2nd grade Social Studies – Unit 3  

Name ____________________________






School Year ____________________

 Comprehensive Curriculum

Assessment Documentation and Concept Correlation
Unit 3: Aspects of a Community:  It’s Geography
Time Frame:  Approximately Three (3) Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Human beings impact geography through modifications of the physical environment.  Consequences follow the modifications.
· Geography can impact the human environment. 
· Climate and weather affect land use and vegetation patterns.
· Geographic tools (e.g., maps, globes, computer programs, graphs, etc.) can be used to locate and describe places.


	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Describe basic characteristics of maps and globes (Application)

2

Use cardinal directions to locate places on maps and places in the classroom, school, and community (Application)
3

Identify geographical features in the local regions (Application)        

4

Construct a bar graph to represent given geographical information (Application)
5

Sketch a simple map related to the classroom, school, or community (Comprehension)
6

Describe how location, weather, and physical environment affect where and how people live (Comprehension)
7

Identify examples of various landforms (e.g., continents, islands) (Comprehension)        

8

Identify the human characteristics of the local community (Comprehension)
9

Describe changes in the physical and human characteristics in the local community and why people modify the physical environment over time (Comprehension)
10

Describe how climate affects the vegetation in the community (Comprehension)
11

Identify the types of settlement and patterns of land use in the local community (Comprehension)
12

Identify simple demographics of a local region (e.g., mostly factory workers)  (Application)      
13

Identify ways of making a living within the community (Application)
14

Explain ways in which people in the local community depend on the physical  environment to satisfy basic needs (Application)
15

Reflections


	Concept 1: Map Skills

5.  Can students 
   use geographic 

   tools to locate 
   and describe 

   places?

6. Can students
    find the 

   community 

   on a map?

7. Can students 
   describe the 

   physical 
   characteristics of
   and the   

   impact of the 
   characteristics on 

   the community?


	*Activity 21:  Comparing Maps and Globes

GQ 5
	2, 8
	

	
	*Activity 22:  Finding My Way

GQ 5
	2, 3, 6
	

	
	Activity 23:  Is It A Map

GQ 5
	1, 2
	

	
	*Activity 24:  Cardinal Direction within Different Settings

GQ 5
	3,4
	

	
	Activity 25:  Mapping Fiction and Real Life

GQ 5


	2, 3, 4
	

	
	*Activity 26:  Landforms Around the World

GQ 6, 7 
	8
	

	Concept 2:  Physical and Human Characteristics of Our Community 

7.  Can students 
   describe the 

   physical 
   characteristics of
   and the impact of
   the physical 

   characteristics on
   the community?

8. Can students 
   describe the 
   human 

  characteristics of 
   and the impact 

  of human 
   characteristics on
   the community?

9. Can students 
   explain how the 

   physical  

   environment

   satisfies basic 
   needs?
	*Activity 27:  Defining Characteristics

GQ 7, 8


	 7, 9, 10
	

	
	*Activity 28:  Graphing Local Information

GQ 8


	5, 9
	

	
	Activity 29:  Depending on the Environment (The Weather Around Us )
GQ 9, 10


	7, 15
	

	
	*Activity 30:  Living with the Land

GQ 7
	7, 15
	

	Concept 3:  Analyzing the Community

7.  Can students
    describe the   

    physical
   characteristics of 
   and the impact of
    the physical 

   characteristics on
   the community?

8.  Can students

   describe the 
   human 

   characteristics of
   and the impact 

   of human 
   characteristics on
   the community?

10. Can students 
   describe the 

   impact of climate
   on the vegetation   

   of the local 
   community?
	*Activity 31:  Community Flora 

GQ 10
	7, 11
	

	
	*Activity 32:  Community Model

GQ 7, 8


	12, 6
	

	
	*Activity 33:  Working in Our Community

GQ 8 


	14
	

	
	*Activity 34:  Conducting a Demographic Study

GQ 8


	13
	


Unit 3: Aspects of a Community: Its Geography

Concept 1:  Map Skills

GLEs

Bolded GLEs are documented.

