5th Grade Social Studies: Unit 5 The English Colonies-Religious Freedom and Changing Political Institutions (1565-1763)

Comprehensive Curriculum

Concept Correlations

Unit 5:  The English Colonies- Religious Freedom and Changing Political

Institutions (1565-1763)
	Big Picture: (Taken from Unit Description and Student Understanding) This unit focuses on the reasons why individuals and groups founded the British colonies.

· Religion played a role for individuals and groups who founded the original thirteen colonies.  

· Key events and issues have impacted early American history.

· Religious freedoms and movements emerged in Colonial America.
· Historical thinking and reasoning skills are used to develop chronology.

· The importation of Africans to colonial America generated issues and problems. 

· Historical events can be documented through primary and secondary sources.

	Guiding Questions
	Activities

The essential activities are denoted by asterick.
	GLEs
	DOCUMENTATION
Documented GLEs

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Describe the economic interdependence among the thirteen American colonies (G-1C-M6) (Comprehension,  Application)
12
Explain how geographic differences and similarities among the thirteen American colonies contributed to political cooperation and conflict (G-1C-M7) (Analysis)
13
Use both a primary and secondary source to describe key events or issues in early American history (H-1A-M4) (Analysis)
24
Identify historical issues or problems in early America and explain how they were addressed (H-1A-M5) (Analysis)
25
Use both Primary and secondary sources to describe key events or issues in early American history (H-1A-M4) Analysis)
34

Explain the societal impact of the immersion of Africans in the Americas (H-1B-M3) (Analysis)
35

Describe and compare the various religious groups in Colonial America and the role of religion in colonial communities (H-1b-M4) (Analysis)
37

REFLECTIONS:



	Concept 1:   The English Colonies, Changing Political Institutions, and Religious Freedom

22.  Can students explain ways in which goals, cultures, interests, inventions, and technological advances affected people’s perceptions and uses of places or regions in Colonial America?

26. Can students explain the societal impact of the immersion of Africans in the Americas?
12. Can students

describe the influence of location and physical

setting on the founding of the original thirteen colonies?

27.Can students

describe economic interdependence among the thirteen American colonies? 

28. Can students

describe and compare

the various religious

groups in Colonial

America and the role of

religion in colonial

communities?

23. Can students identify the natural resources used by people in the United States?


	*Activity 29:  Founding of the Thirteen Original Colonies 

GQ 12
	38
	

	
	*Activity30:  Religion in Colonial Life 

  GQ 28
	37
	

	
	*Activity 31: Churches and Religion 

GQ 28
	37
	

	
	*Activity 32:  Roger Williams, Anne Hutchinson, and Thomas Hooker
GQ 28
	37
	

	
	*Activity 33:  Regions, Product and Trade
GQ 23, 27 
	9, 12, 13
	

	
	*Activity 34: Slavery and the Colonies

GQ 22, 26

	34, 35

	

	Concept 2:   Historical Events
12.  Can students describe the influence of location and physical setting on the founding of the original thirteen colonies?

29.  Can students identify the causes, effects, or impact of a given an event in early American History?

30. Can students use both a primary and secondary source to describe key events or issues in early American history?

24. Can students construct a timeline of key events in American history?

25. Can students demonstrate an understanding of relative and  absolute chronology by interpreting data presented in a 

timeline?
 9. Can students identify different points of view about key events in early American history?

29. Can students identify the causes, effects, or impact of a given event in early American history?

31. Can students identify historical issues or problems in early America and explain how they were addressed?

	*Activity 35:  Analyzing Historical Events 

GQ 12, 29
	23, 25
	

	
	*Activity 36:  Primary and Secondary Sources
GQ 30
	24, 26
	

	
	*Activity 37:  Time and Historical Events  
 GQ 24, 25
	20, 21
	

	
	*Activity 38:  Footprints in American History

GQ 9, 29, 31
	20, 25
	

	
	
	
	


Unit 5 Concept 1:  The English Colonies, Changing Political Institutions, and Religious Freedom
GLEs
*Bolded GLEs are assessed in this unit.

