3rd Grade Social Studies: Unit 4: Louisiana’s Riches and Small Businesses


Comprehensive Curriculum Assessment Documentation and Concept Correlation

Unit 4: Louisiana’s Riches and and Small Businesses
Time Frame: Approximately 4 weeks
	Big Picture: (Taken from Unit Description and Student Understanding)
· Cultural resources can be shared to enrich the state.

· Human, natural, and capital resources of Louisiana are exported to other places. 

· Local community businesses must make decisions in managing and costs that are associated with running a business.

	Guiding Questions
	Activities
The essential activities are denoted by an asterisk.
	GLEs
	DOCUMENTATION                       
Documented GLEs

GLES 

Bloom’s Level

GLES

Date and Method of Assessment

Differentiate between a bar, pictograph, and circle graph.  (Comprehension)
2

Identify the relationship between geography and economic activities in Louisiana (Comprehension)
17

Identify natural resources in Louisiana and describe their uses and importance  (Comprehension)
21

Identify the necessity of state government and how it helps meet the basic   needs of society (Comprehension)
23

Define scarcity and abundance and give examples of both for individuals and society (Knowledge)

31

Compare benefits and costs when making choices (e.g., comparative shopping) (Analysis)
32

Explain reasons why people save money (Knowledge)
33

Identify examples of making an economic choice and explain the idea of opportunity   cost (i.e., what is given up when making a choice) (Comprehension)
34

Describe ways in which people are producers and consumers and why they depend on one another (e.g., in the school and/or in the community) (Comprehension)
35

Identify examples of natural, human, and capital resources used to produce goods and services (Knowledge)
36

Identify the concepts of specialization (i.e., being an expert in one job, product, or service) and interdependence (i.e., depending on others) in the production of goods and services (Knowledge)
37

Describe the requirements of various jobs and the characteristics of a job well-performed (Comprehension)
38

Identify goods that are produced within the local community and Louisiana and describe how they are shipped elsewhere for sale (Comprehension)
39

Identify various types of economic institutions that make up the economy (e.g., households, businesses, banks, government) (Knowledge
40

Discuss trade in the local community and explain how trade benefits both parties(Comprehension)
41

Describe the basic principles of supply and demand and how competition can affect prices of goods
 (Comprehension)
42

Explain the effect of increase/decrease in price upon the consumer and producer (Application)
43

Identify major goods and services produced in Louisiana (Knowledge)
45



	Concept 1:  Goods, Services, Consumers, and Producers

13. Can students identify natural resources in Louisiana and their uses and importance?

14. Can students identify various resources in the production of goods and provision of  services?

15. Can students identify goods produced in the local community and Louisiana and how these       goods are shipped elsewhere for sale?

18. Can students understand the concept of specialization and interdependence of goods and services?

19. Can students understand the relationship of producers and consumers?
21.Can students compare benefits and costs when making choices?


	*Activity 31:  Needs and Wants/Goods and Services – Introductory Activity
	None – it sets stage for rest of unit
	

	
	*Activity 32:  Goods and Services in Louisiana

GQ  15
	45
	

	
	Activity 33:  Consumers and Producers

GQ  19
	35
	

	
	*Activity 34:  Community Producers and Consumers

GQ 14, 18, 19
	35, 41
	

	
	*Activity 35:  Production and Shipping GQ  21
	39
	

	
	*Activity 36:  Louisiana Goods and Services

GQ  15
	45
	

	
	*Activity 37:  Government Goods and Services

GQ  18
	23
	

	
	*Activity 38:  Boom Town

GQ  14, 19
	35, 36, 39
	

	
	*Activity 39:  Resources and Production

GQ  13, 14
	21, 36
	

	
	*Activity 40:  Geography and the Economy

GQ 13
	17
	

	
	Activity 41:  Goat and the Rug

GQ  14
	36
	

	Concept 2:  

 Supply and Demand with Scarcity and Abundance

17.Can students provide examples of economic choice and explain the concept of opportunity cost?

16.Can students understand the concepts of scarcity  and abundance?

20.Can students understand basic principles of supply and demand?


	*Activity 42:  Scarcity and Abundance

GQ  21
	31
	

	
	Activity 43:  Up and Down Prices

GQ  16, 20
	31, 43
	

	
	*Activity 44:  Economic Wants 

GQ  16, 20
	31, 43
	

	
	*Activity 45:  Introduction to Supply and Demand

GQ  20
	42
	

	
	*Activity 46:  Supply and Demand for Bottled Water 
GQ  20
	42, 43
	

	
	*Activity 47:  Shop till you Drop

GQ  17
	32
	

	
	*Activity 48: Saving Money

GQ 17
	2, 33, 34
	

	Concept 3:  

Job Specialization and Interdependence

14. Can students identify various resources in the production of goods and provision of services?

18. Can students understand the concept of specialization and interdependence of goods and services?

19. Can students understand the relationship of producers and consumers?

21.Can students discuss trade and how it benefits the parties involved?

