World Geography-Unit 4


Comprehensive Curriculum

Assessment Documentation and Concept Correlations

Unit 4:  The Americas

Time Frame:  Regular 4 weeks; Block 2 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· TSW analyze how physical characteristics impact human activities.
· TSW analyze environmental issues including the use of natural resources, the impact of human activities, and conservation.

· TSW analyze how physical and human / cultural characteristics impact migration. 

· TSW analyze the impact of free trade agreements on individuals and communities.

	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Identify, explain, and apply the five themes of geography (Analysis)
1
Compare and contrast various types of maps (Analysis)
2
Analyze or interpret a map to locate geographic information, using a variety of map elements (e.g., compass rose, symbols, distance scales, time zones, latitude, longitude)   (Analysis)
3
Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities)  (Analysis)
9
Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities (e.g., cultural diversity, migration, physical features, historical events, plantation, subsistence farming) or the significance of a place (Analysis)
10
Draw conclusions about a place or area from its geographic or physical features (Analysis)  
11
Explain how topography, climate, soil, vegetation, and natural resources shape the history of a region (Analysis)
12
Explain how location, physical features, and human characteristics of places influence historical events (e.g., World War II, Cuban Missile Crisis, Vietnam, Middle East conflicts) (Analysis)
13
Analyze world regions in terms of given characteristics (e.g., population density, natural resources, economic activities, demography) (Analysis)  
15
Explain how physical or geographical characteristics (e.g., mountain ranges, interconnecting waterways) facilitate or hinder regional interactions  (Analysis)
16
Explain how technological advances have led to increasing interaction between regions (e.g., use of satellites for monitoring and exploration)  (Analysis)
17
Analyze how human activities and physical characteristics of regions have led to regional labels (e.g., Dust Bowl, New South, Sunbelt) (Analysis)
18
Describe how physical, historical, and cultural characteristics give definition to a place or region (e.g., New South, Jerusalem) (Analysis)
19
Characterize areas or regions in terms of the physical processes that affect them (e.g., Pacific Ocean “Rim of Fire,” San Andreas Fault) (Analysis)
21
Compare and contrast past and present trends in human migration  (Analysis)
25
Assess the role of environmental changes, economic scarcity, conflict, political developments, cultural factors, and prosperity in human migration (e.g., escape from persecution or famine, migration to the suburbs)  (Analysis)
26
Compare the role that culture plays in incidents of cooperation and conflict in the present-day world (Analysis)  
31
Analyze how certain cultural characteristics can link or divide regions (e.g., language, religion, demography) (Analysis)
32
Analyze ways in which the distribution of economic systems relates to regional tensions or regional cooperation (e.g., North and South Korea)  (Analysis))
35
Analyze the role of differing points of view and national self-interest in disputes over territory and resources (e.g., oil, water, boundaries) (Analysis)
36

Identify technological advances that expanded human capacity to modify the environment (e.g., steam, coal, electric, nuclear power)  (Analysis)
38

Analyze the relationship between the development of natural resources in a region and human settlement patterns or regional variations in land use (Analysis)
41

Analyze the relationship between a country’s standard of living and its locally accessible natural resources (e.g., the effects of oil or natural gas reserves in a region) (Analysis)
44

Describe the impact of the scarcity of natural resources (e.g., water shortage) or pollution (e.g., air, water) (Analysis)
45

Assess the role of the government in preserving natural resources and protecting the physical environment (Analysis)
46

Evaluate the effectiveness of policies and programs related to conservation and use of natural resources (Analysis)
47

Reflections


	Concept 1:  North America

1. Can students use various types of maps to explain geographic issues?
2. Can students identify and analyze the physical and human characteristics of a place?
3. Can students explain how physical characteristics of a place impact human activities?

4. Can students explain how physical and human / cultural characteristics have led to regional labels?

5. Can students explain how location, physical features, and human characteristics of places have influenced historical events?

