Kindergarten ELA – Theme 1 – Getting To Know You


Teacher: ____________________________                                                                         
School Year: ___________________

Assessment Documentation Page

Kindergarten: English/Language Arts
          Book:  Volume One 



Documented GLEs

Theme 1:  Getting to Know You




Letter Focus:  Alphabet Introduction

Big Book(s):  Moo Moo, Brown Cow, From Anne to Zach, and I Read Signs

Time Frame:  See Pacing Chart
At-A-Glance

	Theme 1:  Getting to Know You

	Within this theme children will share what they know about themselves and compare themselves to their classmates.  Through listening, speaking, and relating experiences they will get to know their classmates. 
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	Guiding Questions
	Documented GLEs

	
	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	1.    Can students understand that words/names are made up of letters?

2. Can students recognize environmental print?

3. Can students demonstrate an understanding of concepts of print?

4. Can students distinguish if a sentence is a question or an answer?

5. Can students initiate normal conversation?
6. Can students participate in classroom roles?
7. Can students identify and use uppercase letters at the beginning of own first name?

8. Can students use developmental/inventive spelling and/or pictures to write a list?
9. Can students identify simple character descriptions?

	2b
	Demonstrate understanding of the alphabetic principle by doing the following: identifying own first name and last name (focus: first names)
	Knowledge
	

	
	4


	Recognize and understand words found in environmental print
	Knowledge
	

	
	8
	Identify basic story elements, including simple plot sequences, setting, and simple character descriptions, in a favorite story, using pictures and/or oral responses (focus: character descriptions)
	Comprehension
	

	
	25
	Write informal notes, lists, letters, personal experiences, and stories using developmental/inventive spelling and pictures (focus: list)


	Knowledge
	

	
	31


	Identify and use uppercase letters at the beginning of own first and last names (focus: first names)

	Application
	

	
	33


	Initiate and sustain normal conversation on a specific topic with the teacher


	Knowledge
	

	
	41


	Participate in designated roles within classroom activities, such as line leader, teacher helper, and calendar helper


	Application
	


GLE Alignment

Theme 1: Getting To Know You

Bolded GLEs are documented
Highlighted area is focus of GLE within this concept.

Phonemic Awareness (Reading)

1a
Demonstrate understanding of phonemic awareness by doing the following: creating rhyming words (focus: identify rhyming word) (Knowledge)

1d 
Demonstrate understanding of phonemic awareness by listening to three sounds (phonemes) and recognizing that two are the same (Knowledge)
Alphabetic Principle (Reading)

2a
Demonstrate understanding of alphabetic principle by doing the following: distinguishing and naming all uppercase and lowercase letters (Knowledge)
2b
Demonstrate understanding of the alphabetic principle by doing the following: identifying own first name and last name (focus: first name) (Knowledge) 
Reading & Responding (Reading)

 4
Recognize and understand words found in environmental print (Knowledge)

 5
Read books with predictable, repetitive text and simple illustrations (Application)
7a
Demonstrate understanding of book and print concepts by doing the following: locating the front and back covers, title pages, and inside pages of a book, (including directionality) (Knowledge)
7c
Demonstrate understanding of book and print concepts by doing the following: isolating individual words in print (Knowledge)
8
 Identify basic story elements, including simple plot sequences, setting, and simple character descriptions, in a favorite story, using pictures and/or oral responses (focus: character descriptions) (Comprehension)
9 
Orally retell ideas and important facts in grade-appropriate texts read aloud by the teacher (Comprehension)

10
Answer questions about the important characters, setting, and events of a story (Knowledge)
11
Describe the connections between life experiences and texts (Application)

13 
Identify whether the type of text read aloud is a true story, a fictional story, a song, or a poem (Knowledge)
14a 
Demonstrate understanding of information in texts read aloud using a variety of strategies,  including: making predictions using prior knowledge and pictures (Application)
16 
Describe the role of an author and an illustrator (Knowledge)
17 
Identify different emotions and feeling of authors by participating in activities such as roll-playing, illustrating, and answering questions (Application)
Writing (Language)

