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 4th ELA-Poetry -Unit 3                                    


 Comprehensive Curriculum

Concept Correlation

Unit 3:  Poetry

Time Frame:  Approximately 3 weeks 
	Big Picture: (Taken from Unit Description and Student Understanding)
· After analyzing how poets and playwrights use literary devices in written form, writers use literary devices to capture the imagination and emotion of readers in written compositions.
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	Guiding Questions
	Activities
	GLEs

	1.    Can students define what poetry  

       is or give examples of types of  

       poetry?

2.    Can students explain why  

       people read poetry?

3.    Can students identify literary  

       devices used by a poet?

4.    Can students express how a 

       poet/playwright helps

       them understand a            

       concept, compare objects or    

       ideas, or provide a new way to   

       look at a subject?

5.    Can students describe the mood  

       or feeling created by a poet or playwright?

6.   Can students use poetic  

      language and form to express               

      their own thoughts and feelings?

7. Can students use correct standard 

    English usage and apply the skills 

    they have learned thus far?


	Activity 39:  Daily Independent Reading
	9, 10

	
	Activity 40:  Vocabulary Activities 

	2,3

	
	Activity 41:  Daily Writing Activities
	20e, 21, 22, 23b, 24, 26b

	
	Activity 42:  Daily Language
	31a, 31b, 31c, 31d

	
	*Activity 43 :  Poetry Corner

GQ 1
	7, 11, 12, 18

	
	*Activity 44 :  Sounds of Poetry

GQ 6   
	6, 12, 19b

	
	Activity 45 :  Use My Senses

GQ 6
	22, 23b, 25

	
	*Activity 46 :  Learn from Authors

GQ 4, 5
	7, 16, 18, 26a

	
	Activity 47 :  Poetry Panel of Experts

GQ 2, 4
	9, 17, 24, 34, 36c, 37

	
	*Activity 48 :  Literary Devices Workshop

GQ 3
	6, 19b

	
	Activity 49 :  Collecting Seeds for Poetry

GQ 5, 6
	23a, 23b

	
	Activity 50 :  Poem for Publication

GQ 6
	23e, 23f, 23g, 34

	
	Activity 51:  Workshop Time

GQ 4


	09, 10, 22, 34, 40

	
	*Activity 52 :  Critical Thinking Written Response:  Red Writing Hood 
GQ 4
(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)
	8, 14c

	
	*Activity 53 :  Critical Thinking Written Response:  The Baker’s Neighbor
(Critical Thinking Written Response Activities could also be used to apply grammar skills, such as GLEs 28, 29, 30b, 31c, 31d)
	19c

	
	Activity 54:  Word Recognition
	1,2

	
	Activity 55:  Fluency


	9, 10

	
	Activity 56: Vocabulary Development
	03

	
	*Activity 57: Comprehension

GQ 3, 4, 6
	6, 8, 12

	
	*Activity 58: Composition

GQ 7
	22, 25

	
	Activity 59: Grammar and Conventions

GQ 7
	30b

	
	Activity 60:  Standard English Usage 
	28


	DOCUMENTATION

	GLEs
	GLE Description
	Date and Method of Assessment

	6
	Identify literary devices, including metaphor and hyperbole (ELA-1-E4) 

(Comprehension)
	

	7
	Answer literal and inferential questions about ideas and information in grade-appropriate texts in oral and written responses (ELA-1-E5) (Analysis)
	

	12
	Identify a variety of types of literature, including poetry and short stories, in oral and written responses (ELA-6-E2) (Analysis)
	

	25
	Use a variety of literary devices, including hyperbole and metaphor, in 

compositions (ELA-2-E5) (Application)
	

	34
	Adjust pacing to suit purpose, audience, and setting when speaking (ELA-4-E1) (Application)
	

	37 
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA-4-E5) (Application)
	


Grade 4 

English Language Arts

Unit 3:  Poetry
Unit 3 Grade-Level Expectations (GLEs)

Highlighted area is focus of GLE within this concept.

	GLE #
	GLE Text and Benchmarks

	01.
	Use understanding of base words, roots, prefixes, and suffixes to decode more complex words (ELA-1-E1)(Application)

	02.
	Determine the meaning of unfamiliar words using knowledge of word origins and inflections (ELA-1-E1)(Application)

	04.
	Adjust speed of reading to accomplish purpose based on text complexity (ELA-1-E3)(Comprehension)

	06.
	Identify literary devices, including metaphor and hyperbole (ELA-1-E4)(Comprehension)

	07.
	Answer literal and inferential questions about ideas and information in grade-appropriate texts in oral and written responses (ELA-1-E5)(Analysis)

	08.
	Connect information in grade-appropriate texts to prior knowledge and real-life situations in oral and written responses (ELA-1-E6)(Analysis)