6. Can students explain how culture can serve as both a unifying and dividing force?

7. Can students analyze an environmental issue involving conservation or use of natural resources?

8. Can students assess the role of government in preserving natural resources and protecting the natural resources?


	*Activity 1: The Physical Geography of the U.S. and Canada

GQ: 1, 2, 3


	1, 2, 3, 9, 10, 11, 15, 41, 44
	

	
	*Activity 2: Regional Labels in the U.S. and Canada

GQ: 3, 4, 5


	3, 18, 19, 21
	

	
	*Activity 3: Geography and History

GQ: 4 


	12, 13
	

	
	*Activity 4:Quebec vs. Canada

GQ: 6 


	31,32
	

	
	*Activity 5: Scarcity and Preservation of Natural Resources and Environments

GQ: 2, 7, 8


	45, 46, 47
	

	
	*Activity 6: Calendar of the U.S.A. or Canada

GQ: 2, 3 


	9
	

	Concept 2:  Latin America

9. Can students use various types of maps to explain geographic issues?
10. Can students identify and analyze the physical and human characteristics of a place?
11. Can students explain how physical characteristics of a place impact human activities?

12. Can students analyze an environmental issue involving conservation or use of natural resources?

13. Can students assess the role of government in preserving natural resources and protecting the natural resources?

14. Can students explain how physical and human / cultural characteristics impact migration?
15. Can students explain how free trade agreements impact a region?


	*Activity 7: The Physical Geography of Latin America

GQ: 9, 10, 11


	1, 3, 9, 10, 11, 15, 16, 17, 38, 41, 44
	

	
	*Activity 8: The Brazilian Rainforest, Conservation, and the Global Community

GQ: 12, 13

 
	36, 41, 45, 46, 47
	

	
	*Activity 9: Human Migration in the Americas

GQ: 14

	25, 26
	

	
	*Activity 10: Regional Interaction and Free Trade

GQ: 15 

	35


	

	
	
	
	


Unit 4 - Concept 1: North America

GLEs

*Bolded GLEs are assessed in this unit

	1
	Identify, explain, and apply the five themes of geography (Analysis) 

	2
	Compare and contrast various types of maps (Analysis) 

	3
	Analyze or interpret a map to locate geographic information, using a variety of map elements (e.g., compass rose, symbols, distance scales, time zones, latitude, longitude)   (Analysis)

	9
	Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities)  (Analysis)

	10
	Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities (e.g., cultural diversity, migration, physical features, historical events, plantation, subsistence farming) or the significance of a place (Analysis)

	11
	Draw conclusions about a place or area from its geographic or physical features (Analysis)  

	12
	Explain how topography, climate, soil, vegetation, and natural resources shape the history of a region (Analysis)

	13
	Explain how location, physical features, and human characteristics of places influence historical events (e.g., World War II, Cuban Missile Crisis, Vietnam, Middle East conflicts) (Analysis)

	15


	Analyze world regions in terms of given characteristics (e.g., population density, natural resources, economic activities, demography) (Analysis)  

	18
	Analyze how human activities and physical characteristics of regions have led to regional labels (e.g., Dust Bowl, New South, Sunbelt) (Analysis)

	19
	Describe how physical, historical, and cultural characteristics give definition to a place or region (e.g., New South, Jerusalem) (Analysis)

	21
	Characterize areas or regions in terms of the physical processes that affect them (e.g., Pacific Ocean “Rim of Fire,” San Andreas Fault) (Analysis)

	31


	Compare the role that culture plays in incidents of cooperation and conflict in the present-day world (Analysis)  

	32
	Analyze how certain cultural characteristics can link or divide regions (e.g., language, religion, demography) (Analysis)

	41
	Analyze the relationship between the development of natural resources in a region and human settlement patterns or regional variations in land use (Analysis)

	44
	Analyze the relationship between a country’s standard of living and its locally accessible natural resources (e.g., the effects of oil or natural gas reserves in a region) (Analysis)

	45
	Describe the impact of the scarcity of natural resources (e.g., water shortage) or pollution (e.g., air, water) (Analysis)

	46
	Assess the role of government in preserving natural resources and protecting the physical environment (Analysis)

	47
	Evaluate the effectiveness of policies and programs related to conservation and use of natural resources (Analysis)




	Purpose/Guiding Questions:

· Can students use various types of maps to explain geographic issues?

· Can students identify and analyze the physical and human characteristics of a place?

· Can students explain how physical characteristics of a place impact human activities?

· Can students explain how physical and human / cultural characteristics have led to regional labels?

· Can students explain how location, physical features, and human characteristics of places have influenced historical events?

· Can students explain how culture can serve as both a unifying and dividing force?

· Can students analyze an environmental issue involving conservation or use of natural resources?

· Can students assess the role of government in preserving natural resources and protecting the natural resources?


