human Migration
(Modified – 2007 APCC Unit 3, Activity 1)
(GLEs: 10, 25, 26, 41) 

Part 1:

Human migration is the result of various events and situations in the world.  Discuss with students why migration occurs (why do people move?).  Have students give examples of internal and international migration within, to, and from the United States.  
Discuss the following terms and concepts: movement as a theme of geography, migration, push factor, pull factor, internal migration, international migration, mobility, voluntary migration, involuntary / forced migration, immigration, emigration, refugee, trafficking (of people)

Part 2:

Using the following graphic organizer, individually or in pairs the students will indicate whether each stimulus item is a push factor or pull factor (note: some may be both) by circling either push or pull. Students must then justify their choices explaining why the stimulus is a push factor or pull factor and provide at least one historical example to reinforce their stance. Each student or pair will present to the class the results for at least one stimulus and defend their choices using their historical examples. Other students should be encouraged to question each group on their choices by countering with examples of their own.

Stimulus
          
 Circle One
   Justification / Explanation
       Historical Example
Lack of adequate housing
  Push   Pull
__________________________
____________
Friends/Family

  Push   Pull
__________________________ 
____________
Scarcity of land

  Push   Pull
__________________________
____________
Crop failure/famine

  Push   Pull
__________________________
____________
Religion


  Push   Pull
__________________________
____________
Persecution     

   
  Push   Pull
__________________________ 
____________
War

   

  Push   Pull     __________________________
____________
Promise of freedom

  Push
Pull
__________________________
____________
Poverty


  Push
Pull
__________________________
____________
Jobs/industry


  Push
Pull
__________________________
____________
Military draft


  Push
Pull
__________________________
____________
Natural disaster

  Push
Pull
__________________________
____________
Overpopulation

  Push 
Pull
__________________________
____________
Disease


  Push 
Pull
__________________________
____________
Education


  Push
Pull
__________________________
____________
Intolerance


  Push
Pull  
__________________________
____________
Quality of life


  Push
Pull
__________________________
____________
Land



  Push
Pull
__________________________
____________
Part 3:

Ask students to compare and contrast the historical examples taking into consideration the following:   

· Is the historical example an instance of forced migration or voluntary migration?
· Is the historical example an instance of internal migration or international migration?

· How are migrations throughout time periods (1700-1900 and 1900-today) different?  

· How are daily migrations (commuters) today different from daily migrations in the past? 
· What impact does the location of natural resources have on human migration?   

Activity 2: Physical Geography and Human Settlement 
(Modified - 2007 APCC Unit 3, Activity 13)
(GLEs: 10, 15) 

Discuss the following terms and concepts: population distribution, population density

Provide students with climate and population density maps of the U.S. and/or world. Students will consider the following:

· What is the correlation between climate and population density?   

· Why do people tend to settle in certain climate regions as opposed to others?

· How does the climate affect economic activities and hence human settlement?  

Activity 3: Demographics
(GLEs: 6, 7, 9, 15, 28, 29)
Population growth is contingent upon multiple factors and has serious implications for the environment and the development of human societies.  

Discuss the following terms and concepts: demography / demographics, rate, birth rate, death rate / mortality rate, life expectancy, infant mortality rate, overpopulation 

Provide students with the 2007 World Population Data Sheet (www.prb.org/pdf07/07WPDS_Eng.pdf). Students will use the document to gather information on several assigned regions or countries. 
Students will consider the following:

· What is the world mid-2007 population? What is the world projected population in 2025 and 2050? Is the world population expected to increase or decrease? What physical and human / cultural characteristics may be responsible for this increase or decrease? 
· Rank the assigned regions and/or countries in terms of population (highest to lowest). What physical and human / cultural characteristics impact population (in the regions and/or countries with the highest and lowest population)? What impact does overpopulation have on a region and/or country?
· Rank the assigned regions and/or countries in terms of (1) birth rate, (2) life expectancy, (3) death / mortality rate, and (4) infant mortality rate (highest to lowest or lowest to highest). What physical and human / cultural characteristics impact the rate (in the regions and/or countries with the highest and lowest life expectancies)?