	9
	Explain ways in which goals, cultures, interests, inventions, and technological advances affected people’s perceptions and uses of places or regions in Colonial America ((G-1B-M4) (Analysis)

	12
	Describe the economic interdependence among the thirteen American colonies (G-1C-M6) (Comprehension,  Application)

	13
	Explain how geographic differences and similarities among the thirteen American colonies contributed to political cooperation and conflict (G-1C-M7) (Analysis)

	34
	Describe the arrival of Africans in the Europeans colonies in the seventeenth century and the increase in the importation of slaves in the eighteenth century (H-1B-M3) (Analysis)

	35
	Explain the societal impact of the immersion of Africans in the Americas (H-1B-M3) (Analysis)

	37
	Describe and compare the various religious groups in Colonial America and the role of religion in colonial communities (H-1b-M4) (Analysis)

	38
	Describe the political, social, and economic organization and structure of the thirteen British colonies that became the United States (H-1B-M4) (Analysis)


	Guiding Questions:

· Can students explain ways in which goals, cultures, interests, inventions and technological advances affected people’s perceptions and uses of places or regions in Colonial America?

· Can students describe economic interdependence among the thirteen American colonies?

· Can students explain the societal impact of the immersion of Africans in the Americas?

· Can students describe the political, societal, and economic organization 
· and structure of the thirteen British colonies that became the U.S.?


	 Vocabulary:

· economic interdependence

· colonial government v. modern government

· founding of colonies & reasons for settlement

· charter

· Mayflower Compact

· Fundamental Orders of Connecticut

· Maryland Toleration Act

· Pennsylvania Frame of Government

· House of Burgesses

· royal governor

· colonial assembly

· town meeting

· established church

· religious freedom

· tolerance

· Puritan beliefs

· Great Awakening

· political, social, and economic organization and structure of 13 English colonies

	Key Concepts

· Reasons for Spanish importation of slaves into their American colonies, reason for extensive use of slaves
· African impact- food, religion, increased population in the South, culture
· Religion- Salem witch trials, William Penn, Roger Williams, Anne Hutchinson, Catholics in Maryland, Quakers, Puritans, Congregationalists, Anglicans, colleges founded, Great Awakening
· Economic-northern, middle, southern, royal colonies/ Political-governor, governor’s council, colonial assembly, right to vote, hold office granted only to white male landowners /Social-debtors prison in Georgia, religious culture
· Natural Resources used by people in the United States.

	Resources:

· Use Black Line Master (BLM) 

· Scott Foresman textbooks




Reading Strategies/Activities

Note taking, graphic organizers, outlining, summarizing, read aloud
Writing Strategies/Activities

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

Activity 29:  Founding of the Thirteen Original Colonies 
(GLEs: 10, 38) 

Materials List:  Word Grid BLM, Organization and Structure of the 13 Colonies BLM, chart or bulletin board paper (optional)
Using a word grid (view literacy strategy descriptions) will help students learn important concepts about the original thirteen colonies. Students will work in pairs or groups to fill in their word grids as they collect information about the colonies, and why they were founded. What was the reason for their founding—political, religious, and/or economic? The following is a sample of the Word Grid BLM that can be used (see BLM and sample below):

	Colony
	Political
	Religious
	Economic

	Virginia
	
	
	

	New York
	
	
	

	Massachusetts
	
	
	


Students should place a “+” in the column(s) for the correct reason the colony was founded and place a “–” in the column(s) that would be incorrect reasons. Once the word grid is completed, lead a class discussion about the similarities and differences between the colonies. Students should easily see the similarities and differences. If students need more time for review, allow them to pair up and quiz each other over the content in the grid.