	Concepts and Vocabulary:

· Physical characteristics

· Human characteristics

· Natural resources

· Region (formal, functional, perceptual)
· Migration (immigration and emigration)

· Push/pull factors



	Assessment Ideas:

· Charts, Graphs, Diagrams, Graphic Organizers

· Projects

· Research

· Map Test/Quiz

· Formal Test/Quiz

	Resources:

· Computers and Internet

· United Streaming 
· LCC Literacy Strategy Descriptions (http://www.louisianaschools.net/lde/uploads/11056.doc)

· Maps and Atlases (political, physical, land use / resource)
· Textbooks
· Posters, Plain paper, Markers, Crayons, Color pencils, Glue




Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 1, 2, 3, 4
Optional Activities: 5, 6
Activity 1: The Physical Geography of the United States and Canada 

(Modified - 2008 LCC Unit 2, Activity 1 & 4)

(GLEs: 1, 2, 3, 9, 10, 11, 15, 41, 44)
Part 1: Mapping the United States and Canada

The teacher will provide the students with political and physical outline maps the United States and Canada which can be found at http://www.eduplace.com/ss/maps/ or in resources that accompany the textbook. The students will label all states and provinces as well as significant physical features (landforms and waterways).

Part 2: Comparing and Contrasting Physical Characteristics of the U.S. and Canada

Have students analyze various maps of the United States and Canada located in the textbook or other sources. Students will use these maps to identify similarities and differences in the physical characteristics of the U.S. and Canada using the Features of Canada and U.S. Venn diagram (See Appendix Unit 4, Concept 1, Activity 1).

 In the Venn diagram, the students will write the physical and human characteristics unique to the United States, those unique to Canada, and those shared by the two countries.  After the Venn diagrams are completed, they should be shared and discussed with the class.  This will allow students to defend their choices and compare the United States and Canada in terms of physical features as well as human characteristics. The teacher should record the feedback on the board or overhead projector and lead the class in a discussion of the findings.

Part 3: Physical Geography and Economic Activity
Using the completed political and physical maps as well as a land use / resource map located in textbooks and/or the Internet, students will hypothesize regarding the impact of physical geography on each country’s economy, standard of living, and settlement patterns (i.e. why did people settle in certain areas).  Hold a guided discussion to elicit students’ responses.

Activity 2: Regional Labels in the U.S. and Canada 

(2008 LCC Unit 2, Activity 2)

(GLEs: 3, 18, 19, 21)

Review the following terms and concepts: region (formal, functional, and perceptual) and the characteristics that define a region
Have students locate and identify regions within the United States and Canada on an outline map. These regions may be found using textbooks and/or the Internet. Students should use different colored pencils to identify whether the place received the regional label due to physical characteristics (e.g., landforms, waterways, vegetation), physical processes (e.g., natural disasters), or human characteristics (e.g., farming of a particular crop). Students should create a legend /key for their map.  The map should include regions such as: 

· United States: Bread Basket, Rust Belt, Tornado Alley, Great Plains, Silicon Valley, Cotton Belt, San Andres Fault, Sunbelt, and New South.  

· Canada: Atlantic, Central, Prairie, West Coast, and the North.  

Students should consider: 

· Why do some regions overlap?
A blank outline map of the U. S. can be found at

http://www.nationalgeographic.com/xpeditions/lessons/04/g912/usregions.html
Activity 3:  Geography and History 
(2008 LCC Unit 2, Activity 6)

(GLEs: 12, 13)

Materials List:  Cuban Missile Crisis newspaper article, Sample Questioning the Author BLM, poster board

Present information about the impact of geography (location, physical features, human characteristics, topography, climate, and natural resources) on historical events in the United States and Canada.  These should include military presence in World War II, the Cuban Missile Crisis, Vietnam, and Iraq.  

Students will then read a newspaper article about the Cuban Missile Crisis.  This can be found at http://www.washingtonpost.com/wp-srv/world/digitalarchive/index.html.  The teacher will use the Sample Questioning the Author BLM as a method of modeling questioning the author or QtA (http://www.louisianaschools.net/lde/uploads/11056.doc) while the class reads the article. (See the sample below.)  

	Goal
	Query

	Initiate discussion.
	What is the author trying to say?

What does the article say?