	09.
	Increase oral and silent reading fluency and accuracy with grade-appropriate texts (ELA-1-E7)(Application)

	10.
	Demonstrate oral reading fluency of at least 140 words per minute in fourth-grade text with appropriate pacing, intonation, and expression (ELA-1-E7)(Application) Focus: 115-120 words a minute with 95% accuracy

	11.
	Compare and contrast stories/tales from different cultures and explain the influence of culture on each tale in oral, written, and visual responses (ELA-6-E1)(Analysis)

	12.
	Identify a variety of types of literature, including poetry and short stories, in oral and written responses (ELA-6-E2)(Analysis)

	14c.
	Demonstrate understanding of information in grade‑appropriate texts using a variety

of strategies, such as using specific evidence from a story to describe a character's 

traits, actions, relationships, and/or motivations (ELA‑7‑E1) (Analysis)

	16.
	Distinguish an author’s purpose for writing, including entertaining, expressing an opinion, defending an argument, or conveying information (ELA-7-E3)(Analysis)

	17. 
	Explain in oral or written responses how an author’s life and times are reflected in a text (ELA-7-E3)(Analysis)

	18.
	Explain how an author’s purpose influences organization of a text, word choice, and sentence structure (ELA-7-E3)(Analysis)

	19b
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies including skimming and scanning texts for various purposes (e.g., locating information, verifying facts) (ELA-7-E4)(Application)

	19c.
	Demonstrate understanding of information in grade‑appropriate texts using a variety

of strategies, including identifying cause-effect relationships in texts and real‑life 

situations(ELA‑7‑E4)(Analysis)

	19e.
	Demonstrate understanding of information in grade-appropriate texts using a variety of strategies including explaining connection between information from texts and real-life experiences (ELA-7-E4)(Comprehension)

	22.
	Identify an audience for a specific writing assignment and select appropriate vocabulary, details, and information to create a tone or set the mood and to affect or manipulate the intended audience (ELA-2-E2)(Application)

	23a.
	Develop grade-appropriate compositions by identifying and applying writing processes, including selecting topic and form (ELA-2-E3)(Synthesis)

	23b.
	Develop grade-appropriate compositions by identifying and applying writing processes, including prewriting (e.g. brainstorming, researching, raising questions, generating graphic organizers)(Synthesis)

	23c.
	Develop grade-appropriate compositions by identifying and applying writing processes, including drafting (ELA-2-E3)(Synthesis)

	23e.
	Develop grade-appropriate compositions by identifying and applying writing processes, including revising based on feedback and use of various tools (e.g., LEAP 21 Writer’s Checklist, rubrics) (ELA-2-E3)(Synthesis)

	23f.
	Develop grade-appropriate compositions by identifying and applying writing processes, including proofreading/editing (ELA-2-E3)(Synthesis)

	23g.
	Develop grade-appropriate compositions by identifying and applying writing processes, including publishing using available technology (ELA-2-E3)(Synthesis)

	24.
	Develop paragraphs and compositions of a least three paragraphs using the various modes (i.e., description, narration, exposition, and persuasion) emphasizing narration and description (ELA-2-E4)(Application)

	25.
	Use a variety of literary devices, including hyperbole and metaphor, in compositions (ELA-2-E5)(Application)

	26a.
	Write for various purposes, including formal and informal letters that follow a specific letter format, include relevant information, and use an appropriate closure (ELA-2-E6)(Synthesis)

	27.
	Write legibly in standard cursive or printed form, indenting paragraphs appropriately, using standard margins, and demonstrating fluency (ELA-3-E1)(Application)

	28.
	Use Standard English punctuation, including apostrophes in contractions and in possessive case of singular and plural nouns (ELA-3-E2)(Application)

	34.
	Adjust pacing to suit purpose, audience, and setting when speaking (ELA-4-E1)(Application)

	36c.
	Deliver presentations that include details, examples, anecdotes, or statistics that explain or clarify (ELA-4-E4)(Application)

	37.
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA-4-E5)(Application)


Louisiana Comprehensive Curriculum Activities

Note: The following activities that are marked with an asterisk (*) are essential and key to the development of student understandings of each assessed GLE.  If substituting for these activities, the substituted activities must cover the same GLEs to the same Bloom’s level. 

Activity 39:  Daily Independent Reading (Ongoing) (GLEs: 09, 10)

Materials List:  a wide variety of trade books, non-fiction, classroom sets, and chapter books at various reading levels, student library books

Teachers should reserve a specific amount of time every day for daily independent reading.    This reading time should supplement the standard reading program by encouraging students to read independently.  This time also provides an opportunity for students to read according to a variety of student interests and abilities. This daily reading time should not take the place of regular guided reading instruction.
Activity 40:  Vocabulary Activities (GLEs: 02, 03)
Materials List:    3 x 5 or 5 x 7 index cards, pictures or video clips, index cards, colored pencils/markers/crayons, Vocabulary Self-Awareness Chart BLM  
Students are involved with vocabulary activities to allow opportunities for students to apply context clues to demonstrate understanding of texts and to determine base word meanings.  A variety of vocabulary-building activities will be used throughout the year.  These strategies will be used to gain meaning from unfamiliar texts through application of context clues and determination of base word meanings.  These strategies will be repeated, built upon, and ongoing.  Strategies may also be used to teach alphabetizing up to the third letter and dictionary skills.  Teachers can assess students’ understanding of vocabulary either formally (written tests) or informally (writing stories, poems, or sentences using the vocabulary words, etc.) 