	*Activity 49:  Specialization and Interdependence
GQ 18, 19
	37, 38
	

	
	*Activity 50:  Specialization and Interdependence

GQ  14, 18, 19
	35, 37, 38, 41
	

	
	*Activity 51:  Job Specializations and Requirements
GQ 18
	37, 38
	

	
	*Activity 52: Assembly Line Production GQ 18
	37
	

	
	*Activity 53: Economics Institutions GQ 13, 21
	40, 41
	


Unit 4: Louisiana’s Riches and Small Businesses

Concept 1:  Goods, Services, Consumers, and Producers

 GLEs

*Bolded GLEs are documented.

17
Identify the relationship between geography and economic activities in Louisiana (Comprehension)
21
Identify natural resources in Louisiana and describe their uses and 



importance  (Comprehension)
23
Identify the necessity of state government and how it helps meet the basic   needs of society (Comprehension)
35
Describe ways in which people are producers and consumers and why they depend on one another (e.g., in the school and/or in the community) (Comprehension)
36
Identify examples of natural, human, and capital resources used to produce goods and services (Knowledge)

39
Identify goods that are produced within the local community and Louisiana and describe how they are shipped elsewhere for sale (Comprehension)

45
Identify major goods and services produced in Louisiana (Knowledge)
	Guiding Questions
13. Can students identify natural resources in 

      Louisiana and their uses and importance?

14. Can students identify various resources in the  

      production of goods and provision of   

      services?

15. Can students identify goods produced in the  

      Local community and Louisiana and how these 

      Goods are shipped elsewhere for sale?

18. Can students understand the concept of  

      specialization and interdependence of goods   

      and services?

19. Can students understand the relationship of  

      producers and consumers?

21. Can students compare benefits and costs when 

      making choices?
	Assessment Ideas
· TMT

· Activity-Specific Assessment – Activity 33

· Provide students with magazines, newspapers, etc. and have them create a collage to represent both producers and consumers.

· Have students give examples of three producers and three consumers and explain how each depends on each other

	Key Concepts

· Major goods and services produced in Louisiana.
· Effect of price increases and decreases on both the consumer and producer.
· Effect of trade in the local community and how it benefits both consumers and producers.
· Ways people are producers and consumers and why they depend on each other. 
· Examples of natural, human, and capital resources used to produce goods.

	Recommended Vocabulary
1.  needs                     2.  wants                        3.  goods                      4.  services                           5.  consumer               6.  producer                   7.  natural resource      8.  human resource

9.  capital resource    10.  renewable resource  11. nonrenewable resource

12.  economics           13.  trade


	  Textbook Correlation


Teacher Note:  This unit examines how societies set up economies, how economic systems differ, and how economic principles contribute to individual freedom. It introduces basic concepts:  economic wants, scarcity, supply and demand, cost and benefits, and the allocation of goods and services. Some generalizations of importance:

· Resources are scarce. Thus, consumers must make choices among various goods and services. Income determines opportunities for consumers. Choices require effective decision-making.

· Consumers make choices in the marketplace based on their economic wants and the price of goods and services.

· Price in the marketplace encourages or discourages producers who make goods and provide services. All resources are scarce and have alternative uses in production. Producers make choices about what to produce and how much to produce based on market price.

· Choice is the basis for economic freedom, providing both opportunity and risk to the consumer and the producer.

Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 31:  Needs and Wants/Goods and Services - Introductory Activity (CC Unit 5) (GLE: none)

Materials List: large index cards, newspapers, magazines

While this activity does not meet a specific GLE, it is necessary as an opening activity to assess prior knowledge and to get students ready for new information. 

Tell students to imagine they are going to summer camp. Before they leave on their trip they must first decide what to pack for their trip to camp. Have students brainstorm (view literacy strategy descriptions) a list of suggestions and write them on the chalkboard. Next, provide each student with a large index card. Have students write needs on one side of the card and wants on the other side of the card. Ask students to choose ten items they feel are the most important to take with them on their trip. Explain to students that needs are things that they must have to live and wants are things they would like to have. Next, students will list, illustrate, or cut out pictures from newspapers or magazines for each of the ten items they are taking on their trip. Place the items on either the needs or wants side of the index card. 

Tell students that before they can leave for camp they need to purchase their ten items, but first they must categorize the items into two categories, goods and services. Explain to students that goods are things that are purchased and services are something that someone else does.
Ask students to identify each item on their lists as a good or a service. Randomly choose different students and have them explain several of their choices.