Questioning the author allows students to construct the meaning of the text and go beyond the words on the page.  The teacher strives to elicit readers’ thinking while keeping them focused in their discussion.  This strategy helps to teach students that they can and should ask questions of the author as they read a selection.  The students should use the Sample Questioning the Author BLM (which could be posted in the classroom on poster board) as a sample to model their questions for the other selections they read about other historical events chosen by the teacher.  Allow students to create and answer their own questions.  Facilitate students in the process to insure that the questions focus mainly on the impact of geography on this event.  Have students share their answers with the rest of the class.
Activity 4:  Quebec vs. Canada 
(2008 LCC Unit 2, Activity 7)

(GLEs: 31, 32)

Materials List:  Internet access; “Quebec, by Razor-Thin Margin, Votes ‘NO’ On Leaving Canada” article; Anticipation Guide BLM

Present information about historical and present day disagreements between the province of Quebec and the rest of Canada over language and culture.  In a 1995 vote, a large number of Canadian citizens living in Quebec voted to separate from the rest of Canada.

Students will complete the Anticipation Guide BLM prior to reading the article on Quebec separatism.  This article provides background information on the vote by Quebec residents to separate from the rest of Canada.  It may be found at: http://query.nytimes.com/gst/fullpage.html?res=990CE1D91739F932A05753C1A963958260&sec=&spon=&pagewanted=all.  It includes reasons why many Canadian citizens living in Quebec voted to separate from the rest of Canada in 1995.  

Anticipation guides (http://www.louisianaschools.net/lde/uploads/11056.doc) are developed by generating statements about a topic that force students to take positions and defend them.  An anticipation guide can be structured as a series of statements that are in an agree or disagree format to gather prior knowledge. The guide sets a purpose for reading. After reading, students refer back to the guide to see if their opinions have changed.  The emphasis should be on the students’ point of view rather than on the “correctness” of their answers.  Students should also brainstorm ways the conflict might be resolved.  (See the Anticipation Guide BLM.) 

Activity 5: Scarcity and Preservation of Natural Resources and Environments 

(2007 APCC Unit 3, Activity 9, 14; 2007 APCC Unit 6, Activity 30) 


(GLEs:  45, 46, 47) 

Part 1: Water Scarcity 

Discuss the history of the U.S. and Canada (e.g., Dust Bowl during the Great Depression; many farmers moved to California; today, many people live in this area, due to the damming of the Colorado River (Hoover Dam, Lake Powell)

 United Streaming Options:
 “Water Rules, The: A History of Water in the Las Vegas Valley” with a quiz

 “America in the 20th Century: The Great Depression”

 “American History: America's Economy: Sorrow and Hope”

Ask students to research the politics of the Colorado River in the United States.  Ask students to explain how water sources should be allocated in each case.  

· How much water should be allocated for farming, for urban development, and for recreation?  

· Why must the states surrounding the Colorado River share in the water?

· Should Las Vegas exist as a city in the desert?  

Resources for information on water scarcity:

http://www.house.gov/transportation/water/05-22-03/05-22-03memo.html
http://www.pacinst.org/reports/sustainable_co_river/sustainable_co_river_es.pdf#search='colorado%20river%20scarcity%20water'

http://www.msnbc.msn.com/id/3072089
Part 2: Oil and the U.S.  

 “Oil Drilling in Alaska Becomes Focus Of Political and Environmental Debate” and questions

(See Appendix Unit 4, Concept 1, Activity 3)
Provide a case study of imported oil in the United States (e.g., percentage of oil consumed that is imported and sources of imported oil).  Ask students to prepare a map showing where imported oil originates and routes used to transport it to the United States.  Then ask students to research the dollar volume of natural resource imports in the United States and the dollar volume of finished products exported.  Building on the previous activity, ask students to answer the following questions fully in formal or informal essay form:  

· Given our dependence on imported oil, how would a disruption in the supply of oil affect exports from the United States?

· How does an oil shortage (restricted imports) affect the American standard of living?  

· How does this possibility create pressure to explore for oil in protected environments? 

· Should we drill for oil on the Florida coastal shelf or within Alaskan wilderness areas?  

· Why should Americans invest in alternative energy sources?  

· Should the government place restrictions on automobiles (e.g., SUVs) that get low mileage per gallon of gasoline?

· How can our government use viable research to reduce our dependency on outside resources for oil? 

Part 3:  United States and Canada Conservation Policies Debate 
(2008 LCC Unit 2, Activity 9)
Students will read an article about the United States government’s conservation policies.  Articles about conservation can be found at the following links:

http://www.ers.usda.gov/AmberWaves/July06SpecialIssue/Features/Emphasis.htm 

http://www.ers.usda.gov/Briefing/ConservationPolicy/
Students will then read an article about the Canadian government’s conservation policies.  These articles can be found at the following links:

http://www.ramsar.org/wurc/wurc_policy_canada.htm
http://www.dfo-mpo.gc.ca/communic/fish_man/WASP-PSS/home-accueil_e.htm  

Have students use the reciprocal teaching strategy (http://www.louisianaschools.net/lde/uploads/11056.doc) to read and learn about conservation policies in the United States and Canada. The reciprocal teaching strategy includes summarizing, questioning, clarifying, and predicting. 

