

5th Grade ELA: Unit 3 – Biographies and Autobiographies


Comprehensive Curriculum

Concept Correlation

Unit 3:  Biography and Autobiography

Time Frame:  6 weeks 

	Big Picture: (Taken from Unit Description and Student Understanding)
· The characteristics of biographies and autobiographies can guide research of online and bound sources.  
· Biographies and autobiographies can be related to personal experience.



At-A-Glance

	

	






	Harcourt Story and Skill Correlation
· Klondike Kate- Theme 6, Lesson 27 (genre focus, summarizing and paraphrasing)

· Biography, Theme 2, Lesson 8 (T206)




** Essential Ongoing Activities:

 Activity A Independent Reading

Activity B: Vocabulary Study

Activity C: Writing Craft Mini-Lessons

Activity D: Grammar / Usage Mini-Lessons
Activity E: Decoding/Encoding
	Guiding Questions
	Activities

	Introduction: Distinguishing Between Biographies and 

Autobiographies

17.  Can students identify unique characteristics of a biography/an autobiography?
	Ongoing Essential Activities A-E


	
	Activity 23: First Visit – Biographies and Autobiographies  GQ 17

	Concept 1:  Creating Biographies and Autobiographies 

17.  Can students identify unique characteristics of a biography/an autobiography?

18.  Can students use technology effectively for research?

19 Can students produce a narrative composition and a   visual that shows evidence of knowledge of the biography and     autobiography?


	Activity 24: Getting to Know You: Researching and Reading Biographies and Autobiographies  GQ 17,18,19

	
	Activity 25: Getting to Know You: Researching and Reading Biographies and Autobiographies (Teacher Made) GQ 17, 18,19

	
	Activity 27: Responding to Biographies and autobiographies: Organizing Notes and Creating a Rough Draft GQ 17, 18, 19

	
	Activity 28: Using Author’s Groups to Refine Rough Drafts GQ 17, 18, 19

	Concept 2:  Creating a Book (Publishing biographies and 

autobiographies)

18.  Can students use technology effectively for research?

19.  Can students produce a narrative composition and a      

visual that shows evidence of knowledge of the biography  and autobiography?

20.  Can students relate a biography an autobiography they have read to personal experience?

	Activity 28: Using Technology to Print the Final Draft  GQ 18, 19, 20

	
	Activity 29: Getting To Know You Better: Publishing and Publicizing the Final Draft  GQ 18, 19, 20

	
	Activity 30: Create a Biography Mobile  GQ 18, 19, 20

	
	Activity 31: Biography Now  GQ 18, 19, 20

	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Identify word meanings using a variety of strategies, including:
	
	

	
	a
	use of context clues (e.g. definition, restatement, example, contrast) (ELA-1-M1)
	Application
	

	
	b
	use of structural analysis (e.g. base words, roots, affixes) (ELA-1-M1)
	Application
	

	
	c
	determining word origins (etymology) (ELA-1-M1)
	Application
	

	
	d
	using electronic and print dictionaries, thesauruses, glossaries (ELA-1-M1)
	Application
	

	02
	Identify common abbreviations, symbols, acronyms, and multiple meaning words (ELA-1-M1)
	Application
	

	11
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including:
	
	

	
	b
	nonfiction (e.g., biography, autobiography, informational text) (ELA-6-M3)
	Application
	

	12
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including:
	
	

	
	b
	summarizing and paraphrasing information (ELA-7-M1)
	Synthesis
	

	
	d
	comparing and contrasting literary elements and ideas (ELA-7-M1)
	Analysis
	

	14
	Use technical information and other available resources (e.g., software programs, manuals) to solve problems
	Analysis
	

	17
	Analyze grade-appropriate print and non-print texts using various reasoning skills, including:
	
	

	
	d
	generating a theory or hypothesis (ELA-7-M4)
	Evaluation
	

	
	e
	skimming/scanning (ELA-7-M4)
	Analysis
	

	20
	Develop grade-appropriate compositions on student- or teacher-selected topics that include:
	
	

	
	a
	word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)
	Synthesis
	

	21
	Develop grade-appropriate compositions applying writing processes such as:
	
	

	
	a
	selecting topic and form (ELA-2-M3)
	Synthesis
	

	
	b
	prewriting (e.g., brainstorming, researching, raising questions, completing graphic organizers)  (ELA-2-M3)
	Synthesis
	

	
	c
	drafting (ELA-2-M3)
	Synthesis
	

	
	d
	conferencing (e.g., peer and teacher)  (ELA-2-M3)
	Synthesis
	

	
	e
	revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3)
	Synthesis
	

	
	f
	proofreading/editing (ELA-2-M3)
	Synthesis
	

	
	g
	publishing using technology (ELA-2-M3)
	Synthesis
	

	22
	Develop grade-appropriate paragraphs and multi-paragraph compositions using the various modes (i.e., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4)
	Synthesis
	

	26
	Use standard English punctuation, including:
	
	

	
	a
	parentheses and commas in direct quotations (ELA-3-M2)
	Application
	

	
	c
	use quotation marks around dialogue (ELA-3-M2)
	Application
	

	27
	Capitalize the first and other important words in titles and proper nouns (ELA-3-M2)
	Application
	

	28
	Write paragraphs and compositions following standard English structure and usage, including:
	
	

	
	b
	agreement of subjects and verbs in complex sentences (ELA-3-M3)
	Analysis
	

	
	c
	sentences without double negatives (ELA-3-M3)
	Analysis
	

	
	d
	correct sentence fragments and run-on sentences (ELA-3-M3)
	Analysis
	

	30
	Spell high-frequency, commonly confused, frequently misspelled words correctly (ELA-3-M5)
	Application
	

	31
	Incorporate accurate spelling and use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5)
	Application
	

	39
	Deliver formal and informal presentations for a variety of purposes, including:
	
	

	
	a
	book reports (ELA-4-M4)
	Application
	

	
	b
	personal experiences (ELA-4-M4)
	Application
	

	
	c
	explanations of projects (ELA-4-M4)
	Application
	

	42
	Locate and select information using a variety of organizational features in grade-appropriate resources, including:
	
	

	
	b
	electronic storage devices (e.g., CD-ROMs, diskettes, software, drives) (ELA-5-M1)
	Application
	

	
	c
	Frequently accessed and bookmarked Web addresses (ELA-5-M1)
	Application
	

	43
	
	Locate and integrate information from grade-appropriate  resources, including:
	