*Activity 32:  Goods and Services in Louisiana (GLE  45)

Materials List: blank physical map of Louisiana, reference books, newspapers, magazines, computer, Internet access (optional) 
Provide students with a blank map of Louisiana, various reference books, newspapers, magazines, and access to the Internet. Have students research the following goods and services produced in Louisiana as well as in their community:

Cotton, Ginning cotton, soybeans, sugarcane, manufacturing sugar, rice, corn, cattle, swine, poultry, processing chickens, timber, fishing, farming, petroleum, drilling for oil, crawfish

Next, have students place icons for goods and services on the map of Louisiana corresponding to the area in which they are produced. 

Resources for Louisiana goods and services:
· Textbook sites

· Louisiana Life magazine

http://www.louisianalife.com/
· Local newspapers

· Crops harvested
http://www.nass.usda.gov/census/census97/atlas97/index.htm#CROPHARVES
· National Agricultural Statistics Survey

http://www.nass.usda.gov/Statistics_by_State/Louisiana/index.asp
http://www.nass.usda.gov/Statistics_by_State/Louisiana/SVG/index.asp
· Index for Louisiana Economic Information by Parish

http://www.enlou.com/econ/econindex.htm
· Louisiana Summary of Agriculture and Natural Resources

http://www.lsuagcenter.com/mcms/webtools/viewExternal.aspx?url=http://www2.lsuagcenter.com/agsummary/
· Rice

http://www.lsuagcenter.com/en/crops_livestock/crops/rice/statistics/index_seriespage-5.htm
· Crawfish

http://www.lsuagcenter.com/en/crops_livestock/aquaculture/crawfish/Diseases++Nuisance+Wildlife/White+Spot+Syndrome+Virus+WSSV+Sampling+Results.htm
· Film industry 

http://www.louisiana101.com/movies.html
· Festivals

http://www.crt.state.la.us/CulturalEconomy/MtAuburn/appendices/LA_festivals.xls
· Tourism 

http://www.lapage.com/crt/
http://www.louisianatravel.com/
http://www.crt.state.la.us/
Activity 33:  Consumers and Producers (GLE 35)

Tell students to imagine they own a business, which manufactures and distributes Louisiana Hot Sauce. Have them brainstorm goods that their company will need to manufacture hot sauce. Next, have students brainstorm how to manufacture their product. Explain that they will be both a consumer and producer. Give students two graphic organizers like the one below to illustrate both goods produced and goods purchased. 




Next, have students answer the following guiding questions:

1. Who will make the hot sauce?

2. How will the hot sauce get into the stores?

3. Who will buy the hot sauce?

Explain to students that consumers and producers depend on each other. The producers provide jobs for the consumers who live in the community. Have students construct a flow chart to illustrate the relationship between producers and consumers. Students may use Inspiration software to make a flow chart. 

	Activity-Specific Assessment

Have students respond in their journals to the following prompts:

· Imagine you are a producer.  How do you depend on consumers?

· Imagine you are a consumer.  How do you depend on producers?

· Explain how trade benefits both the producer and consumer.


*Activity 34:  Community Producers and Consumers (CC Unit 7) (GLEs 35, 41)

Materials List: Community Producer and Consumer Chart BLM 

Using the Community Producer and Consumer Chart BLM, have students survey their family members, grandparents, neighbors, etc. (See this BLM and the sample below.)

	Jobs
	Goods produced
	Service produced
	How the good/service helps the community
	How their job depends on the jobs of other workers

	Farmer
	Eggs, corn
	
	Gives food to the people of the community and the community provides the farmer with money to run his farm and help his family
	The production of food for the animals, fertilizer, manufacturing of tractors and other tools


Next, have students choose one of the jobs in their chart and create an information web to show the relationship between producers and consumers, their dependence on each other and the benefits each gives the community. 

*Activity 35:  Production and Shipping (CC Unit 5)  (GLE: 39)

Materials List: construction paper

Ask students to brainstorm (view literacy strategy descriptions) a list of goods produced in their community and/or in Louisiana. Write student answers on the board or chart paper. Next, ask students if these goods are sold outside their community or outside of Louisiana. Have students work with a partner to briefly create a list of two or three ways one of the products will be shipped elsewhere to be sold. Give students time to produce their answers, and then have them share their ideas. As students give reasonable answers, add this information to the list of products on the board. 

After students have shared their information, have students create a social studies story chain (view literacy strategy descriptions). Story chains are very useful in obtaining the information a teacher needs to assess student knowledge. Have students work in groups of three or four. The first student will initiate the story by giving a topic sentence. The other students in the group will take turns adding a line in the story. 
In this story chain example a group of students circulated their story a couple of times before completing it.

· Student 1:  There are many cotton farmers in our community.

· Student 2:  Cotton is grown in large fields.

· Student 3:  The cotton is harvested and taken to the cotton gin.

· Student 4:  At the cotton gin the seeds are removed.

· Student 1:  The cotton is shipped to a plant so that it can be made into thread.

