
-  -1st Grade Social Studies – Unit 4


 Comprehensive Curriculum

Assessment Documentation and Concept Correlation
Unit 4: Basic Needs and People Who Provide Them
Time Frame: Approximately 6 weeks

	Big Picture: (Taken from Unit Description and Student Understanding)
· Basic human needs include food, clothing, and shelter. 
· Consumers play a role in the community’s economy. 
· There are specific characteristics of needs and wants, producers and consumers, goods and services.
· Specific skills are needed to perform certain jobs.
· There is a process for voluntary exchange.

· Shelters are made from different building materials.



	Guiding Questions
	Activities
Essential activities are denoted with an asterisk
	GLEs
	Documented GLEs

GLEs

Bloom’s Level
GLEs

Dates and Method of 

Assessment
Identify the types of economic activities in which family members participate

(Comprehension)
12

Identify the basic human needs of food, clothing, and shelter

(Comprehension)
14

Identify various types of human shelters and describe building materials used for construction (Comprehension)
15

Identify the difference between basic human needs and wants (Comprehension)
25

Identify a personal example of how the cost of an item affects whether or not it can be purchased

(Application)
26

Describe how the individual is a consumer (Comprehension)
27

Identify simple descriptions of the work people do and the names of related jobs in the community (Comprehension)
28

Explain why people in school and community have different jobs (Comprehension)
29

Describe skills the student can do well (e.g., personal, physical, academic)

30

Describe the benefits of a voluntary exchange (Knowledge)
31



	Concept 1:  Basic Human Needs and Wants

22.  Can students identify and 

       distinguish needs and wants?

23.  Can students understand how to

       meet needs and wants? 

24.  Can students identify people

       who help satisfy needs and    

       wants and/or provide goods and 

       services?


	Activity 31:  Family Economic Activities

GQ   22, 24
	12, 14
	

	
	*Activity 32:  Basic Needs

GQ  22, 23
	14, 15, 25
	

	
	*Activity 33:  Needs and Wants

GQ   22
	25
	

	
	Activity 34:   Wants and Needs Collage Person

GQ  22
	25
	

	
	Activity 35:  Christmas Lists

GQ  22
	25
	

	Concept 2:  Shelters

22.  Can students identify and 

       distinguish needs and wants?

23.  Can students understand how to

       meet needs and wants? 

25.  Can students identify different 

       types of shelters and building 

       materials?


	*Activity 36:  Types of Human Shelters

GQ  25
	15
	

	
	Activity 37:  Types of Human Shelters #2

GQ  25


	15
	

	
	*Activity 38:  Why People Need Homes

GQ   22, 23, 25
	14, 15
	

	
	Activity 39:  Edible Houses

GQ  25
	15
	

	Concept 3:  Community Jobs 

23.  Can students understand how to

       meet needs and wants?

26.  Can students identify people

       who help to satisfy needs and

       wants and/or  provide goods and

       services?

27.  Can students describe basic jobs

       and needed skills in their 

       community?

28.  Can students identify and 

       distinguish between goods and 

       services?


	*Activity 40:   Jobs in the Community

GQ  23, 24, 26


	28, 29
	

	
	*Activity 41:  Division of Labor

GQ  24, 26


	28, 29
	

	
	*Activity 42:  Goods and Services

GQ  22, 24, 26, 28


	28. 29
	

	Concept 4:  Consumers

22.   Can students identify and 

  distinguish between needs and    

  wants?

24.  Can students identify people

       who help satisfy needs and    

       wants and/or provide goods and 

       services?

26.  Can students describe basic jobs

       and needed skills in their 

       community?

27.  Can students identify the role         

        of consumers?
	*Activity 43:  Consumer Choices

GQ  22, 27


	27
	

	
	*Activity 44:  Individuals as Consumers 

GQ  22, 24, 26, 27


	27
	

	
	Activity 45:  The Impact of Recycling on Consumers

GQ  26, 27


	27
	

	
	Activity 46:  Recycled Paper

GQ  26, 27
	27
	

	Concept 5:  How the Cost of an Item Affects Whether or Not It can be Purchased

22.  Can students identify and 

       distinguish needs and wants?

23.  Can students understand how to

       meet needs and wants?