	

	
	b
	electronic sources (e.g., Web sites, databases, audio and video tapes, films, documentaries) for use in researching a topic (ELA-5-M2)
	Application
	

	44
	
	Locate, gather, and select information using data gathering strategies, including:
	
	

	
	a
	surveying (ELA-5-M3)
	Application
	

	
	b
	interviewing (ELA-5-M3)
	Application
	

	45
	
	Generate grade-appropriate research reports that include 
	
	

	
	a
	information presented in a variety of forms, including visual representations of data/information (ELA-5-M3)
	Synthesis
	

	
	b
	graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3) 
	Synthesis
	

	
	c
	bibliographies (ELA-5-M3) 
	Synthesis
	

	46
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including compositions and reports (ELA-5-M4)
	Application
	

	47
	Give credit for borrowed information following acceptable use policy, including:
	
	

	
	a
	integrating quotations and citations (ELA-5-M5)
	Application
	

	
	b
	using endnotes (ELA-5-M5)
	Application
	

	
	c
	creating bibliographies and/or works cited lists (ELA-5-M5)
	Application
	

	48
	Interpret information from a variety of grade-appropriate sources, including timelines, charts, schedules, tables, diagrams, and maps (ELA-5-M6)
	Analysis
	


Unit 3:  Introduction—Distinguishing Between Biographies and 

                                        Autobiographies

GLEs

*Bolded GLEs are assessed in this unit

	1a-d
	Identify word meanings using a variety of strategies including: using context clues (e.g., definition, restatement, examples, contrast), using structural analysis (e.g.,  base words, roots, affixes), determining word origins (etymology), using electronic and print dictionaries, thesauruses, glossaries (ELA-1-M1)(Application)

	05b
	Identify and explain story elements, including character development (ELA-1-M2) (Analysis) 

	06b
	Identify and explain literary devices in grade-appropriate texts, including foreshadowing
 (ELA-1-M2) (Application)

	06c
	Identify and explain literary devices in grade-appropriate texts, including flashback
 (ELA-1-M2) (Application)

	07b
	 Answer literal and inferential questions in oral and written responses about ideas and information
 in grade-appropriate texts, including nonfiction (ELA-1-M3) (Evaluation)

	11b
	Use knowledge of the distinctive characteristics to classify and interpret elements of various
 genres, including nonfiction (e.g., biography, autobiography, informational text) 
(ELA-6-M3) (Application)

	12d
	Demonstrate understanding of information in grade-appropriate texts using a variety of
 strategies, including comparing and contrasting literary elements and ideas (ELA-7-M1) (Analysis)


	Purpose/Guiding Questions:

17. Can students identify unique  characteristics of a biography/an 

     autobiography?


	Concepts & Vocabulary:

· Biography

· Autobiography

· Literary Elements

· Character Development

· 5 W’s 

	Assessment Ideas:

Activity-Specific Assessment:

Introductory Activity 28
	Resources:

· Harcourt Series/APCC Correlation Chart

· Blackline Masters

· Literary Strategies Packet

· Online biographies and autobiographies

· www.referencedesk.org 
· The Biography Channel
http://www.biography.com/ 

· Meet Amazing Americans

(Biographies)
http://www.americaslibrary.gov/cgi-bin/page.cgi/aa
· Biographies Links and Activities

http://www.42explore2.com/biographies.htm
· (Amelia Earhart Bio)

http://www.education-world.com/a_lesson/lesson/lesson322.pdf
RoaldDahlFans.com - Teacher Ideas - Roald Dahl: His Life and Work

http://www.roalddahlfans.com/teachers/dahl.php
Biography Comprehension Passage with Questions 

· Amazing Autobiographies Lesson Plan with Templates
http://www.microsoft.com/education/amazingautobiographies.mspx
· Autobiography (How to write an autobiography)

http://ghs.gresham.k12.or.us/english/ramstad/seniors/autobiows.html


Introductory Activities
Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity A: Independent Reading (Ongoing) (Unit 3, CC Act. 1)  (GLEs: 12a, 12b, 12c, 12e, 12f, 12g)
Materials List: reading material covering a wide range of topics and readability levels, learning logs

Sustained Silent Reading (SSR) occurs when students are reading texts at their independent reading level for an uninterrupted period of time.  Across genre studies, students should read silently each day while selecting their own books or reading materials; selections should require neither testing for comprehension nor book reports.  Titles read will be recorded in learning logs (view literacy strategy descriptions), as well as new understandings, predictions, confirmation of predictions, explanations, and reflections. Use of strategies, such as, teacher conferencing, book talks, and peer conferencing may prompt students to research and discuss background information which clarifies biographical, autobiographical, and memoir texts being read.   

*Activity B: Vocabulary Study (Ongoing) (Unit 3, CC Act. 2)  (GLEs: 01a, 01d, 04, 20a, 20b)
Materials List: student writing samples, dictionaries, thesauruses, glossaries

Throughout the unit, the teacher will emphasize vocabulary development by having students use context clues to figure out unfamiliar words in the biographies and autobiographies. Once defined, students and the teacher will add words to the word wall created in Unit 1.  Students will apply new vocabulary as appropriate in writing original sentences and longer compositions, such as reports, to show understanding of words.  While reading, students will focus on authors’ word choice and vocabulary specific to the topic to clarify meaning. Within their own writing, students will examine word choice, selected vocabulary, and tone to develop their unique voices. Students will also use electronic and print dictionaries, thesauruses, and glossaries to expand vocabulary during research, drafting, and editing processes.

