3rd Grade Social Studies: Unit 3: Louisiana’s History and People


                          Comprehensive Curriculum Assessment Documentation and Concept Correlation

Unit 3:  Louisiana’s History and People 
Time Frame:  Approximately 3 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Early settlers in Louisiana came for a variety of reasons and had to learn to adapt to their environment.
· Louisiana has a rich cultural heritage, representing various cultures and traditions, as well as some notable local landmarks.
· Primary (document with first hand knowledge; diary, interview, picture, etc.) and secondary resources (a document made from the information collected from the primary source) are used to document Louisiana’s history.

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Interpret a graph, chart, and diagram. (Comprehension
3

Identify and explain patterns of settlement in different time periods in Louisiana (Application)
15

Identify and compare customs, celebrations, and traditions of various cultural groups in Louisiana (Comprehension)
16

Explain how humans have adapted to the physical environment in Louisiana. (Comprehension)
20

Complete a timeline based on given information (Comprehension)
46

Use information in a map, table, or graph to describe the past (Application)
47

Identify primary and secondary sources (Knowledge)
48

Identify ways different cultures record their histories (Knowledge)
49

Describe family life at a given time in history and compare it with present-day family life (Analysis)
50

Describe changes in community life, comparing a given time in history to the present (Analysis)
51

Identify and describe early settlers in Louisiana (Comprehension)
52

Identify people and their influence in the early development of Louisiana (Knowledge)
53

Describe the importance of events and ideas significant to Louisiana’s development (Analysis)
54

Identify and describe the significance of various state and national landmarks and symbols (Knowledge)
55

Identify the causes and effects of the major historical migrations to Louisiana   (Knowledge)
56

Identify cultural elements that have contributed to our state heritage (e.g., Mardi Gras, Cajun/Creole cooking) (Knowledge)
57

Describe aspects of family life, structures, and roles in cultures other than the United States (Application)
58

Explain how technology has changed present-day family and community life in Louisiana (Comprehension)
59



	Concept 1:  Settlers

8.  Can students explain patterns of settlements in Louisiana across time?

9.  Can students explain why people settled in Louisiana and how the

physical environment was

adapted to meet their needs?


	*Introductory Activity 19:  Early Louisiana Settlements

GQ  8, 9 
	52
	

	
	*Activity 20:  Early Louisiana Settlements

GQ  8, 9 
	20, 52, 53
	

	
	*Activity 21:  First Settlers of Louisiana

GQ  8, 9
	15, 46, 52
	

	
	*Activity 22:  The Migration of Acadians

GQ  8, 9
	3, 47, 52, 54, 56
	

	
	Activity 23: Patterns of Settlement

GQ  8, 9
	15, 47, 56
	

	Concept 2:  Customs and Cultures

10.  Can students compare various cultures and identify the cultural

elements that have contributed to Louisiana’s heritage?

11.  Can students identify the difference between primary  and secondary sources? 
	*Activity 24:  Louisiana Culture Boxes

GQ  10
	16, 57
	

	
	*Activity 25: Comparing Cultures 
GQ  10
	3, 50, 51, 57, 59
	

	
	*Activity 26:  Culture Pizza

GQ  10
	58
	

	
	*Activity 27:  Using Primary and Secondary Sources

GQ  11
	46, 47, 48, 49, 50, 51
	

	
	Activity 28:  Using Primary and Secondary Sources 

GQ  11
	48, 49
	

	Concept 3:  Symbols and Landmarks

12.  Can students identify and describe the significance of several state and national 

landmarks and symbols?
	*Activity 29:  State and National Stamps

GQ  12
	55
	

	
	*Activity 30:  State and National Symbols

GQ  12
	55
	


Unit 3:  Louisiana's History and People

Concept 1:  Settlers

GLEs

*Bolded GLEs are documented.

