5th Grade Social Studies: Unit 4 Native American, Early European, and African Interaction


Comprehensive Curriculum

Assessment Documentation and Concept Correlations

Unit 4:  Native American, Early European, and African Interaction 

(1565-1763)

Time Frame:  5 Weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
This unit focuses on the interaction of Native Americans, early Europeans, and Africans, and how the use of geographic information can be used to explain life in early America.

· Cultural diffusion led to change, cooperation, and conflict within and between Native Americans, early Europeans, and Africans. 

· Life in early America can be analyzed, explained, and interpreted with geographic information.

· Key events and issues have impacted early American history.

· Geographic information and tools help to locate and describe settlements and settlement patterns, distinguish one region from another, explain economic and political differences and adaptations to a new physical environment, and identify natural resources.

· Historical thinking and reasoning skills are used to develop chronology.

· Location of the thirteen colonies influenced political, social, and economic colonial organization and structure.



	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Describe types of settlements  and patterns of land use in Colonial America and suggest reasons for locations of cities and settlements (G-1B-M1) Analysis
6

Identify ways in which location and physical features influence the development or life in a region of the United States ( e.g., effects of natural barriers)(G-1B-M2) Analysis

7
Identify physical or other criteria used to define regions and apply criteria to distinguish one region of the United States.(G-1B-M3)

8

Explain ways in which goals, cultures, interests, inventions, and technological advances affected people’s perceptions and uses of places or regions in Colonial America (G-1B-M4) (Analysis)
9

Describe the impact of human action on the physical environment of early America(g-1D-M1) (Analysis)
14
Explain and give examples of how Native Americans and Europeans adapted to living in a particular North American physical environment (G-1D-M2) (Analysis)
15

Identify the natural resources used by people in the United States (G-1D-M3) (Analysis)
16
Construct a timeline of key events in American History(beginnings to 1763)(H-1A-M1)(Analysis)
20
Demonstrate an understanding of relative and absolute chronology by interpreting data presented in a timeline (H-1A-M1) Analysis)

21

Onduct historical research using a variety of resources to answer historical questions related to early American History(H-1A-M6)(Analysis)

26
Reflections



	Concept 1:   Americans, Early Europeans, and Africans 

16. Can students describe types of settlements and 

 patterns of land use in Colonial America and 

 suggest reasons for locations of cities settlements?

17.  Can students identify ways in which location and  physical features influence the development or life in a region of the United States?

18. Can students identify physical or other criteria used to define regions and apply criteria to 

 distinguish one region from another in the United States?

19. Can students describe the impact of human action on the physical environment of early America?

20. Can students explain and give examples of how Native Americans and Europeans adapted to living  in a particular North American physical environment?

environment?

21. Can students identify instances of both cooperation 

and conflict between Native Americans and 

European settlers?

	*Activity 21:  Native American and European Interaction
GQ 16,17,18,20,21,22 


	14, 15, 26
	

	
	*Activity 22:  New Spain and New France
GQ 19,20

	7, 8, 15, 16, 36
	

	
	*Activity 23: Plymouth, Jamestown, and Massachusetts Bay Colony GQ 19

	13,14,15
	

	
	Activity 24:  Timeline of Events
 GQ 24,25

	20, 21


	

	Concept 2:   Life in Early America

22. Can students explain ways in which goals, 

cultures, interests, inventions, and technological 

advanced affected people’s perceptions and uses of places or regions in Colonial America?

23. Can students identify the natural resources used by  people in the United States?

24. Can students construct a timeline of key events in 

American history?

 25. Can students demonstrate an understanding of 

  relative and absolute chronology by interpreting  data presented in a timeline?

19. Can students describe the impact of human action 

on the physical environment on Early America?


	*Activity 25:  Why Settle Here?  

GQ 22


	6, 7, 8, 9, 16
	

	
	*Activity 26: Natural Resources and Colonial Life

GQ 23
	16
	

	
	* Activity 27: Adapting to the Environment in America

GQ 19,23
	14,15
	

	
	* Activity 28: Regional Differences GQ 19
	7, 25
	


Unit 4 Concept 1:  Americans, Early Europeans, and Africans 
GLEs

*Bolded GLEs are assessed in this unit.

