World History Unit 4:  Political Revolutions (1750-1914)

Ascension Parish Comprehensive Curriculum

Concept Correlation
                Unit 4:  Political Revolutions (1750-1914)  
Time Frame:  Regular 4.5 weeks; Block 2.5 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· There were major political revolutions with several causes and effects.
·  How did the Enlightenment cause political revolutions across the world.

· Describe the creation of constitutionalism in America and Great Britain.

· American and French Revolutions had similarities which impacted world political development.

	Guiding Questions
	Activities

The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       

Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Compare historical periods or historical conflicts in terms of similar issues, actions, or trends in world history (H-1A-H1) (Evaluation)
2

Interpret or analyze historical data in a map, table, or graph to explain historical factors or trends (H-1A-H4) (Evaluation)
15

Describe the major ideas of philosophers and their effects on the world (H-1C-H10) (Synthesis)
29

Describe how the American Revolution differed from the French Revolution and the impact both had on world political developments  (H-1C-H10) (Evaluation)
30

Reflections

	Concept 1:  Revolutions

31.  Can students describe the major ideas of philosophers and their effects on the world?

32.  Can students identify causes and evaluate effects of major political revolutions since the seventeenth century?

33.  Can students describe how the American Revolution differed from the French Revolution and the impact both had on world political developments?
	*Activity 24:  Early Modern European Revolutions

GQ 31, 32, 33
	29, 30
	

	
	*Activity 25:  Revolutions Are Not the Same

GQ 32, 33
	2, 15, 30
	

	Concept 2:  Reaction, Reform and  more Revolutions

14.  Can students construct a timeline to explain and analyze historical periods in world history?

32.  Can students identify causes and evaluate effects of major political revolutions since the seventeenth century?
	*Activity 26:  Reaction, Reform, and Revolution in Europe (1799-1899)

GQ 14, 32
	29
	


Unit 4 - Concept 1:  Revolutions 

	GLEs

*Bolded GLEs are assessed in this unit



	2
	Compare historical periods or historical conflicts in terms of similar issues, actions, or trends in world history (H-1A-H1) (Evaluation)

	15
	Interpret or analyze historical data in a map, table, or graph to explain historical factors or trends (H-1A-H4) (Evaluation)

	29
	Describe the major ideas of philosophers and their effects on the world (H-1C-H10) (Synthesis)

	30
	 Describe how the American Revolution differed from the French Revolution and the impact both had on world political developments  (H-1C-H10) (Evaluation)


	Purpose/Guiding Questions:

· Compare the success of the Glorious Revolution and American Revolution to the failures of the French Revolution.

· Why constitutionalism was easily accepted in Great Britain and America versus France?

· How did the ideas of the philosophes influence each revolution?  How did the Age of Reason cause the Age of Revolutions?

· What so glorious about the Glorious Revolution of 1688?

· Why were the Americans angered by taxation without representation?

· Why was France unable to acquire a successful government?

· How was Napoleon able to rise to power?
	Vocabulary:

· Parliament

· Magna Carta

· Petition of Rights

· Billet

· Habeas corpus

· British Commonwealth

· Merry Monarch

· Glorious Revolution

· Constitutional monarch

· English Bill of Rights

· Act of Settlement

· Act of Union

· Taxation without representation

· Salutary neglect

· Mercantilism

· Boston Massacre

· Declaration of Independence

· First Continental Congress

· Estates-General

· Bourgeoisie

· Bastille

· Declaration of Rights of Man 

· National Convention

· National Assembly

· Sansculottes

· Unicameral

· Reign of Terror

· Jacobins

· The Directory

· Coup d’etat



	Assessment Ideas:

· Graphic Organizer/Essay (Activity 1)

· Venn Diagrams (Activity 1)

· Graphic Organizer/Debate (Activity 2)
	Resources:

· Graphic Organizers

· Primary and secondary sources 




Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

**Essential Activities: 24, 25
**Optional Activities:  

Activity 24: Early Modern European Revolutions (CC Unit 3, Activity 3)

(GLEs: 29, 30)

Materials List:  Early Modern Revolutions Process Guide BLM, Sample Comparison Essay Rubric BLM
Have students use the following guiding question for exploratory reading:  How might the rule of an absolute monarch create major political revolution? 

Ask students to read about the Glorious Revolution in England, the American Revolution, and the French Revolution.  Working in pairs, students should use a process guide (view literacy strategy descriptions) to help assimilate, think critically about, and apply new knowledge concerning the causes, significant events, consequences, and the impact that each revolution had on world political developments (see Early Modern Revolutions Process Guide BLM). 
Process guides are used to produce application in the areas of thinking and reasoning.  They can help to build students’ comprehension within a wide range of different formats.  They are used to stimulate students’ thinking during or after reading, listening, or involvement in any area of content instruction.  These guides help students focus on important information and ideas.  They help to make reading and listening more effective and engaging.  Students must read and think about the information, not just simply skim or scan for answers to complete the activity. 

Divide students into groups of three or four and have them compare their answers.  Each group should come to a consensus as to the correct answers for each category.  The teacher should lead a class discussion on each revolution and students should make necessary corrections on their process guides.  Have students volunteer their answers to the guiding question in the beginning of this activity.  Students should understand that all three revolutions were sparked by a dissatisfaction with the reigning monarch. This activity should culminate in a written essay comparing and contrasting the three revolutions (see the Sample Comparison Essay Rubric BLM).
Activity 25: Revolutions Are Not the Same (CC Unit 3, Activity 5) 

(GLEs: 2, 15, 30)

Write the following quotations on the chalkboard:

· “All men are created equal.” (Jefferson)

· “Man is born free and everywhere he is in chains.” (Rousseau)

· “I do not agree with the words you say but will defend with my life your right to say them.” (Voltaire)

· “L’Etat, c’est moi.” (Louis XIV)

Ask students to interpret each quotation. Ask them to consider how the quotes are similar and different. How do these quotes relate to our Bill of Rights or the English Bill of Rights?