3
Interpret a graph, chart, and diagram. (Comprehension)
15
Identify and explain patterns of settlement in different time periods in Louisiana (Application)
20
Explain how humans have adapted to the physical environment in Louisiana. (Comprehension)
46
Complete a timeline based on given information (Comprehension)
47
Use information in a map, table, or graph to describe the past (Application)

52
Identify and describe early settlers in Louisiana (Comprehension)
53
Identify people and their influence in the early development of Louisiana (Knowledge)

54
Describe the importance of events and ideas significant to Louisiana’s development (Analysis)

56
Identify the causes and effects of the major historical migrations to Louisiana (Knowledge)
	Guiding Questions

8. Can students explain 

     patterns of settlements in

     Louisiana across time?

9. Can students explain why 

    people settled in Louisiana 

    and how the physical 

    environment was adapted to

    meet their needs?
	Assessment Ideas
· Teacher Made Test

· Have students write an informal essay describing the differences between their lives and children of the early settlers in Louisiana.

· Have students work in groups to create a role-play scenario. Students may choose from early settlers, customs and traditions, or family/community life.

· Complete student KWL charts on first settlers to Louisiana.

· Activity 19-Activity Specific Assessment



	Key Concepts

· Early settlers and their reasons for inhabiting Louisiana.
· Ways in which people in Louisiana modify the physical environment to meet basic needs.
· Ways human have adapted to the physical environment in Louisiana.
· Identification and description of natural resources in Louisiana.
· People and their influence in the early development of Louisiana.
· Interpretation of a graph, chart, or diagram.
· Important events in and ideas significant to Louisiana’s development.

	Recommended Vocabulary
1. settlers                      2. Acadians                         3. population                        4. native                      5. migration                  6. Evangeline                      7. census



	Textbook Correlation
LA textbook p.26-27
LA textbook p. 30-31


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 19 - Introductory Activity:  Early Louisiana Settlements (CC Unit 3) (GLE 52)

Materials List: K-W-L Chart BLM

Have students create a chart such as a K-W-L chart (view literacy strategy descriptions) to track their learning of early Louisiana settlers. 

The K-W-L technique is a wonderful method to help students activate prior knowledge. 
 
K – Stands for helping students recall what they KNOW about the subject.


W – Stands for helping students determine what they WANT to learn.


L – Stands for helping students identify what they LEARN as they read.

Students can use the categories to create additional graphic organizers, for test review, and to write about what they have learned. (See the K-W-L Chart and sample below.)

	What We Know
	What We Want to Find Out
	What We Learned

	The early settlers in Louisiana were Native Americans, French, Acadians, Spanish, and Africans.  
	How did the settlers adapt to their new environment? (Shelter, travel, food, water)

How did each group of settlers influence the development of Louisiana?

Describe each group of settlers.
	


Provide students with a copy of the K-W-L BLM. Next, have students write what they know about Louisiana settlers in the first column of the chart. Then ask students what they would like to know about Louisiana settlers. Facilitate their questioning process to reflect the GLEs. Place answers in the What We Want to Find Out column. (See examples in the chart above.) Next, let students work in small groups to find answers for the What We Learned column. After students have completed the chart, bring the groups back together and discuss their answers. 

*Activity 20:  Early Louisiana Settlements (GLEs  20, 52, 53)

Form groups of students to participate in a simulation of the following scenario to help students describe early settlers in Louisiana and explore their influence in the early development of Louisiana:

· You have traveled to the Louisiana territory to settle here. What do you do next? How will you organize your group?

Write each of the five situations below on a separate note card. Have each group choose a situation card, discuss the alternatives, and decide what action to take.
Situation 1:  What will you do about shelter?  What have you brought with you that will help you build a shelter?  What are the talents and building skills of the people who are with you?  Where will you choose to settle?

Situation 2:  What will you do about food and water?  What supplies do you have to help you?  What knowledge do your people have that will help you get food?

Situation 3: How will you travel in this new land?  How will you move your supplies?  How will you explore the area?

Situation 4: You share your new home with unfamiliar natives. How will you react to them?  How would you describe their language and customs?  How do you communicate?

Situation 5:  You are the natives, not settlers. Unfamiliar settlers have moved onto your land. How will you react to them?  You do not understand their customs and language. How will you communicate? 