27.  Can students identify the role of

       consumers?


	*Activity 47:  Families Make Choices

GQ  23, 27
	26
	

	
	*Activity 48:  Making a Purchase

GQ  22, 27
	26
	

	Concept 6:  Purchases, Jobs, Voluntary Exchange, and Skills Students Can Do Well

24.  Can students identify people

       who help satisfy needs and    

       wants and/or provide goods and 

       services?

26.  Can students describe basic jobs

       and needed skills in their 

       community?

27.  Can students identify the role of

       consumers?


	*Activity 49:  Stores and Purchasing Power

GQ  24, 26, 27
	26, 28, 29
	

	
	*Activity 50:  Voluntary Exchange

GQ  24, 27
	31
	

	
	*Activity 51:  Students’ Strongest Skills

GQ  26
	30
	


Unit 4: Basic Needs and People Who Provide Them

Concept 1:  Basic Human Needs and Wants

GLEs 

*Bolded  GLEs are documented.  


12 
Identify the types of economic activities in which family members participate 

                         (Comprehension)

14 
Identify the basic human needs of food, clothing, and shelter (Comprehension)

            25 Identify the difference between basic human needs and wants                     

                        (Comprehension)
	Guiding Questions

22.  Can students identify and distinguish 

        needs and wants?

23.  Can students understand how to meet        

       needs and wants?

24.  Can students identify people who help    

       satisfy needs and wants and/or provide 

       goods and services?
	Assessment Ideas

· Teacher Made Tests

· Rubrics

· Activity- Specific Assessments


	Recommended Vocabulary

1. Want             2. Need              3. Job     4. Goods   5. Services

	Textbook Correlation

· See Scott Foresman’s Big Book Unit 3 pg 108-111
	Resources

· Books (such as General Store, Jennie’s Hat, My Town)

· BLM rubric or develop a rubric

· Old magazines (or clip art pictures)

United Streaming: Difference Between Wants and Needs


Louisiana Comprehensive Curriculum /Teacher-Made Activities:

Note:  The following activities that are marked with an asterisk  (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

Activity 31:  Family Economic Activities (LCC Unit 4 Activity 1) (GLEs: 12, 14)

Materials List: General Store, Jennie’s Hat, My Town 
Create an opinionnaire (view literacy strategy descriptions) using the following statements:

· All goods that families buy are important for the families’ survival.

· It is just as important for families to buy food, clothes, and a house as it is for families to buy a swimming pool.

· Families can buy goods that they need as well as make some of the goods they need at their own home.

Invite the students to share their opinions about each of the above statements.  Encourage each student to take a stand on each statement.  Then, have the two groups briefly debate each statement. 

Opinionnaires promote self-examination, value students’ points of view, and provide a vehicle for influencing others ideas.

Read one or more of the following books: General Store by Rachel Field; Jennie’s Hat by Ezra Jack Keats; and/or My Town by William Wegman. These books will help introduce the concept of goods. Lead the class to understand that goods and services can be produced at home or at other places of employment. Have students work in small groups to generate lists of goods family members buy or produce at home. Ask them to explain why members of their family need these goods. Have groups share their lists with the class. 

As a class, review the lists of goods produced by the work of family members. Have students identify goods they use, want to have, and therefore would want to buy. When complete, have the groups compare their lists. Help students to distinguish between what they need and what they want. 

*Activity 32:  Basic Needs (LCC Unit 4 Activity 2) (GLEs: 14, 15, 25)

Materials List: magazines or newspaper ad circulars, computers, and Internet aLCCess (optional)
Lead a discussion of basic needs. Provide magazines and/or newspaper ad circulars and ask students to cut out pictures of things that all people need to live. Have students share what they consider to be basic needs. Ask students to reconsider the magazine or ad pictures and eliminate the pictures of those items that are not basic needs. Have students discuss how their basic needs for food, water, shelter, and clothing are met. Ask them to draw a picture of a human shelter and write about their picture. Have them discuss the materials used for home construction and explain why certain materials are used.

Have students keep a learning log (view literacy strategy descriptions) on human shelters.  In the learning log have students write observations they have made on different human shelters found in their neighborhood and explored on the Internet.  These observations should include the types of structures and the materials used to build the structures.  Invite students to share their log entries with a partner or the whole class so as to enlarge their understanding of human shelters.