· Student 2:  The new cotton thread is woven into cloth.

· Student 3:  The cloth is shipped to a store in our town.

· Student 4:  The consumer buys the cloth and makes a new shirt.

· Student 1:  A student at our school wears his new shirt to school.

Group members should evaluate the story as it is created to check for accuracy. Encourage students to be creative while constructing their story chains. If time permits, allow students to publish their story chains by actually creating a chain made of construction paper. Each link in the chain will be a sentence in the story chain. Display chains on a bulletin board. 
*Activity 36:  Louisiana Goods and Services  (GLE  45)

Teacher will have a large LA. Map in the front of the room.  The teacher will provide icons for LA. goods and services.  The students will place the icons on the map according to the area of the state in which they are produced.  

Suggested Icons:  Alligator Bayou, New Orleans Tours, Plantation Tours, sugar, coffee, honey, rice, Zapps, Blue Runner, Abita Water, Tabasco, Neese Industries, soybeans, cotton, strawberries, chemical and petroleum plants, other factories

Other ideas can be found on pages 124-125 of “Louisiana” textbook.

Divide students into small groups.  Have each group choose a Louisiana product or service found in or near their community. Have students explain each of the following questions for the product or service they chose. 

1. What types of jobs are provided by the production of (____) in the community?

2. Does the production of (____) provide the community with other products or services? If so, what are they?

3. Explain the economic benefits that (____) provides the community.

Then have students present their work to the class and explain their answers.

*Activity 37: Government Goods and Services  (GLE 23)

Ask students brainstorm a list goods and services provided by the government. List these either on chart paper or the black board (e.g., road repairs, recreation, police, mail service). Ask students which of these goods and services are necessary needs for society. Point out to students that the government `receives tax money from the public in order to provide many of these goods and services. Without the money from taxes many of these services would not be available for citizens. Have students create a graphic organizer to explain the relationship between a good or service provided by the government and the people. Students may use Inspiration, Graph It software, or Microsoft Word to create graphic organizers.

	Government Goods and Services


	How it is used by the public

	
e.g.
Mail service

Police
	delivery of bills, magazines, letters, and packages

protect community


*Activity 38:  Boom Town (Teacher-Made)  (GLE  35, 36, 39)

To reinforce the concepts of supply and demand, read the book Boom Town by Sonia Levitin.  Students can identify Amanda’s role as a producer or consumer and identify the resources used and the type of resource each one represents.  Discuss the effect of demand on Amanda’s profits as well as the resources she had to have in order to produce her pies and start her bakery as a business. 

*Activity 39:  Resources and Production (CC Unit 5) (GLE 21, 36)

Materials List: Natural, Capital, and Human Resources BLM

Have students brainstorm (view literacy strategy descriptions) a list of useful products and goods and services produced in Louisiana. Have them share their lists with the class. Write natural resources, on the board. Have students write this in their social studies learning logs (view literacy strategy descriptions). Ask the class to give examples of natural resources. (e.g., wood, water, soil, animals, plants, oil and oil by-products, etc.) Have the students construct a definition of natural resources from the examples in their social studies learning logs and then compare their definition with that in a textbook or dictionary. Natural resources are materials from nature, such as wood, that people can use to meet their needs.
Then have students create working definitions, with teacher facilitation, of human resources and capital resources. Write both on the board and in their social studies learning logs. After students have created their definitions, have them create a list of examples of human resources (e.g., growing food, making clothing, building homes, planting trees, building bridges, etc.) and capital resources (e.g., grocery stores, banks, clothing stores, specialty shops, etc.). Provide students with a copy of the Natural, Capital, and Human Resources BLM word grid (view literacy strategy descriptions). (See the BLM.) Allow students time to complete the word grid BLM and check their answers for accuracy. 

Next, have students work in groups and cut out pictures, draw pictures, or make posters about Louisiana’s resources. Have students write captions and titles identifying the resource and how it is used to meet the basic needs of the people. 

*Activity 40:  Geography and the Economy (CC Unit 5) (GLE  l7)

Materials List: Louisiana physical regional map, Geography and Economic Activity BLM

Provide students with a physical map showing Louisiana’s regions. (See http://landmarks.lsu.edu/map.html for a regional map of Louisiana.) Divide them into groups representing the Sportsman’s Paradise (Upland South), Crossroads, Greater New Orleans, Plantation Country (Florida Parishes), and Cajun Country (Acadian Parishes) regions. Ask them to study and identify the economic activities that are prominent in their assigned region. Ask them to consider why these economic activities are prominent in these geographical areas and what natural resources are available there. Have the students fill out the Geography and Economic Activity BLM graphic organizer (view literacy strategy descriptions). (See this BLM.)

Then have each group create a poster illustrating its findings for the various regions and present it to the class. 