2
Describe basic characteristics of maps and globes
 (Application)

3
Use cardinal directions to locate places on maps and places in the classroom, school, and community (Application)

4
Identify geographical features in the local regions (Application)
6
Sketch a simple map related to the classroom, school, or community 
 (Comprehension)
8
Identify examples of various landforms (e.g., continents, islands) (Comprehension)
	Guiding Questions

5.   Can students use geographic tools to    

      locate and describe places?

6.  Can students find the community on a   

     map?

7.  Can students describe the physical    

    characteristics of and the impact of the    

    characteristics on the community? 
	Assessment Ideas

· Teacher Made Test

· Journal Writing can be done throughout this unit

· Graphic Organizers can be used to assess students’ knowledge of concepts (e.g., Venn diagram, Webs, charts, etc.) 

· Activity-Specific Activity - Activity 22
· Activity-Specific Activity - Activity 25
· Activity-Specific Activity – Activity 26

	Recommended Vocabulary

1. Map           2. Globe           3. Map key        4. Symbols      5. Compass rose        6. Directions

 6. Cardinal    7. Landform     8. Mountain      9. Valley        10. Plain                    11. Dessert     12. Ocean     13.  Island         14. River          15. Lake     

	Textbook Correlation

· Scott Foresman’s Correlation to Grade Level Expectations
	Resources
· Small books on various landforms

· Trade book (Louisiana related) - see Act. 2

· Louisiana Map template

· Venn Diagram

· United States big map

· Globe

· United Streaming if applicable

· Beginner’s World Atlas from ELA Harcourt


Louisiana Comprehensive Curriculum/ Teacher Made Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 21:  Comparing Maps and Globes (CC Unit 2) (GLEs: 2, 3, 8)

Materials List: wall map of the world, globe, Venn Diagram BLM

Show the students a map of the world and a globe. Discuss the purpose of maps and globes. Put students into small groups and have them compare a map to a globe using a Venn diagram graphic organizer, (view literacy strategy descriptions).  Graphic organizers are visual illustrations of verbal statements.  They show at a glance the key parts of the whole and their relations.  Give each group a copy of the Venn Diagram BLM and have them compare a map to a globe.  (See BLM.)  Give students time to share their comparisons with the class.  

Help students understand that maps and globes help them find places.  Review with students cardinal directions and how they are used to help locate places on maps and globes.  Introduce the term equator.  Have students locate the equator on both the world map and the globe.  Use cardinal directions to locate continents and oceans north and south of the equator.  Help students to understand that a continent is a mass of land found on Earth and that most of the Earth is covered with water. A variety of songs can be found on the Internet to reinforce this concept.  (See http://teachers.net/gazette/DEC02/continents.html.) The following is one example:


*Activity 22:  Finding My Way?  (GLEs: 2, 3, 6)

Materials List: variety of maps (street, city, state, etc.), drawing paper 

Ask students what they would need to help them find their way around a place they have never been to before.  Introduce the term maps.  Explain to students that maps can show different places.  Tell the students that a map can represent a small area like the classroom or a larger area like the community.  Show students a variety of maps.  (e.g., street maps, city maps, state maps, etc.)  Have the students look at the maps to find things that are alike on each of the maps.  

Ask students:  When using a map, how can one tell which way to go?  Locate the compass rose on a map.  Tell students the compass rose shows where the directions north (N), south (S), east (E), or west (W) are located on the map. The compass rose helps people know which direction to go when looking at maps.  Have students locate the compass rose on different maps. 

Have the students find the map key on different maps.  Tell the students that the map key contains symbols that represent places and things on the map.  Discuss with students reasons why symbols are used on a map.  

Have the students sketch a simple map of the classroom, then create a map key which contains symbols that represent different things in the classroom (e.g., the teacher’s desk, the book shelf, students’ desks, etc.).  Using the cardinal directions, have students place the symbols from the map key on their map to represent where the different items (e.g., the teacher’s desk, the bookshelf, the students’ desks, etc.) are located in the classroom. 

Next, put students with a partner to sketch a simple map of the school or community. Have students label things that would be found on their map, and create a map key.  Have students create five questions for other students to answer about their map (e.g., What direction is the school from the library?  What does the symbol   ?   stand for?).  Allow students time to exchange maps and answer the questions provided.

