                                          6th Grade Social Studies: Unit 4-Rise and Fall of Empires and Kingdoms


	Big Picture: (Taken from Unit Description and Student Understanding) This unit focuses on reasons for the rise and fall of empires and kingdoms in the late, ancient, and early medieval worlds.

· Understand major characteristics of empires and kingdoms in the Middle Ages.

· Reasons for the development and collapse of those empires and kingdoms.

· The impact of those kingdoms and empires on world history, especially on economic history.



	Guiding Questions
	Activities

The essential activities are denoted by asterisk.
	GLEs
	DOCUMENTATION
Documented GLEs

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Identify the functions and characteristics of money (e.g. money as a store value) and compare barter exchange to money exchange (E-1A-M8) (Evaluation)
13

Describe the defining characteristics of major world civilizations from political, social, and economic perspectives (H-1A-M2) (Synthesis)
17

Describe the causes, effects, or impact of a given historical development or even in world civilizations (H-1A-M5) (Comprehension)
18

Conduct historical research using a variety of resources to answer historical questions related to world civilizations (H-1A-M6) (Analysis)
21

Explain the sharing of ideas, goods, and services through trade between the Greek and Roman civilizations, and the influence of those civilizations on other cultures (H-1C-M7) (Evaluation)
37

Describe the changes and developments brought about by the emergence and collapse of major empires/kingdoms in Europe, Asia, Africa, and the Americas (H-1C-M10) (Comprehension)
43

Describe major events, key figures, and social structure of the Middle Ages (e.g. the fall of Rome, Charlemagne, feudalism) (H-1C-M10) (Synthesis)
44

Reflections:



	Concept 1: New Empires and Kingdoms

26. Can students identify the functions and characteristics of different mediums of exchange, including money?

27. Can students describe why empires rise and fall apart, especially the Roman Empire?
	*Activity 35: Barter and Money Economies
	13, 37
	

	
	*Activity 36: Byzantine Empire and Justinian’s Rule
	17, 18, 43, 44
	

	Concept 2: The Middle Ages

28. Can students explain the economics of European feudalism and of other empires of this era?

29. Can students describe major events, key figures, and social structures of the Middle Ages?


	*Activity 37: Rise of Feudalism
	17, 44
	

	
	*Activity 38: The Feudal Manor
	17, 21, 44
	

	
	*Activity 39: Charlemagne
	44
	

	
	Activity 40: New inventions that will change the world
	43
	


Unit 4 Concept 1:  New Empires and Kingdoms

GLEs

*Bolded GLEs are assessed in this unit
	13
	Identify the functions and characteristics of money (e.g., money as a store of value) and compare barter exchange to money exchange  (E-1A-M8) (Evaluation)

	17
	Describe the defining characteristics of major world civilizations from political, social, and economic perspectives  (H-1A-M2) (Synthesis)

	18
	Describe the causes, effects, or impact of a given historical development or event in world civilizations  (H-1A-M3) (Comprehension)

	37
	Explain the sharing of ideas, goods, and services through trade between the Greek and Roman civilizations, and the influence of those civilizations on other cultures  (H-1C-M7) (Evaluation)

	43
	Describe the changes and developments brought about by the emergence and collapse of major empires/kingdoms in Europe, Asia, Africa, and the Americas prior to A.D. 1000  (H-1C-M10) (Comprehension)

	44
	Describe major events, key figures, and social structure of the Middle Ages (e.g., the fall of Rome, Charlemagne, feudalism)  (H-1C-M10) (Synthesis)


	Key Concepts:
· Major events, key figures, and social structure of the Early Middle Ages
· Key Characteristics of  classical civilizations

·  Developments brought about by the collapse and emergence of major kingdoms
	Vocabulary:

· Barter

·  Empire
·  Money
·  Economy
·  Civilization
·  Society
· Social change

 

	Assessment Ideas:

· Rubric for Activity 52
· constructed response 

· multiple choice questions at appropriate

· graphic organizer

· station activity/ layered curriculum

· use a variety of performance assessments to determine student comprehension.
	Resources:

· United Streaming

· teacher lecture/PowerPoint 

· Teacher-Made Resource Supplement 

· maps/ globes/atlas

· textbook 

· Internet/computer



Reading Strategies/ Activities

Refer to the Teacher-Made Resource Supplement for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level

*Activity 35: Barter and Money Economies (LCC 2 Unit 6)
(GLEs: 13, 37)

Materials List:  map of Roman Empire trade routes 
Teachers will present information on what the basic characteristics of money are (e.g., recognizable, durable, divisible, known value). Define money as any medium of exchange. Ask students what precious metals traders and buyers have used so that they could easily recognize their value (e.g., copper, silver, and gold). Discuss that money has one other important characteristic:  it can be stored (saved). Barter is a direct exchange of products between buyers and sellers. In bartering, there is no recognizable standard of value. It does not allow for savings.