19 
Write using developmental/ inventive spelling, supported by drawing or dictation to the teacher to express ideas (Application)
20
Create compositions by participating in shared writing activities (focus: modeled writing) (Application)
21
Use illustrations, developmental/inventive spelling, appropriate vocabulary to write for a specific purpose and/or audience (Application)
22 
Create simple text using prior knowledge by drawing, dictating to the teacher, and/or writing using developmental/ inventive spelling (Application)
23
Use classroom resources (e.g., word walls picture dictionaries, teachers, peers) to support a writing process (Application)

25
Write informal notes, lists, letters, personal experiences, and stories using developmental/inventive spelling and pictures (Knowledge)
Writing/Proofreading (Language)

27
Use developmental/inventive spelling, supported by pictures, to represent a word or idea or to respond to a life experience or text read aloud (Application)
28 
Demonstrate an understanding of letter placement in text by writing letters and words from left to right and top to bottom (Comprehension)
29
Print all upper and lowercase letters (Application)

30
Print letters and words with proper figure grounding on a line with appropriate spaces 

  
between words (Application)
31
Identify and use uppercase letters at the beginning of own first and last names (focus: first names) (Application)
Speaking & Listening

33
Initiate and sustain normal conversation on a specific topic with the teacher (Knowledge)

35
Give and follow one- and two-step verbal and nonverbal directions without interrupting (Application)
38 
Recite short poems, rhymes, and songs (Knowledge)

41 
Participate in designated roles within classroom activities, such as line leader, teacher helper, and calendar helper (Comprehension)

Informational Resources
None

	Harcourt Insertions

· None
	Harcourt Deletions

· None



	Key Vocabulary Strategies

· Provide a description, explanation or example of the new term instead of giving students a definition.  Ask students to restate the description, explanation, or example in their own words. (Only after this process is a definition developed.)

· Have students construct a picture, symbol or graphic representation of terms

· Use Graphic Organizers

· Include vocabulary games in practice activities



	Assessment Ideas

· Kindergarten Report Card Assessment

· Anecdotal Notes (GLE 33) 
· Checklist (GLEs  4, 8, 31, 33)
· Work Sample (GLEs 2b, 25)
· Activity-Specific Assessment: Activity 8




Reading Strategies

Refer to Reading Strategies Chart located in the beginning of the Ascension Parish Comprehensive Curriculum English Language Arts document.

Louisiana Comprehensive Curriculum/Teacher-Made Activities
Note:  The following activities marked with an asterisk (*) are essential activities that are key to the development of student understandings of each assessed GLE not addressed in Harcourt Reading.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

*Activity 1: I Like Me (ELA CC Unit 1, Activity 6) (GLEs 7c, 11, 25, 31, 33, 38)

Materials List: various books from the classroom or school library as needed, paper, markers, crayons, pencils, chart paper, name cards, Feeling Cube BLM, 3” cube-shaped box, Internet, computer

The students will discuss and identify and list things they like about themselves, things they can learn, and their feelings after listening to related literature and participating in related activities.  After exploring literature that promotes students’ understanding of themselves, they will create a Who Am I? book found on the website http://www.Starfall.com under It’s Fun to Read activity.  To create the book, the students will click on characteristics that match their own.  They may also click and drag body part words to match the correct body parts.  The following are examples of related literature and activities that promote self awareness:

a. I Like Me, by Nancy Carlson, is a book that explores self-esteem in children’s daily life.  Use DR-TA (directed reading – thinking activity) (view literacy strategy descriptions), which is an instructional approach that invites students to make predictions, and then check their predictions during and after the reading.  DR-TA provides a frame for self-monitoring because students should pause throughout the reading to ask students questions.  In using DR-TA students will make predictions about the story based on the cover and title.  These predictions may or may not be recorded.  As the story is shared, stop at various points to model (think aloud) how to use context and picture cues when inferring the meaning of unknown vocabulary words.  After the reading, students will dictate or use inventive spelling to identify things that make them feel successful.  This may be more appropriate for small groups or pairs of students, depending upon the students’ levels of development.  If not available, other appropriate books include What I Like About Me by Allia Zobel – Nolan, I Like Myself! by Karen Beaumont, I'm Gonna Like Me: Letting Off a Little Self-Esteem by Jamie Lee Curtis