Activity 23: Is it a Map? (GLEs: 1, 2)

Materials List: Louisiana wall map, Louisiana desk maps (optional), Diagrams BLM 

Show students a map of Louisiana and have them look for and name things found on the map.  Make a list on the board of the characteristics of all maps (e.g., A map has….).  If desk maps are available put students in pairs and have them complete this part of the activity.  When students have an understanding of maps, write the word diagram on the board.  Have students tell what they think a diagram is.  Show students a Venn diagram, and a flow chart. (See Diagrams BLM.)  Compare diagrams to maps.  Ask the students how the Venn diagram and flow chart are different from a map and what they could be used for.  Help students to understand that a diagram is another way of getting and organizing information about a concept.
Activity 24:  Cardinal Directions in Different Settings (Teacher-Made) (GLEs: 3,4)

Students use cardinal directions to locate places on school maps, teacher-made/student-made classroom maps, and maps of Ascension Parish/Louisiana.   When using maps of Ascension Parish/Louisiana be sure to point out the students’ community and geographical features such as Mississippi River, Gulf of Mexico, etc.

Activity 25:  Mapping Fiction and Real Life (CC Unit 2) (GLEs: 2, 3, 4)

Materials List: Louisiana literature (e.g., Cajun Gingerbread Boy, Clovis Crawfish, etc.), Louisiana Landforms Map BLM 

Give each student the Louisiana Landforms Map BLM that includes a title, directional indicators, a scale, and a map key.  Have students draw symbols on the map key to represent the different landforms.  Then read books with settings that take place in Louisiana (e.g., Clovis Crawfish, Cajun Gingerbread Boy, etc.).  Have students recall the setting from the story and create symbols representing different geographical features mentioned in the story. Then have them place their symbols on the outline map in the appropriate locations to show various geographical features of Louisiana. As the symbols are placed on the map, remind students that the:

· title tells what the map is about

· directional indicator, or compass rose, indicates North, South, East, and West

· legend contains the map key and scale.

A list of books about Louisiana for children and adults can be found at the State Library of Louisiana. (Ask-a-Librarian http://www.state.lib.la.us/la_dyn_templ.cfm?doc_id=115)

	Activity-Specific Assessment:
Create a model map using symbols, map key, and compass rose.  Use a rubric to assess. 


*Activity 26:  Landforms Around the World (CC Unit 3) (GLE 8)

Materials List: pictures of landforms, Landforms Around the World BLM

Display the term landform.  Discuss with the students the meaning of the word. Explain to students that there are several types of landforms located around the world. Each landform has unique characteristics.  Have students complete a self-assessment of their knowledge of landforms around the world by completing a vocabulary self-awareness chart. (view literacy strategy descriptions)  (See Landforms Around the World BLM)  Do not give students definitions or examples at this stage.  Ask students to rate their understanding of each word with either a “+” (understands well), “√” (limited understanding or unsure), or a “-” (don’t know).  Throughout the activity students should be told to return often to the chart and add new information to it.  The goal is to replace all the check marks and minus signs with plus signs.  Because students continually revisit their vocabulary charts to revise their entries, they have multiple opportunities to practice and extend their growing understanding of key terms related to the topic of landforms. 

A picture glossary of landforms can be found on the Internet at http://www.enchantedlearning.com/geography/landforms/glossary.shtml.

Provide students with books about each landform discussed.  Show students a variety of pictures of landforms found on Earth. Help students to identify those landforms found in their local community, state, and different regions of the United States. 

Have students list all landforms that they have had experience with. Have students choose one landform from their list and create a model of it. Student models can be done at school or home.  Give students an opportunity to share their models with the class when completed.
Internet Resources:

Information on the physical geography of the United States - http://www.factmonster.com/ce6/us/A0861706.html
World Almanac for Kids – Description of Landforms - http://www.worldalmanacforkids.com/WAKI-Chapter.aspx?chapter_id=5
	Activity-Specific Assessment:
Create a model landform or landform booklet.  Use a rubric to assess. 


Student Name _________________________ Score _____________________

	
	Standard 1: Decoration
	Standard 2: 

Topic
	Standard 3: 

Clarity

	3 Points
	Model is fully decorated with accurate information.
	Model has three or more illustrations of patterns of land use.
	Model is clear and easily understood.