The teacher will begin by introducing the comprehension process of summarizing by sharing several short selections that are found at the above site on U.S. conservation policies. Work together with the class to write a summary statement. Write these summary statements on the board and ask students to help analyze and revise the statements.  

Ask students the following questions: 

“Why has U.S. involvement in conservation changed?  Why has Canadian involvement in conservation changed?”

Students will work in groups of four to read a short reading selection on U.S. and Canadian conservation policies from Internet sites. Students will generate a summary statement that will be written on the board. The teacher will work with the class to select the most accurate statement.

Students will follow this process for each of the comprehension processes: questioning, clarifying, and predicting. The teacher will state a prediction about the section of the text that students are about to read and should write that prediction on the board. 

After completion of the reading selection, ask students to discuss how accurate the prediction was and if it helped guide their thinking while they read. Then, for the next short reading selection, ask students to make their own predictions. While students are reading, ask questions to focus attention on important information and ideas concerning U.S. and Canadian conservation policies. Show students how to use the text to clarify confusing ideas. Ask students to follow the process with a new section of text. 

After modeling the reciprocal teaching strategy, have students work in their groups of four, with each student taking responsibility for one of the comprehension processes. Select one member in each group to be the questioner, the clarifier, the summarizer, and the evaluator. 

The questioner will ask questions aloud to focus attention on important information and ideas about United States’ and Canada’s conservation policies. The clarifier will use the information from the reading selections and questions asked by the questioner to clarify confusing information. The summarizer will identify important facts concerning the debate. The evaluator will explain whether the initial prediction was accurate.

Have students share their findings with the class. Record the feedback on the board or overhead projector and lead the class in a discussion of the findings.  

After reading and discussing the articles using reciprocal teaching, students will debate the necessity of conservation.  Give students various scenarios to debate.  Topics to debate may include:
     ●   The need for government conservation policies.
     ●   The effectiveness of the United States’ conservation policies.
     ●   The effectiveness of the Canada’s conservation policies.
     ●   Conservation policies that would be beneficial to the United States and Canada.

Activity 6 – Calendar of the U.S.A. or Canada 

(2007 APCC Unit 3, Activity 13, Part 2)
(GLE 9)
(See Appendix Unit 3, Concept 1, Activity 10)
Unit 4 - Concept 2: Latin America

GLEs
*Bolded GLEs are assessed in this unit

	1
	Identify, explain, and apply the five themes of geography (Analysis) 

	3
	Analyze or interpret a map to locate geographic information, using a variety of map elements (e.g., compass rose, symbols, distance scales, time zones, latitude, longitude) (Analysis)

	9
	Identify and analyze the distinguishing physical or human characteristics of a given place (e.g., landforms, precipitation, ecosystems, settlement patterns, economic activities)  (Analysis)

	10
	Evaluate how location, topography, climate, natural resources, and other physical characteristics affect human activities (e.g., cultural diversity, migration, physical features, historical events, plantation, subsistence farming) or the significance of a place (Analysis)

	11
	Draw conclusions about a place or area from its geographic or physical features (Analysis)

	15


	Analyze world regions in terms of given characteristics (e.g., population density, natural resources, economic activities, demography) (Analysis)  

	16
	Explain how physical or geographical characteristics (e.g., mountain ranges, interconnecting waterways) facilitate or hinder regional interactions  (Analysis)

	17
	Explain how technological advances have led to increasing interaction between regions (e.g., use of satellites for monitoring and exploration)  (Analysis)

	25


	Compare and contrast past and present trends in human migration  (Analysis)

	26
	Assess the role of environmental changes, economic scarcity, conflict, political developments, cultural factors, and prosperity in human migration (e.g., escape from persecution or famine, migration to the suburbs)  (Analysis)

	35
	Analyze ways in which the distribution of economic systems relates to regional tensions or regional cooperation (e.g., North and South Korea)  (Analysis))

	36
	Analyze the role of differing points of view and national self-interest in disputes over territory and resources (e.g., oil, water, boundaries) (Analysis)