Teachers can choose from these activities to reinforce weekly vocabulary comprehension.  Teachers do not have to use every activity.

Vocabulary Cards Activity   
Students create vocabulary cards (view literacy strategy descriptions) related to words in the stories they are reading.  Each student receives an index card and a word from the story.  Students write the word (or a sentence using the word) on the front and the definition on the back (Teachers can have these ready before class to save time).  Each student should have one vocabulary card.  The teacher will say, “Stand up, hands up, and pair up.”  Students will walk around the room and find a partner.  Students will hold up their cards, and the person they are paired with will state the definition.  If they do not know it, the student may give hints or use the word in a sentence.  After two chances the student should show the definition.  Then the other student turns to hold up his/her vocabulary card and asks for the definition.  When the two students are finished, they trade cards.  The teacher will say,” Stand up, hands up, and pair up” again, and students will find a new partner. 
Illustrate the Word Activity
The teacher shows pictures or video clips that demonstrate the meaning of a word.  Students receive a list of the vocabulary they will use to draw and label a picture illustrating the meaning of the words from the story.  This activity is not limited to concrete nouns – for example, a grim expression.  The labels explain how the word and drawing fit.  Drawing skills are not important; stick figures with accurate labels can succinctly express an idea as much as a well-drawn picture.  The student should not replace an abstract idea with a concrete example of it.  The teacher can also use the vocabulary cards above to illustrate the definition of the words.
 Vocabulary Self-Awareness Activity: 
Before reading a story, students receive a list of vocabulary words and complete a vocabulary self-awareness chart (view literacy strategy descriptions) to determine their knowledge of the words.  Students do not receive definitions or examples at this stage.  They rate their understanding of each word with either a “+” (understand well), a “√” (limited understanding or unsure), or a “—“(don’t know).  After reading the story and being exposed to other information, students return to the chart and add new information to it.  The goal is to replace all check marks and minus signs with a plus sign.  Students will be given many opportunities to revisit their vocabulary charts to revise their entries.

Vocabulary Self-Awareness Chart

	Word
	+
	√
	--
	Example 
	Definition

	Alliteration
	+
	
	
	I listened for alliteration while my teacher read a poem.
	repetition of initial consonant sounds

	Consonance
	+
	
	
	Jack Frost’s, Stopping by Woods on a Snowy Evening, is an example of a consonance poem.
	repetition of final consonant sounds

	Assonance
	
	
	
	Assonance differs from rhyme in that rhyme is a similarity of vowel and consonant.
	repetition of vowel sounds

	Onomatopoeia
	
	
	
	Onomatopoeia is a Greek word meaning name-making.
	use of words that imitate the sound of what they denote



Activity 41:  Daily Writing Activities (Ongoing) (GLEs: 20e, 21, 22, 23b, 24, 26b)

Materials List:  journal, pencil

Students will keep a daily journal or writer’s notebook.  Daily writing activities can include, but are not limited to, the following list:


Daily journal prompts


Story summary


Daily news (Write about things that happened at school that day.)


Picture prompts (Use pictures to create a story.)


Word wall or spelling activities


Story starters


Comic strips (Fill in what the characters are saying.) 

            Pen pals (Write to another class.)


Story responses (Respond to reading story or trade book.)


Poetry

Round Robin Writing (Students create and add to stories as they are passed around.)


Want ads


Advertisements


Directions


Greeting cards


Biographies


Websites for writing prompts:




http://www.busyteacherscafe.com/wspages/writing.htm


            http://www.canteach.ca/elementary/prompts.html
Activity 42:  Daily Language (Ongoing) (GLEs: 31a, 31b, 31c, 31d)
Materials List:  daily sentences or short passages (including letter format) that are to be edited; printed copy for each student and/or transparency copy for use as a class; overhead projector.  
Focus skills could include:  grammar skills taught thus far
Daily editing activities can be used in many ways. Here is one possible procedure that you might use:

· Copy the day's daily edit activity onto a transparency. As students enter class, hand them a copy of the day's passage. Immediately, they settle into finding the errors of capitalization, punctuation, or grammar included in that passage. 

· Give students 5 minutes or so to find and mark errors in the day's passage. 

· Divide the class into two teams or more. The teams you establish in this way will be "permanent teams" (for at least a month). 

· Start with one team and ask a student on that team to identify an error in the passage. If the student correctly identifies one of the errors in that day's passage, a point is awarded to the team. Then it is the other team's chance to identify an error. Go back and forth until all errors have been found in that day's passage. (Students might even find additional errors in a daily passage. Give credit if they offer an idea that would improve the passage.) 