	2 Points
	Model is partially decorated with accurate information.
	Model has two illustrations of patterns of land use.
	Model is fairly understandable.

	1 Point
	Model is not well decorated with accurate information.
	Model has one illustration of patterns of land use.
	Model is confusing and hard to understand.

	0 Points
	Model lacks any decoration.
	Model lacks any illustration of patterns of land use.
	Model lacks clarity.


Sample Assessment Items

· Activity-Specific Assessment – Activity 22
· Activity-Specific Assessment – Activity 25
· Activity-Specific Assessment – Activity 26
Unit 3: Aspects of a Community:  Its Geography

Concept 2:  Physical and Human Characteristics of Our Community

GLEs

Bolded GLEs are documented.

5

Construct a bar graph to represent given geographical information   

                  (Application)
7
Describe how location, weather, and physical environment affect where and how people live (Comprehension)
9

Identify the human characteristics of the local community (Comprehension)
10
Describe changes in the physical and human characteristics in the local community and why people modify the physical environment over time (Comprehension)

15
Explain ways in which people in the local community depend on the physical  environment to satisfy basic needs (Application)
	Guiding Questions
7.   Can students describe the physical 

      characteristics of and the impact of the 

      physical characteristics on the 

      community?

8.  Can students describe the human   

     characteristics of and the impact of   

     human characteristics on the community?

9.  Can students explain how the physical    

     environment satisfies basic needs?


	Assessment Ideas
· Teacher Made Test

· Journal Writing can be done throughout this unit

· Graphic Organizers can be used to assess students’ knowledge of concepts (e.g., Venn diagram, Webs, charts, etc.) 
· Activity-Specific Assessment - Activity 28

	Recommended Vocabulary

1. Geography       2. City (urban)         3. Suburb          4. Rural          5. Farming        6. Resources    7. Environment    8. Needs                  9. Climate

	Textbook Correlation

· Scott Foresman’s Correlation to Grade Level Expectations
	Resources
· Louisiana map template

· Poster board

· Markers

· Internet 

· Books 

· Magazines

· United Streaming if applicable


Louisiana Comprehensive Curriculum/ Teacher Made Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 27:  Defining Characteristics (CC Unit 2) (GLEs:  7, 9, 10)

Read The Little House by Virginia Lee Burton. Discuss the rural, urban, and suburban settings. Using the pictures from the book, create a chart/booklet of the characteristics of rural, urban, and suburban settings. Discuss with students the physical and human characteristics of the community in which they live. Provide students with magazine pictures of rural, urban, and suburban settings. Ask the students how these settings are alike and different by having them sort the pictures.

Have them brainstorm reasons why people choose to live in different places (e.g., location, climate, physical environment, work). Have students identify and collect data on both the physical and human characteristics of their local community. Have students use books, magazines, newspapers, and other resources to find pictures and information about landforms, bodies of water, vegetation, and the climate of the local community.  Some other characteristics may include the number of people working within or outside of the community, the origin of families, languages, religious beliefs, and land use.  Students should organize all information found on a poster, chart, or graphic organizer entitled Our Local Community.  

Ask students to write an expository paragraph about their community. Instruct them to describe both human and physical characteristics. Also have students include changes that have been made in their community over time, and explain why those changes were made. Then have them sketch a map of the community.

Resources: 

World Almanac for Kids–Louisiana http://www.worldalmanacforkids.com/explore/states/louisiana.html
Note: Urban, rural, and suburban characteristics are not the primary focus for this activity. The focus remains with GLEs: 7, 9, 10.

Extension: Students examine communities throughout our region for location, weather, physical environment, and human characteristics.  Students determine appropriate community when given needs of a family (i.e. father drives a tugboat, family likes outdoor activity)

*Activity 28:  Graphing Local Information (CC Unit 2) (GLEs: 5, 9)

Illustrate and discuss the use of graphs as a means of displaying information. Show students how to construct a simple bar graph by using information such as the boy/girl ratio in the classroom, modes of transportation, ice cream flavor preference, etc. Ask them to create a bar graph using the information gathered. After giving them adequate time to practice making bar graphs with various types of information, provide them with geographic information on the human characteristics of the local community which was gathered in activity (e.g., how many family members work within or out of the community, origin of families, land use) and have them draw a graph showing that information. 