	38
	Identify technological advances that expanded human capacity to modify the environment (e.g., steam, coal, electric, nuclear power)  (Analysis))

	41
	Analyze the relationships between the development of natural resources in a region and human settlement patterns or regional variations in land use (Analysis)

	44
	Analyze the relationship between a country’s standard of living and its locally accessible natural resources (e.g., the effects of oil or natural gas reserves in a region) (Analysis)

	45
	Describe the impact of the scarcity of natural resources (e.g., water shortage) or pollution (e.g., air, water) (Analysis)

	46
	Assess the role of the government in preserving natural resources and protecting the physical environment (Analysis)

	47
	Evaluate the effectiveness of policies and programs related to conservation and use of natural resources (Analysis)


	Purpose/Guiding Questions:

· Can students use various types of maps to explain geographic issues?

· Can students identify and analyze the physical and human characteristics of a place?

· Can students explain how physical characteristics of a place impact human activities?

· Can students analyze an environmental issue involving conservation or use of natural resources?

· Can students assess the role of government in preserving natural resources and protecting the natural resources?

· Can students explain how physical and human / cultural characteristics impact migration?

· Can students explain how free trade agreements impact a region?


	Concepts and Vocabulary:

· Physical characteristics

· Human characteristics

· Natural resources

· Region (formal, functional, perceptual)

· Migration (immigration and emigration)

· Push/pull factors



	Assessment Ideas:
· Charts, Graphs, Diagrams, Graphic Organizers

· Narrative writing

· Projects

· Research

· Map Test/Quiz

· Formal Test/Quiz


	Resources:
· Computers and Internet

· United Streaming 

· LCC Literacy Strategy Descriptions (http://www.louisianaschools.net/lde/uploads/11056.doc)

· Maps and Atlases (political, physical, land use / resource)

· Textbooks

· Plain paper, Markers, Crayons, Color pencils, Glue 

 


Instructional Activities
Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

Essential Activities: 7, 8, 9

Optional Activities:  

Activity 7: The Physical Geography of Latin America 

(Modified - 2008 LCC Unit 2, Activity 1; 2007 APCC Unit 3, Activity 18)

(GLEs: 1, 3, 9, 10, 11, 15, 16, 17, 38, 41, 44)
Latin America is the collective name given to Central America, South America, and the Caribbean.  This name is used because these areas all share a similar culture, including a language derived from Latin (Spanish or Portuguese), religion (Roman Catholic), etc.

Part 1: Mapping Latin America

The teacher will provide the students with political and physical outline maps of Latin America (Caribbean, Central, and South America) which can be found at http://www.eduplace.com/ss/maps/ or in resources that accompany the textbook.  The students will label all countries and significant physical features (landforms and waterways) in Latin America.

Part 2: Landforms Dictionary

Students should create a landforms dictionary of the types of landforms commonly found in Latin America (mountains, plains or pampas, island, strait, gulf, plateau, river, and highland). Landform dictionaries should include a definitions, pictures (optional), and specific examples of that landform in Latin America, and the absolute and/or relative location of the example (optional).  Dictionaries may be shared with the entire class. 
Part 3: Physical Geography and Economic Activity

Use the brainstorming strategy (http://www.louisianaschools.net/lde/uploads/11056.doc) to address the link between physical geography and economic activities. Have students identify the types of jobs people have who live in plains areas (i.e., farming, sheep herding, and cattle ranching).  Next, explain to students that the Amazon River in South America is the largest (widest) river in the world while the Nile River in Africa is the longest. Explain the difference to students. (The largest river means it has more tributaries and distributaries than any other river.)  Ask students to brainstorm the types of jobs people have who live along rivers.  Then, explain that the Andes Mountains are the longest and second highest mountain range in the world.  Mount Aconacgua is the highest mountain in Latin America and the Western Hemisphere.  These mountains were created due to plate tectonics.  Ask students to brainstorm the types of jobs people have who live in the mountains.

After discussing the information about the economic activities of Latin America have students add illustrations to the physical map of Latin America showing natural resources and economic activities throughout the region. Students may use land use / resource maps located in the textbooks and/or the Internet as a guide. Students should create a legend / key on their map to show what each drawing represents.  

Extend the activity by dividing students into small groups and assigning each group a country in South America, Central America, or the Caribbean.  Students will do research using encyclopedias, Internet, textbooks, or world fact books and find the per capita income, GDP, standard of living, and quality of life in their assigned country.  Students should also research the type of economy, major economic activities (legal and illegal), and the major exports from their assigned country.  Each group will share their information with the class.  During the presentations, students will check their outline map and make sure it has the correct economic activities and natural resources for each country.  After all groups have presented their information, the teacher should lead the class in a discussion about the relationship between natural resources and the standard of living in a country.