· Keep score over the course of a month and award a special treat (an ice pop, a homework-free-night coupon, or something else that students will value) to members of the team that has the highest score at the end of the month. You might change the makeup of teams for the following month.

*Activity 43:  Poetry Corner (GLEs:  07, 11, 12, and 18)

Materials list:  writer’s notebook, samples of various types of poems, chart paper    
The teacher introduces the poetry unit by reading poems with differing formats to initiate a discussion of what poetry is. The teacher asks the students what their definition of poetry is.  Write these responses on the board or chart paper and discuss, then write the exact definition of poetry you will be using during these lessons. The teacher includes forms to read and recite for interpretation, such as acrostic, haiku, cinquain, diamante, and free verse. Using a word grid (view literacy strategy descriptions), like the example below, and through class discussions, students will compare and contrast types of poetry.

Word Grid

	Types of

Poetry

Yes = [image: image2.png]
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	Acrostic
	
	
	
	
	
	
	
	

	Haiku
	
	
	
	
	
	
	
	

	Cinquain
	
	
	
	
	
	
	
	

	Diamante
	
	
	
	
	
	
	
	

	Free verse
	
	
	
	
	
	
	
	


Throughout the unit, the teacher discusses how poets’ life experiences influence their writing. As students become familiar with different types and styles of poetic expression, they develop an appreciation for the purpose and distinguishing characteristics of poetry versus prose. 

The teacher continues to expose students to a variety of poetic works by reading aloud or asking students to read particular works that evoke different levels of meaning. Students listen carefully for particular language, rhythm, or emotions as the poems are read aloud. Poetry lessons always include time for students to respond orally and in written form in their writers’ notebooks.

Throughout this unit, teachers are encouraged to explore the many online resources that assist in locating and teaching poetry. Useful websites include:

· www.onlinepoetryclassroom.org
· www.poets.org
· www.42explore.com/poetry.htm
Activity 44:  Sounds of Poetry (GLEs: 06, 12, 19b)

Materials list:  writer’s notebook, vocabulary self-awareness chart, magazines, newspapers, brochures, copies of poems
As students listen to the teacher read aloud examples of a variety of poems, they recognize that another way in which poems have a multi-sensory appeal is through rhythm or cadence. Students note how the tempo of a poem conveys a mood or feeling. Limericks are humorous poems that have a particular rhythmic pattern that students recognize and enjoy. Another way to train the student’s ear for poetry is to introduce the following poetic terms by using a vocabulary self-awareness chart (view literacy strategy descriptions), like the one created in Activity 2.
· Alliteration – repetition of initial consonant sounds

· Consonance – repetition of final consonant sounds

· Assonance – repetition of vowel sounds

· Onomatopoeia – use of words that imitate the sound of what they denote

These devices can be recognized in works and experimented with as teachers model, coach students, and encourage them to apply those techniques in their own daily entries as practice. Students should read poetry orally to appreciate fully the sounds and rhythms of language that can be achieved through word choice.

Advertisements are an excellent resource for learning about the sounds and patterns of poetry. Looking through magazines, newspaper, and brochures, students circle or list examples of the poetic language listed above. Students work in groups to collect examples of poetic word choices. Students will keep examples in their writer’s notebooks. 
*Activity 45:  Use My Senses (GLEs:  22, 23b, 25)

Materials list:  travel magazines or brochures, writer’s notebook, post cards, Carl Sandburg’s poem “Fog”, Red Writing Hood    

The students learn about imagery, voice, and word choice, one skill at a time over a series of focus lessons. The teacher shows students a travel poster or appealing scene from a travel magazine. Students are asked to brainstorm (view literacy strategy descriptions) a list of highly descriptive vocabulary to describe the picture, utilizing all of the senses. The teacher models and coaches as students use the word list to write sentences describing the scene. They use expressions such as “I see,” “I feel,” and “I smell,” and experiment with metaphor and hyperbole to bring a poetic flair to their descriptions. Students are then given picture postcards to inspire their own attempts at creating sensory descriptions of the visual.  Students are asked to use their five senses and figurative language to describe their postcards.  Students compare their written language with the language found on the back of the postcard. A mini-lesson on expressive language includes conventions and several parts of speech:  nouns, strong verbs, adjectives, and adverbs.   Red Writing Hood can be used as an example of creating mental images in written form.
Next, teachers give each student a copy of Carl Sandburg’s poem Fog. The teacher should discuss with the students the poetic device exemplified, tell what comparisons the poet is making, and discuss their interpretations of this classic poem. Students receive feedback about their responses as the teacher guides the class in a discussion of how Sandburg paints a memorable word-picture through his choice of words.  
Activity 68: Teachers give each student a copy of Carl Sandburg’s poem Fog. Students are asked to identify the poetic device exemplified, tell what comparisons the poet is making, and discuss their interpretations of this classic poem. Students receive feedback about their responses as the teacher guides the class in a discussion of how Sandburg paints a memorable word-picture through his choice of words.