The teacher will assign each student a role as a buyer or seller in a marketplace. (Commercial simulations exist.)  The students’ jobs are to buy or sell their products to the best possible advantage. In the first round, they will barter to achieve the best outcome as a consumer and seller. In the second round, play money will be used to buy and sell in the market.

Teachers should ask the students to explain differences between barter and money markets (e.g., ability to save and store money for future purchases). Review the map of trade routes during the Roman Empire. (See http://intranet.dalton.org/groups/rome/RMap2.html.) Explain that the Romans minted coins that circulated everywhere in the Roman Empire and that the Romans also honored coins minted by captive peoples. Teachers should present information and discuss the relationship between money and promotion of trade in the empire. With the collapse of the Roman Empire, there was no central authority to guarantee the value of money. Ask students to explain why bartering became important again after the fall of Rome. Ask them to form hypotheses to explain what happened to Roman trade routes, markets, and cities along the trade routes.
Extension Activity:

After studying the Middle Ages, the teacher could lead the students through a discussion about guilds (trading groups in Medieval times).
*Activity 36: Byzantine Empire and Justinian’s Rule (LCC 6 Unit 6)

(GLEs: 17, 18, 43, 44) 

Out of the ashes of the fall of the Roman Empire came the rise of the Byzantine Empire. The teacher will present information on the Byzantine Empire, the life of Justinian, the reforms of Theodora, and the architecture of the Hagia Sophia. Have students use split-page notetaking (view literacy strategy descriptions) to record the facts they learn.  

Split-page notetaking is a strategy that assists students in organizing their notes while encouraging active reading and listening, and providing an effective visual study guide.  First, have students write a heading, “The Byzantine Empire and Justinian’s Rule,” at the top of their notebook paper.  Then have students draw a line down the page creating a ⅓, ⅔ split.  In the first, narrower column, students will write key questions or concepts regarding the topic.  A sample would be:
	The Byzantine Empire and Justinian’s Rule

	Where and when was the Byzantine Empire?


	

	How did it become an empire?


	

	Who was Justinian and what qualities did he have?


	

	What did Justinian accomplish?

	

	Who was Theodora and why was she important?
	

	Describe the Hagia Sophia.

	


In the second column, have students write supporting information and facts.  Students should be encouraged to paraphrase and abbreviate as much as possible.  It will take time for students to become familiar with the format, but it is a technique that improves literacy and understanding of concepts by helping students to be able to extract, record, and review information in a clear graphic format.  When students are finished, discuss their notes as a class.  Using this data, ask students to explain the following: 

· Why was Justinian successful in expanding the boundaries of the Byzantine Empire? 
· How was culture revived during Justinian’s reign (e.g., Hagia Sophia)?
· What contributions did Empress Theodora make to culture and politics at the time? 
· What was the long-term impact of Justinian’s reign on the Byzantine Empire?
Have students study from these split-page notes by folding the page along the dividing line and generating either the big idea or question and the supporting information.


Unit 4 Concept 2:  The Middle Ages
GLEs

*Bolded GLEs are assessed in this unit

	17
	Describe the defining characteristics of major world civilizations from political, social, and economic perspectives  (H-1A-M2) (Synthesis)

	21
	Conduct historical research using a variety of resources to answer historical questions related to world civilizations  (H-1A-M6) (Analysis)

	43
	Describe the changes and developments brought about by the emergence and collapse of major empires/kingdoms in Europe, Asia, Africa, and the Americas prior to A.D. 1000  (H-1C-M10) (Comprehension)

	44
	Describe major events, key figures, and social structure of the Middle Ages (e.g., the fall of Rome, Charlemagne, feudalism)  (H-1C-M10) (Synthesis)


	Key Concepts:

· Development brought about by the emergence and collapse of major kingdoms
· Major events, key people, and social structure of the Middle Ages
· Describe change and continuity 


	Vocabulary:

· kingdom, 
· empire
·  plagues
·  Feudalism
·  Civilization
·  Chivalry
·   Serfs
·  Knights
·  manor & vassals