	6
	Describe types of settlements and patterns of land use in Colonial America and suggest reasons for locations of cities and settlements (G-1A-M2) (Application)

	7
	Identify ways in which location and physical features influence the development or life in a region of the United States (e.g., effects of natural barriers)  (G-1B-M2) (Analysis)

	8
	Identify physical or other criteria used to define regions and apply criteria to distinguish one region from another in the United States (G-1B-M3) (Application)

	9
	Explain ways in which goals, cultures, interests, inventions, and technological advances affected people’s perceptions and uses of places or regions in Colonial America (G-1B-M4) (Analysis)

	13
	Explain how geographical differences and similarities among the thirteen American colonies contributed to political cooperation and conflict (G-1C-M7) (Analysis)

	14
	Describe the impact of human action on the physical environment of early America (G-1D-M1) (Analysis)

	15
	Explain and give examples of how Native Americans and Europeans adapted to living in a particular North American physical environment (G-1D-M2) (Analysis)

	16
	Identify the natural resources used by people in the United States (G-1D-M3)

	20
	Construct a timeline of key events in American history (beginnings to 1763) (H-1A-M1) (Knowledge)

	21
	Demonstrate an understanding of relative and absolute chronology by interpreting date presented in a timeline. (H-1A-M1) (Application)

	26
	Conduct historical research using a variety of resources to answer historical questions related to early American history (H-1A-M6) (Application)

	36
	Identify instances of both cooperation and conflict between Indians and European settlers (H-1B-M3) (Application, Analysis)


	Guiding Questions:

· Can students explain and give examples of how Native Americans and Europeans adapted to living in a particular North American physical environment?\
· Can students identify instances of both cooperation and conflict between Native Americans and settlers?
· Can students identify historical issues or problems in early America and explain how they were addressed?

	 Vocabulary:

· adaptation

· interaction
· lifestyle
· environment (physical)
· trading post
· pueblo
· presidio
· mission


	Key Concepts

· Conflict/cooperation between American Indians and European settlers-buying of Indian land such as William Penn, fur trade between Indians and French settlers, French and Indian War, sharing farming and building techniques, King Philip’s War
· American Indians/Europeans adapted by-built homes to deep out heat or floods, lived in teepees or igloos


	Resources:

· Blackline Masters (BLM)
· Scott Foresman Textbook


Reading Strategies/ Activities

Note taking, graphic organizers, outlining, summarizing, read aloud (Reference BLM for reading strategies)
Writing Strategies/Activities

See Activity 1

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 21:  Native American and European Interaction 
(GLEs: 14, 15, 26)

Give the students the option of choosing one of the following interactive activities: 

· Make a story board by folding a piece of paper into four sections. Draw illustrations to depict how Native Americans and Europeans adapted to their environment by the way they dressed, hunted for food, built homes, etc. Write a brief paragraph to describe each picture.( Comic Strip )
· Ask students, in pairs, to write a dialogue and discuss both a European settler’s perspective and a Native American’s perspective on changes. Cue the class to think about the building of homes, crops, products, trade, language, etc.
· Think about what has been studied about Native Americans and European explorers and settlers. Think of questions these groups may have asked each other when they first met. Make a list of these questions and discuss them as a class.
· Have students create a prop box of seven to ten items important to a Native American and another one that is important to a settler. They should be able to explain the items in that box orally or in writing. 

· Have students write a song and perhaps even select music that seems appropriate for explaining some aspect of the Native American and/or early settler’s experience. Have them share the song with the class.

Have the class summarize what they learned about the Native Americans and European impact on the physical environment and their adaptation to living in the environment. How were they alike? How were they different?

In addition to their textbook and other textual research, the following websites may prove valuable in the exploration of these topics:

· http://www.nativeweb.org/ (information from and about indigenous nations, peoples, and organizations around the world)

· http://www.americanwest.com/ (true and accurate information about Native American history, organizations, people, and culture)

· http://www.yale.edu/ynhti/curriculum/units/1998/3/98.03.08.x.html  (original photographs of Native Americans and their ceremonies, dwellings, and lifestyles in this historical stereograph collection).