A learning log is a tablet that students keep in order to record ideas, questions, reactions, and new understandings.  By documenting ideas in a log about content, students put into words what they know or don’t know.  This process offers a reflection of understanding that can lead to further study and alternative learning paths
Activity-Specific Assessment 

Assess the drawing and story written about human shelters of today using the BLM rubric or develop a rubric.

*Activity 33:  Needs and Wants (LCC Unit 4 Activity 3) (GLE: 25)

Materials List: magazine and/or ad pictures from Activity 2, magazines and/or newspaper ad circulars, chart paper

Using the pictures students cut from magazines and or newspaper ads/circulars in Activity 44, have the students categorize the pictures by gluing them on a chart labeled: Foods I Need, Clothes I Need, Shelter.

Provide the students with magazines and have them cut pictures of things they would want. Have the students place these pictures on a chart labeled: Things I Want.

Have the students explain why people need the things on the needs chart and why the things they want are not necessary for survival on the wants chart.

Activity 34:  Wants and Needs Collage Person (Teacher Made Activity) (GLE 25)

Have students trace a shape of a person. Use magazine pictures to cut things that they want or need. Glue the pictures onto the shape until it is completely covered. Trim the pictures so the shape of the person is evident. Have the students write a story about their own wants and needs.

Activity 35:  Christmas Lists (Teacher Made Activity) (GLE 25)
Have students make Christmas lists and classify the items as things that they want (a new bike) or things that they need (new clothes).
Unit 4:  Basic Needs and People Who Provide Them

Concept 2:  Shelters 
GLEs

*Bolded GLEs are documented.     


14
Identify the basic human needs of food, clothing, and shelter (Comprehension)

15
Identify various types of human shelters and describe building materials used      

                         for construction (Comprehension)
	Guiding Questions

22.  Can students identify and distinguish 

       needs and wants?

23.  Can students understand how to meet 

       needs and wants?

25.  Can students identify different types of 

       shelters and building materials?
	Assessment Ideas

· Teacher Made Test

· Rubrics

· Activity- Specific Assessments


	Recommended Vocabulary

1. Shelter             2. Igloo             3.  Teepee             4.  Apartment            5. Trailer                     

6.  Hut                 7.  House           8. Houseboat



	Textbook Correlation

· See Scott Foresman’s Big Book Unit 5 pages 192-193
	Resources

· United Streaming Everybody Needs a Shelter
· Books (Homes Around the World (Leveled Rigby book), The Three Little Pigs)

·  Pictures of various types of shelters.

 


Louisiana Comprehensive Curriculum /Teacher-Made Activities:

Note:  The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 36:  Types of Human Shelters (LCC Unit 4 Activity 4) (GLE: 15)

Materials List: Homes Around the World, pictures of houses from around the world 

Read the book Homes Around the World by Mike Jackson. Discuss with the students the materials the houses in the book are made of and why each type of house is well suited for its area by bringing in the climate and available resources.

Give the students pictures of houses from around the world. Have the students describe the houses and explain why each is well suited for the people who live in it.  (Pictures can be found at http://www.shelterpub.com/_wonderful_houses/wh-toc.htm
Activity 37: Types of Human Shelters # 2 (LCC Unit 4 Activity 5) (GLEs: 15, 28)

Materials List: guest speaker, chart paper

Invite a carpenter to visit the class to talk to the students about the materials used to build houses in the local area. Have the carpenter explain the many special features needed because of the land or weather conditions in the local area.

Have the students make a concept map (or Thinking Map) showing materials and any special features used in building houses in the local area.

Activity-Specific Assessment

Using a rubric, assess the concept map.

*Activity 38:  Why People Need Homes (LCC Unit 4 Activity 6) (GLEs: 14, 15)

Materials List: The Three Little Pigs, chart paper

Read the story The Three Little Pigs by Paul Galdone. Discuss the materials used to build each house.  On chart paper create a word grid (view literacy strategy descriptions) like the one below. 

