English IV-Unit 4: Seventeenth Century 


Comprehensive Curriculum

Concept Correlation

Unit 4:  Seventeenth Century: The Puritans and Restoration 

Time Frame:  Regular 3 weeks; Block 1.5 weeks

	Big Picture: (Taken from Unit Description and Student Understanding)
· The characteristics of the genres of the seventeenth century are identified.

· The impact of the politics and religion of the seventeenth century is recognized as the primary influences on the people and writers.

· The relationship between the literature and real-life experiences is explained.



	Essential Ongoing Activities
	GLEs

	Reading to Learn
	01a, 03a, 03b, 03c, 04, 09a, 09c, 09f, 11, 12, 13a, 13b, 13c, 13d, 13e, 13f

	Expanding Vocabulary
	01a, 01b, 01c, 21, 24

	Writing to Connect and to Understand
	05, 07c, 09a, 09c, 09d, 09f, 20a, 30b

	Developing Grammar and Language Skills
	19a, 19b, 19c, 19d, 21, 22a, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 23g

	Guiding Questions
	Activities

Essential activities are denoted with an asterisk
	GLE’s

	Concept 1:  Significant aspects of the Seventeenth Century

25. Can students identify characteristics of the seventeenth century and how they are reflected in the literature of the period? 

29. Can students draw conclusions about life in the seventeenth century from reading Samuel Pepys’ Diary?
	*Activity 31: Seventeenth Century Timeline GQ25
	03a, 06, 12, 20a, 37c, 38c, 38d, 40b

	
	*Activity 32: Samuel Pepys’ Diary GQ29
	03a, 07f, 08a, 13f, 20a

	Concept 2:  Poetic Styles of the Seventeenth Century

25. Can students identify characteristics of the seventeenth century and how they are reflected in the literature of the period? 

27. Can students identify Cavalier poets’ view of courtly themes such as love, honor, and devotion and how these themes are apparent in their poems?

28. Can students list and give examples of the characteristics of metaphysical poetry and explain how it differs from the works of the Cavalier poets?


	*Activity 33: John Donne and Metaphysical Poetry GQ28
	02c, 07c, 09a, 09d, 37c

	
	Activity 34: Visualizing Donne’s Poetry and Prose: GQ28
	02c, 07c, 09a, 09d

	
	*Activity 35: The Cavalier Poets: GQ27
	07c, 09c, 09d, 09e, 18

	
	*Activity 36: Ben Johnson’s Literary Works: GQ25
	07c, 09a, 09c, 09d, 20a, 35a, 35b


	Concept 3:  The Literature of John Milton: Paradise Lost

25. Can students identify characteristics of the seventeenth century and how they are reflected in the literature of the period? 
26. Can students analyze John Milton’s main characters in his epic poem Paradise Lost? Can students identify the hero and define his character?

	*Activity 37: John Milton’s Prose: GQ25
	09a, 12, 15a, 15b, 17g, 31b, 31c

	
	Activity 38: John Milton and Paradise Lost: GQ26
	05, 07b, 07c, 09d, 09e, 16f

	
	Activity 39: John Milton’s Hero: GQ26

	05, 06, 07b


	GLE Documentation

	GLE #s
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	01
	Extend basic and technical vocabulary using a variety of strategies,         including:
	
	

	
	a
	analysis of an author’s word choice 
	Analysis
	

	
	b
	use of related forms of words 
	Analysis
	

	
	c
	analysis of analogous statements
	Analysis
	

	02
	Analyze the significance of complex literary and rhetorical devices in American, British, or world texts, including:
	
	

	
	c
	metaphysical conceits
	Analysis
	

	03
	Draw conclusions and make inferences about ideas and information in complex texts in oral and written responses, including:
	
	

	
	a
	fiction/nonfiction
	Synthesis
	

	
	b
	drama/poetry
	Synthesis
	

	
	c
	public documents
	Synthesis
	

	04
	Evaluate ways in which the main idea, rationale or thesis, and information in complex texts, including consumer, workplace, public, and historical documents, represent a view or comment on life
	Synthesis
	

	05
	Analyze and critique the impact of historical periods, diverse ethnic groups, and major influences (e.g., philosophical, political, religious, ethical, social) on American, British, or world literature in oral and written responses. 
	Evaluation
	

	06
	Analyze and explain the significance of literary forms, techniques, characteristics, and recurrent themes of major literary periods in ancient, American, British, or world literature
	Analysis
	

	07
	Analyze and synthesize in oral and written responses distinctive elements (e.g., structure) of a variety of literary forms and types, including:
	
	

	
	b
	epic poetry such as Beowulf
	Synthesis
	

	
	c
	forms of lyric and narrative poetry such as the ballad, sonnets, pastorals, elegies, and the dramatic monologue
	Synthesis
	

	
	f
	biographies and autobiographies
	Synthesis
	

	08
	Analyze in oral and written responses the ways in which works of ancient, American, British, or world literature represent views or comments on life, for example:
	
	

	
	a
	an autobiography/diary gives insight into a particular time and place
	Analysis
	

	09
	Demonstrate understanding of information in American, British, and world literature using a variety of strategies, for example:
	
	

	
	a
	interpreting and evaluating presentation of events and information 
	Evaluation
	

	
	c
	making inferences and drawing conclusions 
	Evaluation
	

	
	d
	evaluating the author’s use of complex literary elements, (e.g., symbolism, themes, characterization, ideas)
	Evaluation
	

	
	e
	comparing and contrasting major periods, themes, styles, and trends within and across texts
	Analysis
	

	
	f
	making predictions and generalizations about ideas and information
	Synthesis
	

	11
	Analyze and evaluate the philosophical arguments presented in literary works, including American, British, or world literature
	Evaluation
	

