6th Grade Social Studies: Unit 5-Spread of Culture and Religion



	Big Picture: (Taken from Unit Description and Student Understanding) This unit focuses on the spread of religion and culture in the ancient world.
· Understand the cultural traditions and major religions developed, spread, and invented amongst world civilizations.

· Compare and contrast major religions in terms of leadership, location, and key beliefs.



	Guiding Questions
	Activities

The essential activities are denoted by asterisk.
	GLEs
	DOCUMENTATION
Documented GLEs

GLEs

Bloom’s Level

GLEs

Date and Method of Assessment

Explain factors or events that have facilitated cultural diffusion (e.g. the Silk Road, Crusades) (G-1C-M5) (Application)
6

Describe the defining characteristics of major world civilizations from political, social, and economic perspectives (H-1A-M2) (Evaluation)
17

Describe the causes, effects, or impact of a given historical development or event in world civilizations (H-1A-M3) (Evaluation)
18

Use multiple primary and secondary sources to describe world civilizations (H-1A-M4) (Evaluation)
19

Identify historical issues or problems in world civilizations and discuss how they were addressed (H-1A-M5) (Evaluation)
20

Identify the major new religions and relate them to empires that emerged in the Mediterranean Basin, China, and India (e.g., Christianity, Hinduism, Buddhism, Islam) (H-1C-M8) (Evaluation)
39

Compare and contrast major religions in terms of leaders, key beliefs, and location (H-1C-M8) (Application)
40

Trace the spread of religions and cultural traditions (e.g., the migration of Jews, spread of Christianity, expansion of Islam rule) (H-1C-M9) (Evaluation)
41

Identify the effect that the major religions have had on European, Asian, and African civilizations (H-1C-M9) (Analysis)
42

Reflections:



	Concept 1: Major religion’s locations, beliefs, leaders, and relationships with empires.

30. Can students identify the major new religions during this period and how they relate to different empires?

31. Can students explain the different ways that religion spread including through trade, empires, the diasporas, colonization, and proselytizing?

32. Can students explain the differences in beliefs, leaders, and locations of the different major religions and how they spread?

33. Can students explain the effect of major religions on European, Asian, and African civilizations?


	*Activity 41: Introduction to the Study of World Religions
	17
	

	
	*Activity 42: Analyzing World Religions
	18, 19, 20, 39, 40
	

	
	*Activity 43: Spread of Religions
	6, 17, 39, 41
	

	
	*Activity 44: The Effects of Religion on History
	18, 42
	


Unit 5 Concept 1:  Major Religion’s Locations, Beliefs, Leaders, and Relationships with Empires  

GLEs

* Bolded GLEs are assessed in this unit.

	6
	Explain factors or events that have facilitated cultural diffusion (e.g., the Silk Road, Crusades)  (G-1C-M5) (Application)

	17
	Describe the defining characteristics of major world civilizations from political, social, and economic perspectives  (H-1A-M2) (Evaluation)

	18
	Describe the causes, effects, or impact of a given historical development or event in world civilizations  (H-1A-M3) (Evaluation)

	19
	Use multiple primary and secondary sources to describe world civilizations (H-1A-M4) (Evaluation)

	20
	Identify historical issues or problems in world civilizations and discuss how they were addressed (H-1A-M5) (Evaluation)

	39
	Conduct historical research using a variety of resources to answer historical questions related to world civilizations  (H-1A-M6) (Evaluation)

	40
	Compare and contrast the major religions in terms of leaders, key beliefs, and location  (H-1C-M8) (Application)

	41
	Trace the spread of major religions and cultural traditions (e.g., the migration of Jews, spread of Christianity, expansion of Islamic rule)  (H-1C-M9) (Evaluation)

	42
	Identify the effect that the major religions have had on European, Asian, and African civilizations  (H-1C-M9) (Analysis)


	Purpose/Guiding Questions:

· Can students use a variety of resources to answer historical questions?
· Can students identify the major new religions during this period and how they relate to the different empires?

· Can students explain the differences in beliefs and leaders and locations of the different major religions and how they spread?
	Vocabulary:

· important beliefs, writings, holy sites, dates, how they spread etc. of the following religions: Judaism, Islam, Hinduism, Buddhism, Confucianism, Christianity, Taoism/Daoism

· ethnic, proselytizing, cultural diffusion, Diaspora, monotheistic, polytheistic

	Assessment Ideas:

· writing rubrics

· constructed response 

· multiple choice questions at appropriate

· graphic organizer

· use a variety of performance assessments to determine student comprehension
	Resources:

· United Streaming

· teacher lecture/PowerPoint 

· Teacher-Made Supplemental Resources 

· maps/ globes/atlas

· textbook

· Internet/ computer


Reading Strategies/ Activities

Refer to the Teacher-Made Supplemental Resources for reading strategies.