Extend the activity by having students create graphs to illustrate the information.
Activity 4: Population Pyramids and Rule 72
(Modified – 2007 APCC Unit 7, Activity 37)
(GLEs: 9, 15, 30)

Part 1:

Discuss the following terms and concepts: population pyramid, growth rate, natural increase, zero population growth, negative population growth, doubling time

Provide copies of population pyramids for different countries (which can be found at http://www.census.gov/ipc/www/idb/pyramids.html) that illustrate each stage of the demographic model.  Ask students to compare the population pyramids and describe the differences.

Using population pyramids for teacher selected countries, students will determine which stage of the Demographic Transition Model each selected country is in currently and predict the impact of population growth on each country.

Part 2:

Have students predict country and world populations by applying the Rule of 72, which is determined by subtracting a country’s death rate from its birth rate.

Note: The chart may be updated over time using the World Population Data Sheet


Using the Rule of 72, ask students to complete the following table:

Region

            Population 2000
     Growth Rate         Years to Double / Doubling Time
North America
   481,000,000


0.6


120

Sub-Saharan Africa
   611,000,000


2.6


_____



East Asia (China)
1,250,000,000


1.0


_____

South Asia (India)
1,000,000,000


1.8


_____

World


6,000,000,000


1.4


_____

Students will consider the following:

· What physical and human / cultural characteristics impact the growth rate and/or doubling time in a region?

· What impact will a high growth rate and/or doubling time have on region?

· What impact will a low growth rate and/or doubling time have on a region?

· How do certain physical and human / cultural conditions cause the demographics of a country to change?

Activity 5: Urbanization and Urban Development Planning
(Modified – 2007 APCC Unit 4, Activity 23)
(GLEs: 27, 29) 

Discuss of the following terms and concepts: rural, urban, suburban, urbanization, urban sprawl, metropolitan area, infrastructure, industrialization, urban development plan, and zoning
Students will consider the following:

· What push / pull factors cause people to migrate from one area to another (rural, urban, suburban)?

· Provide examples of urbanization throughout history. (e.g., Industrial Revolution)
· What is the impact of urbanization on the infrastructure of a city?

· What elements should a city consider when creating and implementing an urban development plan? (e.g., financing the plan, zoning, etc)

· What elements should a city consider if there is an unexpected mass migration to the city (e.g., migration of people from New Orleans area to Baton Rouge area following Hurricane Katrina)  

Extend the activity using one of the following options:
Option 1:

Have small groups of students create an urban development and/or recommend changes to current urban development plans within the parish or surrounding parishes. Each small group will prepare a brief presentation of their plan to be delivered to the entire class. Other students should be encouraged to question each group on their choices by countering with elements of their own plan.

The following websites may be helpful: 

Urban Planning: http://earth.esa.int/mcities/applications/urban_planning.htm
Plan Baton Rouge: http://www.planbr.org/initiatives/initiatives.html
Option 2:
Have students design an urban community.  Have small groups of students form community land-use teams and design a city. Designs must include areas for schools, hospitals, parks, museums, recreation facilities, industrial areas, commercial/retail areas, residential areas, and infrastructure (transportation, police, fire, sanitation, power sources). Groups will display their design on a poster board or Power Point presentation (if computer access is available) and prepare a brief report about its design to be delivered to the entire class. Other students should be encouraged to question each group on their choices by countering with elements of their own plan.

Unit 3 - Concept 2: Culture
GLEs

*Bolded GLEs are assessed in this unit

	10
	Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities (e.g., cultural diversity, migration, physical features, historical events, plantation, subsistence farming) or the significance of a place (Analysis)

	13
	Explain how location, physical features, and human characteristics of places influenced historical events (e.g., World War II, Cuban Missile Crisis, Vietnam, Middle East conflicts) (Analysis)  

	17
	Explain how technological advances have led to increasing interaction between regions (e.g., use of satellites for monitoring and exploration) (Analysis)

	31
	Compare the role that culture plays in incidents of cooperation and conflict in the present-day world  (Analysis)

	32
	Analyze how certain cultural characteristics can link or divide regions (e.g., language, religion, demography) (Analysis) 


	Purpose/Guiding Questions:

· Can students explain how physical characteristics of a place impact the culture? 