b. After listening to a book in which a character learns something new, students will answer the following question:  “What can I learn to do?”  The following are two examples of appropriate books: Leo the Late Bloomer by Robert Krauss or Whistle for Willie by Ezra Jack Keats.  Students will participate in a discussion of things they are learning to do. Ask guiding questions, such as What can you learn to do with your shoelaces?, How high do you think you can learn to count?, etc.  Students will be encouraged to express their thoughts and ideas in complete sentences.  They will agree upon one or two things they need to learn during the kindergarten year, such as tying shoes, counting to 50, reading their friends’ names, etc.  These skills will be recorded on charts and placed in the classroom. When a skill has been accomplished, it will be indicated on the chart.  This activity will begin as whole group and continue in small groups until all skills are accomplished.

c. Students will identify their feelings as they explore books and poems that provide     insights into a wide range of emotions.  Some examples include How Are You Feeling? by Saxton Freymann and Joost Elffers, There’s a Nightmare in My Closet  by Mercer Meyer, Faces by Francois Robert, etc.  Using the Feeling Cube BLM, cut the pictures and glue or tape them onto each side of a 3” cube-shaped box to create a feelings cube.  Discuss the feelings that correspond to the facial expressions on the feeling cube.  The students will take turns tossing the cube and naming the emotion depicted.  The students may relate incidents that made them feel or experience the emotion tossed on cube. 

Activity 2: Phonemic Awareness  (GLE 1d)

a. Teacher says three words, and students will say the two words that begin with the same sound.

b. Teacher shows pictures to students, and students will select two pictures that begin with the same sound. 

c. Teacher articulates three phonemes, two of which are the same, and students name the phoneme that is said twice. 

Activity 3:  Rhyme  (GLE 1a)
a. Teacher gives students two words, and students indicate whether they rhyme or not with thumbs up for yes and thumbs down for no.

b. Teacher gives students three words, and students select the two that rhyme.

c. Students sort sets of pictures into rhyming pairs.

Students select two pictures out of three that rhyme.  Teacher gives students a word, and students find the picture that rhymes with the word

Activity 4:  Book Use (GLEs 7a, 7c)
Storybook Reading Activities

Goal: Understanding Print Concepts: Front to Back, Top to Bottom, Left to Right

Storybook reading can provide a rich and focused time to develop print concepts. The teacher can model these concepts during whole-group instruction and have students practice these skills during small-group instruction and independently during centers. These activities should be reinforced and practiced to the point of mastery.

Sample Activities

1. Whole-Group. Shared Storybook Reading (Model): Using a big book, the teacher can model and explicitly teach the print concepts of front to back, top to bottom, and left to right. 

· Front to Back: The teacher may say and model, “When I begin reading, I start reading from the front of the book. I start with the cover and I read the title, the name of the author, and illustrator. I open the book and read all of the pages until I get to the end or the back of the book. When I get to the end or the back of the book, the story is over.”

· Top to Bottom: The teacher may say and model, “When I begin reading, I always start at the top of the page and go down until I get to the bottom of the page.”

· Left to Right: The teacher may say and model, “When I begin reading, remember that I start at the top and I always read from the left side to the right side. When I get to the end of the line, I sweep my finger all the way back to the left again on the next line. I keep reading all of the lines like this until I get all the way to the end of the last line. I turn the page and start this all over again. Let’s practice all of these things together.”

2. Whole-Group. Shared Storybook Reading (Before/During): As a follow-up to print concept modeling, the teacher may ask individual students to show where to begin reading for all concepts including, front of the book or the back, top to the bottom, or the left to the right. This can be done prior to and during reading.

3. Whole-Group. Shared Storybook Reading (Every Pupil Response): An additional way to informally assess knowledge of print concepts is to have all students respond through a designated gesture (such as thumbs up or thumbs down) to print concept statements. For example, “This is where I begin reading. This is the front of the book.” 