	12
	Analyze and evaluate works of American, British, or world literature in terms of an author’s life, culture, and philosophical assumptions
	Evaluation
	

	13
	Analyze information within and across grade‑appropriate print and nonprint texts using various reasoning skills, including
	
	

	
	a
	identifying cause-effect relationships
	Application
	

	
	b
	raising questions
	Synthesis
	

	
	c
	reasoning inductively and deductively
	Analysis
	

	
	d
	generating a theory or hypothesis
	Synthesis
	

	
	e
	skimming and scanning
	Application
	

	
	f
	distinguishing facts from opinions and probability
	Evaluation
	

	15
	Develop complex compositions on student- or teacher-selected topics that are suited to an identified audience and purpose and that include the following:
	
	

	
	a
	word choices appropriate to the identified audience and/or purpose
	Synthesis
	

	
	b
	vocabulary selected to clarify meaning, create images, and set a tone
	Synthesis
	

	16
	Develop complex compositions using writing processes such as the following:
	
	

	
	d
	Conferencing with peers and teachers
	Synthesis
	

	
	f
	Proofreading/editing to improve conventions of language
	Synthesis
	

	
	g
	Publishing using available technology
	Synthesis
	

	17
	Use various modes to write complex compositions, including:
	
	

	
	d
	literary analyses that incorporate research
	Synthesis
	

	
	g
	persuasive essays
	Synthesis
	

	18
	Develop writing/compositions using a variety of complex literary and rhetorical devices
	Synthesis
	

	19
	Extend development of individual style to include the following:
	
	

	
	a
	avoidance of overused words, clichés, and jargon
	Evaluation
	

	
	b
	a variety of sentence structures and patterns
	Evaluation
	

	
	c
	diction that sets tone and mood 
	Evaluation
	

	
	d
	vocabulary and phrasing that reflect the character and temperament (voice) of the writer 
	Evaluation
	

	20
	Write for various purposes, including:
	
	

	
	b
	Functional documents (resumes, memos, proposals)
	Synthesis
	

	21
	Apply standard rules of sentence formation, including parallel structure 
	Application
	

	22
	Apply standard rules of usage, for example:
	
	

	
	a
	avoid splitting infinitives
	
	

	
	b
	use the subjunctive mood appropriately 
	
	

	23
	Apply standard rules of mechanics and punctuation, including: 
	
	

	
	a
	parentheses  
	Application
	

	
	b
	brackets
	Application
	

	
	c
	dashes
	Application
	

	
	d
	commas after introductory adverb clauses and long introductory phrases
	Application
	

	
	e
	quotation marks for secondary quotations
	Application
	

	
	f
	internal capitalization
	Application
	

	
	g
	manuscript form
	Application
	

	24
	Use a variety of resources (e.g., dictionaries, thesauruses, glossaries, technology) and textual features, (e.g., definitional footnotes, sidebars) to verify word spellings
	Application
	

	28
	Organize and use precise language to deliver complex oral directions or instructions about general, technical, or scientific topics.
	Synthesis
	

	30
	Use active listening strategies, including:
	
	

	
	b
	selecting a nd organizing information
	Analysis
	

	31
	Deliver oral presentations, including:
	
	

	
	b
	Responses that analyze information in texts and media
	Synthesis
	

	
	c
	persuasive arguments that clarify or defend positions
	Synthesis
	

	35
	Locate, analyze, and synthesize information from a variety of complex resources, including:
	
	

	
	a
	multiple print texts (e.g., encyclopedias, atlases, library catalogs, specialized dictionaries, almanacs, technical encyclopedias, and periodicals)
	Synthesis
	

	
	b
	electronic sources
	Synthesis
	

	37
	Access information and conduct research using various grade‑appropriate data‑gathering strategies/tools, including:
	
	

	
	c
	using graphic organizers (e.g., outlining, charts, timelines, webs)
	Analysis
	

	38
	Write extended research reports (historical investigations, reports about high interest and library subjects) which include the following:
	
	

	
	c
	graphics when appropriate 
	Synthesis
	

	
	d
	complete documentation (e.g., endnotes or parenthetical citations, works cited lists or bibliographies) consistent with a specified style guide
	
	

	40
	Use selected style guides to produce complex reports that include the following:
	
	

	
	b
	standard formatting for source acknowledgment
	Application
	


Unit 4 - Concept 1:  Significant Aspects of the Seventeenth Century

	Purpose/Guiding Questions:

· Identify and reflect on characters of 17th century literature.

· Analyze characteristics and themes of cavalier and metaphysical poets.

· Draw conclusions concerning life in 17th century.