· http://www.42explore2.com/native.htm (huge link to Web sources on Native Americans)

· http://www.education-world.com/a_lesson/lesson038.shtml (Activities and the Internet sites are provided to help teachers present a balanced portrayal of Native Americans today, including their history, their culture, and their issues.)

· http://www.MrDonn.org  (contains a variety of links to free online lesson plans, activities, and PowerPoint® formats).  

Ask students to describe the impact of one or more of the following actions in Colonial America on the physical environment:

· felling trees to build ships 

· growing tobacco and soil erosion in the Piedmont

· cutting forests for farms, plantations, and shipbuilding

· building permanent towns on rivers

· raising crops for profit/building plantations

· raising domestic livestock.

Have students create a comparison chart contrasting European settlers’ use of the land with that of the Native Americans (e.g., hunting and gathering, simple planting for food, tribal communities that were less permanent, and dependence upon animal life and soils).  

The physical environment in the Southern colonies was very different from that of the Northern colonies (e.g., temperature, rainfall, coastal plain, soils). Ask half of the students to use a variety of resources to conduct research on the life of the Cherokee Indians and compare it with that of Southern planters and farmers. Ask the other half of the students to use a variety of resources to conduct research on the lifestyles of the Algonquin Indians and New England settlers. The comparison must include land use, homes, settlements, foods, and trade routes. Class discussion, ideally somewhat student-led, should include the following:  

· Which cultural groups adapted to the environment? 

· Which cultural group was most likely to alter the environment? 

· Have the students compose other historical questions to discuss and derive appropriate answers.
Assessment

Students choose one of the five options in Activity 15. A  rubric should be devised by the teacher and students to grade the options.
*Activity 22:  New Spain and New France 
(GLEs: 7, 8, 15, 16, 36)
Have students think of Spanish and French names for themselves, and explain that this will be their name for them the entire unit. Lead class into discussion about the influence of French and Spanish names in the classroom. Have students create a t-chart categorizing their names into French and Spanish.
Materials List:  outline map of United States, poster board, crayons or colored markers, Internet (optional)

On a United States map have students use different colors to show the land claimed by Spain and the land claimed by France. Have students use textual resources and the Internet to research the following about the Spanish and French territories:

· reasons for explorations and settlements

· settlements founded

· treatment of the Native Americans

· Native American conflicts and cooperation

· economic development

· adaptation to the physical environment

· natural resources in the territories

· interesting facts about the Spanish and French

· types of regions where settlements were located.

If there are no maps available through the textual resources, students can find maps at:  

· http://geography.about.com/library/blank/blxusa.htm
· http://nationalatlas.gov/printable/reference.html 

Have a class discussion about the two empires and their cultures. Compare and contrast the Spanish and French. 

Assign cooperative groups a French trading post or one of the three types of Spanish settlements–mission, pueblo, or presidio – to draw on a poster. They should include a description and explanation of their drawing.

Story chains (view literacy strategy descriptions) are useful in teaching social studies concepts and in promoting writing and reading. Use the cooperative groups from the activity above. On a sheet of paper, ask a member in each group to write an opening sentence in which the students imagine what life would have been like in New Spain or New France. Then, the students will pass the paper to the next student and that student will write the next sentence. The paper is passed again to the next student who will write a third sentence. The paper is passed again to the fourth student who must complete the story. All students in the group should then read the story to check for accuracy and logic and make edits as appropriate. The stories may be shared with other groups or with the whole class.  
Supplementary Activity: Students can visit http://eprentice.sdsu.edu/J03OW/missions/student1.html#conclusion to complete web tasks about life as a Native American during the times of the Spanish influence.

Assessment

Students draw a poster of a French trading post or one of the Spanish settlements—mission, pueblo, or presidio. The description and explanation should include inferences concerning the cooperation and conflict of the French/Spanish and Native Americans. The drawings should be creative, colorful, and large enough so that the whole poster is used. Drawings should be accurate and clear.