Activity-Specific Assessment

 Have students create a graph that shows given information (e.g., geographical information, demographics, etc.).

Activity 29:  Depending on the Environment (The Weather Around Us) (CC Unit 2) 
(GLEs: 7, 15, 37)

Materials List: chart paper

Ask students “What does it mean to depend on the environment?”  Allow students time to brainstorm (view literacy strategy descriptions) ideas with a partner.  Have students share ideas as the teacher writes them on the board or chart paper.  Then lead the class through an investigation of how community residents depend on the physical environment to satisfy basic needs.  Discussion should focus on how land and water resources in the community are used and the role of weather, land, and water resources in food production.

Create wall charts, using one of the following headings for each: 

· Basic Needs of Community Residents

· Using the Environment to Meet Basic Needs

· Effects of the Weather on Cultivating Crops

· Using Land and Water Resources 

Provide information for the charts from material read aloud to the class, material read silently by the students, pictures shown to the class, and/or local community Web sites. When students have completed charts, discuss how location, weather, and the physical environment affect where and how people live.
*Activity 30:  Living with the Land (CC Unit 2) (GLEs: 7, 15)

Materials List: outline map of Louisiana, Internet, books, magazines, and poster board
Have students use cardinal directions to locate their local region on an outline map of Louisiana. Guide them in conducting an investigation about the physical environment in their region utilizing the Internet, books, magazines, or the school media center. Have students describe how the physical environment affects where and how people live. Ask them to create a poster and write a caption about the region. Their poster should include an illustration of the physical environment and a caption explaining ways in which local residents use the environment to meet their basic needs. 

Tell students sometimes our environment is changed.  Have them name things that would change the environment (e.g., people, floods, hurricanes, etc.).  Discuss reasons why people sometimes modify their environment, such as clearing trees to build houses or for farming the land.  Also discuss harmful ways people change the environment (pollution).  Then discuss other things that can be done to modify or change the environment (building of roads and levees, etc.)  

Discuss how sometimes people have to adapt to changes in the environment and ways people can protect their environment from harmful changes. 

Sample Assessment Items

· Activity-Specific Assessment – Activity 28
Unit 3: Aspects of a Community

Concept 3:  Analyzing the Community

GLEs

*Bolded GLEs are documented.

6
Sketch a simple map related to the classroom, school, or community (Comprehension)
11
Describe how climate affects the vegetation in the community      

                  (Comprehension)
12

Identify the types of settlement and patterns of land use in the local

            community (Comprehension)
13

Identify simple demographics of a local region (e.g., mostly factory workers)  

                  (Application)      
14

Identify ways of making a living within the community (Application)

	Guiding Questions

7.  Can students describe the physical 

     characteristics of and the impact of the

     physical characteristics on the

     community?

8. Can students describe the human characteristics of and the impact of human characteristics on the community?

10. Can students describe the impact of 

      climate on the vegetation of the local  

      community?


	Assessment Ideas

· Teacher Made Test

· Journal Writing can be done throughout this unit

· Graphic Organizers can be used to assess students’ knowledge of concepts (e.g., Venn diagram, Webs, charts, etc.) 

· Activity-Specific Assessment - Activity 32

	Recommended Vocabulary

1. Weather        2. Seasons        3. Demographic        4. Vegetation        5. Region    

	Textbook Correlation

· Scott Foresman’s Correlation to Grade Level Expectations0
	Resources

· Construction paper

· Blocks

· Glue

· Markers

· United Streaming if applicable


Louisiana Comprehensive Curriculum/Teacher Made Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

* Activity 31:  Climate and Vegetation (GLEs: 11, 15, 37)

Materials List: Regions of the United States BLM, Internet (optional), 
Introduce the term climate.  Help students understand that climate deals with weather conditions in different areas over time.  Give students a copy of the Regions of the United States BLM.   Explain to students that the climate in each region of the United States is different. Use the library or Internet resources to find the climate for each different region.  

