                                                                                                                                                                                                                6th Grade ELA:  Unit 5 - Myths

Comprehensive Curriculum
Concept Correlation
Unit 5: Myths
Time Frame:  5 weeks
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	Big Picture: (Taken from Unit Description and Student Understanding)

· Myths provide students with the opportunity to experience the lives of ancient people and to compare their thoughts with those of people of today.  
· Myths are traditional fictional stories which often deal with supernatural beings, ancestors, or heroes.
· Myths often explain natural phenomena, describe the psychology, customs or ideals of a society, address the theme of good conquering evil, or express a culture’s view of the universe.  
· Myths are culturally important.



	Guiding Questions
	Activities

	Introduction: The Power of Myths:  The Literature of the Spirit

21. Can students identify the elements and characteristics of myths?


	*Activity 34:  The Power of Myths:  The Literature of the Spirit

  GQ 22



	
	*Ongoing Activity B: Vocabulary Study

GQ 21

	
	

	
	

	Concept 1:  Reading and Comparing Myths
21.  Can students identify the elements and characteristics of myths?

22.  Can students identify the stated or implied theme of a myth and explain how details support the theme.

23.  Can students define a hero and cite examples of heroic behavior?

24.  Can students identify the cultural context of myths, including similarities and  differences?

25.  Can students evaluate and make generalizations about characters or events?

26.  Can students use selection details and prior knowledge to draw conclusions?

27.  Can students relate myths to personal experiences?


	*Activity 35:  Reading and Comparing Myths according to Themes and Characters

GQ 23,24,25,26

	
	 *Activity 36:  Mythology Today

   GQ  22, 24, 26, 28

	Concept 2:  Identifying Heroes

22.  Can students identify the stated        or implied theme of a myth and explain how details support the theme?

24.  Can students identify the      cultural context of myths including similarities and differences.
23. Can students define a hero and cite examples of heroic behavior?

25. Can students evaluate and make generalizations about characters or events?


	*Activity 37:  Defining a Hero

 GQ 23,24,25,26

	
	*Activity 38: Favorite Hero Mythological Characters

GQ  24, 26

	Concept 3:  Writing, Presenting, and Responding to a Myth

28. Can students write an original myth that explains some element of creation, nature, or the concept of heroes?

29. Can students convert a myth to a Reader’s Theater script and perform it?

	*Activity 39:  Creating a Narrative Myth (Identifying the

                        Character)

 GQ 29

	
	*Activity 40:  Creating a Narrative Myth (Identifying the 

                         Conflict)

  GQ 29

	
	*Activity 41:  Writing a Narrative Myth

  GQ 29

	
	Activity 42:  Sharing and Responding to a Myth

  GQ 30

	
	

	Documented GLEs

	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Identify word meaning using a variety of strategies, including using:
	
	

	
	a
	using context clues (e.g., definition, restatement, example, contrast) (ELA-1-M1)
	Analysis
	

	
	b
	using structural analysis (e.g., roots, affixes)
	Analysis
	

	
	c
	determining word origins
	Analysis
	

	
	e
	word analogies
	Analysis
	

	08
	Compare and contrast cultural characteristics (e.g., customs, traditions, viewpoints) found in national, world, and multicultural literature (ELA-6-M1)
	Analysis
	

	09
	Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres (ELA-6-M2)
	Analysis
	

	10
	Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including:
	
	

	
	a
	fiction (e.g., myths, historical fiction)  (ELA-6-M3)
	Analysis
	

	12
	Examine and explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2)
	Synthesis
	

	16
	Analyze grade appropriate print and nonprint texts using a various reasoning skills, including:
	
	

	
	a
	identifying cause-effect relationships. (ELA-7-M4)
	Analysis
	

	19
	Develop grade-appropriate compositions on student- or teacher-selected topics that include:
	
	

	
	a
	word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2)
	Synthesis
	

	
	b
	vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2)
	Synthesis
	

	
	c
	Information/ideas selected to engage the interest of the reader (ELA-2-M2)
	Synthesis
	

	
	d
	Clear voice (individual personality)
	Sunthesis
	

	
	e
	variety in sentence structure (ELA-2-M2)
	Application
	

	22
	Use the various modes to write compositions, including:
	
	

	
	b
	essays based on a stated opinion (ELA-2-M4)
	Synthesis
	

	
	
	
	
	

	
	
	
	
	

	23
	Develop writing using a variety of literary devices, including foreshadowing, flashback, and imagery (ELA-2-M5)
	Synthesis
	

	24
	Write for various purposes, including:
	
	

	
	c
	text-supported interpretations of elements of novels, stories, poems, and plays (ELA-2-M6)
	Evaluation
	

	34
	State oral directions/procedures for tasks to draw conclusions about the presentation (ELA-4-M2)
	Analysis
	

	37
	Demonstrate active listening strategies for various purposes, including:
	
	

	
	a
	viewing a video to interpret the meaning of the story, to determine the speaker’s/character’s attitude using verbal and nonverbal cues, and to draw conclusions about the presentation (ELA-4-M4)
	Analysis
	

	38
	Deliver oral presentations and responses, including:
	
	

	
	a
	a research-based presentation (ELA-4-M4)
	Application
	

	
	b
	formal and informal descriptive presentations that convey relevant information and descriptive details (ELA-4-M4)
	Application
	

	41
	Locate and select information using organizational features of grade-appropriate resources, including:
	
	

	
	b
	electronic storage devices (e.g., CD-Roms, diskettes, soft-ware, drives)
	Application
	

	
	c
	frequently accessed and bookmarked Web addresses (ELA-5-M1)
	Application
	

	
	d
	organizational features of electronic texts (e.g., bulletin boards, databases, keyword searches, e-mail addresses) (ELA-5-M1)
	Application
	

	42
	Locate and integrate information from grade-appropriate resources, including:
	
	

	
	b
	electronic sources (e.g., Web sites, databases) (ELA-5-M2)
	Application
	

	45
	Generate grade-appropriate research reports that include information presented in a variety of forms, including:
	
	

	
	b
	graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3)
	Synthesis
	

	General Suggestions:

Include the following in warm-ups and mini-lessons:

Literary devices such as:

· Foreshadowing
· Flashback
· Imagery


Unit 5 Introduction:  Myths: The Literature of the Spirit 

GLEs

*Bolded GLEs are assessed in this unit
01a
Identify word meaning using a variety of strategies, including using context clues (e.g., definition, restatement, example, contrast) (ELA-1-M1) (Analysis)

