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Documented GLEs

                                               Theme 1: Something Special 





       Story #1:  Officer Buckle and Gloria
        Time Frame:  Approximately 7 days

At-A-Glance
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	Guiding Questions
	Documented GLEs

	
	GLEs
	GLEs
	Bloom’s Level
	Date and Method of Assessment

	1. Can students use standard English structure and usage, including avoiding run-on sentences in general writing and in writing personal narratives?

2. Can students follow common spelling generalizations including short a and short e when encoding (writing)?

3. Can students decode long words when reading?

4. Can students make connections using context to confirm meaning when reading?

5. Can students use writing processes to produce a personal narrative?  
	31a


	Write using standard English structure and usage, including: avoiding run‑on sentences
	Analysis
	

	
	34


	Follow common spelling generalizations, including qu-, consonant doubling, and changing –y to –i
	Application
	



GLE Alignment

Story: Officer Buckle and Gloria

(The bolded GLEs are assessed.)

Highlighted area is focus of GLE within the story.

Phonics:  (Reading) 
Demonstrate understanding of phonics by:

1.

Decode words using knowledge of base words, root words, and common prefixes and suffixes (Application)

2.
  
Decode similar words (e.g., supper vs. super) using knowledge of basic syllabication rules (Application)
 Reading and Responding:  (Reading)

 3.

Identify and explain words with multiple meanings using contextual clues (Analysis)
 6b.

 Determine meanings of unfamiliar words using a variety of strategies, including:

           
use of context clues (Comprehension)
 8c. 
Identify story elements including character traits, feelings, and motivation     

          
(Comprehension)

10.

Demonstrate understanding by summarizing stories and information, including the main events or ideas and selected details from the text in oral and written responses (Comprehension)
11.

Connect ideas, events, and information identified in grade‑appropriate texts to prior knowledge and life experiences in oral and written responses (Application)

12.

Demonstrate oral reading fluency of at least 110 words per minute in a third- grade text with appropriate pacing, intonation, and expression (Application)
14.

Compare and contrast story elements, including setting, character, and events of two multicultural texts in oral, written, and visual responses (Analysis)

16. 

Identify and explain the defining characteristics of various types of literature, including the folktale (Analysis) (focus: fantasy)
17a.

Demonstrate understanding of information in grade‑appropriate texts using a variety of strategies, including: sequencing events (Comprehension)
17b.     Demonstrate understanding of information in grade‑appropriate texts using a variety of 

          
strategies, including: making predictions using information from texts (Comprehension)

17c.   
Demonstrate understanding of information in grade‑appropriate texts using a variety of 

          
strategies, including: making simple inferences and drawing conclusions about

     
information in texts (Comprehension)

17f.
Demonstrate understanding of information in grade‑appropriate texts using a variety of 

          
strategies, including: identifying main ideas of texts (Comprehension)
21c. 

 Apply basic reasoning skills, including: identifying multiple causes and/or effects in texts   

            and life situations (Analysis)
Writing:  (Language)

22a.
Write compositions of two or more paragraphs that are organized with the following: a central idea (Application) (focus: personal narrative)
Grammar:  (Language)
29. 
Use standard English punctuation, including: commas to separate phrases in a series and 

            commas to separate parts of addresses (Application) (focus: identifying a sentence) 
31a.  
Write using standard English structure and usage, including: avoiding run‑on sentences (Analysis)  
Spelling:
34. 


Follow common spelling generalizations, including qu-, consonant doubling, and   

            changing –y to -i (Application) (focus: short a and short e)
	Harcourt Insertions

· Personal Narrative p. 99e-f (Teachers may use these pages as resources to assist while teaching personal narratives)
	Harcourt Deletions

· Descriptive Paragraph- p.41c-d

	Key Vocabulary Strategies

· Teach Vocabulary Strategies – p. 14L

· Vocabulary Power – pp. 14 – 15

· Synonyms and Antonyms – P. 41b

· Analogies – p. 41I

· Multiple-Meaning Words – p. 41


Reading Strategies
Refer to Reading Strategies Chart located in the beginning of the Ascension Parish Comprehensive Curriculum English Language Arts document.

Louisiana Comprehensive Curriculum/Teacher-Made Activities

Note: The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE not addressed in Harcourt Reading.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level.