Instructional Activities

Note: The essential activities are denoted by an asterisk and are key to the development of student understandings of each concept. Any activities that are substituted for essential activities must activities must cover the same GLEs to the same Bloom’s level

*Activity 41: Introduction to the Study of World Religions (LCC 1 Unit 5)

 (GLE: 17)

As a class, define the words “religion” and “philosophy.”  Analyze the difference between the two.  Tell the class that this unit will focus on the history of some of the oldest and major religions and philosophies of the world.

Remind students that even the earliest civilizations had complex religious practices (e.g.  the ziggurat in Mesopotamia, the after-life beliefs of Egyptians, the mythology of the Greeks and Romans).  Most of those early religions were “polytheistic”, which means belief in many gods.  The very first “monotheistic” religion (belief in one God) was Zoroastrianism in the Persian Empire.  In fact, one of the lasting legacies of the Persian Empire was its conception of monotheism.  Tell them that they will be studying the origin and spread of the major religions in the world today.  Their roots go back to empires that no longer exist, but they have continued their distinct beliefs and traditions as outlined by their sacred texts or writings and through their long-standing worship rituals.

Explain to the students that, perhaps, religion is the most significant element that binds a cultural group together. Religions have shaped cultures, especially in their defining of moral standards, religious holidays, and the literature, art, and architecture which pervade those societies.  From how people dress to how people greet one another, from what people eat to how people get married, from how people decide on a career to how people spend their money, religion is a formative player in cultures around the world.

At the same time, religion can be the most divisive element within and among groups.  The ever-present struggle for power does not just plague governments, but religions, too.  One group of leaders or set of beliefs seeks to establish itself above all others.  This has led to divisions within the same basic religions.  Give students examples.  Furthermore, religions have fought among one another for power and influence.  In seemingly unending wars, religions continue to this day to fight in an effort to dominate in different regions of the world.  Religious differences have also led to some of the most egregious moments of human degradation and annihilation.  

Challenge students to learn about the history and basic beliefs of the major religions in the world today.  Challenge them to be able to describe how those religions have influenced world history.  Challenge them to analyze religion in their own society and the role that the First Amendment of the U.S. Constitution has played in guaranteeing freedom of religion in American society.  Challenge them to be able to identify conflicts in the world today that reflect religious power struggles and to analyze possible solutions to those problems. 

*Activity 42: Analyzing World Religions (LCC 2 Unit 5)
(GLEs: 18, 19, 20, 39, 40)
Materials List:  excerpt from the Ten Commandments, Major World Religions BLM, Religion Research BLM, poster paper
Have students brainstorm a list of religions, modern or historical. As a class, conduct an analysis of Christianity, the religion with which students are probably most familiar.  Try to get students to provide information on its origin, founder, past and current leaders, sacred writings, usual places of worship, holy sites, main beliefs, main divisions, etc.   Then explain that the Ten Commandments were and continue to be a basis for three major religions of today—Judaism, Christianity, and Islam.  Read a translation of the Ten Commandments and then have pairs of students rewrite them in simpler, more modern language.

Distribute the Major World Religions BLM graphic organizer (view literacy strategy descriptions) to all students.  Then, as a class, complete the column on Christianity.  (See BLM and sample below.) 

	
	Christi-anity
	Juda-

ism
	Islam
	Hindu-ism
	Buddhism
	Confu-cianism
	Taoism

	Dates
	
	
	
	
	
	
	

	Empire in which it started
	
	
	
	
	
	
	


Divide the class into six groups and assign each group one of the other religions or philosophies on the graphic organizer.  Provide each member of the group with a different source for their assigned religion or philosophy (e.g., a textbook, an encyclopedia, a library book, a pictorial collection from that religion).  Have students read independently about their assigned topic, and fill out the Religion Research BLM based on their source, and then give them time to combine answers as a group.  
The groups should then teach the rest of the class about their researched religion by rotating through the different components on the graphic organizer, with each group member presenting one component at a time.  Encourage students to fully explain in story form, if possible, each aspect of the religion.  Have the rest of the class fill out the graphic organizer as each group makes its presentation.

When every group has presented, discuss and analyze the similarities and major differences among the religions/philosophies.  