01b
Identify word meaning using a variety of strategies, including using structural analysis (e.g., roots, affixes) (Analysis)

01c
Identify word meaning using a variety of strategies, including determining word origins. (Analysis)

03

Develop specific vocabulary (e.g., scientific, content-specific, current events) for various purposes (ELA-1-M1) (Synthesis)
04b
Identify and explain story elements, including character development (ELA-1-M2)  (Synthesis)
07
Explain the connections between ideas and information in a variety of texts (e.g., journals, technical specifications, advertisements) and real-life situations and other texts (ELA-1-M4) (Synthesis)
10a
Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including fiction (e.g., myths, historical fiction)  (ELA-6-M3) (Analysis)
11d
Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including: comparing and contrasting literary elements and ideas (ELA-7-M1) (Synthesis)
41d
Locate and select information using organizational features of grade-appropriate resources, including: organizational features of electronic texts (e.g., bulletin boards, databases, keyword searches, e-mail addresses) (ELA-5-M1) (Application)
	Purpose:

22. Can students identify the elements and characteristics of myths?
	Concepts & Vocabulary:

· Myth

· See “Common Characteristics of Myths”

	Assessment Ideas:

Activity – Specific Assessments:

· None
	Resources:

· Myth Characteristic PowerPoint – AP Resource Book

· Unitedstreaming.com

· Various Myth books

· Ascension Parish Comprehensive Curriculum Supplemental Resource Book

· Black Line Masters

· GLENCOE Textbook & CD Roms


*Vocabulary

Note: Vocabulary instruction will be implemented/assessed  throughout  every unit.  Word meanings should be identified using a variety of strategies including, context clues, structural analysis, and word origins. (GLE”s 01a, 01b, 01c) The key concepts and vocabulary box is a sample of vocabulary that needs to be enhanced with vocabulary from specified readings within the unit.   See supplemental resource for various ways to incorporate these strategies into your lessons

Introductory Activities
Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity A: Independent Reading (Ongoing) (Unit 4, CC Act. 1) (GLEs: 07, 11d) 

Materials List: texts in current genre, reading response learning logs, reading response learning log prompts (starters) 

Students should have access to texts at their independent reading level in the current genre for 10 to 20 minutes of daily sustained, silent reading (SSR) that is not formally assessed; student choice is key in choosing these, as is teacher modeling of this skill. SSR offers students an opportunity to practice word attack skills, to boost confidence to work through reading problems, and to learn the joy that reading can bring. 
Students should continue to keep a reading response learning log (view literacy strategy descriptions) of pages read in which they frequently respond through the use of brief reflective prompts. Sample reflective response prompts (starters) and a full-blown lesson plan on this strategy can be found at: http://www.readwritethink.org/lessons/lesson_view.asp?id=55. It is crucial that this be seen by students as a personal response to their reading, not as a test. Teacher modeling of his or her own use of the active reading processes of purpose setting, predicting and refuting, visualizing, connecting, speculating and questioning, reacting, and rereading is vital. An example is shown below.
	Reading Response Learning Log

	Title of Text: Favorite Greek Myths
	Genre: Myths

	Date
	Pages Read:
	Response:

	10/1/06
	pp. 1-4
	I think this story is going to be about how one of the gods gets in trouble. They always do.

	10/2/06
	pp. 5-12
	If the gods are immortal, then do they grow old?

	10/3/06
	pp. 13-20
	Zeus reminds me of a spoiled child.


*Activity B:  Vocabulary Study (Ongoing) (Unit 4, CC Act. 2) (GLEs:  01b, 01)
Materials List: index cards and vocabulary card examples, plus dictionaries and thesauruses, pen/pencil; paper or notebook, index cards 

Students will continue to use the vocabulary self-awareness strategy (view literacy strategy descriptions) to determine their familiarity with new words or phrases from mythology (see previous unit). As part of a reviews, students will continue to differentiate between literal and figurative meanings of common idioms from world mythology encountered throughout the unit by sketching the figurative meaning and writing the literal meaning of the term. These should continue to be posted. Additional idioms that occur throughout the unit should be addressed in like manner.

Example: Vocabulary Self-Awareness Chart

	Idiom
	+   ?   (
	Example
	Definition

	baker’s dozen
	(
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	13 (a dozen, plus one extra; originated during Colonial America)

	kick the bucket
	?
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                        = 

	to die (comes from kicking a bucket out from underneath the feet of a prisoner being hanged)

	raining cats and dogs
	+
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	raining hard and heavily (Origin unknown)


Students will use standard vocabulary cards (view literacy strategy descriptions) to define words specific to the mythological content and key to its comprehension.  Students will continue to use the standard vocabulary cards to define vocabulary specific to selections read as part of the unit on mythology: 

Example: Vocabulary Card 

front of card
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back of card

Students will continue to focus on the etymologies of common roots and affixes from world mythology. Students will use structural analysis to generate a list of such roots and show other words that are derived from them.  Another modified vocabulary card example can be used to help students understand important vocabulary words or concepts, including space for the etymology of the word, antonyms and synonyms, the definition, a symbolic representation of the word, and space for using it in a sentence; it can be found at http://www.greece.k12.ny.us/instruction/ela/6-12/Tools/vocabsquares.pdf. A list of common words from Greek mythology can be found at http://www.quia.com/jg/50217.html.  
*Activity C:  Writing Craft Mini-Lessons (Ongoing) (Unit 4, CC Act. 3) (GLEs:  17b, 17c, 17d, 19a, 19b, 19c, 19d, 19e, 20b, 20c, 20d, 20e, 20f, 20g, 21, 23)
Materials List: Writing Piece with Target Skills Planner BLM, overhead and transparency pen or blackboard and chalk; pen/pencil; paper or notebook
The teacher will continue to point out examples of good writing in texts followed by questioning (Examples: Does it make the writing clear, interesting, or pleasant sounding? Why do you think the author uses this skill? How do you like it as a reader?  Can you imitate this?).  This is followed by first the teacher and then the students orally modeling the skill, then trying it out in practice pieces and finally applying the skill in independent writing kept in a bound composition notebook and labeled, with a table of contents, so students have a writing book of target skills practices they can take with them. Important to focus on in this unit will be historical details of setting, chronological order, narrative beginnings and endings, dialogue to advance or complicate the plot, conflicts which center on greed, jealousy, or other flaws, the revelation of character of both gods, mortals and perhaps animals, and an explanation of some scientific phenomena or a lesson for the reader. 
In planning such a whole-process piece, the teacher will use the Writing Piece with Target Skills Planner BLM and will continue to choose one (new) or two (review) genre target skills, one (new) or two (review) organization or composing target skills, and one (new) or two (review) conventions skills as Target Skills for the whole-process piece. These skills become part of the scoring rubric.  Students will draft a whole-process piece, double-spacing to have room for revisions (adding, substituting, deleting, reordering). Teacher will illustrate various proofreading/editing strategies.