*Activity C: Writing Craft Mini-Lessons (Ongoing) (Unit 3, CC Act. 4)  (GLEs: 06a, 07b, 20b, 21f, 26a, 27, 28b, 28c, 28d, 47a, 47b, 47c) 
Materials List: student writing samples, board and markers, learning logs
In editing and proofreading written work, particular attention will be paid to the accurate form for quotations, citations, endnotes, and bibliographies. Students will also correct for errors in capitalization, subject-verb agreement, spelling, and sentence structure (e.g., fragments). As biographies and autobiographies occasionally include dialogue and vernacular with colloquialisms and informal “street” language, students need to edit for the use of double negatives in all relevant sections of writing. Students will review previous work and look for patterns of errors.   

An example of a mini-lesson is as follows: The teacher will write the word tone on the board and ask students to brainstorm (view literacy strategy descriptions) what they know about the word to activate prior knowledge.  As students share their ideas, the teacher will list responses on the board.  The teacher will then write these lines from Jean Fritz’s Where Do You Think You’re Going, Christopher Columbus?:

“…The only sign of gold was the gold rings that the natives wore in their noses.  Indeed, that was all they wore.  The people were as naked, Columbus said, ‘as their mothers bore them,’ which of course, was pretty naked.  Otherwise they were normal looking.  They didn’t have umbrella feet or eyes on their shoulders.”  

After reading the brief text, students will discuss Fritz’s description of the Indians and how it depicts Columbus’s landing in what he thought to be the Indies.  Since tone is an attitude toward a subject, or a particular mood conveyed by a writer through language and sentence structure, the teacher will guide students to identify words (i.e., formal or informal, solemn or humorous, sentimental or critical, angry or accepting, enthusiastic or apathetic, etc.) that can describe tone.  The teacher may also draw attention to Columbus’s miscalculations about location and about what the “Indians” would look like.  Discussion will continue until students can identify the tone indicated by the provided lines.

Once the class has determined that Fritz’s description of the Indians is light and humorous in tone, students will participate in SPAWN writing (view literacy strategy descriptions) to generalize what has just been learned.  To provoke thought on how one creates tone, students will examine a writer’s task within the SPAWN category of W or What If?  The teacher will write this prompt on the board: “What if you met someone who refused to laugh: how could you write something that has a humorous tone to make him laugh?”  Students will record the date, copy the prompt in their learning logs (view literacy strategy descriptions), and write responses within 5-10 minutes.  Allow time for students to share their SPAWN writing with a classmate or the whole class.
*Activity D: Grammar/Usage Mini-Lessons (Ongoing) (Unit 3, CC Act. 4) (GLEs: 30, 31)
Materials List:  student writing samples, board or transparencies, markers, word cards created on 3”x5” index cards
Grammar instruction should occur within the context of students’ reading and writing.  Multiple-meaning words often cause confusion for students and require many exposures in meaningful text.  An example of a mini-lesson is as follows: The teacher will select three to five words to be taught in one lesson and present the words on the board or overhead.  Students will use 3”x5” index cards to create one note card per listed word.  Students will provide a meaning for a sample sentence focusing on the word set; for example: My mother asked me to set the table before dinner.  When students have agreed upon a definition, the teacher will present a new sentence; for example, Erin was always 5 minutes late for swimming practice, so she ______ the clock ahead 5 minutes.  The teacher will ask the students to hold up the word that best fits the sentence from the cards they have.  The class will discuss how set is the correct answer in both sentences and provide a definition for the selected word in the second sentence.  Next, students will contrast the meanings during discussion.  Finally, students will think of other ways that the selected word can be used and provide definitions.  The teacher will repeat the steps for the other words for the lesson.

* Activity E: Decoding/Encoding (Ongoing) (GLEs: 01b, 01c)
Materials List: teacher-created lists, list derived from student writings, Harcourt textbook, Harcourt spelling lists 

Throughout the unit, the teacher will review decoding and encoding strategies with the students.  Students will analyze words fitting the structural patterns daily (5-10 minutes) and will share aloud any other words they have heard or seen in current, real-world context that fit the patterns.  The teacher will aid student understanding of structural analysis by providing examples.

Unit 3 Focus: (approximately one week per focus)

1. Open and closed syllable patterns (Theme 3: T61, T64)

2. Structural analysis: prefixes re-, un-, non- (Theme 3: T141, T144)

3. Structural analysis: suffixes –able, -ible, -ment, -less (Theme 3: T207, T210)

4. Unaccented syllables: schwa + n, schwa + l, schwa + r (Theme 3: T267, T270)

5. Review: Open and closed syllable patterns; structural analysis: prefixes re-, un-, non-; structural analysis: suffixes –able, -ible, -ment, -less; unaccented syllables: schwa + n, schwa + l, schwa + r (Theme 3: T322-323, T324)
Suggested Assessments:  

i-LEAP formatted tests; student writing

*Activity: 23 First Visit - Biographies and Autobiographies (Unit3, CC Act. 7) 

(GLEs:  1a-d, 05b, 07b, 11b, 12d)

Materials List: selections from one biography and one autobiography for reading aloud, variety of biographies and autobiographies, poster board or chart paper for topical list
The teacher will facilitate class discussion on the differences between biographies and autobiographies, explaining that a biography is a story of a person’s life written by someone else, while an autobiography is a person’s story written by him or herself. The teacher will select one of each type of text and will read selected passages, emphasizing that a good biography or autobiography presents the facts about a person’s life, including not only what the subject did, but also how that person influenced his or her world. 

Students will read examples of biographies and autobiographies in class. They will then identify people or historical periods in which they are interested and begin compiling a class list for further investigation. Students may need to consult a biographical dictionary, such as the one found at http://www.s9.com/biography/search.html.