4. Small-Group. Interactive Book Reading: While reading aloud, the teacher may first model the print concepts previously outlined in the context of interactive book reading. The teacher can assess students’ knowledge of print concepts by posing questions or statements before and during reading. The teacher can ask the students to demonstrate knowledge by having them point and discuss print concepts as a daily component of interactive book reading.

5.   Small-Group. Guided Reading: As a component of the guiding reading process, the teacher can first model the print concepts previously outlined in the students’ guided reading book. The teacher can assess the students’ knowledge of print concepts by having them directly point to those components in their personal guided reading selection. The teacher can infuse this into the daily guided reading routine and document student progress.

6. Independent.  Listening Center: Students may sit with a partner in the listening center and follow along with a book on tape or CD. The tape/CD should prompt the students to point to the cover of the book, the title, and to open to the first page.

Activity 5:  Phonics/Alphabetic Principle Activities (RE CC Unit 1 Sample Activity #3) (GLEs 2a)
Children track alphabet: The teacher provides each child an alphabet strip to track with a magic wand while singing the alphabet song during morning meeting. The students can sit in a circle while tracking the alphabet, and the teacher can walk around the circle while singing the song and monitoring student progress on this skill.

Activity 6:  My Name is Important! (ELA CC Unit 1, Activity 1) (GLEs 2b, 31, 35)

Teacher Note:  As a word of caution, since some student names are non-phonetic, it is not recommended to use the beginning sounds of student names as a kindergarten activity when learning sound-symbol correspondences. When teaching students how to spell and read and their own names, the teacher should provide explicit instruction so students can recognize how graphemes and phonemes are connected in their names.  For students with non-phonetic names (e.g., Christopher, Theresa, Eugene), the teacher should explain that some words, including some names, do not “follow the rules” and must be learned “by heart.” The teacher can explain,” Your name doesn’t play fair (or is a heart word, or whatever terminology the core reading program uses for non-phonetic high frequency words) and so they can’t really connect all the sounds to common sound pictures [graphemes].”  Suggested Resource: Colleague in the Classroom: Miss Mimmie’s Heart Words, CD-ROM, Sopris West.
Materials List: Chrysanthemum by Kevin Henkes or various books from the classroom or school library related to names, name card labels for each student to be placed in several locations around the classroom, helper chart, various name songs or chants

Young children are naturally interested in their names.  It is usually the first written language that they recognize.  Therefore, it is very powerful to use students’ names as a teaching tool that promotes name recognition and introduces letters.  Use an opinionnaire (view literacy strategy descriptions) to open a discussion on names.  Opinionnaires are developed by generating statements about a topic that force students to take positions and defend them.  The emphasis is on students’ points of view and not the “correctness” of their opinions.   For this activity, the teacher should make the statement: “No one would want to be named after a flower.”  The students will generate their own opinions about the statement, debate the statement, and discuss the origin of their own names.  (Some sample guiding question may include: Are any of you named after a flower?, Does any one in your family have the same names?, Are you named after anything special?, etc.)  Read the book Chrysanthemum by Kevin Henkes or a similar book that focuses on children's names and going to school. After reading Chrysanthemum, return to the discussion to see if any opinions have changed.  Parental involvement may be gained by sending a letter home, informing the parents of the class discussion about names.  The letter can request that parents write any stories they have about the choosing of their child’s name and send it in to be shared with the class.  The stories will be shared as they are received. 

· Other books that may be used include Ashok by Any Other Name by Sandra S. Yamate, The Name Jar by Yangsook Choi , My Name Is Yoon by Helen Recorvits, Mommy Doesn't Know My Name by Suzanne Williams, Christopher Changes His Name by Itah Sadu  or Hooway for Wodney Wat by Helen Lester.  One has to consider available resources, students’ interest, and personal favorites when choosing books.