Compare the American Revolution to the French Revolution regarding the following: 

· principles and philosophies underlying each Revolution

· previous experience with governing and governments

· consequences of both revolutions

Provide students with a copy of each of the following documents:  the English Bill of Rights (1688), the Declaration of Independence (1776), the American Bill of Rights (1789) and the French Declaration of the Rights of Man and the Citizen (1789).  Divide the class into groups (e.g., British, French and American).  Ask each group to create a graphic organizer/chart that compares and contrasts the following:  the importance of the English Bill of Rights to the Declaration of Independence, the American Bill of Rights, and the French Declaration of the Rights of Man and the Citizen.  Have each group present the following information as it pertains to their perspective country.  Students may debate the various roles of each document including the success (or lack of) each document.   

· Why did the English end up as a constitutional monarchy instead of a republic? 

· Why was Thomas Jefferson important as the French wrote their Declaration of Rights? 

· Why was the American Revolution successful in achieving and maintaining constitutional government while the French Revolution was violent and unstable? 

· Why was the American Revolution copied so widely? 

· Why did revolution in the former Spanish colonies fail to achieve democracy and stability as it had in English America? 
Unit 4 - Concept 2:  Reaction, Reform and more Revolutions 

GLEs

*Bolded GLEs are assessed in this unit

	29
	Identify causes and evaluate effects of major political revolutions since the seventeenth century  (H-1C-H10) (Synthesis)


	Purpose/Guiding Questions:

· What was the reaction to the various world revolutions?

· Compare Congress of Vienna to United Nations.  
	Vocabulary:

· Conservatism

· Liberalism

· Nationalism

· Democracy

· Congress of Vienna

· Reactionary

· Reform

· Concert of Europe

· Tories

· Restoration

· Germany

· Italy

	Assessment Ideas:

· Story Board/PowerPoint
· Graphic Organizer)
	Resources:
· Graphic Organizer

· Computer/Internet


Instructional Activities

Note:  Essential activities are key to the development of student understandings of each concept.  Substituted activities must cover the same GLEs to the same Bloom’s level.

**Essential Activities:  26
**Optional Activities:  
Activity 26: Reaction, Reform, and Revolution in Europe (1799-1899) (CC Unit 3, Activity 6) 

(GLE: 29)

Divide the students into cooperative groups of three or four. Each group should be assigned one of the topics below and create a storyboard or PowerPoint© presentation based on their research to present to the class. All students will be responsible for the historical information presented by each group. After all the groups have presented their information, each group will create a timeline of the major events in Europe from 1799 to 1875. 

Topics for presentations:

· France under Napoleon Bonaparte (1799-1815)

· Congress of Vienna and the Concert of Europe (1815-1822)

· European Conservatism: 1815-1830 (Tories in Great Britain, Restoration in France, Prince Metternich’s role in the Italian States, Spain, and Central Europe)

· Revolutions of 1830

· Reform Movement in Great Britain: 1830-1850

· Revolutions of 1848

· France’s Political Struggles: 1848-1899 (Second Empire: Crimean War and the Franco-Prussian War and the Third Republic: Constitution of 1875) 

Have students reflect on the decisions made at the Congress of Vienna. Discuss the concepts fostered by the Congress in explaining selected political events in Europe between 1815 and 1899. The list of events might include student unrest in 1848, British abolition of slave trade, the Reform Bill of 1832, Napoleon III, Latin America’s revolt against European control. Ask students to present their findings in class discussion and come to a consensus about the definition of the terms conservatism, liberalism, democracy, nationalism, reactionary, and reform to create a bulletin board for prominent display and reference in the room.  
Ask students to compare the various revolutions in terms of similar issues, actions, and trends in world history by creating a graphic organizer or using a graphic organizer program such as Inspiration© 

Ask students to compare the various revolutions in terms of similar issues, actions, and trends in world history by creating a graphic organizer (view literacy strategy descriptions) or using a graphic organizer program such as Inspiration© .

To conclude this unit, have the students respond to the “Problem Solving” SPAWN (view literacy strategy descriptions) prompt by journaling in their learning logs (view literacy strategy descriptions).  SPAWN is an acronym that stands for five categories of writing options (Special Powers, Problem Solving, Alternative Viewpoints, What If? and Next).  SPAWN prompts are used to help prepare students to learn new information about a given topic or reflect on what has been learned.  The purpose of the SPAWN prompt in this activity is to elicit extended thinking that relates the problems of revolutions in this unit to revolutions today.  The SPAWN prompt below can be written on the board or an overhead projector.  When students finish responding to the prompt, allow them to read their responses to a partner or the whole class.  These responses can serve to stimulate discussion about the best possible solutions to the problem.  
Revolutions still take place throughout the world as people struggle against injustice and the dictators who relentlessly violate the natural rights of man.  There are Americans who believe the United States should be the “Big Brother” of the world who protects the rights of people everywhere against oppressive governments.  U. S. involvement in foreign countries is very costly to the American people, both economically and in terms of the loss of lives (especially those of our soldiers).  Other Americans believe that the U.S. should not become involved with other countries’ problems but should concentrate American resources in taking care of U.S. domestic problems such as healthcare and poverty, which are a different form of oppression.  What solutions to the above dilemma would you propose to your Congressman?  

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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