After students know why the colonies were founded, they can facilitate the use of the textbook and other reliable textual resources as needed that will provide resource information on the political, social, and economic organization and structure of each colony. Have students work in pairs to generate this information, one colony per pair.  Using student-generated data, chart the information on a classroom wall, and/or pass out student guides to record student information in a graphic organizer (view literacy strategy descriptions), such as the following sample of the Organization and Structure of the 13 Colonies BLM (see BLM and sample below):

	Colony
	Founder of Colony
	 Political
	Social
	Economic

	Virginia
	
	
	
	

	New York
	
	
	
	

	Massachusetts
	
	
	
	


Graphic organizers help the students comprehend text and solve problems. After completion of the wall chart or student graphic organizer, examine the location of each colony and settlement. Discuss and describe what influenced the location of the physical setting of each colony. Were these locations wise choices? Why or why not?
In addition to textual resources, the following are some reliable Internet resources for the students:  

· http://www.mce.k12tn.net/colonial_america.htm (information about the colonies, activities, and links)

· http://falcon.jmu.edu/~ramseyil/colonial.htm (many links and primary sources)

· http://www.timepage.org/spl/13colony.html (history of all thirteen colonies, map of the colonies) 

· http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  Select Educators’ Tools and then find Louisiana Content Standards. Select Social Studies, grade 5. Scroll down to GLE 37. 
Activity 30:  Religion in Colonial Life
 
(GLE:  37) 

Materials List:  map of the thirteen colonies

Have students name and compare the major religious groups in Colonial America. Include the location(s) of the major religious groups, and have students place them on a map of the thirteen English colonies (e.g., Puritans in New England, Catholics in Maryland, Anglicans in Virginia, Quakers in Pennsylvania, etc.)

Lead a class discussion to define the Great Awakening as a religious revival occurring in the American colonies in the mid-eighteenth century. Ask students to discuss what they know about a “religious revival,” such as: 

· Do revivals occur in churches today? 

· What is the purpose of church revivals? 

· Would all religions have supported the Great Awakening? 

Guide a student discussion in understanding that the Great Awakening was an emotional response to religious beliefs not always supported by established churches.

Students should describe the effects of the Great Awakening. The Great Awakening influenced the founding of some colleges. Have the students investigate which colleges, where they were located, and when they were founded.

In addition to textual resources, the following are some reliable Internet resources for the students:  

· http://www.timepage.org/spl/13colony.html (history of all thirteen colonies, map of the colonies) 

· http://www.socialstudiesforkids.com/articles/ushistory/13colonieschurch.htm 

· http://www.worldbookonline.com (This database is provided free of charge to districts by the Louisiana Department of Education.  See your school or district technology coordinator for the logon id and password.  Select Educators’ Tools and then find Louisiana Content Standards. Select Social Studies, grade 5. Scroll down to GLE 37.)
Activity 31:  Churches and Religion 
(GLE: 37) 
Ask students to make a list of churches in their community. Provide a copy of the church page in the Sunday newspaper or the yellow pages in the phonebook to complete the list.  Add religious communities that exist elsewhere in the U.S. but may not be in your community (e.g., Buddhist, Islam). Given this diversity, ask students to comment on the importance of religious freedom.  

Ask students to use the World Almanac or the Internet to research several countries to determine those that have an established religion (e.g., Sweden, Japan, and Turkey). What is an established church? Should people pay taxes to support a church?  

Have students consider why American colonists were concerned about religious freedom. Have students study a variety of resources to develop an understanding of religious intolerance in Europe. Have students then write a letter to their family, from the perspective of an early colonist, explaining why religious freedom is important.

Have students name and compare the major religious groups in Colonial America. Include the location(s) of the major religious groups, and have students place them on a map of the Thirteen English Colonies (e.g., Puritans, Quakers, Anglicans, Catholics, Jews and Presbyterians).

Materials: church section of newspaper or yellow pages, research materials 
Activity 32:  Roger Williams, Anne Hutchinson, and Thomas Hooker 
(GLE: 37) 

Materials: Research materials

Have the students investigate the beliefs of each of the following:  Roger Williams, Anne Hutchinson, and Thomas Hooker, and how their beliefs differed from the Puritans. 

Conduct a classroom dramatization of Roger Williams being expelled from the Massachusetts colony and founding Rhode Island. Assign roles where students explain why this was an important event. Ask:  Why Roger Williams was expelled (persecuted) by Massachusetts?  How was religious life different in Rhode Island? Be sure to have Roger Williams speak for himself in the course of the role-play.  

Discuss Anne Hutchinson and Thomas Hooker and their religious beliefs. What did each one oppose? What happened to them?