Assign a home project for assessing students’ knowledge of at least one of the major world religions. Have each student make a poster or mobile that depicts one of the religions studied in this unit.  The project must have at least ten objects representing some aspect of the religion, including a map of where it started and where it is mainly practiced today. 

Assessment

Group Participation:

Group participation is an important key in all the group activities in this unit as well as others. In this activity, student groups are to help create a class religion chart. Each group is responsible for a particular religion. Teachers should monitor group activity to make sure there is equitable distribution of work and participation. Each student within the group could have specific roles, which will make the responsibilities clear. For example, in a group that is researching Christianity; one student may have the role of providing data on leaders and text writing, while another student may focus on the beliefs and historical text. In each group there could be a manager, who overseas everything and is the direct link to the teachers, a reader, who read out loud directions and research if needed, a writer, who writes down the groups answers, and a speaker, who presents the work. The following rubric can be used to assess group participation. Explain to the students that this rubric will be part of the activity’s grade. This rubric was modified from a rubric created at http://www.teach-nology.com.

Individual Project:

Students can create a PowerPoint, poster, flip-book, Publisher brochure, etc as an individual project.  This project should be based on only one religion and should reflect the contents of the chart completed in the activity.

*Activity 43: Spread of Religions (LCC 4 Unit 5)
(GLEs:  6, 17, 39, 41)

Materials:  copy of the First Amendment, current events articles on religion, Spread of Religions Timeline BLM, historical maps of the spread of each of the seven major world religions, one clipboard for each student group

Ask students the following questions:

· How do religious beliefs spread and how might they evolve?

· How do people learn about a new religion?  

· Do you know of anyone who has converted from one religion to another?  

· What influences someone to adopt another religion?  

· Do you think it is easier to join a religion when a minority or a majority of the people around you practice it?  

· Do you know someone from a different religion who lives in your neighborhood?
Have students arrive at the conclusion that tolerance of differences in religion has allowed such a diverse religious population to exist in the United States.  Read and discuss the First Amendment of the U. S. Constitution as a class.  Ask students what that amendment means in terms of religion.  Remind them that freedom of worship has not existed in every society.  Bring in current events articles describing religious issues. 

Explain to students that each religion had a particular place and date of origin (except for Hinduism and Taoism) and then spread to a broader region.  There are diverse ways and reasons for that spreading of religion.  Make a presentation on how and why each religion  spread.  Be sure to include how missionaries (proselytizing), European colonization and empires, major trade routes, physical isolation, and language differences influenced the diffusion of religion.  During the presentation, have students fill out the Spread of Religions Timeline (See BLM).      

Show students a historical map illustrating the spread of Christianity.  The teacher should model forming three questions based on the map, then answer the questions.  Have students return to their original research groups from Activity 1.  Each group should prepare a map illustrating the spread of the religion they researched.  Map templates of different regions of the world will save time in this activity. The map should also locate the site of the origin of the religion. Display the maps around the room.

Have each group formulate three questions about its map and perform a walkabout. 

· Have the students post the three questions.  

· Give each group of students a clipboard.

· Each group of students should visit each map site and answer the three questions about the map. At the sound of an auditory signal, the students will rotate to the next map and continue the walkabout until all maps have been visited. (When students encounter their own map, they may at that time discuss their answers regarding other maps.)

Come back together as a class and discuss the answers.

Assessment

Students should not only be able to answer higher level thinking questions but should also be able to create them. Teachers should model these kinds of questions daily as well as demonstrate how to create these kinds of questions. Teachers can evaluate the kinds of questions the students are asking in the walkabout activity by creating a simple checklist using Bloom’s taxonomy. Make room in the checklist for individual feedback. The checklist should reflect higher level thinking, and should include components of Bloom’s Taxonomy (e.g., students should make their walkabout questions with higher-level questions and based on the research they have displayed on their charts). Encourage the students to debate the answers in the group as they walk around. The purpose of the checklist is not only to evaluate questions but also to evaluate how well students are answering the questions. Include on the checklist group participation in the walkabout activity as well as the amount of questions the students answer correctly. Give this handout to the students beforehand in order for them to correctly create higher-level questions for the walkabout activity. Bloom’s Taxonomy can be found at http://www.humboldt.edu/~tha1/bloomtax.html.