· Can students explain the role culture plays in incidents of cooperation and conflict throughout history?

	Concepts and Vocabulary:

· Culture
· Language

· Religion (monotheism, polytheism, Christianity, Judaism, Islam, Hinduism, Buddhism)
· Social groups

· Culture region

· Culture hearth

· Civilization

· Cultural diffusion

· Diversity



	Assessment Ideas:

· Charts, Graphs, Diagrams, Graphic Organizers

· Narrative writing

· Projects

· Research

· Map Test/Quiz

· Formal Test/Quiz 


	Resources:

· Computer and Internet

· Maps (culture hearths, religions, languages)
· Posters, Plain paper, Markers, Crayons, Color pencils, Glue


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 6
Optional Activities:  

Activity 6: Cultures Around the World
(GLEs: 10, 13, 17, 31, 32)

Discuss the following terms and concepts: culture, elements of culture (language, religion, social groups, government, economic activity, etc), culture region, culture hearth, civilization, cultural diffusion, diversity
Students will consider the following:

· How do the physical characteristics of a place (e.g., landforms, waterways, climate, vegetation, etc) affect the culture?

· What physical characteristics are common to all of the world’s culture hearths? (mild climates, fertile land, close proximity to water and/or natural resources)
· What human / cultural characteristics are common to the world’s civilizations? (e.g., central governments, organized religion, social classes, art and architecture, system of writing, cities, infrastructure – roads, bridges, temples and other public works)

· What influences from other cultures do you see in your home and/or community? How does American culture impact other countries? What factors play a role in determining whether or not these cultural influences are embraced or rejected? 

· What impact has technology had on different cultures and cultural diffusion throughout history (e.g., Agricultural Revolution, Industrial Revolution, Information Revolution, etc)?
· What cultural characteristics divide people? What cultural characteristics unify people? Provide examples throughout history.

· What are some common features in a country that easily absorbs people from differing religious, ethnic, and cultural backgrounds (e.g., United States)? What are some common features in a country that does not easily absorb people from differing backgrounds?   
· How can cultural differences and/or similarities hinder and/or facilitate regional interactions?

Extend the activity by dividing the class of students into small groups and assigning a familiar region and/or country to each group. Ask students to create a list of generalizations (describe) about the people who live in that region and/or country. Groups should then select at least one generalization from the list to research further and report on to the entire class. The students should discover that many of the generalizations have ties to cultural traditions or misconceptions about those traditions.

Unit 3 - Concept 3: Political and Economic Systems

GLEs

*Bolded GLEs are assessed in this unit

	33
	Identify the geographical distribution of the different economic systems (market, command, traditional, mixed) (Synthesis)

	34
	Distinguish between developed and developing countries, including the standard of living in these nations, GDP, and per capita income (Synthesis)  

	35
	 Analyze ways in which the distribution of economic systems relates to regional tensions or regional cooperation (e.g., North and South Korea) (Synthesis)


	Purpose/Guiding Questions:

· Can students determine how GDP affects standard of living?

· Can students explain the four different economic systems?

· Can students understand how economic systems can affect different aspects of the society?


	Concepts and Vocabulary:

· Developed country

· Developing country

· Gross Domestic Product

· Traditional economy

· Command economy

· Market economy

· Mixed economy

· Standard of Living

· Scarcity

· Independent / Interdependent



	Assessment Ideas:

· Charts, Graphs, Diagrams, Graphic Organizers

· Narrative writing

· Projects

· Research

· Map Test/Quiz

· Formal Test/Quiz
	Resources:

· Computer and Internet 

· Maps and Atlases 

· Posters, Plain paper, Markers, Crayons, Color pencils, Glue


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 7, 8 

Optional Activities:  

Activity 7: Analyzing Economic Systems, Development, and Standards of Living

(Modified – 2007 APCC Unit 7, Activity 38)

(GLEs: 33, 34, 35) 


Discuss the following terms and concepts: developed country, developing country, GDP, standard of living, interdependent, independent, traditional economy, market economy, command economy, and mixed economy

There are several kinds of economic systems (e.g., free market, mixed, and command economies).