	Suggested Activity-Specific Assessment  

Students will create and complete a T-chart during class discussion, illustrating the similarities and differences in the authors’ use of literary elements and ideas.


Unit 3 Concept 1: Creating Biographies and Autobiographies

GLEs

*Bolded GLEs are assessed in this unit

	07b
	 Answer literal and inferential questions in oral and written responses about ideas and information in grade-appropriate texts, including nonfiction (ELA-1-M3) (Evaluation)

	10
	Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres in oral and written responses (ELA-6-M2) (Analysis)

	11b
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including nonfiction (e.g., biography, autobiography, informational text) (ELA-6-M3) (Application)

	12b
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including summarizing and paraphrasing information (ELA-7-M1) (Synthesis) 

	12c
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying stated and implied main ideas and supporting details for each (ELA-7-M1) (Analysis)

	15
	Explain an author’s purpose for writing (e.g., to explain, to entertain, to persuade, to inform, to express personal attitudes or beliefs) (ELA-7-M3) (Comprehension)

	17d
	Analyze grade-appropriate print and non-print texts using various reasoning skills, including generating a theory or hypothesis (ELA-7-M4) (Evaluation)

	17e
	Analyze grade-appropriate print and non-print texts using various reasoning skills, including skimming/scanning (ELA-7-M4) (Analysis)

	17f
	Analyze grade-appropriate print and non-print texts using various reasoning skills, including distinguishing facts from opinions and probability (ELA-7-M4) (Analysis)

	18a
	Write multi-paragraph compositions on student- or teacher-selected topics organized with an established central idea (ELA-2-M1) (Synthesis)

	18b
	Write multi-paragraph compositions on student- or teacher-selected topics organized with important ideas or events stated in sequential or chronological order (ELA-2-M1) (Synthesis)

	18c
	Write multi-paragraph compositions on student- or teacher-selected topics organized with elaboration (e.g., fact, examples, specific details) (ELA-2-M1) (Synthesis)

	18e
	Write multi-paragraph compositions on student- or teacher-selected topics organized with an overall structure including an introduction, a body/middle, and a concluding paragraph that summarizes important ideas (ELA-2-M1) (Synthesis)

	20a
	Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2) (Analysis)

	21a
	Develop grade-appropriate compositions applying writing processes such as selecting topic and form (ELA-2-M3) (Synthesis)

	21b
	Develop grade-appropriate compositions applying writing processes such as prewriting (e.g., brainstorming, researching, raising questions, completing graphic organizers)  (ELA-2-M3) (Synthesis)

	21c
	Develop grade-appropriate compositions applying writing processes such as drafting (ELA-2-M3) (Synthesis)

	21d
	Develop grade-appropriate compositions applying writing processes such as conferencing (e.g., peer and teacher)  (ELA-2-M3) (Synthesis)

	21e
	Develop grade-appropriate compositions applying writing processes such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3)  (Synthesis)

	21f
	Develop grade-appropriate compositions applying writing processes such as proofreading/editing (ELA-2-M3) (Synthesis)

	22
	Develop grade-appropriate paragraphs and multi-paragraph compositions using the various modes (i.e., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4) (Synthesis)

	26a
	Use standard English punctuation, including parentheses and commas in direct quotations (ELA-3-M2) (Application)

	26c
	Use standard English punctuation, including use quotation marks around dialogue (ELA-3-M2) (Application)

	27
	Capitalize the first and other important words in titles and proper nouns (ELA-3-M2) (Application)

	28b
	Write paragraphs and compositions following standard English structure and usage, including agreement of subjects and verbs in complex sentences (ELA-3-M3)(Analysis)

	28c
	Write paragraphs and compositions following standard English structure and usage, including sentences without double negatives (ELA-3-M3) (Analysis)

	28d
	Write paragraphs and compositions following standard English structure and usage, including correct sentence fragments and run-on sentences (ELA-3-M3) (Analysis)

	30
	Spell high-frequency, commonly confused, frequently misspelled words correctly (ELA-3-M5) (Application)

	31
	Incorporate accurate spelling and use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5) (Application)

	41a
	Participate in group and panel discussions, including explaining the effectiveness and dynamics of group process (ELA-4-M6) (Evaluation) 

	44a
	Locate, gather, and select information using data gathering strategies, including: surveying (ELA-5-M3) (Application)

	44b
	Locate, gather, and select information using data gathering strategies, including: interviewing (ELA 5-M3) (Application)

	46
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including compositions and reports (ELA-5-M4) (Application)

	47a
	Give credit for borrowed information following acceptable use policy, including integrating quotations and citations (ELA-5-M5) (Application)

	47b
	Give credit for borrowed information following acceptable use policy, including using endnotes (ELA-5-M5) (Application)

	47c
	Give credit for borrowed information following acceptable use policy, including creating bibliographies and/or works cited lists (ELA-5-M5) (Application)

	48
	Interpret information from a variety of grade-appropriate sources, including timelines, charts, schedules, tables, diagrams, and maps (ELA-5-M6) (Analysis)


	Purpose/Guiding Questions:

17. Can students identify unique characteristics of a biography/an autobiography?

18. Can students use technology effectively for research?

19. Can students produce a narrative composition that shows evidence of knowledge of the biography and autobiography?


	Concepts & Vocabulary:

· Bibliography

	Assessment Ideas:

Activity-Specific Assessment:  

Activity 31
	Resources:

· www.readwritethink.org 

· Timeliner Software

· www.easybib.com 

· Black Line Masters

· Reading Strategies Packet

· Klondike Kate, Theme 6, Lesson 27

· Harcourt Series

· Harcourt Theme 2, Lesson 8, T206


Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level. 
** Essential Ongoing Activities:

 Activity A Independent Reading

Activity B: Vocabulary Study

Activity C: Writing Craft Mini-Lessons

Activity D: Grammar / Usage Mini-Lessons
Activity E: Decoding/Encoding
***Choose Activity  24 or Activity 25: 