	
	Withstands Wind
	Withstands Rain
	Chimney

	Straw house
	
	
	

	Stick house
	
	
	

	Brick house
	
	
	

	 Y = yes

 N = no


The word grid can be used to study key terminology based on critical defining characteristics.

Have the students use the information from the word grid to write a paragraph explaining which pig they thought made the wisest choice. In addition, have the students explain why the materials used in the other two houses did not meet the pigs’ need for a home.
Activity 39:  Edible Houses (Teacher Made Activity) (GLE 15)

Have the students build edible houses (i.e. Ginger Bread houses). A variety of food items can be used. For example, graham crackers for the sides and roof, shredded wheat for the shingles, fruit roll ups and pretzels for a teepee, tootsie rolls for a log cabin, bananas for the houseboats. M&M’s or skittles for rocks. Icing or peanut butter can be used to hold it all together. Students can work in groups or individually to build shelters.

Unit 4: Basic Needs and People Who Provide Them

Concept 3:  Community Jobs

GLEs 

*Bolded  GLEs are documented.   

28        Identify simple descriptions of the work people do and the names of related  

             jobs in the  community.( Comprehension)
29        Explain why people in a school and community have different jobs.  

             (Comprehension)
	Guiding Questions

28.  Can students identify and  

       distinguish goods and services?

23.  Can students understand how to

       meet needs and wants?

24.  Can students identify people who 

       help to satisfy needs and wants  

       and/or provide goods and services?

26.  Can students describe basic jobs

       and needed skills in their 

       community?
	Assessment Ideas

· Teacher  Made Tests 

· Student Work Samples 

· Activity Specific Assessments

	Recommended Vocabulary

1. Worker                2.  Firefighter               3.  Mailman                  4.  Policeman                            5.  Teacher              6. Doctor

	Textbook Correlation

· See Scott Foresman’s Big Book Unit 3 pages 88, 94-97
· See Scott Foresman’s Leveled Readers

	Resources

· Books (such as Uncle Jed’s Barbershop, All About Things People Do)
· Book – There was an Old Woman Who Lived in a Shoe
· Rubric
· United Streaming:

      1.  Service Workers And the Services They Provide 

      2.  Production Workers and the Goods They Make

      3.  Going to School is Your Job


Louisiana Comprehensive Curriculum /Teacher-Made Activities:

Note:  The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 40:  Jobs in the Community (LCC Unit 1 Activity 10) (GLEs: 28, 29)
Materials List: index cards

Invite community members into the classroom to speak about their jobs. Prior to the visit have the students develop a list of questions to ask the community member about his/her job. Have students make trading cards about the community members by having them draw pictures of a person on an index card and write the person’s job under the picture. (If a word processor is available, the students can make trading cards on the computer by copying and pasting a picture of a worker and typing the person’s job under the picture.)

Display the trading cards on a bulletin board depicting community workers.

*Activity 41:  Division of Labor (LCC Unit 1 Activity 11) (GLEs: 28, 29)
Materials List: Uncle Jed’s Barbershop 
While reading the book Uncle Jed’s Barbershop by Margaree King Mitchell, identify and describe the work people do in the story and related work people do in the students’ community. Encourage students to explain why people have different jobs by asking:

· What would happen if everyone in the school were the principal?

· What would happen if everyone in the community were a bus driver?

· Who would fight fires?

· Who would keep order?

· Who would deliver mail?

· Who would teach school?

Activity Specific Assessment
Have the Students write a story about two leaders in the school and include their responsibilities in the story. Develop a rubric for grading.
*Activity 42: Goods and Services (LCC Unit 1 Activity 12) (GLEs: 28, 29)

Materials List: All about Things People Do, chart paper
Put this SQPL (Student Question for Purposeful Learning) (view literacy strategy descriptions) on the board:  Some people have jobs making goods and other people have service jobs.  The students will turn to a partner and think of a good question they have about the statement.  The students’ questions will be written on the board.  Questions that are asked more than once will be starred to signify they are important questions.
Read the book All about Things People Do by Melanie Rice. Involve students in a discussion about people producing goods or providing services, making sure to address the answers to the starred questions posted from the SQPL. Help the students come up with a list of questions to ask family members about their jobs. As a take-home assignment, have the students interview family members using the questions formulated in class.