	Focus Concepts and Vocabulary:
· Cavalier poetry

-Common Themes

-Drawing Conclusion

-Allegory

· Metaphysical poetry

-Common Themes

-Drawing Conclusion

-Allegory

	Assessment Ideas:

· Timeline

· Diary

Activity Specific Assessments:

            
	Resources:
· John Milton’s Paradise Lost

· Selected works of Cavalier poets

· Selected poems of Ben Johnson




Ongoing Activities

Reading to Learn (Ongoing) (GLEs: 01a, 03a, 03b, 03c, 04, 09a, 09c, 09f, 11, 12, 13a, 13b, 13c, 13d, 13e, 13f)  

Materials List: pen; paper; high-interest, multi-level readings of fiction, nonfiction, and technical variation; Skills Index BLM (see Unit 1, Activity 1)

The teacher will encourage growth in independent reading skills and motivate students to read by providing time and skill instruction through selected readings. Teachers will design an independent reading program and approve selections from the literature study to foster this development. Student choice of reading material should be allowed to insure student interest and engagement. Class time should be dedicated to teaching strategies that allow students to grow as independent readers, both silently and orally. In addition, the teacher should emphasize the thought process involved in the act of reading and should lead students to think and reason about their selections through various activities. The teacher should monitor this reading, making sure to incorporate both oral and written responses to the text.  Responses may be initiated through a variety of strategies, including response logs, dialogue letters or journals, informal discussions at the end of the reading focus time, and book talks.  Regardless of the selected strategy, students should be able to demonstrate comprehension, interpretation, and analysis of their readings upon the request of the teacher; acquisition of such skills should be charted on a skills index.  The teacher will assess student engagement in this program by accessing the student log of readings, their responses and the skills index provided. (If needed, please distribute a copy of the Skills Index BLM to each student to chart skills as they are acquired through various readings.)

Expanding Vocabulary (Ongoing) (GLEs: 01a, 01b, 01c, 21, 24)

Materials list:  student notebook/vocabulary log, pen, various texts from reading, dictionaries, thesauruses

As students read the works of each unit and participate in class activities, they will record new and unfamiliar vocabulary, as well as teacher-selected words for each reading, in an ongoing vocabulary log, which will include the following for each word:

· the definition

· the part of speech

· the sentence from the text or activity with the word used

· a student-composed sentence using the word in context appropriately

Skill development should focus on:

· analysis of an author’s word choice

· use of related forms of words

· analysis of analogous statements

Writing to Connect and to Understand (Ongoing) (GLEs: 05, 07c, 09a, 09c, 09d, 09f, 20a, 30b)  

Materials List:  teacher-developed prompts and rubrics, paper, pen, technology for publication (if available)  

Ongoing writing prompts should be used as initiation, discussion, or closure activities. Prompts may assume any format, but all should address comprehension and higher-order thinking skills as well as lead students to connect ideas in British or world texts with real-life experiences. Prompts can be used to begin discussion, develop understanding, or assess learning. During discussions, students will use active-listening strategies, including monitoring messages for clarity and selecting and organizing essential information.  Students should be encouraged to identify strong insight provided by peers.

The teacher should have students write daily journal entries to various prompts throughout the unit. For many teachers, the journal serves as a bell-ringer activity and forethought about a particular topic or text or theme. 

Additionally, the teacher may utilize the QtA (view literacy strategy descriptions) technique for development of prompts to encourage thoughtful responses to texts. This technique serves as an after-reading activity and reinforces comprehension on all levels. Its goals are to construct the meanings of texts, to help the student delve beyond the words on the page, and to relate experiences from other texts. Following is an example list of the levels of questioning teachers and students may generate in class discussion:

	Goal
	Query

	Initiate discussion.

Focus on author’s message.

Link information.

Identify difficulties with the way the author has presented information or ideas.

Encourage students to refer to the text because they have misinterpreted, or to help them recognize that they have made an inference.
	What is the author trying to say?

What is the author’s message?

What is the author talking about?

That’s what the author says, but what does it mean? Why did the author choose this word?

How does that connect with what the author already told us?

What information has the author added here that connects or fits with _______________?

Does that make sense?

Did the author state or explain that clearly? Why or why not? What do we need to figure out or find out?

Did the author tell us that?

Did the author give us the answer to that?


*Source: 50 Content Area Strategies for Adolescent Literacy by Douglas Fisher, William Brozo, Nancy Frey, and Gay Ivey  

In addition to using journals, teachers may also use Admit and Exit Slips, which allow students to respond to prompts or to pose questions as they enter the classroom in preparation for the day or to close the day. This technique allows students, first, to address particular concerns about reading material, writing assignments, homework, or class work. Second, the students are given the opportunity, on the Exit Slips, to address learning for the day and to present their thoughts and questions to the teacher so s/he might address these needs in future lessons. Students should either submit the response to the teacher for formative assessment or discuss the response with the whole class as initiation, comprehension, or closure activities. 

Teachers should also utilize reader’s response criticism, which allows students to respond to a text both personally and analytically. In such responses, students can answer the following three questions: 

· What is the predominant effect of this piece on you? 

· What creates this effect? 

· What is the significance or importance of this effect on you? 

Finally, teachers should ask that students write analytically to demonstrate solid understanding of presented materials. This type of writing can be informal, as in a one-page/one-side response (for more information on one-page/one-side responses, please see Unit 1, Activity 3), or it can be a formal personal or literary analysis essay. 