*Activity 23: Plymouth, Jamestown, and Massachusetts Bay Colony 

(GLEs:  13, 14, 15)

Materials List:  Process Guide BLM, Venn Diagram BLM

Divide the class into three groups. Have one group of students research the relationship between the colonists in Plymouth and the Native Americans in the area. Assign another group of students to research the relationship between the colonists in Jamestown and the Native Americans in the area. Have the third group of students research the relationship between the colonists of the Massachusetts Bay Colony and the Native Americans in the area. Also, have the students investigate how both groups in each area adapted to their environment and what impact their actions had on the environment. 

Use a process guide (view literacy strategy descriptions) to help students assimilate, think critically about, and apply new knowledge concerning these topics. Process guides scaffold students’ comprehension within unique formats. Guides help students focus on important information, making students’ reading or listening more efficient. (See the Process Guide BLM). Ask students to work with their groups to fill in the guide.

Each group should give an oral presentation of its findings. As a whole class, the students should use a Venn diagram to compare and contrast the relationships between each group of colonists and each group of Native Americans. (See the Venn Diagram BLM.

Activity 24:  Timeline of Events 
(GLEs:  20, 21) 
Review timelines with the class. Have the students locate a timeline of historical events in their textbooks. Have them interpret the data on the timeline by asking them questions about it.

Have students individually construct a timeline of key historical events. Students can use any of the events that they have studied in this unit or any previous unit. They should choose eight to ten events to use on the timeline. After they complete their timelines, they should write questions for other students to answer about the historical events on the timeline. Then have a class discussion about the different timelines and historical events. 

Unit 4 Concept 2:  Life in Early America 

GLEs

*Bolded GLEs are assessed in this unit.

	6
	Describe types of settlements and patterns of land use in Colonial America and suggest reasons for locations of cities and settlements (G-1B-M1) (Analysis)

	7
	Identify ways in which location and physical features influence the development or life in a region of the United States (e.g., effects of natural barriers) (G-1B-M2) (Knowledge, Application, Analysis)

	8
	Identify physical or other criteria used to define regions and apply criteria to distinguish one region from another in the United States (G-1B-M3) (Application)

	9
	Explain ways in which goals, cultures, interests, inventions, and technological advances affected people’s perceptions and uses of places or regions in Colonial America (G-1B-M4) (Analysis)                                                                               

	16
	Identify the natural resources used by people in the United States. (G-1D-M3) (Knowledge)

	25
	Identify historical issues or problem in early American and explain how they were addressed (H-1A-M5) (Analysis)


	Guiding Questions:

· Can students explain ways in which goals, cultures, interests, inventions, and technological advances affected people’s perceptions and uses of places or regions in Colonial America?

· Can students describe the types of settlements?

· Can students identify physical or other criteria used to define regions and apply criteria to distinguish one region from another in the United States?
	Vocabulary:

· regional differences

· natural resources
· adaptation
· environment

	Key Concepts:

· Location and Physical features influence development or life-mountains as a barrier to westward expansion, location of cities near bodies of water
· Influence of location and physical setting on founding of colonies-physical boundaries, economic activites, agriculture, harbors
· Physical/other characteristics used to distinguish regions-climate, vegetation, culture, elevation

	Resources:

· Blackline Masters (BLM)
· Scott Foresman textbook


Reading Strategies/Activities

Note taking, graphic organizers, outlining, summarizing, read aloud (Reference BLM for reading strategies)
Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level. 
*Activity 25:  Why Settle Here? 

(GLEs:  6, 7, 8, 9, 16) 

Materials List:  Regions of Colonial America BLM, chart paper (optional), different colors of paper

Introduce the activity with a class discussion about why people settle in a certain area of the country. Ask the students to give reasons for people living in different regions. Some reasons may be jobs, climate, family, retirement, etc. Ask the students to give reasons why their families live in their present homes. Discuss their reasons. Then ask them why the early settlers came to the New World and what made them settle in a certain region. The discussion should lead into examining each region and patterns for settling there.