Students take notes on the following concepts delivered orally with appropriate visuals created by instructor:

a. All economies are driven by economic wants and needs (e.g., consumer demand). Humans have needs and wants that are unlimited. At the same time, resources to make products and provide services are limited (scarce). Producers in every society try to meet the demand of its members.

b. All economic systems must answer four basic questions for society:

1. What goods and services will the economy produce?

2. How are goods and services produced?

3. How are goods and services distributed in the economy?

4. How does the economy expand?

c. How these questions are answered defines differences between free market and command economies.

Briefly discuss with students the fundamental principles of the three mentioned.  

· Provide students with a short list of countries and ask students to identify national economies as capitalist (free market), socialist (expanded government), and command (communist).  

· On a political map of the world, ask students to use colors to differentiate between capitalist, socialist, and command economies.  

· Ask the class to interpret their maps and explain why differences occur.  

Using a variety of resources (e.g., textbook, atlas, encyclopedia, internet) students should research standards of living (e.g., income data) and quality of life (e.g., life expectancy, health) in selected cities or countries.  

Helpful websites: http://www.worldfactbook.com/ , http://www.homefair.com/real-estate/city-profile/index.asp?cc=1 , 

· Assign cities whose characteristics range widely (e.g., Dhaka, London, Mexico City, Moscow, Paris, Tokyo, Boston, Toronto, and Beijing).  

· Ask students to address questions about the type of economic system operating in countries with either high standards or low standards of living.  Why are capitalist systems most closely associated with high standards of living? Explain why Communism and Socialism are detrimental to this high standard of living. 

· Have students present their information in a graphic format (e.g., poster, bulletin board).  

· What countries have a level of tension caused by different economic or governmental sytems? What countries have high level of cooperation and why? Helpful examples or resources: www.asiatradehub.com/n.korea/trade2.asp 

Discuss with students the concept of gross domestic product (GDP) for various countries as displayed on a world map. Have students hypothesize why differences exist among countries (e.g., United States, United Kingdom, Sudan, Colombia, Russia, Philippines, and China).

· How do characteristics of culture contribute to differences (e.g., separation of church and state, family organization, settlement patterns)? 

· How does availability and appropriate use of natural resources explain differences? 

· How do educational opportunities and economic systems explain differences?

· How do levels of education explain differences?

Activity 8: Population growth and standard of living 

(Modified - 2007 APCC Unit 7, Activity 37)

(GLEs: 33, 34)
Provide the class with a copy of a demographic transition model (found at http://www.uwmc.uwc.edu/geography/Demotrans/demtran.htm). This model illustrates population changes in developed countries.

The following is a demographic model of the stages of population growth in countries (pre-industrial to advanced economy):

· Stage 1:  Low growth rate, high birth rates, high death rates, pre-industrial

· Stage 2:  Rising growth rate, declining death rate, high birth rate, early industrial

· Stage 3:  High growth rate, declining death rate, declining birth rate, advanced        industrial

· Stage 4:  Low growth rate, low birth rate, low death rate, advanced economy

Discuss with students the increase of food supplies and natural resources available to the world.  Guide a class discussion on the following statements:

· The world is nearly overpopulated.

· There are adequate resources for the population, but they are badly distributed.

· The world has disasters affecting both population and natural resources.

Standard of Living: 

In whole class discussion create a definition for standard of living (refers to a person’s economic well-being, usually based on a person’s average consumption in a given period of time).

Students will be divided into small groups.  Each group will be given a stack of country cards and standard of living information cards.  As a group students will match the country with its standard of living card.