Developing Grammar and Language Skills (Ongoing) (GLEs: 19a, 19b, 19c, 19d, 21, 22a, 22b, 23a, 23b, 23c, 23d, 23e, 23f, 23g) 

Materials list:  samples taken from student writings, sample ACT/SAT questions, teacher-developed diacritic markings and stylistic tools handout (*refer to Elements of Grammar and Style Guide BLM for Unit 1, Activity 4, if needed), student rough drafts

The teacher will conduct mini-lessons focused on problems evident in student writing, oral presentations, vocabulary development, or standardized tests. These mini-lessons should focus on the following:

· sentence-formation problems (e.g., parallel structure)

· standard rules of usage (e.g., avoidance of splitting infinitives, correct use of subjunctive mood) 

· standard rules of mechanics and punctuation (e.g., parentheses, brackets, dashes, commas after introductory adverb clauses, commas after long introductory phrases, quotation marks for secondary quotations, internal capitalization, manuscript form)

· individual-style development (e.g., avoidance of overused words, clichés, and jargon, use of a variety of sentence structures and patterns, use of diction that sets tone and mood, use of vocabulary and phrasing that reflect the character and temperament or voice of the writer)  

Mini-lesson examples should cover areas of weakness identified from reviewing ACT/SAT assessments, from student writing, and from teacher-created models for literary and research writing. Students will refer to the Elements of Grammar and Style Guide BLM as needed. Mini-lessons should be ongoing and skill-specific.

Following is an example of a mini-lesson for syntax.

As students read the complex works of this period, the teacher will focus on the sentence structure employed by the authors to allow students to see varying models as well as helping them to clarify meaning. From this point, the teacher will require that students focus on those particular skills in the development of their own writings. For example:

The teacher will have students focus on Milton’s use of prepositional phrases as they read through Book One (The Fall of Satan) of Paradise Lost. In focusing just on the cut from lines 1-16, students can be led to see how the phrases function in the sentence and the resulting effect of syntax on literary techniques such as allusion and theme. Teachers can ask students to look at these lines, note each prepositional phrase, identify its purpose in the sentence, and, then, within the selection itself. The teacher might ask students to remove the phrases to see the effect they actually have on the writing. This simple lesson should serve to show students how something as simple as a prepositional phrase, when used correctly, can add impact and effect to their own writings. 

Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 31: Seventeenth Century Timeline (CC)  

(GLEs:  03a, 06, 12, 20a, 37c) 

Materials List: teacher background notes on the 17th century, Anatomy of the World BLM, research resources, timeline-builder software (or materials for production in class), paper, pen

Teacher will facilitate an  introduction to the seventeenth century.  Using the information, groups will then create a timeline that includes significant events of the period. 
After students have a general sense of the turbulent period, the teacher should provide the following cut from Donne’s An Anatomy of the World:


And new philosophy calls all in doubt;


The element of fire is quite put out;


The sun is lost, and the earth, and no man’s wit


Can well direct him where to look for it.


And freely men confess that this world’s spent,


When in the planets and the firmament


They seek so many new; they see that this 


Is crumbled out again to his atomies.


‘Tis all in pieces, all coherence gone;


All just supply, and all relation:


Prince, subject; father, son; are things forgot,


For every man alone thinks he hath got


To be a phoenix, and that there can be


None of that kind of which he is, but he.





from Anatomy of the World, 1.1267, lines 205-218

The teacher should use the Anatomy of the World BLM to present the poem, then read the poem aloud, emphasizing various points that seem to match the history of the period and the tumultuous undercurrent tone. The teacher should then have students review the information learned in the timeline presentations and ask students to refer back to the poem; in this second look, the teacher should ask students to point to ideas that symbolize or explain ideas from the period itself (i.e., Donne presents a world that has broken all links with the past and seems to have fallen under a spell of innovation.).

Ultimately, the presentation of the poem should reinforce the historical concepts needed to understand the literature of this period and provide a clear picture of the themes and moods that are represented in them. 
*Activity 32: Samuel Pepys’ Diary (CC)
(GLEs:  03a, 07f, 08a, 13f, 20a)

Materials List: teacher background notes on Samuel Pepys, student 10-day diaries, paper, pen

As the unit begins or before, students will either keep a diary for ten days Students are to have autonomy in the content and expression of their diaries; however, both content and expression should be appropriate for school discussion. The teacher will call upon students to share some of their entries. The audience of peers should record notes from listening to the shared entries, noting such points as the type of content included and how it is presented.  Once all students have shared at least one entry with the class, the teacher should review the presentation and identify for students ideas worth noting and characteristics of the modern-day journal. (If time and resources permit, the teacher could present a cut from a modern diary to offer students another view of journaling.) Once students have a general understanding of the diary, the teacher will introduce them to Samuel Pepys, explaining that Pepys’s Diary is one of the most unique expressions of personality from this period. The teacher should make clear to students that Pepys recorded his daily life for the first nine years of the Restoration. The teacher will provide selected entries for students to read, then to write a paragraph comparing and contrasting Pepys’s diary entries with their own diary entries.   The teacher might, for example, assign selections between June 10, 1665, and December 31, 1665, when Pepys wrote of the Bubonic Plague.  By using such a selection, the teacher can easily provoke a relevant connection with students with the effects of AIDS upon the current population. or read a teacher-provided diary entry from a published author each day. Students will then read selected entries from the diary of Samuel Pepys, then write a paragraph comparing and contrasting his diary entries with either their diary entries or the diary entries they were provided. Working in small collaborative groups, students will discuss their comparisons. After this discussion, students will respond in writing to these questions:  What commonalities do you note among the diaries? How do the other diaries compare and contrast to Pepys’ diary? What repeated topics occur? What could that information reveal about the past and the present? What might be the value of first-hand records of particular events of your own experience?