*Activity 46:  Learn from Authors (GLEs:  07, 16, 18, 26a)

Materials list:  writer’s notebook, chart paper, copies of poems

The teacher should have copies of several poems of well-known works to distribute to the class groups.  Students work in small groups to experience poetry and see how it makes the reader feel. Then the groups “switch” poems and give their interpretations and compare each group’s responses. Using Questioning the Author (QtA) (view literacy strategy descriptions), write the following questions on the board and then have the students reread and discuss as a class.

· What is this poem about? 

· Did the author make you think about this in a new way? (The teacher asks literal and inferential questions.)

· Does this piece compare one thing to another?

· How are those two the same? 

· Why did the poet choose to write about the subject this way?

· How did the author’s words make you feel?

· What do you think the author wanted you to realize or understand from reading this poem?

Students record their responses and display on chart paper for future reference (for example, Activity 70).  
Activity 69: Students work with a reading partner to tape record readings of their favorite poems. After listening to the tape, they complete a self-assessment rubric evaluating their oral reading performance. Students repeat this process until they are satisfied with their performance and feel confident about reading aloud to an audience. 

*Activity 47:  Poetry Panel of Experts (GLEs:  09, 17, 24, 34, 36c, 37)

Materials list:  writer’s notebook, copies of poems, LEAP Writing Rubrics BLM, tape recorder

This activity should be done throughout this unit. During each phase, GLEs should be documented upon completion.  Students choose a favorite poem to interpret, practice reading orally, and share with classmates. Using the questions in the previous activity or others they formulate, students work either individually or in pairs to recite their poems aloud, using appropriate intonation. Students become “experts” by practicing reading the poem expressively (if feasible, reciting from memory), researching information about the poet, and completing a graphic organizer expressing what they like most about the poem and the author‘s literary style. They cite specific examples that support their observations about the poem and its author.  The student’s composition of three or more paragraphs will be graded using the LEAP Writing Rubrics BLMs.  

All students will share their graphic organizers with the class. Classmates receive copies of the poem discussed and use active-listening skills, making notations while the student volunteer presents information. Working from their notes, students participate in a whole-class discussion, sharing their thoughts regarding interpretation of the poem and the poet’s style, word choice, and effectiveness in creating images and in expressing feelings or emotions. Their observations are to be supported by references to the text.

Next, students work with a reading partner to tape record readings of their favorite poems. After listening to the tape, they complete a self-assessment rubric evaluating their oral reading performance. Students repeat this process until they are satisfied with their performance and feel confident about reading aloud to an audience.
*Activity 48:  Literary Devices Workshop (GLEs:  06, 19b)

Materials list:  writer’s notebook, Post-It® notes, poems from various sources (class books, school and public libraries, websites, etc.), The Baker’s Neighbor
The teacher will present a mini-lesson on figurative language used by poets. Students will hear examples of similes, metaphors, personification, and hyperbole in poetry and will be given practice in identifying each within the context of poems read aloud. Teachers model the use of metaphor, a word or phrase denoting one kind of object or idea used in place of another to suggest comparison. They explain that a simile is a comparison using like or as. Examples of similes and metaphors can be found in The Baker’s Neighbor.  They show that in personification, the poet gives human characteristics to objects or concepts. Hyperbole involves intentional exaggeration to make a point. Students reference in their writers’ notebooks poets who link one thing with another in ways that help the reader compare those things. 

Students are then divided into four groups and challenged to search for the best examples of the four literary devices studied. Students are encouraged to explore their homes, school, and public libraries, as well as the many online sources. Post-It® notes can be used to mark favorites. Each group presents its top three “candidates,” and the class votes to choose winners in each category.

Activity 49:  Collecting Seeds for Poetry (GLEs:  23a, 23b)

Materials list:  writer’s notebook

Students keep daily entries of their everyday observations of topics, concepts, ideas (nature, animals, sports, special events), or themes (change, patterns, cycles, structures, hope, faith, courage, etc.). Teachers encourage students, by modeling, to write daily entries in their writers’ notebooks about what is important to them or experiences that hold enduring meaning in their memories. These ideas are “seeds” for future poetry:  interesting pictures, words, thoughts, and others. 
Activity 50:  Poem for Publication (GLEs:  23e, 23f, 23g, 34)

Materials list:  writer’s notebook, copies of various types of poetry, Types of Formula Poems BLMs, Sample Poetry Rubric BLM 
Teachers model, coach, and apply various forms of poetry, such as free verse, narrative poems, limericks, diamante, cinquain, and haiku. Teachers will provide written examples and graphic organizers using the Types of Formula Poems BLMs for students to use as a guide in writing poetry. In “formula poems” students insert words into a teacher-established structure. Students demonstrate the ability to identify parts of speech and follow semantic patterns in choosing appropriate words for each formula.
As students become familiar with a form, teachers encourage them to experiment with that format to draft an original poem. After students complete several drafts of poems in various forms, they select one to revise, edit, and publish. The teacher establishes rubrics (see Sample Poetry Rubric BLM) that assess word choice, organization, and conventions. 