Compare the reasons the Puritans left England with what the Puritans were doing to their own people in New England. 

Activity 33:  Regions, Product, and Trade in the Colonies
(GLEs:  12, 13)

Have groups of students create a map showing what the thirteen colonies produced for trade. 

Use the following questions to guide a class discussion:

· What did each colony produce that the other colonies needed or wanted?

· Why were there more slaves in the Southern Colonies?

· Why did the colonies produce different things?

· As their own economy grew, did the colonies need as many imports from England?  Why or why not?

· How did the growing colonial economy cause conflict with England?

Have the students pretend that they are colonists and write a paragraph about where they would choose to live and how they would make a living. They should explain their choice. Their choice of region should depend on the climate, geographic features, and available type of work. They should explain how their work is important to the colony and to other colonies and/or to England.

See Activity 3 for some reliable Internet resources for the students to use on the thirteen colonies.  
Have students ask the following questions and compare and contrast “everyman/woman” from the North and from the South. Ask:   
· What professions might they choose? 

· Why might they stay in this area? 

· Why might they move from the North to the South, or vice-versa? 

· What economic interests would each seek to protect, and how would that help define choices they made? 

· What inventions or technological advances would appeal most to this person living in this era and why?  
Story chains (view literacy strategy descriptions) are useful in teaching social studies concepts and in promoting writing and reading. The process involves a small group of students writing a story using the concepts being learned. This helps reinforce these concepts. Assign cooperative groups for this strategy. Have students use the questions from above as a guide to writing their stories. On a sheet of paper, ask a member in each group to write an opening sentence in which the students choose whether they live in the Northern or Southern Colonies and their profession. Then, the student will pass the paper to the next student and that student will write the next sentence. The paper is passed again to the next student who will write a third sentence. The paper is passed again to the fourth student who must complete the story. The following is an example of a story chain:

Sentence One:  I work in the shipbuilding industry in New England.

Sentence Two:  The shipbuilding industry is prosperous because of the forests and fishing and whaling. 

Sentence Three:  Building ships is less expensive here than in England.

Sentence Four:  I will stay in New England because of the area’s growth and progress.

The cooperative groups could have more than four students if the teacher wants to have longer stories. All students in the group should then read the story to check for accuracy and logic and make edits as appropriate. The stories may be shared with other groups or with the whole class.  

In the early days, all of the English colonies were dependent upon the mother country for manufactured goods. By the mid-eighteenth century, New England was establishing independence in trade with England, and the Southern Colonies began to trade with New England shippers and manufacturers. Ask students to make a list of goods that colonies would have traded (e.g., tobacco, foods, textiles, and furniture). Define interdependence and discuss it with the class. Discuss supply and demand. Define and discuss specialization with the class. What were the advantages of specialization? Explain the growth of economics and the effect it had on the colonies as well as England.

Ask students to list primary products and finished goods that would have been exchanged in intercolonial trade. Ask whether the colonies were more dependent or independent on trade with the mother country. 

Then, ask students to list the number of items that their family uses that originate in other states. Conclude by asking whether the fifty states or the colonies were more interdependent.

*Activity 34:  Slavery and the Colonies 

(GLEs:  34, 35)

Materials List:  Discussion Guide for Reciprocal Teaching BLM, outline map of the world

Reciprocal teaching (view literacy strategy descriptions) highlights four comprehension processes:  summarizing, questioning, clarifying, and predicting. Because emphasis is on understanding these processes, students will need many exposures to all comprehension processes.