Activity 41:  A Goat in the Rug (Teacher-Made) (GLE  36)

To introduce the different resources utilize literature to discuss and identify the various resources used to create/make a product.  A Goat in the Rug by Charles R. Blood and Martin Link is a story of a Navajo weaver who produces a rug.  Students can identify if the main character is a producer or consumer and also what good is being produced.  After reading the book, brainstorm the list of resources Geraldine used to produce her product.  Have students classify the resources as human, natural, or capital. *** Students should have prior knowledge of these three types of resources prior to reading the book.

Sample Assessment Items

· TMT

· Have students give examples of three producers and three consumers and explain how each depends on each other.

· Provide students with magazines, newspapers, etc. and have them create a collage to represent both producers and consumers.

· Activity Specific Assessment – Activity 33
· Have students create poems about goods and services produced in LA.

· Have students create an economic flow chart to show the production of a Louisiana product or service.
Unit 4:  Louisiana’s Riches and Small Businesses

Concept 2: Supply, Demand with Scarcity and Abundance

GLEs

*Bolded GLEs are documented.

2
Differentiate between a bar, pictograph, and circle graph.  (Comprehension)
31
Define scarcity and abundance and give examples of both for individuals and society (Knowledge)

32
Compare benefits and costs when making choices (e.g., comparative 



shopping) (Analysis)
33
Explain reasons why people save money (Knowledge)
34
Identify examples of making an economic choice and explain the idea of opportunity   cost (i.e., what is given up when making a choice) (Comprehension)
42
Describe the basic principles of supply and demand and how competition can affect prices of goods
 (Comprehension)
43
Explain the effect of increase/decrease in price upon the consumer and 


producer (Application)
	Guiding Questions
17.Can students provide examples of economic 

      choice and explain the concept of  

      opportunity cost?

16.Can students understand the concepts of  

     scarcity  and abundance?

20.Can students understand basic principles of 

supply and demand?


	Assessment Ideas
· TMT

· Activity Specific Assessment – Activity  44

· Activity-Specific Assessment – Activity 44

	Key Concepts

· Definitions of scarcity and abundance and examples of both for individuals and society.

· Effect of price increases and decreases on both the consumer and producer.

	Recommended Vocabulary
1.  abundance       2.  scarcity       3.  supply          4.  demand        5.  opportunity cost    

6.  purchase



	Textbook Correlation



Teacher Note:  This unit examines how societies set up economies, how economic systems differ, and how economic principles contribute to individual freedom. It introduces basic concepts:  economic wants, scarcity, supply and demand, cost and benefits, and the allocation of goods and services. Some generalizations of importance:

· Resources are scarce. Thus, consumers must make choices among various goods and services. Income determines opportunities for consumers. Choices require effective decision-making.

· Consumers make choices in the marketplace based on their economic wants and the price of goods and services.

· Price in the marketplace encourages or discourages producers who make goods and provide services. All resources are scarce and have alternative uses in production. Producers make choices about what to produce and how much to produce based on market price.

· Choice is the basis for economic freedom, providing both opportunity and risk to the consumer and the producer.

Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 42:  Scarcity and Abundance (CC Unit 5) (GLE:  31)

Materials List: Economic Needs and Wants BLM

Present the students with the scenario of moving to a new parish in order to introduce the concept of economic wants, and help them recognize it in their own lives. Propose the following scenario to the class:  

Suppose you and your family decide to move to a new parish. What sorts of things would you really need right away to make the move possible?
Using the Economic Needs and Wants BLM, have students take a few moments to write their ideas down under the heading “Things I Need Right Away.” (See the BLM.) Students will come up with things like a house or an apartment, a car or a plane ticket, money for gas, and so on. 

Then ask:
Once you’ve moved, what will your family need in your house or apartment?  Picture yourself spending the first day in your new home. As you go through your day, what will you do? What will you need?  

Have students list these things under the heading “Things I Need Day-to-Day.”  Answers are likely to include goods like food, certain appliances, a bed for sleeping, and so on. If necessary, ask about electricity and water so students do not forget about services they will need. 

Finally, ask: What kinds of things would it be nice to have in your new apartment or house?  List your ideas under the heading “Things It Would Be Nice to Have.”  

The students will mention entertainment and luxury items, although they will probably already have expressed the need for a TV in the second column—which may lead to a discussion about the difference between wants and needs. Finally, ask them to list items that are easy to find (abundant) and those that are difficult to find (scarce).
Ask students to share their lists. As answers are given to these questions, write them on the board in three columns. Explain that all of these goods and services have costs and are therefore called economic wants. Finally, ask them to list at the bottom of the page some of the things they don’t want or need in order to live with their families in a new place. 

Activity 43:  Up and Down Prices (GLE 31, 43)

Write the following on the blackboard:

· Goods supplied depend on price, availability, labor, and the time needed to create it.