Teachers supply students with a checklist containing guidelines for publication of poems, explaining the importance of word choice, editing, and format when work is to be formally published. During writer’s conferences, the teacher will encourage the student to revise or rewrite to meet these higher standards.
Students will proofread and publish their poem of choice and design a dramatic presentation. Teachers and students construct rubrics for publication, exemplary speaking, and listening skills. Student work may be shared with a larger audience via several online publishing websites.  

http://www.kidnews.com/
http://www.kidpub.com/
http://www.cyberkids.com/cw/
http://www.gigglepoetry.com
Activity 75:  .  Teachers supply students with a checklist containing guidelines for publication, explaining the importance of word choice, editing, and format when work is to be formally published. During writer’s conferences, the teacher will encourage the student to revise or rewrite in order to meet these higher standards.

Activity 51:  Workshop Time (GLEs: 09, 10, 22, 34)  
Materials List:  copies of a play, tape recorder and/or video camera
The teacher will provide copies of a play and will assign parts for students to read orally. 

Students are asked to practice their parts silently in order to read aloud fluently and expressively. Students may tape record their parts and listen to their voices for clarity, fluency, and expression. The teacher may choose to tape or video the class as they read the play together. To conclude this unit, teachers will have students work in literature groups to choose a favorite folktale, fairy tale, or legend and work collaboratively to change the text into a Reader’s Theater script. Students will be given a rubric for writing and for presentation to guide them during this process. They will practice reading their parts and will present the skit to the class. This project will involve a collaborative effort, and the teacher will provide guidelines for effective group work.
Activity 12: Students will be given a format for script writing, a timeline and guidelines for group work, and tips for oral presentation. This activity is not designed to perfect writing skills, but rather to engage students in higher order thinking and creative expression. Students are to be evaluated according to creativity and originality. Teachers will use a collaborative group rubric to evaluate the group’s final product and final performance.

*Activity 52: Critical Thinking Written Response:  Red Writing Hood (Teacher-Made)  (GLE 8, 14c ) 
Read the fairy tale “Red Riding Hood.”  Use a graphic organizer to compare and contrast the character’s actions, personality, and other similarities and differences between the characters.  Which character do you identify with most and why?

*Activity 53: Critical Thinking Written Response:  The Baker’s Neighbor (Teacher-Made) (GLE 19c)

(Teacher will distribute books for all learners from this story) 

Create a cause and effect chart using information from the story.

Activity 54: Word Recognition Activity 
***Harcourt spelling list, teacher-created list, individualized student list, or applied writing may be used to reach these goals.  

Goal:  Apply syllable types to decode unknown words

Focus:  Fourth grades must be able to decode and encode with vowel-r (e.g. fur, car) (The Baker’s Neighbor)
Fourth graders must be able to decode all six basic types of syllables. The focus of this lesson will include vowel-r (e.g. fur, car). Students must be able to decode words r-controlled words in both one syllable and multisyllabic words.  

Goal:  Recognize that different words have the same origin.  

Focus:  Change y to i (Red Writing Hood)

Root words are frequently combined with affixes to form variants (the root plus an inflectional ending, such as es, ed, er, est, ly) or variants (the root plus an affix that changes the sense of the word and often the part of speech).Understanding that variants and derivatives stem from the same root is essential to effective structural analysis and to general vocabulary acquisition.

1.
Whole-Group. The teacher uses a graphic organizer (a web) to illustrate how many words can spring from the same root. For example:







Students volunteer additions to the diagram as it is constructed by the teacher. The teacher points out the position of the root in each case and also shows how other word parts alter or extend its meaning.

2.
Small-Group. The teacher provides pairs of students with blank webs. Sometimes the root is given, and students must create affixed forms, possibly using print or online dictionaries. Sometimes a derivative or variant along one spoke is given but not the root. In this case, the students must identify the root and then identify other affixed forms of the root. For example:



 

3.
Independent. Students are given a list or root words and asked to construct a web for each, using dictionaries to assist them.
***Spelling lists may be used from :

· The Gold Rush to address grammar skill (contractions). 

· Paul Bunyan and Babe the Blue Ox to address grammar skill (vccv pattern)

Note:   Spelling goals will be met through listed Harcourt selections from this unit.  
Activity 55: Fluency Activity 4 (GLEs 9, 10)

Goal: Read a fourth-grade-level text with pacing, intonation, and prosody.
Children should be reading fourth-grade text at approximately 115-120 words per minute with pacing, intonation, and prosody.

Sample Activities
1.
Whole-Group. The teacher selects an upper-fourth-grade passage. Each child must be able to see the text, either in his/her own copy, or via a projection. The teacher reads aloud the first text segment, and the students echo it back. Each segment the teacher reads aloud must be long enough that the students need to attend to the print yet short enough that the teacher’s reading can serve to prompt pronunciations.