Part 5: Physical Geography and Regional Interaction 
Students should consider the following:
· How does the physical geography of a place impact (promote or hinder) regional interactions?

· What challenges does the physical geography of Latin America pose to its inhabitants? (e.g., rainforest, desert, rivers)

· What impact has technology (positive or negative) had on regional interactions? 

Activity 8: The Brazilian Rainforest, Conservation, and the Global Community 
(Modified – 2007 APCC Unit 3, Activity 20; 2008 LCC Unit 2, Activity 5)

(GLEs: 36, 41, 45, 46, 47) 

Discuss the following terms and concepts: rainforest, ecosystem, deforestation, endangered (species), extinction (of species), and conservation
Students should consider the following:

· Where are the world’s rainforests located? 
· What resources are found within rainforests? (e.g., plants used for medicines and food, lumber, wildlife)

· What problems are facing the rainforests? (e.g., strip mining, slash and burn agriculture, fires, deforestation, expansion of large cities, green house effect, poachers)   

· What are the causes of these problems? (scarcity of resources elsewhere, overcrowding in the cities, demand for exotic woods and species)

· Is conservation of the rainforests necessary or unnecessary? Why or why not? Justify.

· Conservation is an international issue; however, Brazil is a sovereign nation and can elect how to utilize the land within the country. Should Brazil take into consideration world pressure to protect its rainforest?

· What is the national self-interest of Brazil?

· What are Brazil’s conservation policies?

· How might other nations approach Brazil about changing its policies (e.g., diplomacy, persuasion, sanctions, economic pressure)?

To enhance the discussion have students read the newspaper article, “Conservation or Colonialism?” which is found at http://www.nytimes.com/2007/07/27/world/americas/27amazon.html.

Have each student act as a member of the United Nations or concerned member of the global community and write a letter to the leaders of the Brazilian government to convince them to change their conservation policies. Students must use information from class discussions as well as other resources in their letters.
The following resources on the Amazon Rainforest may also be helpful:

United Streaming

The Jeff Corwin Experience: South America: Rain Forest Ecosystem
Amazonia: How the Forest Works

Amazonia: Exploiting the Forest 

Amazonia: Living in the Forest

Amazonia: The Forest: A Global Challenge

“Jewel of the Amazon: Who should control what may become the richest diamond mine in the world?” http://www.pbs.org/frontlineworld/stories/brazil501/
Website offers: video, story, interview as well as other resources 
Activity 9: Human Migration in the Americas
(2007 APCC Unit 3, Activity 21)



(GLEs:  25, 26) 

Review the following terms and concepts: immigration, emigration, push / pull factors

Have students write a journal regarding their opinion on immigration from Latin American countries to the United States. Afterward conduct a class discussion / debate on the topic.

Create SPAWN prompts to help guide the students through this process.  SPAWN is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternative Viewpoints, What If?, and Next).  Using these categories, students can create numerous thought-provoking and meaningful prompts related to the topic.

Special Powers—If you had the power to change the immigration patterns to North America (past or present groups), what changes in immigration patterns would you make?  Explain why.  
Problem Solving—How do factors such as available natural resources and the economy impact immigration?

Alternative Viewpoint—Imagine you are a first generation immigrant to North America.  Write an accurate account in the form of a letter about the reasons why you moved to North America.

What If?—What might have happened if the United States and Canada had stricter immigration policies?

Next—How do you think the United States and Canada will handle the new influx of immigrants?

Allow students to write their responses within a reasonable period of time. In most cases, prompts should be constructed in such a way that adequate responses can be made within ten minutes. Students should copy the prompt in their learning logs (http://www.louisianaschools.net/lde/uploads/11056.doc) before writing responses and recording the date. SPAWN writing should be viewed as a tool students can use to reflect on and increase their developing disciplinary knowledge and critical thinking. Therefore, this type of writing should not be graded, but given points for completion.

Have students view one of the following videos depicting information regarding immigration from a Latin American country to the United States:

(1) “Chasing El Norte” from Discovery-Times Channel.  It is a documentary that traces the migration of several Hondurans through Mexico to “El Norte” or the United States.  It highlights the reasons/motivations for migration, the journey, struggles, etc.  
(2) 30 Days: Immigration. Documentary filmmaker, Morgan Spurlock, follows a minute man who immigrated to the U.S. legally as he lives with an illegal immigrant family for 30 days.