Activities that are not marked with an asterisk (*) may be used to develop lessons, but are not required.
*Activity 1:  Run-On Sentences (CC Unit 1) (GLE: 31a)

Materials List: list of sample run-on sentences, sentence strips (optional), board/overhead/transparencies.
Students will look at a list of run-on sentences on the board or overhead projector and discuss what makes them run-on sentences-incorrect punctuation and too many ideas in the same sentence, etc. Teachers will allow time for guided practice and follow up with independent practice using similar sentences. Students will work in pairs or small groups to correct sentences and then share them on the board, overhead projector, or sentence strips.  The sentences provided by the teacher can be taken from the story “Officer Buckle and Gloria”. (Ex. Officer Buckle shared his safety tips with the students at Napville School nobody ever listened. Correct the sentence with the students as well as other sentences from the story.) The focus of run-on sentences can be continued in individual student writing. As the teacher holds mini conferences with students, the teacher can focus on run-on sentences as well as individual writing needs. 
*Activity 2:  Critical Thinking Written Response:  “Officer Buckle and Gloria” (Teacher Made) (GLE:  ll)

Students read “Officer Buckle and Gloria”.  Students respond to the question located on page 38 in Harcourt Series:
Think of another funny story you know, and compare it with “Officer Buckle and Gloria.”  Are the stories funny in the same or different ways?  Explain.  
To assist students in developing oral language, the teacher should explicitly teach students how to answer the question using complete sentences. Ex. Another funny story that I think of that compares to “Officer Buckle and Gloria”… Teacher should allow several students to orally share their responses. This will contribute to the development of oral language in students. The teacher can have one student share his/her response and two or more students repeat the response. When done continuously, this oral language development should transfer to student writing. 

*Activity 3: Writing a Personal Narrative (Teacher Made) (GLE: 22a, 31a)
Goal: Use writing processes (planning, drafting, conferencing, revising, editing, and publishing) to produce complete sentences using standard English structure and usage avoiding run-on sentences.
1. Whole-Group: The teacher displays a graphic organizer that will be used to construct a personal narrative. Then the teacher engages the class in a shared writing exercise, the goal of which is to plan a personal narrative. Together they think aloud about the possible events and components in the personal narrative. The teacher explicitly discusses, demonstrates, and includes examples of complete sentences and run-on sentences while constructing the draft. The teacher will use the revising and editing writing processes to correct the run-on sentences in the draft. 
2. Small-Group: The teacher meets with small groups where intervention with writing is needed. The teacher re-teaches the students how to correctly write sentences, if needed, avoiding run-on sentences. In addition to the re-teaching, the teacher allows the students to use the class planning document as their prewriting organizer and then draft, edit, and publish a narrative together as a group.  
3. Independent: Once they have planned and have written a story with the support of their peers, children can use the same procedure to work on individual pieces with less support. The teacher conducts conferences with each student to provide individualized support and guidance. When final drafts are produced, the students take turns sharing their products. 
Activity 4:  Parts of a Paragraph (GLEs:  24a, 28, 32c, 39b)

Materials List:  poster (optional for teaching parts of a paragraph), sample topic sentences, chalkboard or overhead, books with simple paragraph format, markers, Xerox copies of paragraphs from the chosen reading selection, sentence strips
Teachers brainstorm (view literacy strategy descriptions) with students on “What is a paragraph?”  Teachers lead students to determine the parts of a paragraph: topic sentence, details and facts, conclusion.  Teachers begin by providing sample topic sentences for students and discussing what makes a good topic sentence.  Then, have students come up with topic sentences of their own.  They may work with a partner to accomplish the task.

· Although Italian foods are good, my favorite is pizza for many reasons.

· I love snacks, but there are three snacks I love most.

· My family plays several cool board games, but my favorite is Monopoly.

Teachers will be sure students understand that a topic sentence gives the reader a clear idea of what they will read.  Details and facts support the main idea and make a paragraph interesting.  The conclusion of a paragraph should tell the reader the main idea and restate the topic sentence, but it should not be exactly the same.  Transitional words throughout a paragraph help readers know that a new idea is coming.  Transitions are words like first, next, then, finally, second, third, and last. 