Have each group investigate text and reliable Internet resources to develop educated responses to each scenario. Have each group share its situation, discussion, and decisions with the rest of the class. Record the decisions/ideas on the chart under the “What I Learned” section. 

	Activity Specific Assessment

Have students complete a booklet that illustrates the differences between their life and the lives of the early settlers of Louisiana by drawing pictures to show the differences.


*Activity 21:  First Settlers of Louisiana (GLE  15, 46, 52)

In cooperative groups, students will research information about the first settlers in Louisiana. Students may use textbooks, periodicals, and the Internet and library resources. Groups should focus on the role geography affected the way they lived, settled, and survived. Each group will create a timeline of the information they discovered and present it to the class. Each student in the groups should have a specific role in the cooperative group such as recorder, facilitator, or presenter (Acadians, French, Spanish).

*Activity 22: The Migration of Acadians (Teacher-Made) (GLEs 3, 47, 52, 54, 56)

Have students collaborate to create a world map of migration to Louisiana.  First have the students read “The Legend of Evangeline” (see Teacher-Made Supplemental Resources).  Then have them use yarn to map out the Acadians journeys.  Then have the students read information on other settlers (see Teacher-Made Supplemental Resources for Spanish, French, etc.).  Add this information onto world map with yarn; if possible use yarn of a different color.  Have students choose one journey from the map they created and write a fictional story about your journey, much like Longfellow did with Evangeline and the Acadians.

Activity 23:  Patterns of Settlement (CC Unit 1) (GLEs 15, 47, 56)

Materials List: books or text about Louisiana settlers

Before reading books or text about people (DeSoto, European colonists, Enslaved persons, and Acadians) who have settled in Louisiana, students will generate questions they have about the topic based on an SQPL prompt. (view literacy strategy descriptions) The SQPL prompt allows students to create questions specific to the subject they are studying. This provides students with purposeful learning. 
Next, state the following: Americans have been the only settlers in Louisiana, and write it on the chalkboard. Next, have the students work with a partner and think of one or two good questions based on the SQPL statement. Write their questions on the board. When students are finished, the teacher should add his/her own questions to the list. Tell students to listen carefully for the answers. Stop after the section or page that supplies the answer and ask students if they heard an answer to their question. Mark this question as answered. Continue reading the text or book. Go back over the questions and check to see which ones still need to be answered. Use the books, text, or personal knowledge to supply answers. 

Additional Resources

Bailey, John. The Lost German Slave Girl: The Extraordinary True Story of the Slave Sally Miller and Her Fight for Freedom in Old New Orleans.
Bens, Jeff W.  Albert, Himself.  (Adult fiction)
Blume, Helmut. The German Coast During the Colonial Era: 1722-1803.
Craven, Avery O. Rachel of Old Louisiana.  (Juvenile biography)
Deiler, J. Hanno. The Settlement of the German Coast of Louisiana and the Creoles of German Descent.
Duncan, Lois. Locked in Time.
Finn, John. New Orleans Irish: Famine Exiles.

Fradin, Dennis B. Louisiana:  From Sea to Shining Sea.

Hoobler, Dorothy, Thomas Hoobler, and Werner Klemperer. The German American Family Album. 
Kattner, Lauren Ann. Ethnicity Plus: Historical Roots of Slavery of the Germans of Louisiana and East Texas, 1719-1830.

Ladoux, Rita. Louisiana: Hello USA.

Merrill, Ellen C. Germans in Louisiana.
Moore, Elizabeth and Alice Couvillon. Louisiana Indian Tales. 
Mueller, Timothy, Sarah Sue Goldsmith, and Risa Mueller. Nations Within: The Four Sovereign Tribes of Louisiana. 
Roop, Peter, Connie Roop, and Sally Wern Comport. Louisiana Purchase. 
Russell, Barbara Timberlake.  Maggie’s Amerikay. (Juvenile fiction)

Sakurai, Gail. The Louisiana Purchase. 
Sims, Kathy Conville. Louisiana Potpourri From A To Z: Pot-pourri Louisianais D' A À Z. 
Taylor, Joe Gray. Louisiana: A History. (Bicentennial & Historical Guide)


Yoes, Henry E., III. Louisiana’s German Coast: A History of St. Charles Parish.