2.
Small-Group. Students are grouped according to a match between their fluency level and the demands of the text. The teacher may follow the sequence of activities (echo reading, choral reading, partner reading, and whisper reading). In doing so, the benefits of repeated readings are naturally provided.
3.
Independent. It is important to provide opportunities for children to repeatedly read a variety of texts. These texts should be near the child’s instructional reading level and should not be controlled for phonics elements (that is, they should not be decodable texts). Children can practice reading the texts using whisper phones or can read aloud to adults at home.
Activity 56: Vocabulary Development Activity 3 (GLE 03)
Goal: Incorporate new words encountered in text into meaning vocabulary

New words encountered while reading poems, plays, and compositions will be acquired as vocabulary only through conscious effort. Teachers can encourage such effort by planning activities that cause students to become aware of new words they find useful or interesting and to revisit the words for various purposes.

Sample Activities
1.
Whole-Group. The teacher demonstrates in the context of a read-aloud (and think-aloud) how to take note of a new word and to write it down for future reference. For example, after reading “The impish little boy liked to play tricks on people,” the teacher might pause and say, “That word, impish, is interesting. It must have something to do with playing tricks. I think I’ll write it down.” After the read-aloud, the teacher models looking up the word/s that have been written down.

2.
Small-Group. During a collaborative session during which a new text is read by a group (possibly in a reciprocal teaching context), the students have been instructed to write down new words they find interesting. In each case, they generate guesses about the word’s meaning from context. Afterwards, they look up the words.

3.
Independent. Each child maintains a word bank of self-selected vocabulary encountered while reading. The word and a brief definition are kept on note cards, which are alphabetized. (A word processed document could also be used, with words inserted at the correct point in a growing list.) The teacher periodically monitors the word bank and encourages the students to incorporate these interesting words into their writing.

*Activity 57: Comprehension Activity 3 (GLEs 6, 8, 12)
Goal: Analyze poems deeply, attending to literary devices (e.g., metaphor, hyperbole) 

Sample Activities
1.
Whole-Group. The teacher chooses two short poems containing examples of the same poetic device (e.g., personification). The teacher defines the device, displays the poems, reads them aloud with prosody, and indicates the device. The teacher then asks the students to share their thoughts about how the device in each case affects their understanding and feelings. Their impressions are written by the teacher in a two-column chart:

Personification
	Something told the wild geese

It was time to go.

Though the fields lay golden,

Something whispered–“Snow”…

(Rachel Field)
	I have a little shadow that goes in and out with me,

And what can be the use of him is more than I can see…

(Robert Louis Stevenson)


The teacher leads a discussion of the two instances, prompting the children to critically contrast the use of the device.

2.
Small-Group. Each group of students chooses a poetic device from a list of those studied. They then explore trade book anthologies or Internet sources until they find an example they like. They discuss the example, and one of the students serves as recorder. Their impressions are later shared with the teacher.

3.
Independent. Each student must write a short poem containing at least one of the poetic devices being studied.

*Activity 58: Composition Activity 2 (GLEs 22, 25) 
Goal: Use a writing process (e.g., planning, drafting, revising, editing, publishing) to construct compositions and poems including literary devices.
Students use the various types of figurative language (similes, metaphors, idioms, and hyperbole) in writing.  The teacher uses books such as Amelia Bedelia (idioms) and Paul Bunyan (hyperbole), as well as various poems as examples of these literary devices.  The students then incorporate the devices into original stories containing correct use of grammar concepts taught to date.
1.   Whole-Group.  The teacher presents an overview of the entire process, using fourth grade examples at various points of development.  Introducing children to compositions/poems with literary devices is a demanding process and will require careful attention to every step of the process from understanding literary devices to sharing the final product with others.  It is important to use examples and topics that are largely familiar to the students so they can concentrate on the devices.  It is also important to stress the overall organization of the composition/poem.
2.
Small-Group. Students can use the class planning document or Thinking Map as their prewriting organizer and then draft, edit, and publish their composition/poem.

3.
Independent. Once they have planned and written a composition/poem with the support of their peers, children can use the same procedure to work on individual pieces with less support. The teacher conducts conferences with each student to provide individualized support and guidance. When final drafts are produced, the students take turns sharing their products.
Activity 59: Grammar and Conventions Activity 6 (GLE 30b)
Goal: Compose a variety of  Standard English sentences 
This unit expands on the goal of Unit 2 by stressing still longer and more sophisticated sentences in which the clauses have more complicated structures (e.g., involving prepositional phrases) and more advanced vocabulary.

Sample Activities
1.
Whole-Group. The teacher reviews each type of sentence (e.g., simple, compound, complex, compound-complex) and provides examples based on the same clauses:


Simple


The weather was extremely sweltering on that July day last year. The sun was hidden by thick, gray clouds.