Library Resources:

Climate Maps by Ian F. Mahaney, Encyclopedia of Climate and Weather by Stephen H. Schneider, Vegetation by David Lambert, Louisiana, its land and people by Fred B. Kniffen, Changing Climate by Sally Morgan, Climates by Theresa Jarosz Albert, or The Climates of the Continents by Wilfrid George Kendrew 
Internet Resources:

Information and activities on Southeast Climate - http://radar.meas.ncsu.edu/education/education.html
Information on the Northeast Climate - http://www.nrcc.cornell.edu/ccd.html
Climate across the United States - http://www.factmonster.com/ce6/us/A0861707.html
General climate information around the United States - http://www.southtravels.com/america/usa/weather.html
Help students understand that climate has an effect on the vegetation that grows in different regions.  Discuss with students different agricultural products that grow in Louisiana. As an extension, invite an agricultural expert to the class to share information about Louisiana vegetation. 

Have students identify and list vegetation found in the local community. Ask them to brainstorm (view literacy strategy descriptions) what happens to the vegetation as the climate changes.  This provides an opportunity to discuss the change of seasons and the differences between the definitions of weather, climate, and seasons.  Have students construct a chart and list the vegetation that changes with climate and that which does not.

Discuss with students the role of weather in the production of food and how people in the community depend on the physical environment to satisfy their basic needs of food, clothing, and shelter.  

.
Internet Resources:

Louisiana State Report–Agriculture

http://www.classbrain.com/artstate/publish/cat_index_25.shtml
Louisiana Agriculture - http://www.agclassroom.org/kids/stats/louisiana.pdf
Louisiana Agriculture - http://www.ldaf.state.la.us/AgFunFacts.pdf
Product fact sheets and activities (rice, sugarcane, cotton) - http://www.aitcla.org/files/commodity_handout_sheets.pdf
*Activity 32:  Community Model (CC Unit 2) (GLE: 12, 6)

Materials List: construction paper, blocks, small boxes, pictures of communities around Louisiana

Discuss with students how land in a community may be used for different things.  Land use can be commercial (stores, hotels, restaurants), industrial (factories, companies), or residential (homes, apartments). Tell students that together they will be looking at patterns of land use in the community.   

Help students create a model of the community. Have them choose what to include in their model. Incorporate physical and human features (e.g., buildings, forests, parks, etc). Use paper, blocks, small boxes, and other suitable materials to represent types of settlements and patterns of land use. Include such items as a library, bank, grocery store, gas station, etc., within the model community.  When the model is complete, discuss with students how most of the land in their community was used.  Compare different communities from around Louisiana.  Provide students with pictures of different communities (urban and rural) and discuss patterns of land use.  

The following can be used either as an additional or as an alternate activity along with or in place of. Create learning centers that reinforce students’ understanding of the types of settlements and patterns of land use in the community. Center ideas may include the following:

· Provide flannel board pieces to show settlement patterns within the community. Ask students to write a story about land use in the community. Provide pictures to include in their stories.

· Sort and classify objects related to people and places in the community. Match objects to pictures of community members.

· Use puppets and costumes to help students portray people and places in the community. 

Activity-Specific Assessment

Have students create a model of the community. Rubric may be used or adapted to assess community model.

Student Name _________________________ Score _____________________

	
	Standard 1: Decoration
	Standard 2: 

Topic
	Standard 3: 

Clarity

	3 Points
	Model is fully decorated with accurate information.
	Model has three or more illustrations of patterns of land use.
	Model is clear and easily understood.

	2 Points
	Model is partially decorated with accurate information.
	Model has two illustrations of patterns of land use.
	Model is fairly understandable.

	1 Point
	Model is not well decorated with accurate information.
	Model has one illustration of patterns of land use.
	Model is confusing and hard to understand.

	0 Points
	Model lacks any decoration.
	Model lacks any illustration of patterns of land use.
	Model lacks clarity.


*Activity 33:  Working in Our Community (CC Unit 2) (GLE: 7, 10, 14)

Materials List: variety of books from the “I want to be….. series”, chart paper

Before doing this activity, have on hand a number of books from the “I want to be….. series” (I want to be a teacher by Dan Liebman, I want to be a doctor by Liza Alexander, I want to be a firefighter by Stephanie Maze, I want to be a librarian  by Dan Liebman, I want to be a nurse by Dan Liebman, I want to be a police officer by Liza Alexander,  I want to be a vet by Dan Liebman, or I want to be a mechanic by Dan Liebman).  