*Activity D:  Sentence Formation/Grammar/Usage/Mechanics Mini-Lessons (Ongoing) (Unit 4, CC Act. 4) (GLEs: 25b, 26, 27a, 27b, 28a, 28b, 28c, 29, 30)
Materials List: overhead and transparency pen or blackboard and chalk, Proofreading/Editing Strategies BLM, Secondary Editing/Proofreading Checklist BLM, Secondary Editing/Proofreading Checklist with Examples BLM, sentences for proofreading, pen/pencil; paper or notebook

The teacher should continue with whole-class brief mini-lessons in sentence formation, usage, mechanics, and spelling, choosing only one explicit focus for the lesson, based upon student errors in drafts and daily editing practice. Thus, the mini-lesson could have a grammar, usage, conventions, or sentence formation focus. The teacher will distribute copies of the Proofreading/Editing Strategies BLM, modeling each strategy for students and providing practice in each until students can apply each strategy independently.  
Students should also continue daily editing or proofreading practice of several sentences in context (related), writing sentences as correctly as they can while teacher gives positive feedback, walking around the room and giving a brief comment to each student. When a student has not caught an error, the teacher encourages him/her to search further and then returns to the board or overhead, correcting sentences with the class and explaining why each error is incorrect. Students continue to correct their papers, using proofreading symbols; recording the types of errors they have made on the Secondary Editing/Proofreading Checklist; allowing the teacher to see which errors are being made by the majority of students in order to plan appropriate whole-class mini-lessons. (Adapted from Jane Bell Keister’s Caught Ya: Grammar with a Giggle, Maupin House, 1990.)

Mini-lessons on the use of commas and coordinating conjunctions, capitalization of names, possessives, the use of regular and irregular verb tenses, and revisions to add prepositional phrases, transitions, and interjections for emphasis, should also be part of this unit whenever student errors indicate such a need.

Teacher will hold regular peer editing sessions to help students form the habit of attention to spelling high‑frequency, commonly confused, frequently misspelled words and derivatives (e.g., roots and affixes) correctly and will daily reinforce the habit of using a variety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to find correct spellings.

*Activity 34: The Power of Myths: The Literature of the Spirit / Greek and Latin Root Words in Myths from Different Cultures (Unit 4, CC Act. 5 & Unit 4, CC Act. 7) (GLEs:  01b, 01c, 03, 04b, 07, 10a, 11d, 41d) 

Materials List: print, electronic, and online dictionaries; Flash Card/Word Frames Strategy BLM, Flash Card/Word Frames Strategy sample
Students will continue the study of the fiction genre by the teacher’s reading aloud a selected myth, such as any from Ingri and Edgar Parin D’Aulaire’s Book of Greek Myths (Yearling Books, ©1992), The Gods and Goddesses of Olympus by Aliki (HarperTrophy, ©1997), Favorite Greek Myths retold by Mary Pope Osborne (Scholastic, ©1991), The Children’s Homer: The Adventures of Odysseus and The Tale of Troy by Padraic Colum (Simon Pulse, ©1982), or those available at http://www.mythology.com/ . The teacher will facilitate a discussion allowing students to share their reactions to the myth, leading to a conversation on the elements and power of myths throughout history and today; the class will create a list of these and keep it posted/updated throughout the unit. 

Students will then read silently another myth selected by the teacher, detailing its literary elements and story ideas, including character development.  All students can read the same story, or the teacher can hand out copies of different myths to the class members.  As a group, the students will brainstorm the defining characteristics and structure of myths. Online myths may be found at: 
· http://www.wingedsandals.com/
· http://www.mythweb.com/
· http://www.webenglishteacher.com/classmyth.html
· http://www.hol.gr/greece/ancgods.htm
Using the defining characteristics and structure of myths, students and teacher can then co-construct a modified word grid (view literacy strategy descriptions) that helps students to learn related terms by analyzing their similarities and differences. Steps for doing this include:

· Create a blank word grid and display it.

· Ask students to list names of the two myths which have now been read in class. Write the names of these myths along the left side of the grid from top to bottom. 

· Allow additional rows across on the grid so students can add to the grid as they read additional stories throughout the unit.

· Students and teacher should now agree upon and then add terms which reflect the defining characteristics and structure of myths. These should be added in the spaces at the top of the grid, moving left to right. [See example below.]
· Student volunteers help fill in the grid for the two stories read so far, using a plus sign (+) for each characteristic or structural feature seen in the two myths so far, and using a minus sign (-) for each characteristic or structural feature not found.

· Students will continue to fill out the grid as they read additional myths.

· As a unit review, the teacher can then use the word grid to help students see patterns of defining characteristics by asking questions such as: “What are two (or more) common characteristics of Myth A and Myth C?” or “Give me two ways the Norse myth(s) and the Roman myth(s) are different.”

After creating the grid and analyzing the myths they are studying as they go, students will more easily see and understand the similarities and differences between myths.

Example of Word Grid [Semantic Feature Analysis] for Myths
	
	contains fantastic elements:
	man versus self Conflict
	god versus god conflict
	man versus god conflict
	[image: image8.wmf]contains symbol(s)
	uses flashback
	Main character shows fatal flaw

	Myth A


	
	

	
	
	
	
	

	Myth B

	
	
	
	
	
	
	

	Myth C


	
	
	
	
	
	
	


Students make predictions as they read various myths from a variety of cultures: Greek, Roman, Norse, Native American, etc.  Each student should read several myths from a variety of cultures. Students will divide into small groups and use print, electronic, and online dictionaries to determine the etymologies of Greek and Latin root words found in the selected myths for this unit.  Students will use structural analysis to generate a list of root words and show other words that are derived from them.  Students will compare their lists and add to their own lists from the lists of others; students will then use the Flash Card, Word Frames Strategy and BLM for learning these. 

Sample Flash card/Word Frames Strategy for the word monologue:

· Top Right Corner: Write the word’s definition.

Definition: a literary device in which a character reveals his or her innermost thoughts and feelings through a poem or a speech.

· Top Left Corner: Write the word’s opposite and cross it out.