· fall of Rome
·  Charlemagne
·  Justinian I
·  Byzantine Empire

	Assessment Ideas:

· Rubric for Activity 53 and 54
· constructed response 

· multiple choice questions at appropriate

· graphic organizer

· station activity/ layered curriculum

· use a variety of performance assessments to determine student comprehension.
	Resources:

· United Streaming

· teacher lecture/PowerPoint 

· Teacher-Made Resource Supplement

· maps/ globes/atlas

· textbook

· Internet/ computer




Reading Strategies/Activities

Refer to the Teacher-Made Resource Supplement for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level

*Activity 37: Rise of Feudalism (LCC 3 Unit 6)
(GLEs: 17, 44)

Materials List:  Feudalism Vocabulary BLM, video equipment (optional), film or article about the Black Plague

With the fall of Rome, the Pax Romana was at an end, and peoples who had enjoyed the protection of Rome were left without defenses. Germanic tribes like the Goths from the north invaded and pillaged communities throughout the empire.  The teacher should ask:  “If you were a farmer or a landowner, what would you do to protect yourself, your family, and your possessions?”

Have students fill out a vocabulary awareness chart (view literacy strategy descriptions) on specific feudalism terms (see the Feudalism Vocabulary BLM).  A vocabulary awareness chart is an excellent way for students to monitor their individual understanding of vocabulary words.  The teacher can use the words on the chart in the BLM and add other words that are considered important in the research.  Students will rate their understanding of each word with either a “+” (understand well), a “√” (limited understanding or unsure), or a “-“ (don’t know at all).  Students should refer to the chart as they progress through the content to update their understandings of the new words.  The teacher can check the chart to assess students and provide additional instruction for those students who continue to have difficulty learning key vocabulary.  The following is a sample of the vocabulary awareness chart:

	Word
	+
	(
	(
	Example
	Definition

	serf


	
	
	
	
	

	craftsman


	
	
	
	
	


The teacher should present (possibly in a multi-media form) the idealized model of feudalism, showing relationships among serf, knight, and noble and relationships between Catholic representatives (priest, bishop, and archbishop) and the people.  Then use RAFT writing (view literacy strategy descriptions) to have students apply their new knowledge to a practical simulation.  In this case, tell students that they are going to become feudal characters (Role) going to their local noble (Audience) with a plea (Form) about a problem in their life right now (Topic).  Give students time to write their plea and to find supporting evidence for it.  Then select one student to serve as the noble and one to serve as his/her servant, who will introduce each character.  Role play “A Day in the Life of a Feudal Lord” by having students approach the lord with their problems.  If there is time, encourage students to dress their part and film the role play.  Playing it back to students will reinforce their understanding of feudal life and relationships.  Students should listen for and observe accuracy and logic in their classmates’ RAFTs.
Tell students that another huge problem during the Middle Ages was the Black Plague.  Show a video clip or read an article about it.  Do a word splash on the Black Plague by drawing a big circle on the board and writing Black Plague in the center.  Have students come up and “splash” words relevant to the Black Plague inside the circle.  Culminate the activity by emphasizing the enormous impact of the Black Plague on history.  Have students copy the word “splash” into their notebooks.

*Activity 38: The Feudal Manor (LCC 4 Unit 6)
(GLEs: 17, 21, 44)  
Materials List:  computers (one for every two students or team) and Internet access (if available), library books or encyclopedias on the Middle Ages, posters (one for every two students or team), Feudal Manor Poster Grading Rubric BLM

Divide students into project teams or pairs.  Have students investigate how the feudal manor functioned using the following website: http://www.learner.org/interactives/middleages/feudal.html, the websites listed in the Additional Resources section at the end of this unit, and/or library books or encyclopedias on the Middle Ages.  

Have students create a poster that includes the following: 
· A diagram of a manor, illustrating the division of land, the manor house, the parish church, and clustered homes.

· A chart that details political relationships among the nobles, knight (lord), and serfs. 

· A sketch of a medieval castle with at least ten forms of castle defenses labeled (e.g. merlons, crenels, gatehouse, moat, drawbridge, narrow slit windows, bailey, catapults, towers, thick stone outer wall, thick stone inner wall, hourds).

See the Feudal Manor Poster Grading Rubric BLM for a sample rubric.