1. Introduce summarizing. Share several short sections of text taken from the textbook or source about slavery and write a summary statement with the class. The teacher should summarize orally while working with the students. Put the statements on the board for analysis and revision. Then, have students work in groups, read the next short section of text, and generate a summary statement. Write the statements on the board and work with the class to select the best one.
2. Follow the same process as above for each of the other comprehension processes that comprise reciprocal teaching. For example, state a prediction about the section of text about to be read, and write it on the board. After reading the section, direct the students’ attention to the prediction, and discuss how accurate it was and how it helped guide thinking while reading. Then, have students make predictions for the next sections. Ask questions aloud while reading to focus attention on important information about slavery in the colonies, and then have students ask questions. Finally, demonstrate how to use the text to clarify confusing points, and then ask students to do the same thing with a new section of text.
3. After modeling the comprehension processes of reciprocal teaching, have students work in their groups with each one taking responsibility for one of the processes as in summarizer, questioner, clarifier, and predictor. Assign the next section of text about slavery and tell students to interact while reading, with each student taking the lead to model and guide the others in the process over which she/he is responsible.  Students should use the Discussion Guide for Reciprocal Teaching BLM to help them with their roles. (See BLM.)

4. Monitor groups by moving throughout the room. Provide extra support and modeling for groups having difficulty with the reciprocal processes.
The reciprocal teaching process takes time, so it needs modeling and frequent support.
Ask students to describe the impact of the slave trade and slavery. Emphasize the growth of slavery in the Southern colonies in the eighteenth century and triangular trade in the Northern colonies. Assign small student committees to report to the class using the following questions as guides:

· How did slavery influence life?

· How did treatment of African slaves differ from treatment of indentured servants?

· Why did the importation of slaves increase throughout the colonial period?

· How did the colonists justify slavery?

· Why did some colonists oppose slavery?

A website that offers information that can help students with this report is:

http://www.pbs.org/wgbh/aia, Africans in America. Part One, 1450–1750, examines how Europeans coming to Western Africa resulted in the slave trade and growth of slavery in North America. Links within this site provide further information and exploration, as well as resources for students and teacher guides. 

Based upon their committee reports, students will individually describe (orally or in writing) the impact of slavery upon colonial life. Their descriptions must include:

· how the institution of slavery created social classes

· how the skills of African slaves were important in plantation life

· how religion influenced African slaves and the institution of slavery.
Have the students research triangular trade. They should investigate what it was, what route it took, what countries were involved, and what goods were shipped throughout the trade route. Students should understand the “middle passage” of the route, and what was so crucial about this part of the triangular trade route. Have them draw the triangular trade route on an outline map. They should label the countries involved and draw and label the goods that were traded along the route.

The following are other websites that offer helpful information:

· http://hitchcock.itc.virginia.edu/SlaveTrade/collection/large/G009.JPG (There is a slave trade map at this site.)

· http://hitchcock.itc.virginia.edu/Slavery/search.html (There are pictures and maps of Africa, New World, and Slave Trade at this site.)

·  http://www.nationalgeographic.com/xpeditions/atlas/index.html (There are outline maps provided if none is available through textual resource
Assessment

Students draw triangular trade routes on an outline map. They label the countries involved, draw and label the goods that were traded along the route and describe the effects of trade between colonies and Africa.
 Groups of students create a map that shows what the colonies produced for trade.  The maps should be checked for accuracy and student effort.

Students will write a paragraph or create a comic strip about where they would choose to live and how they would make a living if they were colonists. They should use climate, geographic features, and type of work available to make their choice of region. They should explain how their type of work is important to the colony and to other colonies and/or to England.

Unit 5 Concept 2: Historical Events
GLEs

*Bolded GLEs are assessed in this unit.

	20
	Construct a timeline of key events in American History (beginnings to 1763) (H-1A-M3) (Analysis)

	21
	Demonstrate an understanding of relative and absolute chronology by interpreting data presented in a timeline (H-1A-M1) (Application)

	23
	Identify the causes, effects, or impact of a given event in early American history (H-1A-M3) (Analysis)

	24
	Use both a primary and secondary source to describe key events or issues in early American history (H-1A-M4) (Analysis)

	25
	Identify historical issues or problems in early America and explain how they were addressed (H-1A-M5) (Analysis)

	26
	Identify instances of both cooperation and conflict between Indians and European settlers (H-1B-Ms)


	Purpose/Guiding Questions:

· Can students construct a timeline of key events in American History?

· Can students identify the causes, effects or impact of a given in early American History?