Opposite: dialogue
· Lower Left Corner: Write a silly sentence that uses the definition of the word.

Silly Sentence: I had a monologue with myself, but didn’t like the audience.

· Lower Right Corner: Draw a graphic to help visualize the concept.


· In the Center: Write the word by isolating any prefixes; isolating the root, noting the meaning of the root, isolating any suffixes, and labeling the part of speech in parentheses.  

mono=one, single, alone + logue=speech (noun)

The list of root words and words derived from root words and their meanings will be assessed. 

Unit 5 Concept 1: Reading and Comparing Myths

GLEs

*Bolded GLEs are assessed in this unit
7
Explain the connections between ideas and information in a variety of texts (e.g., journals, technical specifications, advertisements) and real-life situations and other texts (ELA-1-M4) (Synthesis)
8
Compare and contrast cultural characteristics (e.g., customs, traditions, viewpoints) found in national, world, and multicultural literature (ELA-6-M1) (Analysis)
09
Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres (ELA-6-M2) (Analysis)
10a
Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including fiction (e.g., myths, historical fiction)  (ELA-6-M3) (Analysis)
11c
Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including identifying stated or implied main ideas and supporting details (ELA-7-M1) (see ELA-1-M2) (Analysis)
11d
Demonstrate understanding of information in grade-appropriate texts using a variety of strategies, including: comparing and contrasting literary elements and ideas (ELA-7-M1) (Synthesis)
12
Examine and explain the relationship between life experiences and texts to generate solutions to problems (ELA-7-M2) (Synthesis)

16a
Analyze grade appropriate print and nonprint texts using a various reasoning skills, including identifying cause-effect relationships. (ELA-7-M4) (Analysis)
41c
Locate and select information using organizational features of grade-appropriate resources, including frequently accessed and bookmarked Web addresses (ELA-5-M1) (Application)
41d
Locate and select information using organizational features of grade-appropriate resources, including organizational features of electronic texts (e.g., bulletin boards, databases, keyword searches, e-mail addresses) (ELA-5-M1) (Application)
42b
Locate and integrate information from grade-appropriate resources, including electronic sources (e.g., Web sites, databases) (ELA-5-M2) (Application)

45b
Generate grade-appropriate research reports that include information presented in a variety of forms, including graphic organizers (e.g., outlines, timelines, charts, webs) (ELA-5-M3) (Synthesis)

	Purpose/Guiding Questions:

22. Can students identify the elements and characteristics of myths?

23. Can students identify the stated or implied theme of a myth and explain how details support the theme?

24. Can students define a hero and cite examples of heroic behavior?

25. Can students identify the cultural context of myths, including similarities and differences?

26. Can students evaluate and make generalizations about characters or events?

27. Can students use selection details and prior knowledge to draw conclusions?

28. Can students relate myths to personal experiences?
	Concepts/Vocabulary:

 Concept:

· Comparing & Contrasting theme and characters of myths

· Real world connections

Vocabulary:

· Terms from various myths read in class



	Assessments Ideas:

Activity-Specific Assessment: 
· Activity 35, 36

	Resources:

· Mythological books

· Websites from introduction

· Graphic organizers (Teacher’s choice)

· Story Map – AP Resource Book

· Bellerophone PowerPoint – AP Resource Book

· Mythology Today PowerPoint & Project-AP Resource Book

· Ascension Parish Comprehensive Curriculum Supplemental Resource Book

· Black Line Masters

· GLENCOE CD Roms


Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 35: Reading and Comparing Myths According to Themes and Characters 

(Unit 4, CC Act. 8) (GLEs: 08, 09, 10a, 11c, 11d, 16a, 41b, 41c, 41d, 42b, 45b)
Materials List: Linear Venn BLM, Internet access; bookmarked Web sites; electronic texts; Character Traits BLM.
Teachers will act as facilitators for students to compare and contrast the themes in myths from different cultures and generate a list of similarities among them using a Linear Venn graphic organizer (view literacy strategy descriptions) to represent the information (See Linear Venn BLM). As they read, students will also look for details that support the heroic behavior of characters in the myths. The teacher will distribute copies of the Character Traits BLM as a resource for this part of the activity. Students will then divide into their small groups and individually choose a particular mythological theme (creation stories, war, gods of the sea, or others) to explore in greater depth. Students will use their research skills to find myths in the library and on the Internet, using bookmarked Web sites and electronic texts that relate to their themes. Using Microsoft Word, students will outline, draft, and save to an electronic storage device a paragraph that lists the similarities of theme and gives at least one example from each myth and will share their information with the others in the group.

	Assessment: Students will compose a paragraph that lists the similarities of theme from at least two myths with at least one text example as support.  The process should include:

· a clear statement of similar themes.

· examples that support the stated similarity.


*Activity 36: Mythology Today (Unit 4, CC Act. 10) (GLEs:  07, 09, 12)

Materials List: word grid from Activity 5 (The Power of Myth: The Literature of the Spirit), list of three heroic mythological characters from Activity 9 (Favorite Heroic Mythological Characters) , pen/pencil, paper or computers with word processing software and printers.
Students work together in small groups to discuss how mythology is alive and well today.  Students may talk about characters from cartoons, movies, television, song lyrics, and even brand names of products as proof that mythology continues to affect our modern lives.  In this activity, students will use Greek gods/goddesses to create a modern product. Students and teachers will brainstorm a list of movies, songs, and products in which mythology is found.  After creating the list, students will choose one product (automobiles, clothing, food, etc), that they think will fit best with the meaning of the god/goddesses’ name.  For example, Nike was the winged goddess of victory, who could run and fly at great speeds; Nike is the name brand for shoes and athletic gear.  (See supplemental resources for activity handout.)  Students will share their products with the class.
	Assessment

Students will create a product in which a god or goddess from mythology is represented.  The finished product should include:                                  
· a model of the product 

· a symbol or picture that represents the god or goddess.

· an explanation stating why they created that product.

.