· The higher the price, the greater the quantity of goods a producer will supply.

· Consumers want more goods at a lower price.

· Consumers want fewer goods at a higher price.

· Producers lose money if they produce more of a good that consumers are not buying. This will add cost to the production of the good.

Discuss each of the facts above with students. Then have students construct a diagram demonstrating the following:

· What happens to the demand and supply of goods when prices go up?

· What happens to the demand and supply of goods when prices go down?

*Activity 44:  Economic Wants (GLE 31, 43)

Ask students to inventory their personal belongings at a particular moment in time in the classroom and complete a “What is Scarce?” chart by starting a “Most Scarce” list of items in the room. (Students may have twenty-seven pencils but only one with Buzz Light®-year on it. Or they may have twenty-seven pencils and twenty-five notebooks but only three calculators.)  Facilitate discussion of which items are scarce and which are abundant. Then discuss which items would be abundant in stores and which would be scarce in stores. Help them create an economic flow chart and be able to explain it. Each student will choose a good or service and show how money flows between individuals, businesses, households, and the government.
Ask the students to bring to class pictures of economic wants, including individual wants and collective wants, as identified from newspapers and magazines. Using about fifteen or twenty 

pictures, ask students to sort them into two categories—“Things That Are Abundant” and “Things That Are Scarce.”  Have students create a collage of pictures depicting the two categories. Discuss why items that are scarce and abundant might have different prices —different costs. Refer back to the economic flow chart from the previous activity and have students explain how it relates to this application and how the applications are similar.

Extension Activities: 

· Have students play musical chairs to relate the concepts of scarcity and abundance.  

· Have students work in groups.  Each group will receive a bag containing a different number of items (group 1 will receive a bag with 2 pieces of candy; group 2 will receive a bag with 15 pieces of candy, etc…). The students should divide the items among group members.  The students should conclude that some groups have an abundance of goods, while others have a scarcity of goods.  

	Activity-Specific Assessment

A rubric can be made to assess the understanding of the concept of items that are scarce and abundant, as well as the effects on cost.


*Activity 45:  Introduction to Supply and Demand (CC Unit 7) (GLEs  2, 42)

Materials List: plastic dimes and quarters for each student, three different candies in individual bags, three large containers, price tags 


Give each student five plastic dimes and two plastic quarters. Provide three different options for students to purchase with their money. For example, place several small hard candies in a container and label them $0.10 each.  In a second container, place several miniature Hershey candies and label them $0.25 each. In a third container, place several packages of Skittles and label them $0.50 each. (Teachers may change the type of candy.)

Next, call on three or four students to come look in the different containers. Ask these students which containers have the largest supply of candy and which has the smallest amount of candy. Then allow this group of students to make a purchase using their plastic dimes and quarters. At this time the teacher should call on a new group of three or four students and follow the same procedure. Allow this group of students to make a purchase also. At this point, the teacher should explain that she has run out of her supply of Hershey candy. Then discuss that there is a demand for the candy but that there is no more available for purchase. 

Now, call on the rest of the class to come up and make their purchases. Explain that you forgot that you had another bag of Hershey candies in your desk. Explain that since you now have so many Hershey candies, you need to put them on sale. Mark through the price on the sign and label it $0.20. Now, have them identify which container has the biggest supply and which has the least. Have students make their purchases and return to their seats.

Review supply and demand by explaining that the supply is how much of a certain item someone has on hand. The demand is how much people want to buy of the product. Explain that the supply and demand often affect the price that stores can charge for certain items. If there are fewer of certain items and demand is high, people often will be willing to pay more for the item. Explain that the greater the supply, the lower the price often gets. Ask students which candy sold the most? Explain that since the hard candy was cheaper, more people purchased them. 

Next, have students write the following terms in their social studies learning log: 

· Supply- the amount of an item that the store has in stock 

· Demand- the amount of an item that people want to purchase 

Finally, ask students to write a paragraph about a time when they wanted to buy a toy or item from a store and the store was out of the item. Require that students use the terms supply, demand, and price in their paragraphs. 

*Activity 46:  Supply and Demand for Bottled Water (CC Unit 5)  (GLEs 42, 43)

Materials List: Supply and Demand BLM, chart paper (optional)

Begin by writing the words supply and demand on the board or chart paper. Tell students that they have 100 bottles of water to sell. This is called the supply. Explain that the supply is the goods and services offered by businesses. Ask the students how many of them need a bottle of water. Count the number of students who respond. Write this number on the board or chart paper. This is called demand. Explain that the demand is created by the wants and needs of the consumer. Write the following on the board or chart paper:


Supply






Demand

· (
100 bottles of water



Number of students who need water

Ask students which is greater, the supply or the demand. Next, explain that you would offer fewer bottles of water because demand is less than the supply. Then explain that supply and demand also determines the price of a product or a service. Provide students with a blank copy of the Supply and Demand BLM to use during the class discussion. (See this BLM.)