(See Appendix, Unit 3, Concept 2, Activity 8)

Whole class discussion will follow giving the students the correct matching responses as well as the average income of each country.  Discussion should follow on how income relates to standard of living and productivity.
Unit 3 - Concept 4: Resources and Trade

GLEs

*Bolded GLEs are assessed in this unit

	36
	Analyze the role of differing points of view and national self-interest in disputes over territory and resources (e.g., oil, water, boundaries) (Comprehension)  

	37
	Analyze regional issues and alliances in terms of common interests related to territory and resources (e.g., oil, water, boundaries) (Comprehension)  

	42
	Assess the ways in which unequal distribution of natural resources has led to exploration, colonization, and conflict (Synthesis)  

	43
	Analyze world or regional distribution of natural resources in terms of import need and export capacity (Synthesis)  

	44
	Analyze the relationship between a country’s standard of living and its locally accessible natural resources (e.g., the effects of oil or natural gas reserves in a region) (Synthesis)

	45
	Describe the impact of the scarcity of natural resources (e.g., water shortage) or pollution (e.g., air, water) (Comprehension)  

	46
	Assess the role of government in preserving natural resources and protecting the physical environment (Comprehension)  

	47
	Evaluate the effectiveness of policies and programs related to conservation and use of natural resources (Evaluation) 

	48
	Evaluate import and export policies in regard to a country’s needs for resources (Evaluation)  

	49
	Debate a position on an environmental issue involving conservation or use of natural resources (e.g., private vs. public interest) (Evaluation) 

	50
	Evaluate options for solving a local or regional problem involving physical processes or environmental challenges (e.g., government disaster aid, environmental clean-up cost responsibility) (Evaluation) 


	Purpose/Guiding Questions:

· Can students explain how natural resources drive human settlement patterns?
· Can students explain how scarcity of natural resources can lead to environmental issues?
· Can students explain the similarities and differences between the International Trade Organizations?

	Concepts and Vocabulary:

· Resources

· Pollution

· Conservation

· Import

· Export

· Alliance

· Trade

· North American Free Trade Agreement (NAFTA) 
· Central American Free Trade Agreement (CAFTA)
· World Trade Organization (WTO)

	Assessment Ideas:

· Charts, Graphs, Diagrams, Graphic Organizers

· Narrative writing

· Projects

· Research

· Map Test/Quiz

· Formal Test/Quiz 
	Resources:

· Computer and Internet 

· LCC Literacy Strategy Descriptions (http://www.louisianaschools.net/lde/uploads/11056.doc)

· Maps and Atlases 

· Posters, Plain paper, Markers, Crayons, Color pencils, Glue


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 9, 10, 11
Optional Activities:  

Activity 9: Scarcity Simulation 

(Modified – 2007 APCC Unit 7, Activity 5)

(GLEs: 42, 43, 44, 48) 

Materials List:  18 pieces of paper, 5 pairs of scissors, 3 pencils, 16 paper clips, 2 rolls of tape, 2 rulers, colored markers, slideshow (optional)

The world’s resources are unevenly distributed.  Since Japan is an island nation, it has special problems when it comes to natural resources.  Discuss these problems and the distribution of resources in Japan.  This can be done through a class discussion, notes, slideshow, or video.  Students will be divided into groups to complete a resource distribution simulation on scarcity.  In the simulation, resources are unevenly distributed to the groups of students, and they must accomplish a set of tasks which makes it necessary to trade with other groups.  A debriefing provides the opportunity for students to reflect on the experiences and draw connections between the simulation and the real world.

The teacher will need materials placed in manila envelopes for six groups, with tasks cards attached to the outside of each envelope.

Group 1: 10 pieces of paper
Group 2: 2 pairs of scissors, a pencil, 10 paper clips
Group 3: 2 pieces of paper, a roll of tape, 2 pencils, 2 pairs of scissors
Group 4: 2 rulers, 2 pieces of paper
Group 5: 1 pair of scissors, colored markers
Group 6: 6 paper clips, 4 pieces of paper, 1 roll of tape

The tasks on the task cards are as follows: 

1) Housing: Make a house. You decide the design and materials.
2) Education: Make a book. Each page must be at least 4 x 4 inches and you must have at least 4 pages.
3) Transportation: Make a form of transportation. You decide on the design.
4) Food: Make examples of three kinds of food.  Be sure food examples are appropriate in color.
5) Clothing: Make an article of clothing the people of East and Southeast Asia might wear.