The following day, have students identify a family member who produces goods or provides services. Ask them to illustrate and write about the family member’s job. Use a T-chart to sort the illustrated writings into the categories of goods and services. 
Unit 4: Basic Needs and People Who Provide Them

Concept 4:  Consumers

GLEs
*Bolded GLEs documented.

     27     Describe how the individual is a consumer (Comprehension)
	Guiding Questions
28. Can students identify and distinguish 
      between goods and services? needs and   

      wants?
23.  Can students identify people who help 

       satisfy needs and wants and/or provide  

       goods and services?

24.  Can students describe basic jobs and 

        needed skills in their community?

27.  Can students identify the role of

       consumers?
	Assessment Ideas

· Teacher Made Tests

· Student Work Sample

· Activity-Specific Assessment



	Recommended Vocabulary

1. Goods                          2. Services                      3. Recycle



	Textbook Correlation

· See Scott Foresman’s Big Book Unit 3 pages 108-111, 136, Unit 4 pages 170-173
	Resources

· Books (such as The Berenstain Bears and Mama’s New Job)
· Chart


Louisiana Comprehensive Curriculum /Teacher-Made Activities:

Note:  The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 43:  Consumer Choices (LCC Unit 1 Activity 13) (GLE: 27)

Materials List: There Was an Old Woman Who Lived in a Shoe

Brainstorm (view literacy strategy descriptions) with students a list of goods and services their family members might purchase. Tell them that a consumer is someone who spends money to obtain goods or services. Read the poem There Was an Old Woman Who Lived in a Shoe. Discuss the poem by bringing out the fact that the old woman was poor and had many children. Have the students develop a list of items that would be good choices for the old woman’s family. Have the students explain why their choices are good ones.

Have students make a shopping list of three things they would like to buy and write how much they think each item would cost.

Activity Specific Assessment
Display pictures of items students might purchase. Have the students choose an item and explain why they chose to purchase the item. Then Have the students explain if the choice would be considered a wise choice. Develop a rubric for grading.
*Activity 44:  Individuals as Consumers (LCC Unit 1 Activity 9) (GLE: 27) 

Materials List: The Berenstain Bears and Mama’s New Job, newspaper ads from different stores and business places, chart paper
Use the DRTA (directed reading-thinking activity) (view literacy strategy descriptions)

· Introduce background knowledge by discussing personal experiences of students buying things they use or things they want.  Record the students’ responses on the board.  Discuss the title of the book The Berenstain Bears and Mama’s New Job.
· Have the students make predictions about the story.

· Read the book The Berenstain Bears and Mama’s New Job by Stan Berenstain, which introduces the concept of goods (Mama creates quilts that people want to buy).

· Have students check their predictions about the story.

DRTA is an instructional approach that invites students to make predictions and then check their predictions during and after reading.  DRTA provides a frame for self-monitoring because students should pause throughout the reading to ask students’ questions.

Lead a discussion about the book bringing in the definition of goods. Have students work in small groups to generate lists of goods they use, want to have, and therefore want to buy. When complete, have the groups compare their lists. Create a chart of the top five items. 

Show students newspaper ads from different stores and other places of business. Start a class discussion on the difference between goods and services. Have the students come up with a working definition for goods and services. On a chart help the students make a list of the kinds of goods and services each store or business can provide. Put the students in groups and have them role play being consumers by buying goods or services listed on the chart.

Activity 45:  The Impact of Recycling on Consumers (LCC Unit 1 Activity 14) (GLE: 27)

Lead a discussion on what makes a person a consumer.  Have the students name ways people are consumers (e.g., People buy clothing, food, etc.).  Continue the discussion and have the students name ways they are consumers.  As the discussion progresses, explain how consumers can sometimes find ways to save money. 

Discuss how recycling is one way to save both resources and money. Lead the students in a discussion of the importance of consumers helping to save both resources and money. Lead students to understand that by reusing items, they can use their money and resources for other purposes than replacing things they throw away. Show various items that can be recycled and have students generate a list of possible alternate uses. Have the students also generate a list of items they can reuse as they do their school “job.” 