Unit 5 Concept 2: Identifying Heroes

GLEs

*Bolded GLEs are assessed in this unit

01e
Explain word analogies. (Analysis)
04b
Identify and explain story elements, including character development (ELA-1-M2) (Synthesis)

07
Explain the connections between ideas and information in a variety of texts (e.g., journals, technical specifications, advertisements) and real-life situations and other texts (ELA-1-M4) (Synthesis)
08
Compare and contrast cultural characteristics (e.g., customs, traditions, viewpoints) found in national, world, and multicultural literature (ELA-6-M1) (Analysis)
09
Compare and contrast elements (e.g., plot, setting, characters, theme) in a variety of genres (ELA-6-M2) (Analysis)
10a
Use knowledge of the distinctive characteristics to classify and interpret elements of various genres, including fiction (e.g., myths, historical fiction)  (ELA-6-M3) (Analysis)
16f
Analyze grade-appropriate print and nonprint texts using various reasoning skills, including distinguishing facts from opinions and probability (ELA-7-M4) (Analysis)
20a
Develop grade-appropriate compositions applying writing processes such as selecting topic and form (ELA-2-M3) (Synthesis)
20b
Develop grade-appropriate compositions applying writing processes such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3) (Synthesis)
20c
Develop grade-appropriate compositions applying writing processes such as drafting (ELA-2-M3) (Synthesis)
20d
Develop grade-appropriate compositions applying writing processes such as conferencing (ELA-2-M3) (Synthesis)
20e
Develop grade-appropriate compositions applying writing processes such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3) (Evaluation)
20f
Develop grade-appropriate compositions applying writing processes such as publishing using technology (ELA-2-M3) (Application)
22b
Use the various modes to write compositions, including essays based on a stated opinion (ELA-2-M4) (Synthesis)
24b
Write for various purposes, including evaluations, supported with facts and opinions, of newspaper/magazine articles and editorial cartoons (ELA-2-M6) (Analysis)
24c
Write for various purposes, including text-supported interpretations of elements of novels, stories, poems, and plays (ELA-2-M6) (Evaluation)
	Purpose/Guiding Questions:

24. Can students define a hero and cite examples of heroic behavior?

26. Can students evaluate and make generalizations about characters or events?

28. Can students relate myths to personal experiences?
	Concepts/Vocabulary:

 Concepts:

· Defining a hero

· Heroic Mythological characters

· Analogy

Vocabulary:

· Motivation

· Consequences

· Hero/heroine

	Assessments Ideas:

Activity – Specific Assessments:

· Activity 38

	Resources:

· Unitedstreaming.com

· Articles on Hero-AP Resource Book

· Defining Hero & Hero Analysis- AP Resource Book 

· Bellerophon and the Flying Horse Test – McGraw Hill Text

· Hercules Myth or Movie

· Ascension Parish Comprehensive Curriculum Supplemental Resource Book


Instructional Activities
Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 37: Defining a Hero (Unit 4, CC Act. 6) 

(GLEs:  01e, 07, 08, 09, 10a, 16f, 24b) 

Heroes and heroines can be found in every strata of society. Students will think about a person from the present or past that they would call a hero and share why. They will discuss whether the terms celebrity and hero mean the same thing and will brainstorm their definition of a contemporary hero or heroine, including the character traits that are present in people who act in a truly heroic manner. Each cooperative group will be given an analogy about heroes to brainstorm (e.g., “A hero is like a champion, a supporter, Superman, an ally, a partner”). Students will, working in their groups, brainstorm some characteristics of the analogy being used. Students will say how each characteristic is similar to that of a hero. Students will share and discuss these ideas and opinions, supporting each with relevant factual details. Students will cite specific examples of events or people they have read about or seen that exhibited these traits and will describe the events and how the individuals responded. 

Students will collect a variety of magazine and newspaper articles depicting real people in acts of heroism, including several examples from the events of Hurricane Katrina/Rita (or other recent publicized events). Student groups will read the articles and discuss how the people behaved and what their motives were. Groups will suggest ideas for a composite picture of a hero or heroine. They may want to appoint an artist who will interpret the group ideas, or they may work collectively. They will add text with arrows pointing to specific parts of their composite hero, e.g., a large heart. Each group will share its hero poster with the class. Groups will then write a definition of a contemporary hero or heroine, referring to their poster and any notes they have made. They will then share their definition with the class, looking for similarities and differences as groups report; students will take notes in their journals. Definitions should all be posted; the class will come to consensus on a joint definition of a contemporary hero or heroine. Students will refer to this definition and refine it throughout the unit.

Students will discuss whether they remember any stories of gods and goddesses of Ancient Greece.  Students will then choose a hero from a previously read myth and (Examples: Prometheus, Bellerophon, Hercules, and Jason)  will find at least three things that the hero did for others, using sticky notes to mark what he did and jotting down both the action and a reason why the hero did what he did. Students will complete a character map defining character traits of a heroic character.  After analyzing character maps, the students will complete a quick write about whether the character was a hero or not, defending their reasoning.

*Activity 38: Favorite Heroic Mythological Characters (Unit 4, CC Act. 9) 

(GLEs:  04b, 10c, 20a, 20b, 20c, 20d, 20e, 20f, 22b, 24c)
Materials List: any hero myth, pen/pencil, paper; Internet access, Character Traits BLM.
Students will read a myth about a hero and discuss the language—the word choice that captured their attention and imagination—that helped them visualize the character. The teacher will facilitate a review of the structures and elements of narrative and lyric poems and how they are alike and different. Students individually will make a list of three heroic mythological characters they liked.  Using their Character Traits BLM as a reference, students will prewrite by brainstorming (view literacy strategy descriptions) a list of why each character was heroic, either individually or with another student in the same group.  

The teacher will then read several poems about heroes, such as “The Death of Lincoln” by William Cullen Bryant, “On the Death of Mr. Franklin” by Philip Freneau, “The Dying Words of Stonewall Jackson” by Sidney Lanier, “Abraham Lincoln Walks at Midnight” by Vachel Lindsay, “Paul Revere's Ride” by Henry Wadsworth Longfellow, or other hero poems of teacher’s choosing. Additional poems about heroes as a topic may be found at: http://www.theotherpages.org/poems/SubjIdx/heroes.html and http://www.9-11heroes.us/911-memorial-poem.php. 
Students will further explore characters and their heroic traits by writing a poem (e.g., lyric, narrative, biopoem, etc.) about a character from the list.  The class will first create a character map for Prometheus, and the teacher will model the steps in creating a poem about Prometheus.  Students will suggest character attributes and qualities displayed by Prometheus as the teacher completes the model poem. The teacher will do a “Think Aloud” as a way to review methods used by authors to reveal character other than direct narration. For example, if students believe the subject of the teacher’s model poem has courage, the teacher can ask, “What can we show this character doing in the poem that will let the reader know he is courageous without actually saying he is? What can we show him thinking that will help to reveal his courage?” etc. 