The students must complete all five tasks with the resources given.  They will find it is impossible to do with the resources each group was given.  This will force groups to trade with each other in order to complete their tasks. Optional: Each group should then discuss the following questions in their learning logs (http://www.louisianaschools.net/lde/uploads/11056.doc):
· What problems did your group encounter when it discovered that it did not have all the resources it needed?

· Cite examples of where groups encountered conflicts. What was the source of these conflicts?

· Cite examples of where groups cooperated.  Did some groups create agreements for the sharing of resources?

· Would it have been possible for your group to complete all tasks without trading? Were there any advantages to trading? Cite examples of interdependence.

· What countries in our world face similar kinds of distribution of resources?

· What groups were most like Japan in its distribution of resources? 

· In what ways do nations obtain resources they don’t have?

· Do nations ever give away resources? Do nations expect anything back from nations to whom they have given away resources?

· How do issues of protecting the environment and conservation affect the unequal distribution of resources from nation to nation?

· What issues might emerge in the future related to the resources available to Japan?  

· How could scarcity of resources create conflict?

Students should share their results with the class.  After listening to all of the information, students should then use their learning logs to record their thoughts.
Activity 10:  Trade Agreements 

(Modified – 2007 APCC Unit 3, Activity 6)

(GLEs: 36, 37, 45, 46)

Materials List:  Trade Agreements Graphic Organizer BLM; information on NAFTA, CAFTA, and the WTO; Internet access (optional)

Provide information to students about trade alliances such as the North American Free Trade Agreement (NAFTA), the Central American Free Trade Agreement (CAFTA), and the World Trade Organization (WTO).  This information could be from teacher notes, a slideshow, or assigned readings.  Students will use this information to complete a graphic organizer (http://www.louisianaschools.net/lde/uploads/11056.doc).  (See the Trade Agreements Graphic Organizer BLM.)  Students will compare and contrast these three trade agreements by using the graphic organizer.  The teacher may wish for students to add the purpose of the trade agreements, member countries, etc. in the appropriate places on the graphic organizer. Then, they will use the information placed in the graphic organizer to discuss how these organizations affect the environment, living conditions, the economies of member countries, and conservation in the world today.   The teacher should then lead a discussion about the resources each of these countries is trading.  This discussion should focus on the need for trade and interdependence.  The discussion should also focus on possible conflicts caused by the possession of a natural resource.

Information on the trade agreements may be found at the following links:

CAFTA:  http://www.ustr.gov/assets/Trade_Agreements/Bilateral/CAFTA/Briefing_Book/asset_upload_file834_7179.pdf 

NAFTA:

http://www.ustr.gov/Document_Library/Fact_Sheets/2004/NAFTA_A_Decade_of_Success.html  

WTO:

http://www.wto.org/english/thewto_e/whatis_e/inbrief_e/inbr00_e.htm 

Record the students’ perspectives for use in subsequent activities.
Activity 11: Global Markets and Human Behavior, Environmental Protection

(Modified – 2007 APCC Unit 6, Activity 28)
(GLEs: 47, 48, 49, 50) 
The teacher will provide data on regional and world trade agreements (e.g., NAFTA, EU, WTA, CAFTA).   

Ask students to debate informally the merits of trade agreements that reduce tariffs and restrictions on imports and exports.

· Why do some people argue that free trade agreements export jobs?  

· Why do other people argue that free trade agreements provide Americans access to the world’s natural resources and other markets?  

· Is worldwide competition a good thing? Why or why not?

Ask students to select an environmental issue for individual research.  Provide a list of environmental issues, such as, but not limited to:

· oil drilling in the Arctic and offshore along the Gulf, Atlantic, and Pacific coasts.

· restoring river flows by removing dams (Columbia and salmon)

· restoration of wetlands along the coastal and interior regions

Ask each student to prepare a research paper on an environmental issue in which the following are considered: 

· defines the problem to be addressed

· analyzes pros and cons of the issue 

· recommends and defends a policy for conservation and/or private use of the environmental resource

· provides an opinion on possible solutions to the problem.
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).













Then compute as follows:


Population Growth Rate equals birth rate minus death rate (expressed as a percentage).


Dividing 72 by the growth rate produces the number of years needed for population to double.
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