German Americans (in Louisiana)

http://ccet.louisiana.edu/99.1_Suggested_Readings/Readings_German_Americans.html
Irish Americans (in Louisiana)
http://ccet.louisiana.edu/99.1_Suggested_Readings/Readings_Irish_Americans.html
http://ccet.louisiana.edu/03a_Cultural_Tourism_Files/01.02_The_People/Irish Americans.html
Unit 3: Louisiana's History and People

Concept 2:  Customs and Cultures

GLEs

*Bolded GLEs are documented.
16
Identify and compare customs, celebrations, and traditions of various cultural groups in Louisiana (Comprehension)

48
Identify primary and secondary sources (Knowledge)
49
Identify ways different cultures record their histories (Knowledge)
            50        Describe family life at a given time in history and compare it with present-day

family life (Analysis)

            51        Describe changes in community life, comparing a given time in history to the 

present (Analysis)

57
Identify cultural elements that have contributed to our state heritage (e.g., Mardi Gras, Cajun/Creole cooking) (Knowledge)

58
Describe aspects of family life, structures, and roles in cultures other than the United States (Application)
59
Explain how technology has changed present-day family and community life in Louisiana (Comprehension)

	Guiding Questions
10. Can students compare  

      various cultures and 

      identify the cultural 

      elements that have

      contributed to

      Louisiana’s heritage?

11.  Can students use primary and secondary resources to locate information about Louisiana’s past?
	Assessment Ideas
· Teacher Made Test

· Have students write an informal essay describing the differences between their lives and children of the early settlers in Louisiana.

· Have students work in groups to create a role-play scenario. Students may choose from early settlers, customs and traditions, or family/community life.

· Complete student KWL charts on first settlers to Louisiana.

· Activity Specific Assessment- Activity 25

· Activity Specific Assessment- Activity 26


	Key Concepts

· Elements that have contributed to Louisiana’s cultural heritage.
· Early settlers and their reasons for inhabiting Louisiana.
· Ways in which people in Louisiana modify the physical environment to meet basic needs.
· Ways human have adapted to the physical environment in Louisiana.
· People and their influence in the early development of Louisiana.
· Interpretation of a graph, chart, or diagram.
· Important events in and ideas significant to Louisiana’s development.
· Changes in family and community life, given a certain time in history, comparing it to the present. 
· Ways technology has changed present-day family and community life in Louisiana.
· Identify primary and secondary sources.

	Recommended Vocabulary
1. culture                     2. customs                    3. recreations                     4. traditions                     5. celebrations             6. primary sources       7. secondary sources          8. heritage                      9. religion



	Textbook Correlation
· Louisiana textbook pgs.26-42 

· Communities pgs. 336-393


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 24; Louisiana Culture Boxes (Unit 3) (GLEs 16, 57)

Materials List: shoe boxes; art materials such as paper, markers, scissors, and colored pencils; Internet (if available)

Before beginning this activity have students bring a shoebox from home. After a classroom discussion of customs, cultural elements, and state symbols and landmarks, have students decorate their shoeboxes to look like a trunk. Students may use various types of media to create objects to include in their trunks that tell a story about Louisiana. Items may include maps, drawings, art projects, pictures, etc. Each item should include a short description detailing its significance relating to Louisiana’s history. 

*Activity 25: Comparing Cultures (CC Unit 3) GLEs:  3, 50, 51, 57, 59) 

Materials List: chart paper, Internet (optional), teacher printed materials from the Internet, Louisiana Today and Yesterday BLM 

Brainstorm (view literacy strategy descriptions) with students and list examples of customs and traditions. Write students’ examples on chart paper or the chalkboard. Ask students to explain the difference between traditions and customs. Teachers should guide students to come up with a working definition for each of these as a class.

A tradition can be defined as the handing down of beliefs, legends, and customs from generation to generation. A custom can be defined as a way of doing something. 