Provide students with items that can be recycled into other meaningful uses (e.g., empty cans into pencil holders, plastic bottles made into bird feeders) and have them create alternate uses.
Activity 46:  Recycled Paper (Teacher Made Activity) (GLE 27)

 Have the students tear scrap paper from the classroom into little pieces. Soak the paper in a bucket of water. Place some of the wet paper and water into a blender and blend until it looks soupy (you may need to add extra water if it is too thick). If you want to add a color, add some torn pieces of construction paper).Give each students 2 small (about 8x10 ) pieces of screen and some newspaper.  Give each student a small handful of  paper goo on one of the screens. They will place the other screen on top and then place the 2 screens between layers of newspapers. Press gently on top of the newspaper squeezing the water out. Pull the top screen off and peel off the recycled paper and let it dry.  You can then cut it into shapes, make a bookmark out of it, or use it for an ornament. If you would like to add a scent, add a few drops of extract when you are blending it. It will take about an hour or so to dry.

Unit 4: Basic Needs and People Who Provide Them

Concept 5:  How the Cost of an Item Affects Whether or not it can be Purchased

GLEs

*Bolded GLEs are documented.    

26 Identify a personal example of how the cost of an item affects whether or not it can 
be purchased. ( Application)
	Guiding Questions

22.  Can students identify and distinguish 

        needs and wants?

23.  Can students understand how to meet     

       needs and wants?

27.  Can students identify the role of

       consumers?
	Assessment Ideas

· Teacher Made Tests

· Activity -Specific Assessment


	Recommended Vocabulary

1. Purchase              2. Choice               3. Cost              4.Price

	Textbook Correlation

· See Scott Foresman’s Big Book Unit 3  pgs. 104-107
	Resources

· Books (such a Benny’s Pennies)

· Harcourt Story: “All That Corn”
· Rubric or BLM rubric
· Magazines

· United Streaming- How Our Economy Works: All About Earning and Spending Money


Louisiana Comprehensive Curriculum /Teacher-Made Activities:

Note:  The following activities that are marked with an asterisk(*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 47:  Families Make Choices (LCC Unit 4 Activity 8) (GLE 26)

Materials List: Benny’s Pennies (or A Chair for My Mother, By Vera Williams)
Read the book Benny’s Pennies by Pat Brisson. Discuss with the students how Benny decided to spend his pennies. Discuss how families use money to buy the things they want. Lead the students in a discussion of how families cannot buy everything they want. They have to make choices. Make a list on the board of some things a family might want (e.g., a refrigerator, a DVD player, and a dog). Help the students come up with a list of questions the family needs to ask in order to make a purchase (e.g., What can we afford? What do we need the most?). Then have the students decide what choice the family probably made.

As an alternate activity, the students can take home the list and work with their parents to come up with the list of questions their family would ask in order to make the purchase.
*Activity 48: Making a Purchase (LCC Unit 4 Activity 9) (GLE: 26)

Materials List: catalog

Have the students cut two items they would like to purchase out of a catalog. Help the students make a list of why they would buy one item over the other. The list should include why they need to have the item more than the other, the cost of each item, and if the item is good for the whole family or just for themselves.
Use the SPAWN writing prompt Alternative View (view literacy strategy descriptions) to have the students imagine they are the mom or dad of the family and write a letter telling why they should buy one of the items chosen from the catalog.

Activity-Specific Assessment 

Use the BLM rubric or develop a rubric to assess the students’ lists explaining their purchasing reasons.

Unit 4: Basic Needs and People Who Provide Them

Concept 6:  Purchases, Jobs, Voluntary Exchange, and Skills Students Can Do Well

GLEs

*Bolded GLEs are documented.    


26 
Identify a personal example of how the cost of an item affects whether or not  

                        it can be purchased (Application)


28 
Identify simple descriptions of the work people do and the names of related 
                        jobs in the community (Comprehension)


29 
Explain why people in a school and community have different 

                        jobs (Comprehension)


30 
Describe skills the student can do well (Knowledge)


31 
Describe the benefits of a voluntary exchange (Knowledge)

	Guiding Questions

24.  Can students identify people who help 

       satisfy needs and wants and/or provide    

       goods and services?

26.  Can students describe basic jobs and 

       needed skills in their community?

27.  Can students identify the role of      

       consumers?