The students will learn to identify their names and the names of their classmates through a print-rich environment.  Students’ name cards will be used to label their cubbies, seats, and folders.  Add each student’s name to a word wall which can be read and used as a reference for writing.  The name cards may be used in various ways to promote name recognition.  The following are some examples.

a. Name cards for each student and a class list will be placed in the writing center to be used as needed. 

b. A folder-helper job may be added to the helper chart.  The folder helper may place students’ daily folders in the cubbies before the end of the day, matching the names on the folders to the names on the cubbies.  The folder helper may work by him/herself or may have the teacher or a peer assist with the task.

c. During transition times, name cards may be held up to let students know when to line up, or the teacher may hold up the name cards to allow a student’s name to be inserted into a familiar chant or song in which students clap the beats in their names.  The class will welcome students to school by inserting their names in the following song.
(Tune: Shortnin’ Bread)

Welcome ______, ______, ______

Welcome ________, to our school.

Teacher Note: It is highly recommended that teachers and students create class books with photographs and/or students’ names. Kindergarten students continue to display an egocentric interest in self. They are more highly motivated to read books in which their names and/or photographs are incorporated.

Activity 7:  I Am a Student (ELA CC Unit 1, Activity 8) (GLEs 31, 33, 35, 41)

Materials List: floor puzzles, Team Puzzle BLM, photographs of students, chart paper
Students will identify roles and responsibilities of being a classroom member to build a classroom community.  The students will be divided into groups of two or three.  Each group will work together to put a floor puzzle together.  When all groups are done (or nearly done), they will come together as a whole and discuss the following:

· Did your group finish the puzzle?

· What did your puzzle look like when finished?

· Do you prefer to work in a small group or by yourself?

· Do you think your group worked well together? Why or why not?

Inform the students that there are many times when people have to work together.  Some examples include:

· Sports- football, basketball, soccer, kickball, etc.  

· Family- doing household chores, packing for a trip, preparing for a party, etc.

· Work- restaurants, doctors’ offices, banks, etc.Explain to the students that they will work together as a class community and school community throughout the year.  When working together they were able to finish the puzzles in a short time.  Together the class will accomplish many things during the day.  They may even work together on projects as a school to accomplish things.  The class will discuss what would have happened if all the floor puzzles were mixed up so the group would have had pieces from other puzzles (The puzzle would not have worked.).  That is what would happen if one or some of the students did not make good choices during the day; our class would not work well.  Therefore, every class member will play an important role in the classroom community.  Each student will make a puzzle piece for a Class Community puzzle using the Team Puzzle BLM; this will be displayed as a reminder to work together.  Students will sign their names in large letters for people to see (assist as needed).  They can decorate any part of the puzzle that is outside the black box.  Tell the students that tomorrow a surprise will appear in the black box.  Take pictures of the students and paste them on their puzzle piece: then display the puzzle the next day (see photograph below of an example).  A group discussion will remind the students that they must work together to be part of a community. But as part of the school community, everyone must feel safe and respected.  Discuss what it means to be “safe” and “respected.” Brainstorm (view literacy strategy descriptions) ideas for what a class community can do to make sure that everyone feels safe and respected.  The teacher will write the students’ ideas on the board or chart paper.  After the list of ideas has been generated, circle the ones that are similar, using different colored markers (example: don’t hit or play nice) and discuss how they are similar.  Cooperatively, the class will summarize the similar things.  The teacher will write the summarized statements on chart paper and display it next to the Class Community puzzle to be used throughout the year.  Some of the following are examples of summarized statements:  

· 1. Be Safe, 2. Be Respectful, 3. Be Responsible, 4. Be A Learner

· 1. Respect Self, 2. Respect Others, 3. Respect Things

· 1. Be Nice, 2. Be a Good Listener, 3. Clean up Your Area
Teacher Note: This is one of the most important activities in 

the kindergarten unit. It is crucial to a student’s ability to make 

observations, express thoughts, work with others, and participate

 in discussions. It is important to note that this activity is not 

specific to this unit and should be taught throughout the entire year.