Teachers may culminate the activity by reading a book that uses this type of paragraph format.  How to Lose All Your Friends by Nancy Carlson is one example and many basal readers contain stories that would support the teaching of good paragraph writing.  Teachers may distribute Xerox copies of paragraphs from the book they have chosen to share.  Students will use them as they take apart a paragraph.  They will write sentences on sentence strips, write their names on them, and place them under the correct headings on the wall or board.  Teachers will review the parts of a paragraph as they look at the work students have completed.
Activity 5:  Planning A Paragraph (GLEs:  22a, 22c, 22d)
Materials List:  graphic organizer for writing (optional), board, writer’s notebook

Teachers will guide students through the process of pre-writing or planning a paragraph.   A graphic organizer (view literacy strategy descriptions) may be used to help students plan their paragraphs and organize facts and details they plan to write about.  A simple chart like the example will provide this type of organization.  Students must first decide what they will write about, and then, they will use words or short phrases to record ideas they will use to write their paragraph.   
Example:                                         

                                                            Mammal

· warm-blooded  (temperature stays the same)

· breathe with lungs  ( student response )

· drink from mother  ( student response )

Once students have skeleton plans for their paragraphs, they will record a fact or detail as shown in parenthesis above.  Students may not have one for each idea, and some may have more than one.  Students will be reminded that when they get ready to write a conclusion, they will need to begin with words like “in fact,”, “to sum up”, “clearly”, and “as you can see,” but they can choose a conclusion that works well for their paragraphs.  Group notes should be recorded and added to the sample or direction section of their writer’s notebook for reference.

As the class completes the sample pre-writing activity together, students determine what they would like to write about individually.  They use the process used in whole group.  Students may share in pairs or small groups as the teacher checks for understanding.

Activity 6: Dolch-Sight Words (Teacher Made) (GLE: 34)

Teacher introduces or reviews ten to twenty irregularly spelled high-frequency words by presenting the word, analyzing which sounds in the word are expected spellings and which are infrequent spellings. Students will practice reading the words in lists and in sentences. They practice spelling the words by “air-writing” them (or writing them with their fingers in the air), using them in exercises on practice pages provided by the teacher, and spelling them in dictated sentences. Finally, students assess their knowledge of high-frequency words by locating the words in their own writing editing, correcting, and rewriting. Students may also identify these words in the Harcourt text. 
Activity 7: Personal Spelling Lists (Teacher Made) (GLE: 34)

Students may search through writer’s notebooks or writing samples during editing process and locate high frequency/Dolch words that they have misspelled. They may create a personal list using the words circled from their writer’s notebook. They may record the correctly spelled words on a student made list in their writer’s notebook. The teacher may formally or informally assess the student’s personal list after addressing misspelled words. As the student creates various writing pieces throughout the school year, he/she may continue to make an independent personal spelling list of Dolch or High Frequency misspelled words. The student may study the correct spelling independently, through teacher directed activities, or through homework practices. 

Activity 8:  Writer’s Notebook (CC Unit 3) (GLE: 08c, 31a, 34)  

Materials List:  binder for each student (Writer’s Notebook), writing samples or templates for different types of writings (including, but not limited to:  narrative, expository, persuasive, and procedural), rubric templates using websites, story starters or idea list, basic rules and tips for writing sheets

Students will compile and organize individual writer’s notebooks as a reference tool with a collection of writing tips, ideas, and samples. Daily entries will be added by students to individual writer’s notebooks that record observations, experiences, events, feelings, things they wonder about, connections to what they are learning, and conflicts that all serve as departure points for future writing. A learning log (view literacy strategy descriptions) section will be kept in the writer’s notebooks for students to record new information and for reflection on information learned.  Mini-lessons will focus on different ways writers gather ideas, jot down things, and find interesting words. Compiling story webs, lists, labeled drawings, and simple sentences or ideas not only gives student writers starting points for future writing, but helps them realize that all of their writing will not be taken to the publishing stage and that good writers write a lot to find just one good idea. These entries provide ongoing drafts to select and use throughout the writing process. The notebook should include sections with benchmark samples for different types of discourse (e.g., narrative, expository, persuasive, and procedural), rubric templates, completed peer writings, and other ideas to serve as a starting point when writing. The notebook should also include a section for basic rules and tips for writing:

· basic capitalization and punctuation rules

· common rules for adding to base words

· basic syllabication rules

· meanings of common prefixes and suffixes

· a guide for uses of reference materials

· story elements ( sample graphic organizer -  Story Map BLM, Unit 1, Activity 8)

· samples and definitions of literary devices, including idioms and personification

· simple bibliographic cite source

Individual writer’s notebooks will be ongoing projects. Each of the bulleted items above may be included in the writers’ notebook in the form of Xeroxed copies or original student samples. Notebooks may become large and need to be split into volumes 1, 2, 3, etc. Students will refer to writer’s notebooks as they would any other reference material available in the classroom.