	Assessment Ideas

· Teacher Made Tests

· Rubrics



	Recommended Vocabulary

1. Exchange              2.  Job               3. Paycheck               4. Money

	Textbook Correlation

· See Scott Foresman’s Big Book Unit 3 pages 104-107

	Resources

· Books (such as Buying a Pet from Ms. Chavez, A Chair for My Mother)

· United Streaming- Where We Live, Work and Play: Businesses

· Resource for voluntary exchange-www.starfall.com 

            -“I’m Reading”

            - Click on “Comics”

            - Click “Skater Dog Part 2”




Louisiana Comprehensive Curriculum /Teacher-Made Activities:

Note:  The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 49:  Stores and Purchasing Power (LCC Unit 4 Activity 7) (GLEs: 26, 28, 29)

Materials List: pretend money, pretend store

To help students learn about money and how purchasing decisions are made, give each one a dollar amount of pretend money. Decide whether all should get the same amount or if each should be different. If different, it might facilitate the discussion about jobs to introduce the idea that people who do different jobs earn different amounts of money. When every student has a “paycheck,” he or she can go to a pretend store to spend his or her money. Ask students to name the items at the store and what the prices are. Then talk about whether they have enough money to buy everything they’d like to have and how they would decide which items to buy. 

Next, move the discussion to the people who work in the store, and ask students to describe the work of a cashier, stockperson, manager, etc. Talk about how these jobs are similar to or different from other jobs in the community—perhaps the jobs their parents do. Ask them why people do different kinds of work and why some jobs are more highly paid than others. Finish the activity by having students write about what they would like to do when they get older and why they would choose that job. 

*Activity 50:  Voluntary Exchange (LCC Unit 4 Activity 10) (GLE: 31) 

Materials List: Buying a Pet from Ms. Chavez, drawing paper, crayons, stickers

Read the students a book that illustrates the concept of exchange, such as Buying a Pet from Ms. Chavez by Alice K. Flanagan. Then use a simulation to further develop the concept of voluntary exchange, which is an exchange in which both parties benefit. Divide the students into three groups, call one student from each group to the front of the room, and announce that each group will make a project with drawing paper. Give the first student three pieces of drawing paper, the second student three boxes of crayons, and the third student three sets of stickers. Ask the three students how they will get the project made with only one of the needed items. When they suggest sharing the items among the three groups, let all the students know that they are suggesting a voluntary exchange, because all the groups will benefit from exchanging the extra items for other items that they need. Have the three students make the exchanges while the others watch. Then have the students with the supplies join their groups. Next, have the students role play voluntarily exchanging something (e.g., exchanging money for a fish at a pet store).  

Activity 51: Students’ Strongest Skills (LCC Unit 4 Activity 11) (GLEs: 30) 

Materials List: chart paper

Have students work in small groups to generate lists of activities they enjoy. Ask them to explain why they like those activities. Then ask the students to make a list of things at which they are good. Create a chart and ask the students to explain why many of the things they enjoy are also things at which they are good. When complete, have the groups compare their lists and talk about how people are good at doing different things.
Have the students do a RAFT writing (view literacy strategy descriptions) activity.  The students’ role in the writing will be themselves.  The students will write letters about their strongest skills to a potential employer. (R-role-themselves, A-audience-a potential employee, F-format-letter, T-topic-students’ strongest skills)  Once students’ RAFTs are completed, have them share with a partner or the class.  Student RAFTs should make sense and be logical.

Sample Assessments

General Guidelines

Documentation of student understanding is recommended to be in the form of portfolio assessment. Teacher observations and records as well as student-generated products may be included in the portfolio. All items should be dated and clearly labeled to effectively show student growth over time.
General Assessments
· Have the students make a list of three needs and three wants. Then have the students pick one need from the list and explain why it is a need and not a want.

· Have the students choose one job in the community and explain why that job is important to the people in the community.

· Display different sized packages of school supplies. Have the students pretend that their family is trying to make a wise choice about which school supplies they should buy so that they will have enough money left over to buy school uniforms. Have the students explain which package they would buy and why.

· Give the students a list of items and have the students categorize the items into wants and needs.
Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APLCC (i.e. GLEs, guiding questions, etc.).
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