Activity 8:  What Do I Like? (ELA CC Unit 1, Activity 7) (GLEs 4, 22, 23, 35)

Materials List: various books or songs from the classroom or school library, What I Like BLM, binding for book, reading rubric, environmental print items

Introduce the students to the song I Like Me from the I Am Special Just Because I’m Me CD by Thomas Moore.  Students create a class book entitled What I Like.  Each student will be given What I Like BLM which has the following repetitive text: I like ________.  Yes I do! I like ______.  How about you?  They will dictate or use inventive spelling to complete the sentences.  They will also draw an illustration to support their text.  Bind their work to create a class book.  Use the book and the reading rubric to model reading and then place it in the class library for the students to explore and enjoy as part of their familiar reading material.  Another class book that can be made depicting what students like is an environmental print book.  Students will bring environmental print from home of one or two items they like, for instance, a waffle box, cereal box, juice label, a lotion bottle, etc.  These may be cut and used to create a class book that students can read.  After the book is introduced to whole or small groups, it can be placed in the class library for familiar reading material.  It may also be referred to during writing activities. 

Other songs or books that may be used are listed in the resources at the end of the unit.  One has to consider available resources, students’ interest, and personal favorites when choosing books.

Activity-Specific Assessment 

The teacher will audiotape or will keep anecdotal notes of students reading the environmental print they bring from home. The tape or notes will be made while students are sharing the print brought from home with the class or while they are reading the class book made with the environmental print samples during a transition time or during a center time. The date will be recorded on the tape or notes.

Activity 9:  Fun with Letters (ELA CC Unit 3, Activity 8) (GLEs 2a, 2b, 29, 31)

Materials List:  name cards and list, objects labeled for a “name hunt,” variety of material to practice names (ex., shaving cream, water paints, sand, markers, etc.), computer

Have students name letters while playing a “What’s My Name?” game. Hold up a letter card for students to see and give students an oral clue. For instance, hold up the letter “J” and say the following: My name rhymes with “bake” and starts with the letter “J.” What’s my name?  My name is ____.  

Next have students practice writing or constructing their own first and last names, with proper capitalization, spacing between words, and proper figure grounding on a line. Provide a variety of materials for manipulation including shaving cream, sand, rice, paint in a plastic bag, watercolor paints, pudding, chalk, Playdough®, string, magnetic letters and boards, paper, computer, etc.  Place name cards and a list of students in centers. Have each student write not only his/her name, but also the names of their classmates.  The students can practice typing their names (or classmates’ names) using a computer.  Students may require assistance with using a computer keyboard for this activity.  

Suggested assessment:  Checklist to record observation of student understanding.

Alternative Harcourt Activities

These differentiated support activities can be found in the back of the Teachers’ Guide.

1. Phonemic Awareness, pages S2–S3

2. Directionality, pages S4-S5

3. Letter Naming, pages S6-S7

4. Rhyming Words pages S8-S9

5. Beginning, Middle, End, pages S10-S11

6. Matching Words to Words in Text, pages S12-S13

Additional Harcourt Practice Activities

View Harcourt Website at www.harcourtschool.com
Technology Related Activities

1.
Click on the letter, and students can watch Spinner, the spider, write all the letters (upper and     

      lower case).  (GLE 29)

www.meddybemps.com
www.literacycenter.net
2.   PLATO

	GLE
	Topic
	Level 
	Module
	Activity

	2a
	Upper and lowercase letters
	A
	The World of Pets
	At the Pet Shop: Bird Watching


Sample Assessment Items

· Kindergarten Report Card Assessment

· Anecdotal Notes (GLE 33) 
· Checklist – (GLEs 4, 8, 31, 33)
· Work Sample – (GLE 2b, 25)
· Activity-Specific Assessment: Activity 8
Name/School_________________________________
Theme No.:______________

Grade            ________________________________
Theme Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).

Comprehension Focus





Initiate Conversation


Participates in Classroom Roles


Character Descriptions





First Names


Writing/drawing Using Developmental/


Inventive Spelling





Writing/Grammar Focus





Literature/Phonics Focus





Words/Names Are Made up of Letters


Environmental Print


Concepts of Print


Questions and Answers
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