Discuss each scenario with students and allow them time to complete the chart as they go along. Then summarize by reminding students that demand is what consumers want to buy and supply is how much there is to sell. 

*Activity 47: Shop ‘Till You Drop (CC Unit 5) (GLE  32)

Materials List: catalogs, sale papers, poster board, Internet use (optional), scissors, glue

Provide students with various catalogs, sale papers, Internet use, and a piece of poster board before class begins. Explain to students that they are going shopping. First, they need to choose an article such as shoes, tires, bicycle, etc., to use for their project. Next, have students divide the poster board into three equal parts by drawing two lines on the poster board. Students should cut out three different examples of their chosen product, each with a different price, and glue them on the poster board in a separate column. Below the pictures have students list the advantages and disadvantages of purchasing each product. Explain to students that as a consumer they must decide which product to purchase and explain why they made their choices. 

*Activity 48: Saving Money  (GLEs  2, 33, 34)

Ask students to think about the many different kinds of video games or music CDs. Some of the questions that they can be asked to consider include:

· Are they able to purchase everything they want? 

· How would they purchase a video game or CD? 

Ask students how many of them receive an allowance. Where do they get the money they have to spend? Ask students if they have ever saved money to purchase something special. 

Next, have students brainstorm (view literacy strategy descriptions) reasons people must save money. Explain to students that having money enables them to spend, and enables them to make economic choices. Many times they may have to give something up in order to make a choice (opportunity cost). Ask students to brainstorm (view literacy strategy descriptions) examples of making an economic choice. Tell students to imagine they have $100.00 to purchase a new pair of tennis shoes. The shoes they have been saving for are name brand shoes and cost $69.00. They have also been saving to purchase a new video game. The video game costs $45.00. While shopping, they discover that an athletic shoe store has a special sale this week. They find a pair of tennis shoes on sale for $50.00, but it is not the exact shoe they had wished for. Ask students to write a paragraph explaining what choice they would make in purchasing the tennis shoes, and what they would be giving up by making that selection.

	Activity-Specific Assessment

Have students draw a T chart and list five different financial institutions on one side of the chart.  On the other side of the chart, have students write a sentence explaining how each contributes to the economy.


Unit 4:  Louisiana’s Riches and Small Businesses

Concept 3: Job Specialization and Interdependence

 GLEs

*Bolded GLEs are documented.

35
Describe ways in which people are producers and consumers and why they depend on one another (e.g., in the school and/or in the community) (Comprehension)
37
Identify the concepts of specialization (i.e., being an expert in one job, product, or service) and interdependence (i.e., depending on others) in the production of goods and services (Knowledge)
38
Describe the requirements of various jobs and the characteristics of a job well-performed (Comprehension)

40  
Identify various types of economic institutions that make up the economy (e.g., households, businesses, banks, government) (Knowledge)

41
Discuss trade in the local community and explain how trade benefits both 


parties (Comprehension)
	Guiding Questions
14. Can students identify various resources in the 

      production of goods and provision of services?

18. Can students understand the concept of  

      specialization and interdependence of goods   

      and services?

19. Can students understand the relationship of  

      producers and consumers?

21. Can students compare benefits and costs when making choices?
	Assessment Ideas
· TMT



	Key Concepts

· Concepts of specialization and interdependence in the production of goods and services.
· Ways people are producers and consumers and why they depend on each other.
· Effects of trade in the local community and how it benefits both consumers and producers.

	Recommended Vocabulary
1.  government        2.  household      3.  banks       4.  businesses     5.  economic institutions

6.  tourism               



	Textbook Correlation



Instructional Activities

Note:  The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Teacher Note:  This unit examines how societies set up economies, how economic systems differ, and how economic principles contribute to individual freedom. It introduces basic concepts:  economic wants, scarcity, supply and demand, cost and benefits, and the allocation of goods and services. Some generalizations of importance:

· Resources are scarce. Thus, consumers must make choices among various goods and services. Income determines opportunities for consumers. Choices require effective decision-making.

· Consumers make choices in the marketplace based on their economic wants and the price of goods and services.

· Price in the marketplace encourages or discourages producers who make goods and provide services. All resources are scarce and have alternative uses in production. Producers make choices about what to produce and how much to produce based on market price.

· Choice is the basis for economic freedom, providing both opportunity and risk to the consumer and the producer.