Assessment

Students will be generating charts throughout this unit as well as others. In this activity they will be applying the definitions to each religion to explain how ethnicity and proselytizing beliefs influence diffusion of faith. Charts are excellent tools for students in creating an organized visual structure for a variety of information. Students can start making assumptions about the information if they see similarities and differences. Evaluation of charts should include the following criteria: readability, structure, include all the component of data, and be complete. Evaluation of this chart will be based on how well the students are able to explain how ethnicity and proselytizing influenced religious diffusion. The map creation should follow similar guidelines. Students should be able to write about each religion’s definition, basic beliefs, the region it originated, leaders, and other topics they were required to research. In the essay or report, they should be able to explain how these topics helped in religious diffusion. In this activity, teachers should assess the chart and map for the above components, but also evaluate how well students grasp the topics by evaluating their writing and understanding of concepts.

*Activity 44: The Effects of Religion on History (LCC 5 Unit 5)

(GLEs:  18, 42)
Materials List: Effects of Religion BLM, Grading Rubric for Essay BLM

Religion has played a huge role in history and continues to be a dominant force in most societies.  Ask students to list ways that religion is affecting issues in this country and around the globe today.  Then give students the Effects of Religion BLM graphic organizer (view literacy strategy descriptions)and have them use their textbook to find one example of each of the identified effects of religion on ancient history.  (See BLM and sample below.)
	Effect
	Examples
	Religion Involved

	On empire
	
	

	On governance
	
	

	On trade
	
	


Have students write a one-page essay on the effects of religion on history, both ancient and modern.  Encourage students to give concrete examples to illustrate their main points.  (See the Grading Rubric for Essay BLM.)

As a culmination activity, invite someone from one of the non-Christian religions to be a guest speaker and to explain to the class that religion’s beliefs and traditions.

Unit  5 Assessment Options

General Assessment Guidelines

· Assessment should be on-going, daily, and an integral part of instruction.  Use quick forms of assessment to end a lesson or a class such as:

· asking students what is the most important thing they learned today, 

· a quick listing of ten nouns that were discussed in class, 

· a pair-sharing where each student tries to stump his/her partner with a question, or 

· a quick game of charades with the day’s vocabulary or concepts.

· Use a variety of performance assessments to determine student understanding of content. Select assessments that are consistent with the types of products that result from the student activities.

· Rubrics on writing assignments and projects should assess content knowledge rather than extraneous elements like creativity, neatness, etc.

· student activities.
General Assessments

· Timeline activities:  Assess the timelines for accuracy and for comprehensiveness.  Assess students’ abilities not only to generate timelines and maps, but also to analyze them.

· Visual projects like posters and mobiles: Use a rubric to assess knowledge of GLE’s displayed on the visual project.  While contests may be held for the most creative, the neatest, etc., do not grade on extraneous criteria.

· Paragraphs and essays: Give students time to rewrite a paragraph or essay that has mistakes. By rewriting the papers based on a teacher’s corrections and input, a student will learn from his/her mistakes. Have the students include any pre-writing activities, like a web or rough draft, so teachers can analyze how the students came to their conclusions. Peer evaluations will give students further opportunity to improve their pieces of writing.
Activity-Specific Assessments
· Activity 42: Each student will do a home project, either a poster or a mobile depicting one of the world’s religions or philosophies covered in this unit.  Assess for knowledge of GLEs 39 and 40 only.

· Activity 43: Each group will label a map depicting the spread of a major religion and then will formulate three questions about the map.  Assess the questions for historical logic and the answers for historical accuracy.
· Activity 44:  Each student will write a one-page essay on the effects of religion on ancient and modern history.  Assess for accuracy of topic and conclusion sentences and for the accuracy and amount of supporting historical detail.  See the Grading Rubric for Essay BLM.  
Additional Resources:

“Dead Sea Scrolls.” [Film]. Panorama City, CA: Family Films, 1960. 15 min., col., 16mm. Address: 14622 Lanarck St. Panorama City, CA 91402.  Shows the caves and sites where the Dead Sea Scrolls were discovered. The thousands of fragments being worked on by scholars and other scenes emphasize the importance of the discovery of the scrolls.  

Name/School_________________________________
Unit No.:______________
Grade            ________________________________
Unit Name:________________

Feedback Form
This form should be filled out as the unit is being taught and turned in to your teacher coach upon completion.
	Activity Number
	Changes needed*
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* If you suggest an activity substitution, please attach a copy of the activity narrative formatted like the activities in the APCC (i.e. GLEs, guiding questions, etc.).
Comprehensive Curriculum


Concept Correlations


Unit 5:  Spread of Culture and Religion (A.D. 300–1000)


Time Frame:  4 Weeks
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