Use the same assigned cooperative learning groups from Activity 18 to complete a chart about the three regions. Students use chart paper or a bulletin board to make a wall chart for each geographical region of Colonial America. The following is an example of a chart that could be used for this activity:

	Regions
	Names of Colonies
	Physical Features
	Climate
	Resources

	New England Colonies
	
	
	
	

	Middle Colonies
	
	
	
	

	Southern Colonies
	
	
	
	


Each group fills in the information for its assigned region. Allow time for more research if necessary. If there is more than one group of students assigned to a region, the groups can work together to fill in the chart. 

Students make a large map of Colonial America using different color paper for each region, and all of the thirteen colonies should be labeled. The map should be displayed on a wall or on a bulletin board next to the chart. Students make symbols to represent natural resources and add these symbols to the appropriate colonies.

A class discussion/debate should proceed using the following:

· What kind of jobs would develop in each region?

· Which region has the longer growing season?

· Which region is more mountainous?

· What effect does landforms have on occupation, trade, and travel?

· Why did the colonists in each region develop different ways of living?

· Why did the early colonists settle along the Atlantic coast?

· How did the Native Americans help the colonists?

· How did the colonists adapt to their environment?

· Describe the life in each region.

· Discuss how life in each region was different and how life was the same.

· Discuss why the regions were divided this way.

· Relate these regions and reasons to the United States today.

· Show a map of today’s U.S. regions. What are the present U.S. regions?

· What natural resources are used in the regions today? If necessary, examine a resource or product map.

· How have inventions and technology changed or improved the ways natural resources are used today?

Students should pretend they are colonists coming to the New World. What region would attract them? Why? 

Students should think about how each region developed. How did goals, cultures, interests, inventions, and technological advances affect the way that the settlers used the region where they lived?  

Students should relate this part of the discussion to the present-day region where they live. In what ways is the land being used because of the people’s goals, cultures, interests, inventions, and technological advances? What changes have taken place over time because of people’s goals, cultures, interests, inventions, and technological advances?

Assessment

Discussion, debate, completion of chart

Activity 26:  Natural Resources and Colonial Life 

(GLE:  16) 
Materials List:  Useful Natural Resources BLM

Define natural resources in economic terms: a resource found in nature that is used in producing a good that has value. Ask students to make a list of natural resources that colonists found useful (see example of Useful Natural Resources BLM below).

	Natural Resource
	Use

	Rich soils of the coastal plain and river valleys
	

	Iron ore
	

	Forests  
	Build ships


Ask students to examine the natural resources of colonial life and write a description of a specific person in a specific area of the colonies with whom they could identify (e.g., “If I could go back in time, I would be . . .”). Then, they should explain their choice, including how they would use natural resources.

Have students, in groups of five-to-six at a time, take turns role-playing the colonial figures that they imagined and discuss who they are, what they do, and what their lives are like with one another. 

Assessment

Teacher should notify students of criteria for role-playing.

*Activity 27:  Adapting to the Environment in America 

 (GLEs: 14, 15)

Use the same assigned groups from Concept 1 Activity 34. Have the students investigate the different Native Americans in each region of the United States and make a list of how they adapted to living in the area. Students do the same for the Europeans that were in the same areas. Students should be able to answer the following questions after their investigations:

· Were there differences in the Native American and European ways of adapting to the environment? Why or why not?

· In what ways was the environment changed in the regions because of the Native Americans and Europeans?

· What effect did the Native Americans have on the Europeans?

· What effect did the Europeans have on the Native Americans?

Students should then create a Double Bubble diagram comparing and contrasting how Native Americans and Europeans adapted to regions of the United States.

Materials: research materials, paper, pencil
*Activity 28:  Regional Differences 

(GLEs:  7, 25) 

Divide the class into three cooperative learning groups representing one of the three geographic regions of Colonial America (i.e., Southern colonies, New England colonies, and middle colonies). If the class is large, divide the class into more than three cooperative learning groups and assign the same region to more than one group. Provide the groups with guiding questions for their research, such as

· What were the names of colonies in the region, and when were they founded?

· Who were important leaders in the colony and region?

· Why were these colonies settled? (How did the location and physical features make this an appealing place to settle?)

· What was the importance of religious life in each colony?

· What was the basis for trade, farming, and business in the region?

· How were the colonies governed?