· Can students identify historical issues or problems in early America and explain how they were addressed
Key Concepts:

· Causes, effects of/architecture, religion, government, food brought to colonies by the Europeans, capture of New Amsterdam, French and Indian War, influence of American, Indian culture and agriculture on the colonists; King Philip’s, Fundamental Orders of Connecticut and the Mayflower Compact, religious intolerance in the colonies
· Primary sources- treaty, autobiography, historical document, historical speech, journal, diary entry, letter

· Secondary sources- biography, novel, almanac, atlas, or map, encyclopedia article, newspaper, textbook, play, movie


	 Vocabulary:

· Primary source
· Secondary source

· Historical event

	Assessment Ideas:

Activity 34

Activity 35

Activity 36
	Resources:

· Use Blackline Master (BLM)
· Scott Foresman Textbook


Reading Strategies/Activities

Note taking, graphic organizers, outlining, summarizing, read aloud
Writing Strategies/Activities

Activity 29

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept.  Any activities that are substituted for essential activities must cover the same GLEs to the same Bloom’s level.

*Activity 35:  Analyzing Historical Events 
(GLE: 23, 25)  
Materials: research materials on selected topics, paper/pencil, Social Studies Plus! (Page 74-77).

Select several significant events in Colonial American history. Assign pairs of students one of the events and make a cause/effect chain about the event. Students can create a balanced report of the event by answering a series of questions, such as the following, on the trial of John Peter Zenger:

· What caused this event to happen?

· When did it happen? 

· What people were involved?

· What was the result?

· What important right did this event help establish that Americans have today?

Other possible topics:  Pequot Wars, King Phillip’s War, Salem witch trials, religious persecutions, Navigation Acts, founding of one of the colonies, etc.

Use strips of construction paper to report on the historical event. Strip One should have the title of the event and date it occurred. Strip Two should have what caused the event to happen. Strip Three should have a description of the event. Strip Four should have the effect of the event. Glue the strips together to form a chain. Students should share their historical events with the rest of the class. Display the students’ chains on a bulletin board or post them somewhere in the classroom.
Assessment

Students select significant events in Colonial American history to summarize. Then they create a newspaper from these articles using illustrations, cartoons, etc. A rubric should be devised by the teacher and students to grade the newspaper.
Activity 36:  Primary and Secondary Sources 
(GLE:  24)
NOT IN APCC, LCC ACT 1
Materials List: copy of London Company’s charter, historical description of the Jamestown settlement

Provide students with a copy of the London Company’s charter (primary source) for the Virginia colony of Jamestown in 1607, and a brief historical description of the Jamestown settlement.  

Ask students to compare the contents of the charter with the events in the historical description in a self-designed chart and come to a conclusion to write at its end: What was the original intention of the London Company, and how did that differ from what actually happened?

In addition to textual resources, students can go to http://www.google.com on the Internet and search for the first charter of the London Company. Other reliable websites for resources are as follows:

· http://www.learner.org/channel/workshops/primarysources/virginia/activities01.html (various primary sources and activities related to the London Company)

· http://www.worldofquotes.com/docs/34 (first Virginia Charter)

· http://odur.let.rug.nl/~usa/D/1601-1650/virginia/chart01.htm (first Virginia Charter)

· http://www.mariner.org/chesapeakebay/colonial/col003.html (about the Jamestown settlement)

Activity 37:  Time and Historical Events   

(GLEs:  20, 21)
Materials List:  chart or poster paper for a large classroom timeline, 3” x 5” cards

Introduce a large classroom timeline representing the years 1400-2000. Ask students to mark the beginning and end of the following:

· the Age of Exploration (Emphasize important dates [e.g., Cabot, Columbus].)

· the Age of Colonization (Emphasize founding of the original colonies.)

· the United States of America (independence of today).

If possible, make this timeline twenty-four feet long with each foot equal to twenty-five years, providing ample space for adding persons and events of importance. Begin by marking a few selected points on the timeline and discuss the space (time) between them. The following would serve as good prompts:

· sailing of John Cabot

· founding of Jamestown

· Declaration of Independence

· current year.