Activity 24: Getting to Know You:  Researching and Reading Biographies and Autobiographies (Unit 3, CC Act. 8 and 9) (GLEs:  07b, 10, 11b, 12c, 15, 17d, 17e, 41a, 42b, 44a, 44b)

Materials List: library resources (e.g., books, encyclopedias and specialized dictionaries, audio and video tapes, films, documentaries, magazines, and newspapers), Internet access, learning logs,  Questioning the Author (QtA) Guide BLM (one per student) OR teacher-made poster of author questions, brief selection from one biography to share aloud, variety of biographies and autobiographies for student selection
Students will select a topic from the class list compiled during Activity 5 and divide into groups based on their common interests. Student groups will research selected topic using library resources and electronic sources, e.g., bookmarked Web sites like    MACROBUTTON HtmlResAnchor http://www.biography.com
 or an online biographical dictionary, such as the one found at http://www.s9.com/biography/search.html.    
Next, students will choose a biography, locate as many pertinent book titles as available (See resources for suggested titles.), and select one to read.  Students may also seek information about their selected person in audio and video tapes, films, documentaries, magazines, and newspapers, if available.  As time permits, students will begin integrating information through notetaking within learning logs (view literacy strategy descriptions).  The teacher will guide student’s identification of links between information found in different texts, such as dates of important events, names of influential people, consistent or contradictory beliefs or philosophies, etc.

The teacher may allow students to locate and select memoirs (See resources for suggested titles.) as a more specific or specialized form of autobiography.  Memoirs are defined as an account of a single period in a writer’s life, often a period that coincides with important historical events. 

Questioning the Author (QtA) (view literacy strategy descriptions) is a strategy that helps students go beyond the words on the page to construct meaning and to relate outside experiences to the texts being read.  (Possible suggestion: Use Klondike Kate from Harcourt Series to model strategy.)The teacher and the class will collaboratively build understanding by asking questions of the author during reading.  The teacher will make a poster of the types of questions students are expected to ask; an example follows:
	Goal
	Query

	Initiate discussion.
	What is the author trying to say?

What is the author’s message?

What is the author talking about?

	Focus on author’s message.
	That is what the author says, but what does it mean?

Why did the author choose this word?

	Link information.
	How does that connect with what the author already told me?

What information has the author added here that connects with _________?

Have I seen this information in any other source?

	Identify difficulties with the way the author has presented information or ideas.
	Does that make sense?

Does the timeline of events make sense?

Did the author state or explain that clearly?  Why or why not?

What do I need to figure out or find out?

	Encourage students to refer to the text because they have misinterpreted, or to help them recognize that they have made an inference.
	Did the author tell me that?

Did the author give me the answer to that?

What was the author’s impression of ________?

What was the author’s attitude toward ________?

	Link information being read to outside experiences.
	Of what does that statement or description remind me _________?

What about the time period seems familiar or similar to my own?


As an alternative, students may receive a copy of the QtA sample questions (See QtA Guide BLM.) so they may use the sheet as a ready reference during questioning and thinking aloud.  

Next, the teacher will model initiating and responding to questions by reading aloud a brief section of a selected biography.  To encourage students to have a conversation about the text, the teacher will ask a question from the poster and respond by thinking aloud.  The teacher will repeat the process with another question, but also encourage students to respond.  The teacher will model questioning and thinking aloud until students begin to lead the conversation by selecting a question to which to respond.  The teacher will then facilitate by monitoring and clarifying the process.  Questioning should continue until student responses begin to dwindle.  The teacher will guide students to use the approach to meaning making while reading their selected texts.

Students will prepare to use QtA while reading their biography or autobiography selections.  The teacher will ask students to review the questions before beginning reading.  While reading, students will question sections of text to construct meaning and to create answers to inquiries.  The teacher will continue to model QtA with individual students during monitoring of their reading.  Consistent modeling of this type of questioning helps students begin to use QtA in a routine manner as they read on their own and/or listen to text read to them. Also while reading, students will focus on story elements, including plot sequence, to gain additional insight into the life of the featured person.  

Possible implementation of  GLE 17d: Using the person(s) being researched, have students generate a hypothesis and/or theory. 
*Activity 25: Getting to Know You: Researching and Reading Biographies and Autobiographies (Teacher Made) (GLEs: 07b, 10, 11b, 12b, 12c, 15, 17d, 17e, 41a, 44a, 44b)

The teacher will first model how to research, outline (using the W Chart, see the Teacher Made Supplemental Resources), and organize information in paragraph form as a whole class activity. (Possible suggestion: Biography, Theme 2, Lesson 8) (example: a children’s author) Information and illustrations will be organized on a poster/chart. Next students will be placed in groups to research, outline, and organize information in paragraph form. (example: each group will choose an author). Students will arrange paragraphs and illustrations on a poster/chart.

*Activity 26: Noting the Details (Unit 3, CC Act. 9) (GLEs: 07b, 12e, 17e, 21d, 25c, 42b, 47a) 

Materials List: learning logs, individual titles of biographies and autobiographies
The students will use split-page notetaking (view literacy strategy descriptions) after reading biographical or autobiographical works to record notes within learning logs (view literacy strategy descriptions).  Split-page notetaking is a strategy that assists students in organizing their notes.  This strategy requires students to organize their page into two columns.  One column is used to record key names, events, dates, ideas, etc., and the other is used to record details, examples, and explanations.  As students re-read, they record findings beside each key topic.  

Split-page notetaking also helps to encourage active reading and summarizing.  It provides a visual study guide for students to use when they review the material in preparation for writing a research report.  Students will use the strategy to identify major characters, settings, significant events and details, key dates and importance, main ideas, a description of obstacles faced, and a resolution to conflicts.