*Activity 39:  Charlemagne (LCC 5 Unit 6)
(GLE: 44) 

The teacher will present (possibly in a multi-media format) the key figures of the Middle Ages. The teacher will specifically present information on the accomplishments of Charlemagne relating to his involvement in creating a new Roman Empire, spreading Christianity, educating his nobles, and promoting trade.  After the presentation, ask for someone to volunteer to be Professor Know-It-All (view literacy strategy descriptions) and answer questions from the class about Charlemagne’s life and accomplishments.  Professor know-it-all is an effective and fun method of assessing students’ mastery of a topic.  Give students time to write down two or three good questions to ask about Charlemagne, and rotate the role of professor know-it-all.  Students should hold the know-it-all accountable for his/her answers and ask for clarification and elaboration, if necessary.
Activity 40:  New Inventions that Will Change the World ( LCC 8 Unit 6)
(GLE 43)
Materials List: nine index cards per student, hole puncher, yarn, African Embassy Addresses (optional)
Technological innovations that would truly change the nature of empire and trade were right on the horizon.  Have students create vocabulary cards (view literacy strategy descriptions) on the following technological advances:  cannon, telescope, magnetic compass, astrolabe, lateen sail, frigate, galleon, and caravel as well as on the following figure, Philip the Navigator.  Vocabulary cards entail writing the designated word in the center and dividing the card into four parts. In this case, have students fill in one part on the definition, one part on the approximate date of the invention, one part on the effect the invention had on history, and one a sketch of the word.  The card should be formatted like the one below:  

	Definition



	Approximate

date of invention

	Effect on history


	Sketch


Here is an example of a completed card:

	a sail shaped like a

                  triangle



	about 300 AD

	   Improved maritime trade

     because sailing boats could

     go even against the wind; more

     maneuverability for boats 


	
[image: image1]


Have students manipulate the cards on their desks in the following ways:

· Practice historical chronology by having students place them in chronological order on their desks.

· Have students select three inventions that they think were the most important.

· Have students select those inventions that we still use today.

· Finally, have students punch holes into the left-hand corner of their index cards and tie them together loosely with a piece of yarn.  They can use them to study for a test.

Allow time for students to study their cards individually and with a partner in preparation for quizzes and other class activities.  (Have students retain these vocabulary cards for use in activity 7 in Unit 8.)

As a precursor to Unit 8, assign each student an African country that they will research during Unit 8, and have them write a business letter to that country’s embassy in Washington (see http://www.africa.upenn.edu/Country_Specific/emb_address.html for a list of embassy addresses) to request information about that country.  Once students receive a response to their requests, have students hold on to the country information until activity 8 in Unit 8. 
Unit 4 Assessment Options

General Assessment Guidelines

· Use a variety of performance assessments to determine student understanding of content. 

· Select assessments that are consistent with the types of products that result from the student activities.

· Collaboratively develop a scoring rubric with other teachers or students. 

General Assessments
· A teacher-created, comprehensive exam assessing the GLEs from this unit should consist of the following:

· a variety of formats for objective, convergent test items

· depth of knowledge at various stages of Bloom’s taxonomy

· I-LEAP-formatted items

· open-ended response items requiring supporting evidence

· test items aligned to the verbiage of the GLEs. 

· Role play advising the Roman emperor: Have students speak dramatically to the Roman emperor regarding at least one idea for how to avert the fall of Rome.  Expect students to give at least three grounds for their particular advice to the emperor. 
· Role play of feudal characters:  Have students read about and then dramatize the needs of one of the positions on a feudal manor.  Have them base their plea on facts about their daily life on the manor.

· Feudal Manor Poster:  Students will work in groups to create a poster illustrating a feudal manor, the relationships among people on the manor, and at least ten castle defenses.  Use a rubric to assess the poster for accuracy.

· Essay comparing two empires:  Have students read about and write a comparative essay on the Maya and Arab empires.  At the end of the activity, ask students in which empire they would prefer to have lived and why.

Activity-Specific Assessments

· Activity 38:  Feudal Manor Poster: Use a rubric to assess student knowledge demonstrated on the poster. (See the Feudal Manor Poster Grading Rubric.)  Knowledge of three areas should be assessed: of the components of a feudal manor, of the relationships on a manor, and of the defenses built into medieval castles.
Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).












Assessment


See activity sheet in Teacher-Made Resource Supplement for directions and rubric for this activity.











lateen


sail





Vocabulary Word








Assessment


The above activity can be easily assessed using a teacher made rubric from � HYPERLINK "http://www.teachnology.com" ��www.teachnology.com� . 


























Comprehensive Curriculum


Concept Correlations


Unit 4:  Rise and Fall of Empires and Kingdoms  


Time Frame:  3 Weeks
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