Unit 4 - Concept 2:  Poetic Styles of the Seventeenth Century
	Purpose/Guiding Questions:

· Identifying and analyzing elements and devices of metaphysical poetry

· Interpreting and analyzing elements of Cavalier poetry 

· Evaluating the selected works of Ben Johnson
	Focus Concepts and Vocabulary:
· Rhetorical devices

Metaphysical conceits

Implicit metaphors

Metonymy

Synecdoche

· Carpe diem theme

	Assessment Ideas:

· Visual representation

· Carpe diem poem

Activity Specific Assessment:   

34-35
	Resources:

· Selected love poems, sermons by John Donne

· Selected works of Cavalier poets

· Selected poems of Ben Johnson




Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 33: John Donne and Metaphysical Poetry (CC)

(GLEs:  02c, 07c, 09a, 09d, 37c)

Materials List: teacher background notes on the metaphysical poetry, Metaphysical Poetry BLM, paper, pen, Bubble Cluster BLM, Valediction: Forbidding Mourning Graphic Organizer BLM

The teacher will facilitate an introduction to the study of metaphysical poetry that reviews the context of the times and characteristics of metaphysical poetry including:  

· distorted sentence structure 

· metaphysical conceits

· psychological content 

· emphasis on love, death and religion 

· an overriding boldness that was both shocking and intense  

The teacher will distribute the Metaphysical Poetry BLM and facilitate an introduction to the study of metaphysical poetry that reviews the context of the times and the characteristics of metaphysical poetry, including:  

· logical elements in a technique intended to express honestly, if unconventionally, the poet's sense of life's complexities. 

· poetry is intellectual, analytical, psychological, disillusioned, and bold 

· poetry is absorbed in thoughts of death, physical love, and religious devotion. 

· diction is relatively simple and may echo common speech 

· imagery is drawn from the commonplace or the remote, actual life or erudite sources, the figure itself often being elaborated with self-conscious ingenuity 

· form is frequently that of an argument 

· elaborate writing with high regard for form and the intricacies of meter and rhyme 

· verse is often intentionally rough, perhaps explained in part by the dominance of eccentric thought over strict form, in part by the fact that irregularity suits the seriousness and perplexity of life, with the realistic method, with the spirit of revolt, and with the sense of an argument expressed in speech rather than song 

Together the whole class will read and interpret several metaphysical love poems by John Donne (A Valediction: Forbidding Mourning and A Valediction: Of Weeping), focusing on identifying and analyzing distinctive elements and devices (e.g., the metaphysical conceit) used by the metaphysical poets. Each student will individually read and analyze another John Donne metaphysical love poem and create a chart or other graphic organizer (view literacy strategy descriptions) that illustrates his/her analysis, particularly elements such as imagery and the conceit. In this organizer, students will identify the idea or theme being explored, such as love, and place it in the center of the organizer, then identify the elements, images, and conceits which demonstrate the poet’s ideas about/portrayal of love and place them in the clusters which branch from the center bubble. Teachers will distribute the Bubble Cluster BLM to students for their completion after s/he has demonstrated the process with the Valediction: Forbidding Mourning Graphic Organizer BLM.
Students will then follow the same procedure with metaphysical religious poems, the holy sonnets by Donne, reading and analyzing several as a class and then one individually. The students will submit a completed graphic organizer and a written analysis for their individual poems. The teacher should allow for student choice in selecting the type of graphic organizer to be used. 

Resources for Donne and the Metaphysical Poets: 

· Andrew Moore’s Teacher Resource Site: http://www.universalteacher.org.uk/default.htm
· Andrew Moore’s Metaphysical Study Guide: http://www.universalteacher.org.uk/poetry/metaphys.htm#8
· Luminarium: Donne: http://www.luminarium.org/sevenlit/donne/index.html
· Luminarium: Metaphysicals: http://www.luminarium.org/sevenlit/metaphysical.htm
· IPL: Online Literary Criticism: http://www.ipl.org/div/litcrit/bin/litcrit.out.pl?au=don-12
· The Literature Network: Donne Biography and E-Texts of Works: http://www.online-literature.com/donne/
Web English Teacher: Poetry: http://www.webenglishteacher.com/poetry.html
Activity 34: A Grave Matter Visualizing Donne’s Poetry and Prose (CC)

(GLEs:  02c, 07c, 09a, 09d)

Materials List: paper, pen, Donne and Thomas BLM, Reader’s Response Criticism Rubric BLM

Students will select a memorable passage from a John Donne poem or sermon (e.g., “No man is an island. . .” or “Death, be not proud . . .”), write an interpretation of it, and create a visual representation (e.g., poster, graphic, collage). Students will present their work to the class for discussion, and classmates will take notes from fellow students’ interpretations.
Using the Donne and Thomas BLMs provided, students will read Donne’s “Death, Be Not Proud” and then compare and contrast Donne’s view of death in this poem with Dylan Thomas’ view of death in “Do Not Go Gentle Into That Good Night.”  How do the two poets see death in a similar fashion and how do their views differ?  Consider purpose and audience as well as the content of the poems.  After a meaningful class discussion on these two works, the teacher will introduce Donne’s sermon, “Meditation 17.” Students will read this work and offer ideas as to how it connects to the other two.  Once students have an understanding of “Meditation 17,” the teacher will ask students to find a contemporary or modern poem that expresses a view of death and to consider the following questions in class discussion:  How does the modern view differ from the others? What does this difference say about the time periods from which the pieces come?   Finally, students will create a graphic organizer (view literacy strategy descriptions) that connects the work of Donne, Thomas, and a separate selection. The graphic should compare and contrast the presentation of a particular subject, theme, and purpose across all works. For assessment, the teacher will use a rubric that encompasses neatness, creativity, composition, interpretation, and clarity of presentation.