Next, students will skim and scan their selections while using selected guiding questions (See activity-specific assessment for suggested questions.).  Students will continue to take notes in learning logs to analyze and evaluate character traits, contributions and personal impact on society.  Students may reread story elements to interpret and compare them better.  Students may also select quotes to support their responses inferred from reading; they will need to follow basic citation formats for later use in creating a bibliography.  They will share and discuss notes with peer group members and the teacher, both of whom will provide feedback on sequencing of information, as well as breadth of knowledge.
Suggested questions for researching biographies: 

  Select four to five questions to research:

· What human qualities were most evident in this person’s life?

· What human qualities were most influential in how this person lived?

· Who provided the foundation for the human qualities exhibited by this person?

· Which quality or trait was most beneficial?

· Which quality or trait was most difficult or troublesome?

· In what ways was the person’s life remarkable?

· In what ways was the person’s life admirable?

· In what ways was the person’s life unworthy of admiration?

· Did this person make any contributions to society that should be remembered?  If so, what were the contributions?

*Activity 27: Responding to Biographies and Autobiographies:  Organizing Notes and Creating a Rough Draft (Unit 3, CC Act. 9)   
(GLEs: 07b, 11b, 12b, 12c, 17a, 17f, 18a, 18b, 18c, 20a, 21a, 21b, 21c, 21d, 21e, 21f, 22, 43b, 48)
Materials List:  pen, paper, appropriate software, Timeline BLM (one per student), computer access (optional), Harcourt: Theme 6, Lesson 27,  Klondike Kate, Harcourt Theme 2, Lesson 8 T 206 (Biography)
Students will select the persons they choose to research through biographies and autobiographies. Students will take notes, documenting sources for the bibliography. The teacher will facilitate a review of how to design a timeline and how to create a topic sentence with supporting details. Each student will design a timeline (See BLM)  showing important events in the person’s life and write a rough draft of the paper that will narrate details and support the chronology of the timeline. Software, such as Timeliner©, may be useful in creating a timeline. 
Students will peer edit their drafts in small groups and with the teacher, checking for the adequacy of the topic sentence, the logic of plot sequence, and the listing of the most important details. 

~Suggestions: Use Harcourt reading and leveled books for reading and responding to biographies and autobiographies.- Instead of students creating a second research paper, have students interview someone(Principal, asst. Principal, etc.) to create a biography.- Or create a biography mobile, flip book, collage, etc. instead of writing another biography.

~Reference Harcourt Theme 2, Lesson 8 T 206 (Biography)
*Activity 28: Bibliographic Information (Unit 2, CC Act. 15) (GLEs: 02, 14, 45c, 47a, 47b, 47c) 
Materials List: publication manuals/handbooks, student folders containing articles and reports

During the unit, students will produce a bibliography for utilized articles and reports.  Teacher may select one of the accepted style guidelines, such as MLA, to teach basic forms.  By utilizing a printed or online copy of a publication manual/handbook, students will create a reference for each periodical article, newspaper article, or book.  Allow time for students to use the list of abbreviations for parts of books and other publications, as well as the list of abbreviations for states and territories.  Student will use abbreviations as needed in bibliographic entries.  Through use of the reference citations section of the manual, students will also learn how to include quotations from the articles appropriately in their written work and how to place acronyms in sentences.
Suggested Activity Specific Assessment

Following the unit, the students will correctly apply knowledge of bibliographic information        by creating a bibliography and by identifying types of quotations within written work.  

To provide the needed materials, the teacher will collect three relatively brief articles, which include source information.  The teacher will produce a bibliography of the three articles to serve as an answer key.  The teacher will also select one of the articles and write a short synopsis of it to include a direct quotation, a paraphrased quotation with the author’s name in text, and a paraphrased quotation with the author’s name in reference.

 The students will receive a test packet of the three copied articles and the written synopsis in a format that has underlined and numbered quotations.  The students will scan the provided articles for information to create a bibliography.  The students will then read the synopsis and identify the type of quotation used in the selection by writing the name on the numbered lines provided after the selection. 

*Activity 29: Using Authors’ Groups to Refine the Rough Draft (CC Act. 4 & 5) 

(GLEs: 18a, 18b, 18c, 18e, 21c, 21d, 21e, 21f, 22, 26a, 26c, 27, 28b, 28c, 28d, 30, 31, 47a, 47b, 47c)
Materials List: students’ rough drafts, class-created rubric
When the students have completed their reading, note-taking, and rough drafts, they will develop more refined introductory and concluding paragraphs for their biography or autobiography. The teacher will review the development of introductory and concluding paragraphs to set the stage for exposition and action and will emphasize the resolution, as a narrative element, will likely occur prior to the concluding paragraph. The teacher can use student work to model how to create introductory and concluding paragraphs that support internal narration. With input from the class, the teacher will create a rubric to check the inclusion and appropriateness of the paragraphs. Authors’ groups will practice applying the rubric to the written work of the group, providing feedback for each author.

In editing and proofreading written work, particular attention will be paid to the accurate form for quotations, citations, endnotes, and bibliographies. Students will also correct for errors in capitalization, subject-verb agreement, spelling, and sentence structure (e.g., fragments). As biographies and autobiographies occasionally include dialogue and vernacular with colloquialisms and informal “street” language, students need to edit for the use of double negatives in all relevant sections of writing. Students will review previous work and look for patterns of errors. 

Suggested Activity-Specific Assessment
	After modeling how to create introductory and concluding paragraphs with one or more student samples, the teacher will select an additional student work to share through use of transparencies or Teacher Made Supplemental Resources. Students will pair to discuss and create a bank of words that should be included in introductory and concluding paragraphs. Pairs will then share words with the whole group, as the teacher provides feedback on choice and models creating an appropriate sentence from given words. The teacher will check for selection of key words/concepts and for ideas that will either introduce or summarize the points of the report. If students are able to identify correctly words that will introduce or summarize, then they can focus on correct form. Teachers may wish to select works of those students who will need the most guidance in creating paragraphs for use as a class example. In a supportive atmosphere, productive peer editing can occur and may promote more retention of writing process concepts through the discussion that arises.