Provide each student with a copy of the Louisiana Today and Yesterday BLM. Then break the class into groups to investigate one item on the BLM chart.  (See BLM.) 
Using this chart, each group of students should write a short paragraph describing a feature of Louisiana’s culture, both past and present. 

Website Resources:

Louisiana Music Trail—Information about jazz, blues, rock and roll, Cajun, gospel, and country music with Louisiana roots: 

http://www.crt.state.la.us/crt/tourism/music/musictr.htm 

Governor’s Page for Kids—Coloring book pictures of Louisiana state symbols, state history, and photographs of the governor: http://gov.louisiana.gov/kids.asp
Louisiana Brochure for Students—Cultural, geographic, and historical information about Louisiana, including state parks, festivals, flags, universities, regions, songs, government, and Mardi Gras:

http://www.crt.state.la.us/crt/tourism/studentbrochure/sbcover.htm
Louisiana Emblems—Pictures and descriptions of Louisiana’s state flower, state dog, state flag, state tree, and state seal:

http://www.crt.state.la.us/crt/profiles/emblems.htm 
Interesting Facts about Louisiana—Pictures and facts about the state motto, capitol, nickname, major metropolitan areas, population, and climate: 

http://www.sos.louisiana.gov/around/facts/facts-index.htm 
History of Louisiana—Pictures and descriptions of major events in the history of Louisiana, including a timeline:

http://www.crt.state.la.us/crt/profiles/lafacts.htm 
Louisiana’s Economy—Explanation and pictures of the important industries that make up the state economy, including oil and gas production, agriculture, and tourism:

http://www.crt.state.la.us/crt/profiles/economy.htm 
People of Louisiana—Louisiana’s rich diversity of peoples, from the original Native American inhabitants to present-day immigrants: 

http://www.crt.state.la.us/crt/profiles/people.htm 
	Activity Specific Assessment 

A rubric may be made (see Teacher-Made Supplemental Resources) to assess the students understanding of the similarities and differences in lifestyles from one time period to the present.


*Activity 26: Culture Pizza (Teacher-Made) (GLE 58)

To model this activity, as a class create a “Culture Pizza” (see TMSR) on Louisiana.  The pizza slices will include 6 aspects (choose 6 of the following: food, recreation, music, clothing, shelter celebration, religion, traditions and family).  Break students into 6 groups to work on one big slice using words and pictures.  Then as a class put the slices together to create a pizza and discuss what the students created.  

Then assign each group a different country.  They will research using books, encyclopedias and internet to find 6 topics about their country (food, recreation, music, clothing, shelter, celebration, religion, traditions and family).  Have each group present their pizza to the class when completed.

	Activity Specific Assessment
A rubric may be made (see TMSR) to assess the students understanding of the similarities and differences in 6 aspects of culture between the U.S. and another country.


*Activity 27:  Using Primary and Secondary Sources (CC Unit 3) (GLEs  46, 47, 48, 49, 50, 5l)

Materials List: various examples of primary and secondary sources (photographs, clothing, news articles, etc.), Primary Sources BLM

Before beginning the lesson, the teacher needs to gather the following primary and secondary sources from different time periods: photographs of buildings, people, clothes, and activities; and maps, diaries, articles of clothing, advertisements, magazines, etc. 

 

Discuss with students how we record our history. The teacher should bring to the discussion the fact that most of our history is written down in books, but that we have many things in our culture that also let us discover our history. Ask students to identify other ways (oral and visual) that they think history is recorded. Tell students that we use primary and secondary sources to discover what has happened in the past, and define the two sources for them. 

 

Write the following on the blackboard: photographs, works of art, encyclopedias, tombstones, videos, interviews, speeches, music, maps, blueprints, architectural drawings, advertisements, textbooks, cookbooks, journals, letters, diaries, clothes, and periodicals. Explain the difference between primary and secondary sources. Have students create a “T” chart like the one below and identify primary and secondary sources from the list on the chalkboard. 

	 Primary Sources
	Secondary Sources

	 

 

 

 
	 


Discuss the choices the students made and why each item falls into a specific category. 