Tell students something about the books before they are read.  State the following SQPL (view literacy strategy descriptions) prompt: There are many jobs in the community.  Write it on the chalkboard or a piece of chart paper while saying it.  Next, ask students to turn to a partner and think of one good question they have about the books based on the statement:   There are many jobs in the community.  As students respond, write their questions on chart paper or on the board.  A question that is asked more than once should be marked with a smiley face to signify that it is an important question.  When students finish asking questions, the teacher should contribute questions to the list.  Read one or more of the I want to be books with the students.  Discuss and answer all the questions on the chart or board with the students.  Then allow students time to read, share, and discuss the books in small groups.  Have students make a list of different jobs that are available in the local community. 
Take the students to the school media center and have them choose one job from the list and find information about that job.  Discuss with students the ones that are the most common in the community.  Invite people from the community to the class to share their jobs with the students. Divide the class into cooperative learning groups, giving each group the responsibility of making a list of jobs that people in their locality perform.  Compile the list together on a chart entitled “Jobs in The Community”.

Discuss with students the reasons why certain jobs are offered in the community and others are not.  (This would be a good opportunity to discuss the physical characteristics of the community and how they have changed over time.)  Discuss with students that the availability of jobs and the loss of jobs due to scarcity of resources affect where and how people live.  

Have students choose one job off the list.  Instruct students to write a description of the job they chose and to draw pictures to include in their descriptions. Completed works should be shared with the class and displayed in the classroom. 

Extension: Students should identify employment as a human characteristic.  Ask students how unemployment can effect the community.  
*Activity 34:  Conducting a Demographic Study (CC Unit 2) (GLE: 13)

Materials List: Class Survey BLM
Have students do a simple demographic study of the classroom. Include within it such things as the number of boys and girls, the number of students riding the same bus, the number of students with blue or brown eyes, etc.  Have students create simple bar graphs to show different class demographics.  

Then have students expand this activity by doing a demographic study of the school population, including such things as the number of students in the school, the number of students in each grade level, the number of boys and girls, different ethnic groups, etc.  
Allow students the opportunity and time to collect data.  Put students into groups and have them collect data from one class within the school or on one demographic topic (e.g., one group can do the number of boys and girls in the school). Students should survey each class using a chart.  (See Class Survey BLM)   When all data has been collected, have students create bar graphs to share information found.
Finally, if possible, have the students do a simple demographic study of the local community. Here they could include such things as the total population of the community, the number of banks present, different ethnic groups, etc.  Put students in groups and have them find simple demographics like number of banks or businesses in the community in the local telephone directory yellow pages.  Then help students find simple demographics about the community using Internet resources.  Have students compile all information found on a chart or poster to share with the class.  

Internet Resource

U.S. Census Bureau - http://factfinder.census.gov/home/saff/main.html?_lang=en
Community Information by Zip code - http://library.csun.edu/mfinley/zipstats.html
Sample Assessment Items

· Teacher Made Tests
· Graphic Organizers

· Activity Specific Assessment:  Activity 32
General Guidelines

Documentation of student understanding is recommended to be in the form of portfolio assessment. Teacher observations and records as well as student-generated products may be included in the portfolio. All items should be dated and clearly labeled to effectively show student growth over time.

General Assessments

· Paragraph Assessment: Writing rubrics can be created to assess paragraph writing throughout this unit.

· Portfolio Assessment: Possible portfolio artifacts include the students’

· outline map of Louisiana

· bar graphs

· story about urban, suburban, or rural settings

· community model.

· Journal Writing: Student journal writing can be done throughout this unit to assess student understanding of concepts. 
Name:  _______________________________     School_________________________________
 
Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).



Activity Specific Activity:  


   Have students create a simple map of the school or their home.  





EARTH �(Tune: My Bonnie Lies Over the Ocean) 


Earth is the name of our planet.�It's shaped like a ball or a sphere.�It's covered with land and water.�A globe makes this picture quite clear. 


Chorus 








Seven continents, four oceans, on our planet, Earth...�Seven continents, four oceans, on our planet, Earth! 





On Earth there are seven continents,�They're the largest masses of land.�Four large bodies of water are oceans.�In fact, there's more water than land! 
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