Unit 3 Concept 2: Creating a Book (Publishing Biographies and Autobiographies)

GLEs

*Bolded GLEs are assessed in this unit

	21e
	Develop grade-appropriate compositions applying writing processes such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3) (Synthesis)

	21g

	Develop grade-appropriate compositions applying writing processes such as publishing using technology (ELA-2-M3) (Synthesis)

	22



	Develop grade-appropriate paragraphs and multi-paragraph compositions using the various modes (i.e., description, narration, exposition, and persuasion), emphasizing narration and exposition (ELA-2-M4) (Synthesis)

	25c
	Write for various purposes, including explanations of stories and poems using retellings, examples, and text-based evidence (ELA-2-M6) (Synthesis)

	31
	Incorporate accurate spelling and use a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings (ELA-3-M5) (Application)

	38
	Demonstrate active listening strategies (e.g., asking focused questions, responding to questions, making visual contact) (ELA-4-M4) (Application)

	39a
	Deliver formal and informal presentations for a variety of purposes, including book reports (ELA-4-M4) (Application)

	39b
	Deliver formal and informal presentations for a variety of purposes, including personal experiences (ELA-4-M4) (Application)

	39c
	Deliver formal and informal presentations for a variety of purposes, including explanations of projects (ELA-4-M4) (Application)

	41a
	Participate in group and panel discussions, including explaining the effectiveness and dynamics of group process (ELA-4-M6) (Evaluation)

	42a
	Locate and select information using a variety of organizational features in grade-appropriate resources, including complex reference sources (e.g., almanacs, atlases, newspapers, magazines, brochures, map legends, prefaces, appendices) (ELA-5-M1) (Application)

	42b
	Locate and select information using a variety of organizational features in grade-appropriate resources, including electronic storage devices (e.g., CD-ROMs, diskettes, software, drives) (ELA-5-M1) (Application)

	42c
	Locate and select information using a variety of organizational features in grade-appropriate resources, including frequently accessed and bookmarked Web addresses (ELA-5-M1) (Application)

	45a
	Generate grade-appropriate research reports that include information presented in a variety of forms, including visual representations of data/information (ELA-5-M3) (Synthesis)

	45b
	Generate grade-appropriate research reports that include information presented in a variety of forms, including graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3) (Synthesis)

	45c
	Generate grade-appropriate research reports that include information presented in a variety of forms, including bibliographies (ELA-5-M3) (Synthesis)

	46
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including compositions and reports (ELA-5-M4) (Application)

	47a
	Give credit for borrowed information following acceptable use policy, including integrating quotations and citations (ELA-5-M5) (Application) 

	47b
	Give credit for borrowed information following acceptable use policy, including using endnotes (ELA-5-M5) (Application)

	47c
	Give credit for borrowed information following acceptable use policy, including creating bibliographies and/or works cited lists (ELA-5-M5) (Application)

	48
	Interpret information from a variety of grade-appropriate sources, including timelines, charts, schedules, tables, diagrams, and maps (ELA-5-M6) (Analysis)


	Purpose/Guiding Questions:

18. Can students use technology effectively for research?

19. Can students produce a narrative composition and a visual that shows evidence of knowledge of the biography and autobiography?

20. Can students relate a biography/an auto-

      biography they have read to personal experience?
	 Concepts & Vocabulary:

· Writing Process

	Assessment Ideas:

· Student publications
	Resources:

· Black Line Masters

· Literacy Strategies Packet

· Harcourt Series




Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level. 

** Essential Ongoing Activities:

 Activity A Independent Reading

Activity B: Vocabulary Study

Activity C: Writing Craft Mini-Lessons

Activity D: Grammar / Usage Mini-Lessons
Activity E: Decoding/Encoding
*Activity 30: Using Technology to Print the Final Draft (Unit 3, CC Act. 11) 

(GLEs: 21g, 31, 45b, 46, 47a, 47b, 47c)

Materials List: computer access as available
Students will utilize available technology to create final versions of their reports on the biography or autobiography. Students will generate reports that include information presented in a variety of forms, including tables, outlines, timelines, charts, webs, graphics, and appropriate documentation. Teacher may select one of the accepted style guidelines, such as MLA, to teach basic forms of a bibliography.  By utilizing a printed or online copy of a publication manual/handbook, students will create a reference for each reference source.  Through use of the reference citations section of the manual, students will learn how to include quotations from the articles appropriately in their written work and how to reference endnotes.
*Activity 31: Getting to Know You Better:  Publishing and Publicizing the Final Draft (CC Act. 7) (GLEs:  21e, 21g, 22, 25c, 38, 39a, 39b, 39c, 41a)

The teacher will structure a brainstorming session with students on options for publication, such as:

· individual oral presentations

· a class book

· posting on the school’s website

· reading brief excerpts to the class, having other classes read and give feedback on the reports, or having a panel of parents read and give feedback to the authors

· presenting the information in interviews, plays, or speeches  

Students will orally discuss how effective each publication process could be for the audience and then for the presenter. The teacher may chart responses on the board or overhead. The class will decide by consensus which option(s) they would like to pursue. Students will then schedule presentations and create advertisements for the presentations. 

As students reexamine their final draft in preparation for presentations, they will record in learning logs (view literacy strategy descriptions) how their selected person’s experiences and human qualities relate to their lives. Students may be asked by the selected audience or may independently choose to include their reflections within presentations. 

*Activity 32:  Create a Biography Mobile (Unit 3, CC Act. 13) 

(GLEs: 42a, 42b, 42c, 45a, 48)

Materials List: art paper, string, small metal or plastic rings from which to suspend mobile items, dowel rods of small widths and varying lengths, copies of any desired graphics, markers, tape, glue, Mobile Rubric BLM (one copy per student)
Students will review and select major events and actions to create a mobile showing each aspect of a selected person’s life. Students will include pictures, dates, key or specialized vocabulary, and maps. Students will utilize information from a variety of reference resources, including organizational and publishing software. Students will display the mobiles in the classroom or other selected school areas. Students may participate in self-assessment and/or peer assessment of the mobile by using a rubric(See BLM). 