Each student will then choose one character from their “Heroes” list (See Activity 2.) as the topic of an individual poem and, using the reasons from the brainstormed list with examples from the myths, brainstorm appropriate descriptive and character attributes, and compose a draft of a poem about that character.  After the rough drafts are completed, students will use conferencing, revising, and proofreading strategies in pairs or small groups. The author will then use the feedback to produce a final, illustrated draft of the poem. (Poems may be illustrated with clip art, if Internet is available. Students can go to http://office.microsoft.com/en-us/clipart/default.aspx?lc=en-us to download free clip art.) These should be shared and posted.  The final poem can be shared with the author group or the whole class, through a class poetry anthology, or through Internet publication.  Students will discuss successes and difficulties they had in completing the assignment. 
	Assessment

Students will choose a heroic character from the myths they have read to describe in a poem.  The process should include:

· a pre-write that includes a character map of descriptive and sensory attributes, relationships with other characters, and behaviors that display important character traits.

· a rough draft of at least ten or more well-developed lines that show the character’s most important heroic traits and at least two examples of poetic sound devices appropriate to the form.

· revision and editing for ideas, organization, word choice, and fluency of language, as well as usage and mechanics that may include peer editing or conferencing with the teacher.

· a final draft that displays correct use of the conventions of usage and mechanics for poetry (e.g., use of line breaks and stanzas, capitalizing first word of each line, etc.).


Unit 5 Concept 3: Writing, Presenting, and Responding to a Myth

GLEs

*Bolded GLEs are assessed in this unit
04b
Identify and explain story elements, including character development (ELA-1-M2) (Synthesis)
04d
Identify and explain story elements, including plot sequence (e.g., exposition, rising action, climax, falling action, resolution) (ELA-1-M2) (Synthesis)
17b
Write multi-paragraph compositions on student- or teacher-selected topics organized with organizational patterns (e.g., comparison/contrast, order of importance, chronological order) appropriate to the topic (ELA-2-M1) (Synthesis)
17c
Write multi-paragraph compositions on student- or teacher-selected topics organized with elaboration (e.g., fact, examples, and/or specific details) (ELA-2-M1) (Synthesis)
17d
Write multi-paragraph compositions on student- or teacher-selected topics organized with transitional words and phrases that unify ideas and points (ELA-2-M1)  (Synthesis)

17e
Write multi-paragraph compositions on student- or teacher-selected topics organized with an overall structure including an introduction, a body/middle, and a concluding paragraph that summarizes important ideas (ELA-2-M1)   (Evaluation)
18
Organize individual paragraphs with topic sentences, relevant elaboration, and concluding sentences (ELA-2-M1) (Synthesis)
19a
Develop grade-appropriate compositions on student- or teacher-selected topics that include word choices (diction) appropriate to the identified audience and/or purpose (ELA-2-M2) (Synthesis)
19b
Develop grade-appropriate compositions on student- or teacher-selected topics that include vocabulary selected to clarify meaning, create images, and set a tone (ELA-2-M2) (Synthesis)

19c
Develop grade-appropriate compositions on student- or teacher-selected topics that include information/ideas selected to engage the interest of the reader (ELA-2-M2) (Synthesis)

19d
Develop grade-appropriate compositions on student- or teacher-selected topics that include clear voice (individual personality) 

19e
Develop grade-appropriate compositions on student- or teacher-selected topics that include variety in sentence structure (ELA-2-M2) (Application)
20a
Develop grade-appropriate compositions applying writing processes such as selecting topic and form (ELA-2-M3) (Synthesis)
20b
Develop grade-appropriate compositions applying writing processes such as prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers) (ELA-2-M3) (Synthesis)
20c
Develop grade-appropriate compositions applying writing processes such as drafting (ELA-2-M3) (Synthesis)
20d
Develop grade-appropriate compositions applying writing processes such as conferencing (ELA-2-M3) (Synthesis)
20e
Develop grade-appropriate compositions applying writing processes such as revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-M3) (Evaluation)
20f
Develop grade-appropriate compositions applying writing processes such as publishing using technology (ELA-2-M3) (Application)
20g
Develop grade-appropriate compositions applying writing processes such as proofreading/editing (ELA-2-M3) (Application)

21
Develop grade-appropriate paragraphs and multiparagraph compositions using the various modes of writing (e.g., description, narration, exposition, persuasion), emphasizing narration and exposition (ELA-2-M4) (Synthesis)
23
Develop writing using a variety of literary devices, including foreshadowing, flashback, and imagery (ELA-2-M5) (Synthesis)
24c
Write for various purposes, including text-supported interpretations of elements of novels, stories, poems, and plays (ELA-2-M6) (Evaluation)

31
Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1) (Application)

34
State oral directions/procedures for tasks to draw conclusions about the presentation (ELA-4-M2) (Analysis)
37a
Demonstrate active listening strategies for various purposes, including viewing a video to interpret the meaning of the story, to determine the speaker’s/character’s attitude using verbal and nonverbal cues, and to draw conclusions about the presentation (ELA-4-M4) (Analysis)
38a
Deliver oral presentations and responses, including a research-based presentation (ELA-4-M4) (Application)
38b
Deliver oral presentations and responses, including formal and informal descriptive presentations that convey relevant information and descriptive details (ELA-4-M4) (Analysis)
39b
Evaluate media for various purposes, including images/sensory details (ELA-4-M5) (Analysis)
39f
Evaluate media for various purposes, including sequence of ideas and organization (ELA-4-M5) (Analysis)
	Purpose/Guiding Questions:

29. Can students write an original myth that explains some element of creation, nature, or the concept of heroes?

30. Can students convert a myth to a Reader’s Theater scrip, format, and perform it?


	Concepts/Vocabulary:

· Process Writing

· Turning Myth into Reader’s Theater



	Assessments Ideas:

Activity - Specific Assessments:

· Activity  41, 42


	Resources:

· Legends of the Fall – AP Resource Book

· Process Writing

· 4 Square Writing – (See Sample AP Resource Book

· 6 +1 Traits of Writing – www.nwrel.org
· Writing a Myth-AP Resource Book

· Writing Rubric-AP Resource Book

· Ascension Parish Comprehensive Curriculum Supplemental Resource Book
· Black Line Masters

· GLENCOE CD Roms


Instructional Activities
Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 39: Creating a Narrative Myth (Identifying the Character) (Unit 4, CC Act. 11)

 (GLEs:  04b, 17c, 17e, 19c, 20a)

Materials List: Molly Bang’s Picture This: How Pictures Work, (New York: Sea Star, 2000), Mythological Character Planner BLM, pen/pencil, paper or computers with word processing software and printers.
Students will review and reflect on the reading and writing they have completed in comparing myths of yesterday and today, especially considering the characters that they selected from the past and the present in their paragraphs.  