Once students have explored the ideas presented, they should be asked to reflect upon the one work that resonated the most within them. While no one likes to focus on the idea of death, we have all, as Donne says, experienced death or will at some time. The teacher should lead students through the following process to complete a reader’s response criticism on this work. This exercise will allow students to analyze the work and an idea from the work within their own lives. 

While the theory behind Reader’s Response Criticism can be quite complex, the basic premise is that the reader dictates the meaning derived from a text and that there is, in fact, no one set meaning, rather meanings, dependent upon what a reader may or may not “bring to the text.” In this vein, students are allowed to explore a text from a personal vantage point, allowing their own experience to drive their interpretations of a complex text. 

The teacher will lead students to develop an essay that includes the following:

· the dominant impression the selection made on the student (the point that the student gained from reading, the one that resonated within them as they read)

· the definition of what that point or impression is 

· the textual evidence that supports their thought (what in the text created the realization or idea within the student)

· the relevance to the particular student (why does it have meaning?)

The teacher will assess these responses using the Reader’s Response Criticism Rubric BLM.

Note: For information on Reader’s Response Criticism, teachers might refer to Bedford St. Martin’s VirtuaLit site, which includes a model essay: http://bcs.bedfordstmartins.com/Virtualit/poetry/critical_define/crit_reader.html

*Activity 35: The Cavalier Poets (CC)

(GLEs:  07c, 09c, 09d, 09e, 18)

Materials List: teacher background notes on the Cavalier poets, paper, pen, M/C RAFT Rubric BLM

The teacher will introduce Cavalier poetry and the carpe diem theme noting particularly the characteristics most fitting to this school of thought:

· lighthearted in tone

· graceful, melodious, and polished in manner

· artfully shows Latin classical influence

· sometimes licentious and cynical or epigrammatic and witty

· often “occasional” poems

· common themes: love, war, chivalry, and loyalty to the king

· lyrics often embody the “carpe diem” philosophy

Students will read poems of the Cavalier poets, such as:

· “To Lucasta, Upon Going to Wars” by Richard Lovelace

· “Why So Pale and Wan” by Sir John Suckling

· “To The Virgins, to Make Much of Time” by Robert Herrick

Students will identify distinctive literary elements and devices in these poems. Then, students will compare and contrast elements such as theme and style across poems. Students will select one poem, analyze it thoroughly, and use it as a model to write an individual poem that reflects the common carpe diem theme. Students will use the following process to complete this activity: 

· Read and study a particular Cavalier poem, noting form, style, theme, and format.

· Brainstorm a list of possible topics appropriate for conveying the carpe diem theme, 

   then focusing on one for development into a poem.

· Compose an original poem.

The teacher will use a rubric that encompasses form, format, style, and theme, as well as overall originality and creativity.

As a culminating activity for the Cavalier and the Metaphysical Poets, the teacher will engage students in a RAFT writing (view literacy strategy descriptions) activity. RAFT provides an opportunity for students to focus on perspective writing while sharing what they know about the content at hand. For this activity, the teacher will ask that students reflect upon one of the poems of the Metaphysicals or the Cavaliers that they found interesting or they liked. They should review the poem aloud, making sure to identify the speaker, the intended audience, and the message of the poem. The students will write use the following as a guide for their writing: 
· R (role) = audience/recipient of the poem

· A (audience) = a dear friend

· F (format) = a letter

· T (topic) = explaining their response (reaction) to what the speaker said to them in the poem

For example, a student might look at the idea of leave-taking in Donne’s “Valediction, Forbidding Mourning” or in Lovelace’s “To Lucasta, on Going to the Wars.” The role they would take would be the lover who is the intended audience for either poem. They would write a letter to their friend explaining how they felt when they received the information given in the poem (Donne’s lover should see that he is trying to say theirs is the deepest of loves and there is no reason to mourn when their love will handle the separation; Lovelace’s lover might see that he cares most for his loyalty to his country and, in a way, sets their love aside for what he deems a greater love.).  Teachers should allow students to share their RAFTs with a partner or the class. This activity will allow teachers to assess students’ understanding of both poetry studies. They should use the M/C RAFT Rubric BLM to assess these letters. 

Resources for the study of the Cavalier Poets:

· Web English Teacher: Poetry: http://www.webenglishteacher.com/poetry.html
Luminarium: The Cavalier Poets: http://www.luminarium.org/sevenlit/cavalier.htm.
 Students will read poems of the Cavalier poets and identify distinctive literary elements and devices, such as:
· grace 

· polish 

· wit 

· romance

· lightheartedness

· a chivalrous loyalty to king and honor  

Students will compare and contrast elements such as theme and style across poems. Students will select one poem, analyze it thoroughly, and use it as a model to write a poem that reflects the common carpe diem theme and follows the form and format of the model they choose.