Compound

The weather was extremely sweltering on that July day last year, but the sun was hidden by thick, gray clouds.

Complex
Although the sun was hidden by thick, gray clouds on that July day last year, the weather was sweltering.

Compound-Complex

Although the sun was hidden by thick, gray clouds on that July day last year, the weather was extremely sweltering, and we decided to go swimming in the nearby lake.

The teacher begins by giving completed examples like this one and then moves to examples in which only three simple sentences are given. Together, the class discusses how these can be combined into other sentence types.

2.
Small-Group.  Students work in small groups and are provided with sets of three simple and related sentences. They must work together to combine two or all three of the sentences to construct the more advanced sentence types.  

3.
Independent.  Each student must first write three simple sentences related in content and then use them to compose sentences of each type.

Activity 60:  Standard English Usage (GLE:  28)

Through student writing, student observation, and student assessment the teacher will choose language concepts that are essential to the academic success of the students.  Language may be taught to the whole class, to small flexible groups, or to individual students.  Mini-lessons tied to application in student writing should be used for this instruction.  The needs of the students within each class should be analyzed by the classroom teacher, and instruction should be organized according to the individual classroom and individual students.  

Problematic language areas teachers should observe through writing:  

· Subject-Verb Agreement

· Plurals and Possessives

· Adjectives that compare

· Punctuation
· Pronoun-Verb Agreement

· Sentence structure and variation, including complex sentences
· Contractions
· Interjections

· Nouns
Sample Assessments

General Guidelines

Use a variety of performance assessments to determine students understanding of content. Select assessments that are consistent with the type of product that results from the student activities, and develop a scoring rubric collaboratively with other teachers or students. The following are samples of assessments that could be used for this unit:

General Assessments 

· Students will maintain a writer’s notebooks with entries related to the unit, including vocabulary (poetic forms, literary devices), word webs, and idea lists serving as a reference for writing activities. Information in the notebooks will be shared between teacher and students during writers’ conferences, and the teacher will assess notebooks for completeness and organization at the end of the unit.

· Students will enter favorite poems, poets, and poetry reading responses in each Reader’s Notebook. This notebook becomes a source of information for oral and written assignments during the unit. The teacher will give students a checklist of items to be included in the notebook. 

· Teachers will monitor progress of individual or group work via periodic “writers’ conferences” during which students report on their progress and discuss any problems they are encountering. The teacher uses this opportunity to point out ways to improve or edit work and to model “how writers problem solve.”

· Teachers will provide written examples and graphic organizers for students to use as a guide in writing poetry. These forms may include couplets, clerihew, quatrains, cinquains, limericks, haiku, and diamante. In “formula poems” students insert words into a teacher-established structure. Students demonstrate the ability to identify parts of speech and follow semantic patterns in choosing appropriate words for each formula.

· Teachers will meet with students individually to have them read passages aloud and will ask both literal and inferential questions in order to assess word recognition and content reading skills. 
Book: Lead the Way

Theme 4: Creative Minds

Story: Red Writing Hood
Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4: Building Background, Creative Minds, Red Writing Hood
2. Grade 4: Reading Skills Rocket, Creative Minds, Red Writing Hood (sequence)

3. Grade 4: Test Tutor, Creative Minds, Red Writing Hood
4. Grade 4: Ideas for Writers, Creative Minds, Red Writing Hood (persuasive writing)

Technology Related Activities

PLATO: Refer to the PLATO alignment chart at the end of this document.
Book: Lead the Way

Theme 2: Side by Side

Story: The Baker’s Neighbor
Additional Harcourt Practice Activities

These can be found on the Harcourt Website at www.harcourtschool.com
1. Grade 4:  Author’s and Illustrators: The Baker’s Neighbor 

2. Grade 4:  Test Tutor—Cause-Effect.  (Online quiz and tutorial)

3. Grade 4:  Test Tutor—Figurative Language. (Online quiz and tutorial)

Technology Related Activities

 PLATO: Refer to the PLATO Alignment Chart located at the end of this document.

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Concern and/or Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Japanese





Syllabic verse 





Lacks rhyme





Follows specific pattern





Forms a shape





stanzas





about nature





rhymes





-Read words that change from y to i when adding an ending, and vowel-r 











-Spell words that change from y to i when adding an ending, and vowel-r.





comfort





comfortable





comforted





-Styles of writing that convey ideas in different ways (poems and plays)


The Baker’s Neighbor


Red Writing Hood


Harcourt Poems, pg. 72, 246, 247, 320, 392, 562, 584, 604, 684


Various text from other sources











Review of grammar skills taught thus far





Writing/Language


-Literary Devices within Compositions








-Read, recite, and listen to a variety of compositions





Reading


-Literary Devices 


The Baker’s Neighbor


Harcourt Poems, pg. 72, 246, 247, 320, 392, 562, 584, 604, 684


Various text from other sources








comforting





uncomfortable





uncommon
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