Rubric Websites 

· http://www.ncsu.edu/midlink/rub.pres.html,

· http://www.tcet.unt.edu/START/instruct/general/oral.htm,

· http://www.louisianavoices.org/unit3/edu_unit3_rubric_for_oral.html

Activity 9:  What Do You Like to Read? (CC Unit 3)  (GLE:  10, 11, 16, 17b)

Materials List:  student-selected pieces of writing, graphic organizer- What Do You Like To Read? BLM
Students bring selected pieces of text, including magazines, articles, books, and short stories, and discuss why these are worth reading. Using a graphic organizer (view literacy strategy descriptions) “What Do You Like To Read?” provided by the teacher, students identify and chart what type of discourse (e.g., narrative, expository, persuasive, and procedural) their selections are, how they are organized, who the intended audience is, how the writer has used literary devices (e.g., metaphors, similes, alliteration), and what the important ideas are. Students will identify the author’s purpose and viewpoint for each of the selections chosen. Students discuss and identify reasons or writing factors that make a piece enjoyable to read. Discussions will take place in small and whole class groups where students assume the role of discussion leader, contributor, and active listener.  Discussions may be held to determine why some titles are more readable, enjoyable, or popular than others. Each piece of text or discourse will be examined in the same way and will be completed as a separate lesson or activity to allow time for students to grasp the characteristics of each type and to form concrete ideas for each type before moving on. Charts with headings, such as narrative, expository, persuasive, and procedural, may display selected pieces around the classroom throughout the unit of study as examples.

Teachers will discuss with students that reading skills are improved and fluency goals best met when the students choose texts that are not too easy and not too difficult. Teachers will instruct students to use the five-finger rule to independently determine whether a text is too difficult.  Students will read a page of text and hold up one finger for each word they do not know.  If there are five or more words in the text they do not know, the students will know the text is too difficult.

Alternative Harcourt Activities
These can be found in the back of the Teachers’ Guide.

1. Vocabulary, pages S2 – S3

2. Comprehension and Skills, pages S4 – S5

3. Writing and Grammar, pages S6 – S7

Additional Harcourt Practice Activities
These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 3, Reading Skills Rocket, “Officer Buckle and Gloria”, Decode Long Words

2. Grade 3, Homework Helper, Something Special, Week 1

Technology Related Activities
1. PLATO: Beginning Reading for the Real World

	GLE
	Topic
	Level 
	Module
	Activity

	3
	Multi-meaning words
	D
	Person to Person

Help at School
	Feeling Better?

New School Blues

	17a
	Sequential Order
	D


	Family Time


	Whistle While You Work

	17a
	Sequential Order
	B 
	Detective Work
	What Happened

	17b
	Making Predictions
	B
	Detective Work
	Finding the Clues

	17b
	Making Predictions
	D
	4 Legged Friends
	Last Dinosaur

	17f
	Main Idea
	D
	Person to Person
	Read Me

	21c
	Cause/Effect
	B
	Map Mysteries
	Missing Friends


Supplemental Resources

See Teacher-Made Supplemental Resource Document for materials that correlate to skills within this story. 
Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Activity-Specific Assessment


Students will compile a Writer’s Notebook with a section including a collection of writing ideas to use as a reference tool. 





Personal Narrative


Sentences


Encoding/spelling short a and short e words





Reading


Decode Long Words





 








Writing


Constructing a Personal Narrative





Decoding strategies for multi-syllable words


Reading Strategies: Use Context to Confirm Meaning and Making Connections (including cross curricular activities)





Assessment Ideas:


31a –Text samples with complete and run-on sentences. Students will edit text samples. 


34 – Assess spelling skill in isolation and in writing. (encoding)
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