*Activity 49:  Specialization and Interdependence (CC Unit 7) (GLEs 37, 38)

Explain to students the meaning of interdependence (depending on others). Producers cannot produce everything they need. Tell students to imagine they live on a farm. They grow fruits and vegetables and raise cattle and chickens. They do not need food for their families, but they do need other things. Ask students what other things they need for their families or farm (e.g., farm equipment, clothes, seeds, tools). Explain that most farmers depend on others for many goods and services, while other citizens depend on farmers for food. Most farmers in Louisiana specialize by growing one crop such as cotton, soybeans, sugarcane to make syrup, etc. Specialization (i.e., being an expert in one product, job, or service) requires teamwork. It is very important that workers perform their jobs well. Ask students to brainstorm characteristics of a good worker. Write these on the chalkboard. Next, ask students if all jobs require the same skills. Divide students into small groups and have each group develop a list of three different jobs and the skills needed to perform each job well. Let each group share with the class.

Next, explain to students that through specialization, producers are able to increase production and in some cases lower prices. Ask students how this benefits both the producer and consumer. 

Have students explain the meaning of both interdependence and specialization by writing a paragraph about each.

*Activity 50:  Specialization and Interdependence (CC Unit 5)  (GLEs 35, 37, 38, 4l)

Materials List: index cards, ball of string or yarn

Provide index cards labeled with jobs found in Louisiana from the list below or create a similar one.

Baker



Dentist



Truck driver

Barber



Teacher


Store owner

Beekeeper


Soldier



Politician

Bus driver


Reporter


Policeman

Carpenter


Pharmacist


Oilfield worker

Cashier


Nurse



Musician

Cook



Mayor



Lawyer

Crabber


Judge



Hunter

Doctor



Housekeeper


Grocer

Farmer



Governor


Fisherman

Explain to students that everyone uses goods and services and each play a role as both consumer and producer. Give each student an index card. Have students divide into three or four groups and sit in a circle. Ask students to examine each of the cards in their circles. Give one student in each circle a ball of string. Have the student roll the yarn to a person that produces or provides a good or service for the laborer on their index card. Continue to do this until each student has had an opportunity to roll the yarn. Next, have each group explain how each depends on others to produce a good or service. Explain that the dependence on others for goods and services is called interdependence. 

Ask students to examine the various jobs above and to think about the requirements needed to accomplish that job. Have students list characteristics that would help each worker to perform his/her job well. Then facilitate a class discussion of the requirements for the various jobs students chose and the characteristics of doing a job well.

Next, have students choose three of the various jobs listed above and explain how trade among the three benefits each worker and the community.

*Activity 51:  Job Specializations and Requirements  (GLEs 37, 38)

Have the class compile a comprehensive list of the various jobs their parents and extended family members perform in small businesses only in Louisiana. Then have students describe the requirements of each job (schooling, ability to do physical labor, etc.). Following that, they should identify the concepts of specialization—being an expert in one job, etc.—and interdependence—depending on others. They should then come up with a list of characteristics that could describe any of these jobs as “a job well performed.”  All of this can be summarized in a chart like the one below.

	Job Title
	Requirements
	Specialization/Interdependence
	Performance Characteristics

	
	
	
	

	
	
	
	


Have students think of a person in their family or circle of friends who they feel represents the concept of “a job well performed,” and have them draft a letter of assessment pretending to seek a special reward/raise for that person’s performance. Students should articulate specific reasons why the person is deserving, based on their identified list of characteristics. 

*Activity 52: Assembly Line Production (CC Unit 5)  (GLE  37)

Materials List: flattened box, wide tape, scissors, cotton balls, small toy, poster board for four or five groups

Begin the activity by discussing specialization. When people are specialized, they do one specific task. This is also called division of labor. Ask students what the advantages or disadvantages of specialization are. Explain to students that they are going to create an assembly line. Divide students into four or five groups. Provide students with the following: an empty box that has been flattened (a good source for this is the U. S. Post office shipping box), wide tape, scissors, cotton balls or shredded paper for packing, and a small toy. Ask students to create an assembly line that will be both quick and easy. Give students time to explore various ways to assemble the box to be shipped to a store where it will be sold. Have students list on a piece of poster board the steps in their assembly line. Students should demonstrate their assembly line to the class. The teacher should work as facilitator by moving from group to group and timing students during the final presentation to see which group has created the most productive assembly line. 

Extension/ Substitution Lesson:  Book Mark Activity --  TMSR
*Activity 53: Economic Institutions (CC Unit 5)  (GLE  40, 41)

Materials List: Economic Institutions BLM

Ask students what categories or types of businesses are found in their hometowns and in larger or smaller towns and cities. (Clothing stores, fast food restaurants, sporting goods stores, shoe stores, veterinarians, craft shops, hospitals, large companies, etc.) Ask students why they think businesses are important to communities? (They supply goods for people to buy and places for people to work.)

Explain to students that an economic institution is an organization or group that participates in an economy. Households, businesses, governments, and banks are all examples of an economic institution. Next, have students use the Economic Institutions BLM graphic organizer (view literacy strategy descriptions) to list examples of the four types of economic institutions. (See the BLM.)
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Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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