· Who could vote?

· What were the roles of the following people in the region:  large landowners, farmers, artisans, women, and slaves?

· What was the impact of English settlements on Native Americans in the region?

Ask each group to make a presentation to the class using visuals, maps, and models to describe its region and its development. Ask students, in groups, to create a travel guide for a new colonist. The new colonist should be guided through a comparison of each of the areas so he or she can choose a place to settle.

After students have given presentations on regional characteristics, have the groups identify historical issues or problems that occurred in Colonial America within their region.  Groups can write columns or articles to justify and explain how their event/issue/problem affected their region the most and how they were resolved.  Articles and columns can then be joined together to form a class newspaper.  The list might include the following:

· Navigation Acts

· mercantilism

· French and Indian Wars

· Salem witch trials (or forms of religious persecution).


Unit 4 Assessment Options

General Assessment Guidelines

· Students should be monitored throughout the work on all activities via teacher observations, log/data collection entries, report writing, group discussion, and journal entries.
· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.
· Use a variety of performance assessments to determine student comprehension.
· Select assessments consistent with the type of products that result from the student activities.
General Assessments

· Students will create a colonial quilt using the information from the unit. Each student should be assigned a different colonial region. They will use an 8” by 8” piece of cardstock to make sketches about the culture of the assigned region. The culture of the region should be evident, understanding of the region should be clear, and large colorful drawings should be used.

· Students will write five diary entries from a settler’s point of view that show difficulties that he faced living in the colony. A rubric should be devised by the teacher and students to grade the diary.

· Have students work in groups to make a time capsule for an assigned colony.   Tell them that they have been selected to choose appropriate items for the time capsule to represent their colony.  They will place their artifacts in a shoebox, cereal box, cylinder oatmeal box, etc.  Students should draw ten items that represent their assigned colony.  Examples of items are maps, documents, artifacts, illustrations, etc.  They should provide information about geography, people, government, natural resources, and interesting or unique facts.  They should also include a timeline showing three major events.  Students should be thorough, creative, and show knowledge of content. 
Activity-Specific Assessments

· Activity 25 :  Students pretend they are colonists coming to the New World, and write a paragraph on where they would settle and why. They must justify their reasons for settling in a particular region.
· Activity 26: Groups of students will give oral presentations on the relationship between the assigned group of colonists and the Native Americans in the same area.  The assigned group of colonists and the Native Americans in the same area.  The presentations should also include how both the colonists and the Native Americans adapted to their environment, and what impact their actions had on the environment.
For a sample of a rubric that could be used to asses these presentations, see the Assessment of Presentations Rubric BLM.
Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

Assessment


Students will make a group presentation to the class using visuals, maps, and models to describe the region and its development. The following is an example of a rubric that could be used to assess these presentations:


�
     4�
           3�
            2�
        1�
�
Group Presentation�
All members participate�
All members but one participate�
Two members do not participate�
Only one member participates�
�
Content�
Completely answers all 9 questions�
Completely answers 7-8 questions�
Completely answers 5-6 questions�
Completely answers less than 5 questions


�
�
Visual aids�
Uses more than one visual, one model, and one map�
Uses a visual, a model, and a map�
Uses two of the three visual, model, map�
Uses only one of the three�
�






Assessment





Groups of students give oral presentations on the relationship between the assigned group of colonists and the Native Americans in the same area. The   presentations should also include how both the colonists and the Native Americans adapted to their environment and what impact their actions had on the environment. The following is an example of a rubric that could be used to assess the presentations.





4�
Excellent �
1.  Group clearly explains the relationship between the colonists  


     and the Native Americans.


2.  Group clearly explains how the colonists adapted to the   


     environment and what impact their actions had on the  


     environment.


3.  Group clearly explains how the Native Americans adapted to  


     the environment and what impact their actions had on the   


     environment.�
�
3�
Good�
Group clearly explains two parts and generally explains one part.�
�
2�
Fair�
Group clearly explains one part and generally explains the rest.�
�
1�
Poor�
Group clearly explains one part or generally explains all parts.�
�
0�
Unsatisfactory�
Group explains nothing.�
�
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