The teacher will read aloud Molly Bang’s Picture This: How Pictures Work, (New York: Sea Star, 2000) to facilitate a discussion on the importance of the role of illustrators. (Alternative titles would be: Patricia Aldana’s Under the Spell of the Moon: Art for Children from the World's Great Illustrators, Uri Shulevitz’s Writing with Pictures: How to Write and Illustrate Children's Books, or Bertne Amoss’s Writing and Illustrating Children's Books For Publication: Two Perspectives; 10th Anniversary.) By helping readers to visualize what the author is writing about, by helping to create the mood of a story or give concrete attributes to a character, the role of illustrator is invaluable. Students will have the opportunity to act as illustrators for their own stories, which will be created in the following activities.

In their cooperative groups as a prewriting activity, students will begin to generate a mythological character they think might be interesting as a central character for their own original myth.  Students will work on one another’s characters, discussing options of how the character might appear, while one student selected by the group records notes of the discussion.  After brainstorming (view literacy strategy descriptions) what the character might be like, the students will summarize their characters by listing their characters’ physical characteristics, likes and dislikes, relevant personal background, and personality quirks on the Mythological Character Planner BLM. These details will become part of the elaboration of the narrative myth they will write and should be chosen to engage their readers.

*Activity 40: Creating a Narrative Myth (Identifying the Conflict) (Unit 4, CC Act. 12) 

(GLEs:  04d, 17c, 18, 20b, 23)

Materials List: Conflict BLM, Myth Planner BLM, Literary Devices BLM, pen/pencil, paper or computers with word processing software and printers.
Students will continue their prewriting and elaboration activities by reviewing with the teacher the many different conflicts found in the myths that were read and by making a class list of these conflicts.  Students will use this list and the Conflict BLM to identify a central conflict for their own myths, as well as complete the Myth Planner BLM, which will include their decisions about the related plot sequence, setbacks, and complications (e.g., time pressures, such as forces of nature or deadline dates, injuries, losses, weather, mistakes, misunderstandings, mishaps, etc.) their character will encounter before resolving his or her central conflict.  They will work within their groups to describe how their character might react to the conflict and its setbacks/complications and what the outcome might be.  After receiving suggestions from the group, students will generate a list of events that will happen to their character and record these events on the Myth Planner BLM. Students should also review the variety of literary devices with which they might describe their main character within the draft of their myths, such as imagery through simile, metaphor, personification, hyperbole, etc., by using the Literary Devices BLM.

*Activity 41: Writing a Narrative Myth (Unit 4, CC Act. 13) 

(GLEs:  17b, 17c, 17d, 17e, 19a, 19b, 19c, 19d, 19e, 20c, 20d, 20e, 20f, 20g, 21,)

 Materials List: Narrative Beginnings BLM, Dialogue that Reveals Character and Advances Plot BLM, Time and Place Transitions Handout BLM, Peer Feedback Form for Myths BLM.
As a precursor to the drafting stage of the writing process, the teacher will facilitate a review of the structure and defining elements of myths and of good narrative stories.  Most myths begin with exposition, follow with rising action and a conflict, continue with the climax, conclude with falling action and resolution, and have an underlying theme or make a comment about human nature as well as contain a clear voice.  Students will use a Narrative Beginnings BLM to review good narrative beginnings, use a Time and Place Transitions BLM to review the use of time and place transitions for narratives, and use a Dialogue that Reveals Character and Advances Plot BLM to review dialogue that both advances a plot and reveals specific character traits. Students will use the feedback from the earlier peer review (Activity 11) and the BLMs from Activities 11 and 12 when identifying the conflict and plot complications to begin drafting their myths, being sure to double-space for future revisions.  At this point, it would be advisable for the teacher to provide feedback to students regarding the structure of their myths.  Students will self- and peer-evaluate and revise their myths for their use of mythical elements, appropriate use of transitional words and word choices, for appropriate tone, and for variety in sentence structure. (See Peer Feedback Form for Myths BLM.)  Students will share their revised drafts with their editing group from which they will receive additional feedback.  They will then take the feedback and revise and proofread their drafts again to produce the final copy, using available technology to publish their work. This is particularly powerful if students can post their myths on the school or other website for others to read, thus giving them a real audience.

	Assessment 

Students will write an original myth.  The process should include:

· a pre-write that includes a character summary of physical characteristics, likes and dislikes, relevant personal background, and personality quirks, including:

· a rough draft that includes a clear beginning, middle and end, quickly reveals the setting, conflict, and character traits through dialogue and narration, resolves the central conflict in a satisfying way and explains some aspect of the physical/natural world or makes a comment on human nature.  

· revision and editing for ideas, organization, word choice, sentence fluency, and conventions that includes peer editing or conferencing with the teacher.

· a final draft and publication.




*Activity 42:  Sharing the Myth with the Class: Reader’s Theater (Unit 4, CC Act. 14) 

(GLEs: 24c, 34, 37a, 38a, 38b, 39b, 39f)

Materials List: pen/pencil, paper; copies of chosen myth; stools or chairs; class-created rubric.
Students will discuss how a Reader’s Theater performance is similar to and different from other types of drama and dramatic performances.  Following teacher’s instructions, each group will then choose one myth from those authored by their cooperative group to use to prepare in Reader’s Theater style, including preparing a script for the group. Students will use simple notations to indicate speakers for each part. Tips for student scripting, staging, and reading of a text for a Reader’s Theater performance can be found online at: http://www.aaronshep.com/rt/Tips.html. 

As part of the Reader’s Theater format, students will use their voices, facial expressions and hand gestures to interpret the characters in their myths.  While there are many styles of Reader’s Theater, nearly all share these features: 

· Narration serves as the framework of dramatic presentation.

· There should be no full stage sets. If used at all, sets are simple and suggestive.

· There should be no full costumes. If used at all, costumes are partial and suggestive.

· There should be no full memorization. 

Scripts are used openly in performance. Their scripts are visible to the audience, whether the performers actually read from them or not. Decorations are either nonexistent or minimal. Readers usually sit on stools or chairs; costumes are not used, either.  Each reader portrays one or more characters, using his or her voice, oral expression through practice, and reading fluency to convey meaning to the audience. The key to this is practice. Performers in Reader’s Theater try to develop a connection with the audience in order to assist the audience to concentrate its attention on the literary text. Audience members will practice active listening. Students will prepare their scripts and practice their parts, working on the oral emphasis, including volume, diction, enunciation, and inflection, that will add meaning to their readings; these will be presented to the rest of the class (and additional classes, if desired).