*Activity 36: Ben Johnson’s Literary Works (CC)
(GLEs:  07c, 09a, 09c, 09d, 20a, 35a, 35b)

Materials List: teacher background notes on Ben Jonson, paper, pen, Writing Rubric BLM

The teacher will facilitate an introduction to the study of Ben Johnson and his place in English literary history as the founder of the Sons of Ben. Working individually, students will locate and note additional facts about Johnson’s life in print, electronic, and Web sources and report to the class. Students will read and analyze three to four poems by Johnson and explain how specific elements and events relate to Johnson’s life. for example:

· “On My First Son”

· “Song: To Celia”

· “To the Memory of My Beloved Master, William Shakespeare”

· “It is Not Growing Like a Tree”

· “Queen and Huntress”

As students read, they should record their analysis and responses using split-page notetaking (view literacy strategy descriptions). This strategy will allow them to record the titles of the poems studied in the left hand column, notes on readings in the right hand column, then questions that come from their review of their notes in the left hand column. Dependent upon the selections studied, the teacher will lead students to see the varying forms used by Jonson and how these forms affect the message of each poem. For example, in “On My First Son,” Jonson employs one of his favorite verse forms, the couplet, which allows him to exert discipline over thought and emotion. By looking at both the meaning of the poem and how that meaning is conveyed, students will be able to see the depth and complexity of Ben Jonson.  Students will be led to understand how specific elements and events relate to Jonson’s life and the times in which he lived.  They will then develop a three- to four-paragraph essay on this topic: Is Johnson’s work representative of his time period? Explain your answer using specific references from his work as support.

Unit 4 - Concept 3:  The Literature of John Milton:  Paradise Lost
	Purpose/Guiding Questions:

· Develop writing process skills

· Identify differences between the folk and art epic
	Focus Concepts and Vocabulary:

· Persuasive rhetoric

· Satan as a hero

	Assessment Ideas:

· Persuasive essay

· Article summary

· Definition essay 
Activity Specific Assessments:  

	Resources:
· Selected poems of John Milton




Instructional Activities

Note:  Essential Activities are denoted by an asterisk (*) and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.
*Activity 37: John Milton’s Prose (CC)  

(GLEs:  09a, 12, 15a, 15b, 17g, 31b, 31c) 

Materials List: teacher background information on John Milton, biographical sketch of Milton from textbook or distributed by teacher, various selections from Milton’s prose for group work, Milton Emulation Rubric BLM, paper, pen

Students will read a biographical sketch of John Milton’s life, which includes information about his political and religious views. As a staunch Puritan, Milton held his ideals with conviction and wrote emphatically from them. As the teacher introduces Milton and discusses his connection to the Puritan movement, students should be made to see the connection to the study of Puritanism from English III. The teacher should lead a quick review and, then, build upon the prior knowledge of students, reminding them of the basic tenets of Puritanism. Working in cooperative groups, students will select one of his prose works to read and analyze (e.g., The Reason of Church Government, Of Reformation 1641), 

· The Reason of Church Government (an ecclesiastical tract which urges the separation of church and state) – For an e-text of this piece, visit: http://www.dartmouth.edu/~milton/reading_room/reason/book_1/index.shtml (The Milton Reading Room, The Trustees of Dartmouth College—for public use only.)
· Of Reformation 1641 (an attack on the political corruption of the clergy in the English church and a plea for democracy in the structure of the church) – For an e-text of this piece, visit: http://www.brysons.net/miltonweb/ofreformation.html
· Of the Tenure of Kings and Magistrates (an attempt to quiet the public’s reaction of  fear of the beheading of Charles I) –For an e-text of this piece, visit: http://www.dartmouth.edu/~milton/reading_room/tenure/ (The Milton Reading Room, The Trustees of Dartmouth College—for public use only.)

· Areopagitica (a noble defense of the freedom of the press) – For an e-text of this piece, visit: http://www.uoregon.edu/~rbear/areopagitica.html (Renascence Editions by The University of Oregon) or http://etext.virginia.edu/etcbin/toccer-new2?id=MilAreo.xml&images=images/modeng&data=/texts/english/modeng/parsed&tag=public&part=1&division=div1 (Electronic Text Center by The University of Virginia Library)

 noting particularly the persuasive techniques Milton used for his political and religious purposes. Groups will prepare and deliver oral presentations of their analyses. Each student will then chose a topic about which he or she has strong feelings and develop a persuasive essay that emulates Milton’s persuasive rhetoric. Students will use writing processes to draft, revise, and publish essays. The focus for this essay should be on selecting language appropriate to the identified audience and purpose and on choosing vocabulary that clarifies meaning, creates images, and sets a tone. The teacher will use the Milton Emulation Rubric BLM for assessment. 

Activity 38: John Milton and Paradise Lost (CC)
(GLEs:  05, 07b, 07c, 09d, 09e, 16f)

Materials List: Milton’s Art Epic BLM, access to scholarly articles, Paradise Lost Opinionnaire BLM, paper, pen 

Students will then review and reflect upon the folk epic (e.g., Beowulf) in terms of its characteristics, themes and epic hero. The teacher will remind students that these epics are written by authors who wish to take an oral tradition and give it the permanence of the written word.  These folk epics are based on the traditional lore of a civilization and its people.  In this unit, students will experience another type of epic, the art epic or literary epic, which differs from the folk epic.  It, too, may be based on a long-ago event or literature, but it will be the creation of the author, much more an attempt to create a story than to capture the essence of a civilization.  In the case of Milton, his art epic will be his attempt “to explain the ways of God to Man.”  The story does exist in the Bible, but Milton’s story is not simply a collection and compilation of stories about the Garden of Eden; it is his imaginative, artful vision inspired by the original text in the Bible.  The teacher will provide a brief lecture about biographical information focusing on Milton’s career as a writer and the consequences of his choices and about the art epic (Milton’s Art Epic BLM provided) with its increased sophistication and emphasis on ideals and a higher moral purpose. Then students will read and analyze several short poems and sonnets by John Milton (e.g., “When I Consider How My Light Is Spent,” “How Soon Hath Time,” “On The Late Massacre in Piedmont”) in preparation for studying Paradise Lost. The teacher will emphasize Milton’s serious nature as seen in the tone and theme of these sonnets.  