 

In cooperative groups, have students examine the examples of primary and secondary sources to discover the significance each one brings to history. 

 

Have students create a working history pictorial journal. The students will include the activities below in their journals:

1. Draw pictures to represent family life of the past and present day. Students should write a brief explanation of how family life has changed.

2. Draw pictures to explain changes in their community through history.

3. Complete a timeline based on the information in either #1 or #2.

4. Create a table using primary sources to describe the past. The following is a sample from the Primary Sources BLM that students may use for this activity. 

 

	Item 
	Primary Source

	Photograph
	The picture of the Cabildo is an example of historical architecture.


 

Activity 28:  Using Primary and Secondary Sources (CC Unit 3) (GLEs 48, 49)

Materials List: Split-Page Notetaking Activity BLM, copies of the Louisiana Purchase Treaty agreement, letter written by General Horatio Gates in 1803, overhead projector (optional)
Review and discuss with students the events leading to the Louisiana Purchase, using a passage from a book. Provide students with the following website which contains a copy of the actual purchase treaty and the letter from General Horatio Gates to President Thomas Jefferson, dated July 18, 1803, in which he writes, “Let the Land rejoice, for you have bought Louisiana for a Song.”  This material can be found in the U.S. National Archives and Record Administration website: http://www.archives.gov/exhibit_hall/american_originals_iv/sections/louisiana_purchase_treaty.html. 

Provide copies of these documents and distribute them to the students. Review with students primary and secondary sources. Ask students to identify whether the treaty, letter, and book passage are primary or secondary sources of information and why. 

Using the split-page notetaking strategy, (view literacy strategy descriptions) compare the information in three different sources: the textbook, the actual purchase treaty, and the letter by General Horatio Gates. Students will identify which documents are primary or secondary sources and the different ways that history is recorded. Students will also use this strategy to identify the similarities and differences in the documents. Split-page notetaking will help students learn how to organize their notes and how to summarize. Let students work in small groups or pairs first, then make a chart on the board or use an overhead projector for the class to discuss their findings as a whole class. Let student groups take turns providing information for the chart and writing them in the appropriate places.  (See the Split-Page Notetaking Activity BLM.) 

Unit 3:  Louisiana's History and People

Concept 3:  Symbols and Landmarks

GLEs

*Bolded GLEs are documented. 

55
Identify and describe the significance of various state and national landmarks and symbols (Knowledge)

	Guiding Questions
12.   Can students identify and describe the significance of several state and national landmarks and symbols?


	Assessment Ideas

· Teacher Made Test

· Activity Specific Assessments- Activity 29

	Key Concepts

· Identification and significance of state and national landmarks and symbols.

	Recommended Vocabulary 
1. symbols                        2. patriotism                       3. landmarks                           4. national



	Textbook Correlation
· Communities p. 310-319


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 29:  State and National Stamps (CC Unit 3) (GLE 55)

Materials List: drawing paper, markers or colored pencils

Begin with a class discussion about state and national symbols and landmarks. Provide students with examples such as pictures of the Statue of Liberty, Uncle Sam, the Liberty Bell, American eagle, etc. Have students create two stamps. The first should represent a state symbol or landmark, and the second should represent a national symbol or landmark. Each item should include a short description of the significance of the landmark or symbol. Students may choose their symbol or landmark or the teacher may assign it. The teacher should pay careful attention that all students do not make the same choice. After students have completed their stamps, display the stamps around the classroom or in the school hallway. Conduct a gallery presentation by having students move from stamp to stamp viewing the creations of all the students. Bring the class back together and let students share their favorite stamps.

	Activity Specific Assessment
Design a new Louisiana Symbol to represent a cultural custom or tradition. Students should describe 

the new symbol in a paragraph. 


*Activity 30:  State and National Symbols  (GLE  55)

Have students brainstorm as many state and national symbols and landmarks.  Put them on a class chart in 2 columns (state and national). Have students look for and discuss the similarities and differences of state and national symbols on a Venn Diagram (Sate flag-US Flag, Pelican-Eagle, state seal-presidential seal).

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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