The class will create a rubric under the teacher’s leadership so the group can assess each presentation.  The rubric will include evaluating the performance for sensory details used, scripting use, voice expression and fluency, and effectiveness of facial expression and physical gestures used.

 (See supplemental resource area for graphic organizers)

	Assessment 
Groups of students will rewrite an original myth as a Reader’s Theater script, make staging decisions, conduct practice reading/performing sessions, and present the Reader’s Theater production to others.  The process should include:

· choosing one group member’s myth for the Reader’s Theater performance

· rewriting the script so as to tell the myth entirely through the reading of the narrated parts and through the dialogue

· having repeated practice sessions so each group member achieves fluency and expression in regard to voice, emphasis, facial expression, and gestures appropriate to the myth

· giving a final performance before an audience

	


Unit 5 Assessment Options

General Guidelines

Use a variety of performance assessments to determine student understanding of content.  Select assessments that are consistent with the type of product that results from the student activities, and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that can be used for this unit:

General Assessments

· The teacher will provide students with a checklist of mythology-related journal topics (e.g., nature, creation, special creatures, supernatural powers, human nature).  Students will collect all journal entries from this unit in a portfolio and turn them in to be assessed for completion and response to the topic.

· Students will research a mythological character and use the information to produce a text that summarizes the character’s appearance, background and origins, heritage, special powers, and central problem.   Assessment of the final product may include:

· interesting and accessible format.

· correct documentation of resources.

· content that covers all required areas.

· Students will give oral presentations in small groups or whole class, summarizing the details learned about the character. 

· Students will complete a visual representation of the knowledge they have gained about myths at the end of the unit. These may include outlines, posters, graphic organizers, PowerPoint and other technologies to demonstrate mastery of knowledge about myths.  

· For specific skills within the unit, the teacher will use observations, checklists, and anecdotal records to monitor individual student progress in reading strategies, mythological elements and genre characteristics, story elements, writing process, vocabulary acquisition, and related research components.

Activity-Specific Assessment

· Concept 1 Activity 35, 36
· Concept 2 Activity 38
· Concept 3 Activity 41, 42
Myths: Grade 6 Recommendations
1. Abrahams, Roger.
African Folktales (Pantheon Fairy Tales and Folklore)

2. Aliki.
Gods and Goddesses of Olympus [Trophy]
3. Altman, Linda Jacobs.
African Mythology
4. Amery, Heather.
Greek Myths for Young Children

5. Asbjornsen, Christen.
Norwegian Folktales (Pantheon Fairy Tales and Folklore)
6. Bellingham, David.
Kingfisher Book of Mythology

7. Bierhorst, John.
Latin American Folktales (African Folktales (Pantheon Fairy

Tales and Folklore)

8. Bruchac, Joseph.
Native American Animal Stories (Myths and Legends)
9. Colum, Padraic. 
Children of Odin: The Book of Northern Myths


Children of the Thunderbird

Children’s Homer: The Adventures of Odysseus and The Tale
of Troy

Golden Fleece and The Heroes Who Lived Before Achilles
Legends and Myths from the West Coast

Nordic Gods and Heroes

10. D’Aulaire, Ingri, and
D’Aulaires Book of Greek Myths
Edgar Parin D’Aulaire.
D’Aulaires Book of Norse Myths

D’Aulaires Book of Trolls

11. Ghose, Sudhin N.
Folk Tales and Fairy Stories from India
12. Gifford, Douglas.
Warriors, Gods and Spirits from Central and South

 American Mythology

13. Helbig, Althea K., and
Myths and Hero Tales: A Cross-Cultural Guide to Literature for Agnes Regan Perkins. 
Children and Young Adults

14. Holbrook, Florence, and
A Book of Nature: Myths for Children
E. Boyd Smith.
15. Horowitz, Anthony. 
Myths and Legends 


Myths and Mythology [Children’s Library]
16. January, David.
New York Public Library Amazing Mythology 

17. Kingsley, Charles.
Heroes of Greek Mythology [Dover Storybooks for Children] 

18. Knappert, Jan.
Kings, Gods, and Spirits from African Mythology (The World

Mythology)

19. Leeming, David Adams.Children’s Dictionary of Mythology
20. Lynch, Patricia Ann.
African Mythology A to Z
21. Masters, Andrew.
Roman Myths and Legends
22. Milbourne, Anna,
Usborne Book of Myths and Legends [Stories for Young 
Heather Amery, and 
Children]
Gillian Doherty.
23. Nextext.
Classical and World Mythology
24. Osborne, Mary Pope.
Favorite Greek Myths
25. Price, Margaret Evans.
A Children’s Treasury of Mythology
26. Ramanujan, A. K.
Folktales from India (Pantheon Fairy Tale and Folklore)
27. Reid, Martine.
Children of the Raven


Myths and Legends of the Haida Indians
28. Roberts, Moss
Chinese Fairy Tales and Fantasies (Pantheon Fairy Tales 

and Folklore Library)

28. Russell, William F.
Classic Myths to Read Aloud
29. Shepherd, Sandy.
Myths and Legends from around the World
30. Sutcliff, Rosemary.
Black Ships before Troy 


Eagle of the Ninth


Lantern Bearers


Outcasts

31. Tyler, Royal.
Japanese Tales (Pantheon Fairy Tales and Folklore)
32. Verniero, Joan, and
An Illustrated Treasury of Read-Aloud Myths and Legends
Robert Fitzsimmons. 


33. White, Anne Terry.
Golden Treasury of Myths and Legends adapted from the 

World’s Great Classics

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

Sentence from text that illustrates the word





Vocabulary word





a maze


labyrinth





It was easy to get lost in the new shopping mall‘s confusing labyrinth of different buildings and levels. 





Superordinate idea





An intricate structure of interconnecting passages through which it is difficult to find one's way; a maze.


noun


Example: �


The park has a labyrinth of walking and bike paths.





Definition





Characteristics or features





Example or drawing





Student-composed sentence





*Essential Ongoing Activities: Activity A: Independent Reading


                                                    Activity B: Vocabulary Study


                                                    Activity C: Writing Craft Mini-Lessons


                                                    Activity D: Sentence Formation/Grammar/Usage/Mechanics