The teacher will prepare students for the study of Milton’s epic with an opinionnaire (view literacy strategy descriptions). The teacher will use the Paradise Lost Opinionnaire BLM for presentation of these statements. Students will respond in writing to the following statements with true or false (or yes/no):

· If I woke up in a hellish situation, I would have the courage to pull it together.

· I am fully capable and sympathetic with the concept of revenge.

· I can rally people to my cause.

· Courage is heroic.

· Defiance is heroic.

· Weakness is heroic.

· Only good characters can be depicted as heroes in works of literature.

· There is no nobility or respectability to be found in those who are evil or villainous.

· Both good and evil exist within all people and all characters.

· Authors create characters for specific purposes.

· All literary heroes must experience a fall of some kind.

· Villains can possess heroic traits.

· Even the brightest can use their goodness for evil.

To allow for altering viewpoints, the teacher will have students form pairs and discuss each point, sharing their responses and discussing why they answered in such a way.  After proper time for pair exploration of each statement, the teacher will ask for volunteers to share their responses and their reasoning aloud with the class.  The teacher will lead students through a sympathetic reading of cuts from Book One of Paradise Lost. The teacher will tell students that in their reading, they will be faced with the ideas presented in the statements; they are to note any references to ideas that would refute or validate their own responses. At the end of the reading, the teacher will use this portion of the activity to lead in to the development of character and theme by Milton. 

As a preface to the study of Milton’s art epic, the teacher will give students a summary of the books of Paradise Lost, so students can understand the scope of the epic and Milton’s concern with his hero, Adam.  Since students will only sample excerpts from Book One, they may see Satan as the sympathetic hero without realizing that the talent of Milton requires that he do full justice to his delineation of Satan.  As Satan acts and debases himself with evil intent, Adam will rise to face the world with courage, albeit with human frailty.  However, in the beginning of Paradise Lost, Satan has a long fall in front of him within the epic.  Just as Milton tells us of Satan’s fall from Heaven, the reader who reads on past Book One will see Satan’s downward spiral to complete villain by the end of the epic.

As a whole class, students will read aloud and orally analyze excerpts from Paradise Lost, focusing on analyzing character, theme, figurative language, illusion, and plot. They will identify and discuss the differences between the folk and art epic. To extend this knowledge and understanding, students should read a critical article about Paradise Lost, summarize the article, and evaluate it for an oral discussion in class. 

Activity 39: John Milton’s Villain Hero (CC)

(GLEs:  05, 06, 07b)

Materials List: Milton’s Character Rubric BLM, paper, pen

The teacher will provide background information about the art epic, Milton, and Milton’s intent to “explain the Ways of God to Man” in the writing of Paradise Lost.  Some attention should also be given the initial public reception of Book One of this epic; some readers were critical of Milton’s depiction of Satan as the primary character, almost a hero, in Book One. However, this resistance gave way once readers realized that the complex character would experience a literary fall within the art epic.  Teachers will remind students that Milton did not see Satan as a hero, but he does embue him with heroic traits in the beginning to heighten his debasement and secure his place as a worthy villain against God and his creation.

After reading selected passages of Paradise Lost, students will write a journal entry  that analyzes Satan as a hero. The entry should include the necessary commentary to define Satan as a hero and an explanation of Milton’s possible intentions for making Satan the hero of the poem.

General Assessments for Unit 4

· Students will maintain a reader’s response journal in which they note general summary information of text, particular characteristics such as theme, character, and figurative language, vocabulary words, critical questions, points of relevance and significance.

· Students will complete a multi-paragraph analysis of an example of metaphysical or cavalier poetry. It should include an analysis of literary elements and poetic devices, an interpretation of the poem, and a discussion of the significance of the poem. 

· Students will respond to an analytical prompt based on three selected poems from this period as a cumulative unit exam. Teachers will select one poem from each movement (e.g., Metaphysical, Cavalier, Puritan), remove any titles and authors, and ask students to respond to the following prompt:

· Read the following three poems. Write a well-developed literary analysis essay in which you identify the literary movement of each poem, analyze the notable characteristics in each poem, and explain how each poem reflects its particular school of thought.

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
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Assessment:  Students will create a graphic organizer which connects the work of Donne, Thomas, and a separate selection. The graphic should compare and contrast the presentation of a particular subject, theme, and purpose across all works.  The teacher will use a rubric that encompasses neatness, creativity, composition, interpretation, and clarity of presentation.  Students will also select the one work with which they felt the strongest connection and develop an essay which includes the following:


the dominant impression the selection made on the student (the point that the student gained from reading, the one that resonated within them as they read)


the definition of what that point or impression is 


the textual evidence that supports their thought (what in the text created the realization or idea within the student)


the relevance to the particular student (why does it have meaning?)





The teacher will assess these responses using the Reader’s Response Criticism


Rubric BLM.








Assessment:  Students will write a modern-day carpe diem poem modeling the poems of the Cavalier poets of this period. The process should include:


reading and studying a particular Cavalier poem, noting form, style, theme, and format


brainstorming a list of possible topics appropriate for conveying the carpe diem theme, then focusing on one for development into a poem


composing an original poem


The teacher will use a rubric that encompasses form, format, style, and theme, as well as overall originality and creativity.  
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