Activity 33:  Biography Now!  (Unit 3, CC Act. 14) (GLEs: 20a, 20b, 22, 38, 39b) 

Materials List: Biography Planning Sheet BLM (one copy per student), 8 ½” x 11” inch card stock, markers

The teacher will ask the students to imagine that they are biographers and to identify actions that might be taken before writing, such as researching a person’s life, going to the library, and interviewing that person and/or the people who know/knew that person.  

The teacher may then choose to assign this activity as an individual homework assignment or as an in-class assignment.   In preparation for either choice, the teacher will model appropriate eye contact and verbal and nonverbal response by asking a student volunteer to act as an interviewer, while the teacher acts as an interviewee.

If it is to become an individual homework assignment, students will use a biography planning sheet, similar to the one below (See Biography Planning Sheet BLM.), to interview a selected person.   

	Information Prompts
	Information

	Person’s name, date of birth, and birthplace
	

	Personal Background

(i.e., Where have you lived?  How many people are in your family?)
	

	Personality Traits
	

	Significance

(i.e., What is something that you have done that you think is important in relation to other people?)
	

	Biggest Obstacle

(i.e., What is the most challenging event of your life?)
	

	Favorite Phrase
	


If it is to become a peer-partner activity, students will use a biography planning sheet (See Biography Planning Sheet BLM.) to act as biographers as they gather information about the lives and interests of their classmates.  

Once students have acquired the information, they will complete a RAFT Writing (view literacy strategy descriptions) assignment.  This strategy allows students to project themselves into unique roles and look at content from unique perspectives.  The students will envision a potential job or assignment within the following RAFT:


R- Role- Biographer


A- Audience- Visitors to a Hall of Fame


F- Form- Plaque to be hung beneath photograph of honoree


T- Topic- Person selected by student

On 8 ½” x 11” card stock, students will create narrative plaques which include information gained during the interview.  Students will present oral reports of their findings while displaying their RAFTed plaques in a hallway selected for a “Hall of Fame.”   If photos can be obtained or are available, students may also include a photo of the person along with the plaques.  
Unit 4 Assessment Options

General Guidelines

Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the type of product that results from the student activities and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:

General Assessments

· The teacher will provide written response of each student’s critique of the effectiveness of presentation and offer additional comments in his/her journal.

· Students will complete a self-evaluation of personal performance during the peer-editing process. The teacher will discuss the self-assessment with the student to give an oral evaluation of student participation in the peer editing process.

· Anecdotal records will be kept by the teacher to appraise and interpret observations of paired reading, the creation of visual representations, such as story maps and brochures, and presentations.

· Students will collect all graphic organizers from this unit in a portfolio which will be assessed for completion and response to the topic.

Resources
· Activity 24: Suggested biography titles:

· Alcott, S.  Young Amelia Earheart, A Dream to Fly.
· Bruchac, Joseph.  Crazy Horse’s Vision.  

· Cooney, Barbara.  Eleanor.
· Dash, Joan.  The Longitude Prize.
· Freedman, Russell.  Franklin Delano Roosevelt.

· Freedman, Russell.  Lincoln: a Photobiography.
· Fritz, Jean.  And Then What Happened, Paul Revere?
· Fritz, Jean.  Bully for You, Teddy Roosevelt.
· Fritz, Jean.  Can’t You Make Them Behave, King George?
· Fritz, Jean.  The Great Little Madison.
· Fritz, Jean.  Traitor: The Case of Benedict Arnold.
· Fritz, Jean.  What’s the Big Idea, Ben Franklin?
· Fritz, Jean.  Where Do You Think You’re Going, Christopher Columbus?

· Fritz, Jean.  Will You Sign Here, John Hancock?
· Hurst, Carol Otis.  Rocks in His Head.
· Kramer, Barbara.  John Glenn: A Space Biography
· Krull, Kathleen.  Wilma Unlimited: How Wilma Rudolph Became the World’s Fastest Woman. 

· Marrin, Albert.  Unconditional Surrender: U.S. Grant and the Civil War.
· Meltzer, M.  Mary McLeod Bethune: Voice of Black Hope.

· Rockwell, Anne.  Only Passing Through: The Story of Sojourner Truth.
· Sis, Peter.  Starry Messenger.
· Walker, A.  Langston Hughes: American Poet.

· Winter, Jeanette.  My Name is Georgia: A Portrait.
                        Suggested autobiography titles:

· Byars, Betsy.  The Moon and I.  

· Carle, Eric.  The Art of Eric Carle. 
· Dahl, Roald.  Boy: Tales of Childhood. 
· Fleischman, Sid.  The Abracadabra Kid: A Writer’s Life.

· Fritz, Jean.  Homesick: My Own Story.

· Hopkins, Lee Bennett.  Been to Yesterdays: Poem of a Life. (poetic form)

· Parks, Rosa.  Rosa Parks: My Story.  

· Paulsen, Gary.  Woodsong. 
· Peet, Bill.  Bill Peet: An Autobiography.
· Rylant, Cynthia.  When I Was Young in the Mountains. (picture book)

· Spinelli, Jerry.  Knots in My Yo-Yo String: The Autobiography of a Kid.  
· Yep, Laurence.  The Lost Garden.

                              Suggested memoir titles:

· Cleary, Beverly.  A Girl from Yamhill: A Memoir. 

· Cleary, Beverly.  My Own Two Feet. 

· Dahl, Roald.  Boy: Tales of Childhood.  

· Lowrey, Lois.  Looking Back: A Book of Memories.
· Mowat, Farley.  Never Cry Wolf: Amazing True Story of Life Among Artic Wolves.
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Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).




Strategy/Skills: 


Summarizing and paraphrasing


Compare and contrast


Skimming and scanning





Genre: Biographies and Autobiographies





Writing:


Biography Research Report
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