Point out that the period of time between the sailing of John Cabot and the settlement of Jamestown is about 110 years—the Age of Exploration. From Jamestown to the Declaration of Independence is about 170 years—the Age of Colonization in North America. Independence for the United States has existed for over 230 years. The timeline can be used to mark important dates, such as the sailing of explorers, founding of colonies, and events leading up to revolution. These events can be described on 3” x 5” cards and attached to the timeline by students.

Ask the class to measure the time periods of each age, reviewing how young the United States is (1776—today) compared to the other two ages (1400—1776).  

Using the timeline created above, ask students to explain time lapses between important events and/or periods of Colonial American history. Ask them to answer questions such as:

· How does the time period from the early explorers to independence compare with American history since independence?

· Exactly how many years passed between the founding of Jamestown and the founding of the thirteenth English colony?

Ask students to list ways life in the colonies changed from 1607 to 1776 (e.g., population growth, more settlements, making a living, family life).

Have students create a three-part picture using a medium of their choice (e.g., drawing, photographs, computer-generated images, or animation) that represents the three periods discussed. Students should include an explanation of each image and tell how each image relates to the others.

Assessment

Students create a three-part picture using a medium of their choice (e.g., drawing, photographs, computer-generated images, or animation) that represents the three periods discussed. Students include an explanation of each image and how each image relates to the others. A rubric should be devised by the teacher and students to assess this activity.
Activity 38:  Footprints in American History (GLEs:  20, 22, 25)   

Materials List:  construction paper or cardstock, markers or crayons

Review with the students some of the problems or issues in early America that they have studied over the school year. Then, give each student a piece of construction paper or cardstock to cut out 
· Students should be monitored throughout the work on all activities via teacher observations, log/data collection entries, report writing, group discussion, and journal entries.

· All student-developed products and student investigations should be evaluated as the unit progresses. When possible, students should assist in developing any rubrics that will be used.

· Use a variety of performance assessments to determine student comprehension.

· Select assessments consistent with the type of products that result from the student activities.

General Assessments

· “Four in a Row”:  make a list of all of the people who were studied in Unit 5. Have the students fold a sheet of paper (8.5” x 11”) into 16 sections. This can be done by folding the paper in half, then folding it in half again, etc. Students do this four times and then open the paper. There should be 16 sections. The students write a different name from the list onto each section of the paper. The teacher calls out a description about one of the people from the list. For example, “He fled Massachusetts and formed the colony of Rhode Island.” The students cover up the name of Thomas Hooker. Play continues until a student has four in a row (horizontally, vertically, or diagonally). The student should announce, “Four in a row!” The winner should tell each name that is covered and what that person did.

· Students work in cooperative groups to create a skit about an event from Unit 5.  The teacher can give topics for students to choose or the students can decide independently on a topic. The skit should be informative and should portray the beliefs of the historical people involved. The following is an example of a rubric that could be used to assess the skits.

	4
	Excellent
	Group addresses these four points–has a well-organized skit, uses creativity, focuses on the topic, and speaks loudly.

	3
	Good
	Group addresses three of the four points. 

	2
	Fair
	Group addresses two of the four points.

	1
	Poor
	Group addresses one of the four points.

	0
	Unsatisfactory
	Group makes no effort.


· Create a graphic organizer similar to steps.  Each step should be smaller than the one below it. Make about six steps or more if one wishes. The following is an example:


On the top block students write the name of a person that founded one of the thirteen colonies. On the next block students describe the beliefs of this person. On the third block students write the results of his work or beliefs. On the fourth block students write questions that they would like to ask the person. On the fifth block students write a summary about the colony using religion, important trade, ways to make a living, etc. On the bottom block students write the name of the colony and the first settlement of the colony. If the teacher wishes, more blocks could be added. Beside the graphic organizer, students draw a map of the colony and a picture of something unique about the colony.

· Students will write an editorial for a European newspaper, from the perspective of an early colonist, explaining why religious freedom is important.  

· Students will select significant events in Colonial American history to summarize. Then, they will create a newspaper from these articles using illustrations, cartoons, etc. 

Name/School_________________________________
Unit No.:______________

Grade            ________________________________
Unit Name:________________

Feedback Form

This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Activity Number
	Changes needed*
	Justification for changes 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
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