After viewing the video have students write a reflective journal about regarding how their views of immigration have or have not changed. Have students offer solutions to the immigration “problem.”
Activity 10 – Regional Interactions and Free Trade Agreements

(Modified – 2007 APCC Unit 3, Activity 16)

(GLE:  35) 

Assign students to seven different groups providing each group one of the following personas:

· Mexican corn farmer operating a very small farm in a central Mexican town

· Owner of a large animal feed company in Mexico that imports most of the corn used in the feed from the United States to cut costs

· Owner of an animal feed company in the United States moving your company near the Mexican border to lower your labor costs

· Factory worker in an animal feed company based in the United States that has just announced that it is closing your factory and moving to Mexico to lower its labor costs

· Owner of an animal feed factory in Mexico that was bought out by a larger American company

· Worker in an animal feed factory in Mexico that was just bought out by a larger American company

· Farmer in the United States wanting to buy the best feed for your livestock for the least amount of money 

Provide students with the following directions: "In 1992, the United States, Canada and Mexico signed the North American Free Trade Agreement (NAFTA). This trade pact would gradually eliminate most tariffs and other trade barriers on products and services passing between the countries, establishing free trade among them. Imagine that you are the person assigned to your group. As a group, think about both positive and negative effects that NAFTA may have on you in this persona. One person in the group should take notes." 

Ask each group to introduce their persona and share their ideas with the entire class. Students should consider the following:

· What are the benefits of free trade to all countries involved? 
· What are the drawbacks to free trade? 

As a class, read and discuss "In Corn's Cradle, U.S. Imports Bury Family Farms" (See Appendix Unit 4, Concept 2, Activity 10). Students should focus on the following: 
· In what ways is corn a central item in Mexico's culture, history and economy? 
· The third paragraph states that "the modern world is closing in on the little patch of maize, known as the milpa, that has sustained millions of Mexicans through the centuries." How, according to the article, is this happening? How is American agribusiness seemingly portrayed in this article? 
· How many Mexicans farm corn, and how many family members are supported by it? 
d. Why is Lorenzo Rebello's "story" similar to others' stories all over Mexico? 
· How much of the corn in Mexico is imported from the United States, and how has this impacted corn growing in Mexico? 
· How has NAFTA affected the corn agribusiness in Mexico and in the United States? How do free trade and farm policies differ in this industry in the two countries? 
g. Why does this article use the term "survival instincts" to describe how Mexican corn growers must act? 
· What have been and will be some of the effects of the United States being "able to export all the corn it wants to Mexico, duty free, by 2008"? What did NAFTA's drafters say would happen, and what has happened? 
· Why do the small farmers in Mexico "have little political clout under the government of President Vicente Fox"? Why is this mentioned? 
· What was predicted about the effect of American imports on Mexican agriculture when the trade pact took effect? What was not foreseen? 
· Why is "the importation of bioengineered corn from the United States ... a separate but heated issue"? 
· The last three paragraphs of the article offer different opinions on what Mexican farmers will need to do in the future. How do you interpret these different views? 

· Has NAFTA been financially beneficial to you? Why or why not? 

Explain to students that they will be returning to the same personas that they explored in the initial activity. All of the different people whom they are representing will be discussing the impact of NAFTA on Mexico's economy as a whole, on them as individuals, and on the city of Manzanillo. Students should consider the following: 

· How has NAFTA impacted your family? How has it impacted the city or town where you live? How has it impacted the city or town where you work? 

· In what ways do you feel that NAFTA helps support your nation's economy? In what ways do you feel it does not? 

· In what ways do you feel that NAFTA helps support the global economy? In what ways do you feel it does not? 

· Which of these related issues apply to you, and what is your opinion on NAFTA's success in addressing them?: environmental clean-up in Mexico, improved worker safety in Mexico, greater job availability, higher wages in Mexico, improved health along the border. 

With their new "first-hand" understanding of free trade and better knowledge of NAFTA, students should reconsider the following: 

· What are the benefits of free trade to all countries involved? 

· What are the drawbacks to free trade? 

Note:  The above activity, Trading Off: Examining Multiple Perspectives on the Effects of NAFTA on Mexico and the United States, may also be viewed at the following web address:
http://www.nytimes.com/learning/teachers/lessons/20020227wednesday.html
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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